
Discovering the Poten�al of Girl Guides in Schools:

A Life Skills Curriculum 
for Guide Leaders

Kenya Girl Guides Associa�on

APHIA II
RIFT VALLEY

APHIA II
COAST



This work is made possible by the generous support of the American people through the U.S. Agency for International 
Development (USAID). The contents are the responsibility of Family Health International and Kenya Girl Guides
Association and do not necessarily reflect the views of USAID or the U.S. Government. Financial assistance was pro-
vided by USAID under the terms of Cooperative Agreements 623-A-00-06-00021-00 and 623-A-00-06-00022-00, the 
APHIA II Program in Coast and Rift Valley provinces. 

APHIA II Coast – Rift Valley

USAID APHIA II Coast and Rift Valley programs support improved and expanded HIV/AIDS and tuberculosis prevention, 
treatment, care and support, along with integrated reproductive health and family planning services. The programs 
aim to increase service access and use, while promoting healthier behaviors for most-at-risk and general populations. 
Activities are taking place both at health care facilities and in communities in collaboration with relevant government 
ministries and stakeholders at the provincial and district level.

There are seven strategic partners working on APHIA II in these regions. They are Family Health International, JHPIEGO, 
the National Organization of Peer Educators, Catholic Relief Services, Social Impact, World Vision, and CLUSA. Each one 
has its own role to ensure an integrated and network response across the regions.

© 2008 by Family Health International (FHI) and Kenya Girl Guides Association (KGGA)
 
All rights reserved. This work may be freely reviewed, quoted and reproduced, or translated provided it is not for 
commercial gain. Partial or adaptive use of this work is also welcome provided permission is first obtained from FHI or 
KGGA. To request copyright permission, contact aidspubs@fhi.org or info@kgga.co.ke. 

Suggested reference: 
Discovering the Potential of Girl Guides: A Life Skills Curriculum for Guide Leaders. Nairobi, Kenya:
Family Health International and Kenya Girl Guides Association, 2008.

For more information contact:

FHI – Africa Regional Office
Valley Road, 2nd floor Chancery Building, PO Box 38835-00623 Nairobi, Kenya 
Tel. +254 (020) 271 3913-6 Fax. +254 (020) 282 4170 / 272 6130
Website: www.fhi.org

Kenya Girl Guides Association
Aboretum Road, PO Box 40004-00100 Nairobi, Kenya
Tel: +254 (020) 2711426, 2717202, 2717807
Website: www.kgga.co.ke

Family Health
International



Contents
Curriculum Agenda

Endorsement

Acknowledgements

Background

Expectations of a Guide 
Leader 

Teaching Techniques

Games and Energizers

Life Skills Trimester One 

Life Skills Trimester Two 

Life Skills Trimester Three 

Referral Directory

Guide Leader Action Plan 

Monitoring and Quality 
Assurance 

References

Participants at the Curriculum 
Development Workshop  

Kenya Girl Guides Associa�on

3

5

6

7

11

12

13

  18

59

86

118

119

120

121

122



2



3

Curriculum Agenda

 1. Getting Started        (1.5 hours total)

 a. Introduction to Life Skills (30 minutes)
 b. Pre-test (30 minutes)
 c. Building a Safe Space (30 minutes)

 2. Foundation to Delaying Sex      (2.5 hours total)

 a. Values (60 minutes)
 b. Strategy to Say ‘No’ (60 minutes)
 c. School Performance (30 minutes)

 3. Body Changes        (2.5 hours total)

 a. Hygiene (60 minutes)
 b. Adolescent Development (60 minutes)
 c. Self-esteem Coping Skills (30 minutes)

 4. Healthy Behaviours       (1.5 hours total)

 a. Common Illnesses (30 minutes)
 b. Mapping Health Services (60 minutes)

 5. Pregnancy         (2 hours total)
     
 a. Fertility Awareness (60 minutes)
 b. Myths and Facts about Pregnancy (60 minutes)

 6. HIV, AIDS and Sexually Transmitted Infections   (4.5 hours total)

 a. Transmission (60 minutes)
 b. Prevention: Assessing Risk and Protecting Yourself (60 minutes)
 c. Myths and Facts about HIV and AIDS (60 minutes)
 d. Stigma and Discrimination (60 minutes)
 e. Care and Support (30 minutes)

 7. Influences         (1.5 hours total)

 a. Understanding Mixed Messages (30 minutes)
 b. Peer Pressure about Early Sex (60 minutes)

TRIMESTER ONE ( 8 hours )

( 8 hours )TRIMESTER TWO
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 8. Friends and Relationships     (2.5 hours total)

 a. Understanding Feelings (60 minutes)
 b. Communication Skills (60 minutes)
 c. Helpful Adults (30 minutes)

 9. Planning Your Future      (2 hours total)

 a. Decision-making and Your Career (60 minutes)
 b. Gender Roles and Equality (30 minutes)
 c. Assessing Cultural Norms (30 minutes)

 10. Staying Safe       (1.5 hours total)

 a. Mapping Safe Places (60 minutes)
 b. Rape Prevention and Support (30 minutes)

 11. Refusing Drugs and Alcohol     (1.5 hours total)

 a. Refusing Drugs and Alcohol (60 minutes)
 b. Staying True to Your Plan (30 minutes)

 12. Closing        (1 hour total)

 a. Post-test (30 minutes)
 b. Recognizing Unit Success (30 minutes)

( 8 hours )TRIMESTER THREE
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Letter of Endorsement:

The Kenya Girl Guides Association was established in Kenya in 1922. It is the largest single sex
voluntary organization open to girls and young women without distinction of creed, race or
nationality. Our mission is “To provide an opportunity for girls and young women to develop their 
full potential as responsible citizens of the world.” The Association operates through a well laid out 
programmed based on the fundamental principles of Girl Guiding/Girl Scouting which are enshrined 
in the Law and Promise. 

Girl Guiding therefore offers opportunities for progressive personal development, self esteem,
leadership skills, service to the community, value of teamwork through the Patrol System, active
co-operation between young people and adults, and responsible citizenship.

The many years experience in working with the patrol systems came in handy when the Kenya Girls 
Guides Association (KGGA) embarked on an aggressive awareness campaign on HIV/AIDS. We at 
KGGA are very proud to see the complete integration of the Peer Education Programme within our 
own Girl Guide programme. Through patrol systems girls and young women have had an
opportunity to share very intimate experiences and challenges on their sexuality among others. The 
integration ensures sustainability and continuity of the programme within our organization. 

We are indeed very grateful to Family Health International (FHI) who have been supporting the Peer 
Education Programme since 1999 through the IMPACT Project and have again partnered with us on 
the APHIA II Project from 2006. 

Our special thanks go to USAID through APHIA II for enabling us to develop a revised manual that 
continues to address the needs of our youth today. This is in line with the KGGA repositioning
process that demands we remain relevant to the needs and challenges of girls and young women in 
the 21st century. 

A big thank you to all the volunteers and staff of KGGA who were involved in process, including 
organizing a training programme for its use and advocacy. The revised curriculum is yet another 
milestone for KGGA. It will equip our members with skills and knowledge to help them enjoy quality 
life as responsible citizens.

I fully support the implementation plans that have been put in place to role out this program and 
look forward to a successful outcome that benefits the girl child and also the community as a whole. 

Thank you,

Wamuyu Mahinda (Mrs)
CHIEF COMMISSIONER KGGA
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Background

The Kenya Girl Guide movement started in 1920 with two Units, one in Nairobi and the other one in Nakuru. 
In 1975, the Kenya Girl Guides Association (KGGA) became an associate member of the World Association of 
Girl Guides and Girl Scouts (WAGGGS). Over the years, membership has grown to 155,000 throughout the 
country. The WAGGGS mission is: To enable girls and young women to develop their fullest potential as
responsible citizens of the world.

This mission enables KGGA to be part of a worldwide movement, sharing the voices of girls and young women 
on issues that aim to build a better world. KGGA seizes opportunities to supplement core Guide activities with 
support from the private sector, international donors - especially USAID, UNICEF, and UNAIDS - and local 
contributions. Life skills are built on the Guide Promise, Guide Laws, and Guide Motto:

Guide Promise:

I promise on my honour that I will do my best to do my duty to God and my country, to help other people at 
all times and to obey the Guide Laws.

Guide Laws:

 1.   A Guide’s honour is to be trusted.
 2.   A Guide is loyal.
 3.   A Guide’s duty is to be useful and to help others.
 4.   A Guide is a friend to all and a sister to every other Guide.
 5.   A Guide is polite and considerate. 
 6.   A Guide preserves and loves nature.
 7.   A Guide is obedient and has respect for others.
 8.   A Guide is courageous and should be cheerful under all circumstances.
 9.   A Guide is careful and avoids wastefulness.
 10. A Guide is pure in thought, word, and deed.

Guide Motto:  Be prepared.

From 1999 to 2006, KGGA received support from Family Health International (FHI) and the U.S. Agency for 
International Development (USAID) through the IMPACT on HIV/AIDS Program to integrate HIV and AIDS 
prevention into more than 700 Guide Units in three regions: Coast, Rift Valley, and Western. The KGGA 
programme grew from advanced training on HIV and AIDS prevention and life skills for Guide Leaders to 
training for Patrol Leaders on peer education, using a resource called Talking Points. Using the KGGA badge 
system that awards those who excel, HIV/AIDS badges were introduced for Brownies, Guides, and Rangers 
who took part in activities and completed requirements.

Over this period of time, KGGA also became a leader in disseminating and using the Sara Communication 
Initiative materials - comic books, videos, and posters - produced by UNICEF. A complementary badge was 
created to inspire girls to embrace Sara personally and practically in the community.

From 2006 to 2009, KGGA will improve the Guide programme in the existing 366 schools and expand to more 
than 900 new schools (mostly at the primary level) in Coast and Rift Valley provinces, with support from 
FHI through the AIDS, Population, and Health Integrated Assistance (APHIA II) Program. This USAID bilateral 
programme provides an opportunity to integrate life skills and peer education into new Guide Units, with a 
greater focus on the overall health and well-being of Guides through the use of health services, 
communication with parents and guardians, and pregnancy prevention efforts.

One behavioural goal of APHIA II is to delay sexual debut among in-school youth. In order to this, KGGA will 
integrate three complementary components into its Guide activities. 

 1. Life Skills - utilize this curriculum (24 hours of life skills) with approximately 50 girls per school 
 2. Peer Education - pass lessons learned from Guides to schoolmates in classes 4 through 7
 3. Outreach - work with both schools and adults in the community, especially parents and guardians,  
     to ensure supportive environment for healthy behaviours and protective decisions by students.
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Programme Overview: 

 
 

 

EDUCATION AND GUIDING

Integra�ng KGGA ac�vi�es into the educa�on system ensures a strong reinforcement of the Guide 
Promise and Laws, teamwork, learning by doing, progressive self-development, ac�ve coopera�on 

between youth and adults, and service in the community. All par�cipa�ng schools have support from the 
Ministry of Educa�on and the Ministry of Youth Affairs. Head Masters assist KGGA in iden�fying 

prospec�ve teachers to be trained as Guide Leaders, dedicated volunteers who agree to hold weekly 
mee�ng with Guides. Those teachers a�end introductory (one day) and subsequent pre-warrant trainings 

(five days) to acquire guiding knowledge and skills.

All KGGA Programs are managed by relevant sub-commi�ees of the KGGA Execu�ve 

Guide Leaders recruit 50 girls per school from 
classes 4 through 7 to conduct 24 hours of life 
skills sessions (8 per trimester) throughout the 

school year.

Life skills and peer educa�on 
are integrated into guiding 

programs.

New schools send Guide Leaders to an eight-day specialized training on Life skills and the APHIA II 
Program. Exis�ng schools send Guide Leaders to a three-day refresher training to learn to use new 

program materials.

Guide Leaders recruit 50 girls per school from classes 
4 through 7 to conduct 24 hours of life skills sessions 

(8 per trimester) throughout the school year.

Patrol Leaders are selected to a�end a five-day 
training on peer educa�on and to learn to use a 

curriculum with 12 complementary peer educa�on 
sessions.

Patrol Leaders educate boys and girls using the 
Patrol Leader Handbook about twice monthly at the 

class level while in school. 

Guide Leaders facilitate regular 
outreach with Guides to reach 

influen�al and suppor�ve adults, 
especially parents and guardians, 
but also teachers and community 

leaders, to ensure ongoing 
support for the program and 

topics. 

Guide Leaders and Guides 
implement outreach for the 

en�re school during parades and 
assemblies, using Sara 

Communica�on materials and 
videos when possible.

All trained Guide Leaders a�end mee�ngs every semester to track and improve quality. Guide 
Leaders hold region-level mee�ngs. Patrol Leaders operate at the cluster level.
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Life Skills: 

Girl Guides can prepare for their future by learning life skills early. In this curriculum, the following life skills 
are primary focuses:

 • Communication - especially to be able to refuse early sex and talk to others
 • Decision-making - about friendships, peer pressure, and staying safe
 • Planning - for next steps and careers 

These skills are only useful if young people have correct information, are motivated to act on this information, 
have tried using these skills, and have access to additional resources, such as services and adults who can 
support healthy behaviours.

This idea follows the information, motivation, behaviour change, and resources (IMBR) educational theory, 
a model meant to be comprehensive and flexible to different cultures. For Guides, this means facilitating 
learner-centred sessions to:

 • increase knowledge, 
 • apply information to one’s personal life and understand risk, 
 • practise skills that develop protective behaviours, and 
 • know available resources and supportive adults.

The life skills curriculum itself contains topics determined relevant for the KGGA regions through a 
consultation with Guides and Rangers (girls and young women), adult Guide Leaders, and APHIA II staff. 
Each session can be held over lunch, during the afternoon free period, or at any other free time a Guide 
Leader schedules. Each session is designed to be 30 or 60 minutes in length. Each trimester has eight hours 
of sessions, the minimum expectations for life skills training, that can be easily integrated into the Guide 
structure. KGGA similarly expects about the same amount of time, one hour per week, to be spent on other 
Guide activities, such as enrollment, badges, camping, and nature.

Adult Guide Leaders can add more sessions, activities, and discussions based on girls’ needs and the local 
context of health issues. It is the Guide Leader’s decision to determine if and how to enhance the life skills 
and peer education programs. Monitoring will help everyone to share and learn from the exceptional 
dedication of adult Guide Leaders.

Each life skills session includes:

Title: The theme for the session.

Time: The amount of time a Guide Leader should need to complete the session, between 30 and 60 minutes 
each.

Materials: Most sessions need chalk and a chalkboard; photocopies; often a flip chart, markers, and tape; and 
an exercise book and pen for each girl. Almost all sessions include references to You, Your Life, Your Dreams: A 
Book for Adolescents, where additional information on topics can be found.

Objectives: By the end of the session, girls should be able to do the things listed in this section. The session is 
designed to accomplish this with the Guide Leader’s facilitation. 

Steps: The process to meet objectives in the designated time period.

Take-home Messages: The key messages that all girls should understand by the end of the session, to be 
reinforced before they leave.

Sometimes sessions also include: 
Research: These are ‘at-home activities’ meant to reinforce session lessons, prepare for the next session, and 
assist girls to further develop communication skills. When possible, research will link to the sessions or the 
badge requirements of Sara and HIV and AIDS. Guide Leaders should encourage girls to utilize newly learned 
skills.
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Peer Education Sessions:

Peer education has been widely defined but can be best understood as the process whereby trained and mo-
tivated young people undertake informal or organized educational activities with their peers. These activities, 
occurring over a set period of time and topics, are aimed at developing youth knowledge, attitudes, beliefs, 
and skills and at enabling young people to be responsible for and to protect their own health.

A peer is a person who belongs to the same social group as another person or group. The group may be based 
on age, sex, socio-economic status, religious affiliation, interests, health needs, language, geographical 
location, or ethnicity. These factors enable young people to relate to and understand each other more 
easily. In the KGGA Life Skills and Peer Education Program is conducted by Girl Guides in classes 4-7; peers are 
students.

Peer education by younger youth, aged 10 to 14, is less common but growing. The school environment lends 
itself to having available and repeat peer audiences. KGGA is pushing the field of peer education further 
having facilitated a process where girls develop content and structure for simple, fun, and relevant sessions 
that provide a supportive environment for learning and health in schools.

Girls choose the following topics: values and school performance, self esteem, common illnesses, 
understanding feelings of attraction, communication skills, helpful adults, decision-making skills, peer 
pressure, HIV transmission, reducing stigma and discrimination, preventing rape, and refusing drugs.
KGGA has standardized peer education across schools by training Patrol Leaders to conduct a curriculum of 
12 peer education sessions in order across classes 4-7. About twice a month, following attendance of Guide 
Leader-led life skills sessions, Patrol Leaders will conduct this from using interactive skits and stories to reflect 
on select topics with classmates. 

Guides are encouraged to be role models and provide relevant advice for life’s challenges in their own 
communities. But to maintain credibility when facilitating peer education sessions, girls should be 
encouraged to speak not only about perfect and good behaviors but also from real life. The role of peer 
education in school is to assess those challenges and promote a positive environment for healthy behaviours 
and use of adult resources and services. 

Outreach:
Outreach is a complementary activity for larger groups, more than 75 of youth, adult, or mixed members. 
Depending on the topic, segmenting groups by age can focus the discussion and ensure that take-home 
messages are reinforced. Suggestions for outreach activities are provided in this curriculum at the beginning of 
each trimester.

Outreach by youth is usually something active, such as acting a skit, reading a poem, singing a song, reading a 
story, or watching a video. Other activities could be a prepared debate or a group game, such as Chanuka 
Challenge. 

Activities vary in length, but an effective outreach should last at least an hour to provide time for attendees to 
reflect on the activity, discuss the topic, and decide how to act as a group. Guide Leaders are encouraged to 
facilitate the process, enabling Guides to share their stories and skills, and mentor Guides to take leadership 
roles as possible.

Resources:
As part of the APHIA II Program, schools implementing the KGGA Life Skills and Peer Education Programme will 
receive these materials:
 - This curriculum, Discovering the Potential of Girl Guides in Schools
 - The resource book You, Your Life, Your Dreams by Family Care International 
 - Photocopies of pre- and post-tests and handouts for 50 girls
 - 50 exercise books and pens
 - Flip chart, coloured markers, and tape 
 - Copies of Discovering the Potential of Patrol Leaders: A curriculum of peer education sessions  
  for use with students in primary school for those trained in peer education
 - APHIA II monitoring diaries for life skills, peer education, and outreach activities 
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Expectations of a Guide Leader

The key to success in Guiding is the adult Guide Leader. She receives the most training and direct support from 
KGGA and has a number of expectations. Guide Leaders around the country have been meeting these 
expectations, many exhibiting great dedication, commitment, and volunteerism. Successful Guide Leaders 
truly live Guide Law Number 3: A guide’s duty is to be useful and to help others.

Core expectations include the following:

 • Involving and partnering with girls – That Guide Leaders embody the motto, ‘nothing for us  
  without us.’ Guide Leaders should understand that most responsibilities can and should be  
  shared with the Guides, who are valuable resources to be empowered to function as a true  
  team.
 • Planning – That Guide Leaders balance family, teaching, and Guiding, setting realistic and  
  achievable plans. To assist, an action planning guide has been provided at the end of this 
  curriculum.
 • Recruitment – That Guide Leaders understand that recruiting girls into the Life Skills and Peer 
  Education Programme should be targeted to classes 4 through 7 to get the most out of the 
  efforts and reach as many students over the year
 • Implementation of guiding and life skills – That Guide Leaders follow the recommended  
  agenda of eight hours of Guiding and eight hours of life skills sessions per trimester, as 
  outlined in this curriculum. This is an estimated maximum of 2 hours volunteered per week.
 • Facilitation of peer education – That Guide Leaders work within the school structure and with  
  Head Masters to facilitate peer education conducted by girls with their classmates.
 • Conducting periodic outreaches – That Guide Leaders organize outreaches during school 
  parades, parent-teacher meetings, and community activities, sharing guiding and promoting  
  dialogue on the topics of each trimester. 
 • Monitoring and quality assurance – That Guide Leaders report monthly using forms provided  
  by KGGA, attend Guide meetings to share lessons and challenges, and work with regional and  
  cluster coordinators to continuously improve the programme.
 • Volunteerism – That everyone takes volunteerism seriously. KGGA is one of the oldest 
  associations in Kenya because of commitment to sustainable programmes built on 
  volunteerism. It is a resource to nurture and continue to build. 
 • Support for fellow adult Guide Leaders – All Guide Leaders need reassurance that their work  
  is noticed and appreciated. Everyone is doing so much! Supporting each other is a simple way  
  of understanding everyone’s contributions and staying committed to the programme. 
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4. Application 1. Participation 

3. Generalization 2. Reflection 

This curriculum strives to use learner-centred techniques that focus on the learner’s current knowledge and 
bring it to the next level. Techniques that are truly learner centred enable the Guides to tell you what they know 
before defining topics, making assumptions about their needs, or predetermining how they should respond. 
Well-defined questions enable the learner to reflect, generalize, and apply information to their own lives, 
situations, and cultures. 

Learner-centred techniques include mapping, storytelling, skits, brainstorming followed by group work, picture 
codes, and discussions. Other important participatory techniques include inviting speakers or role models and 
playing games. 

Mapping – Asks participants to draw maps of their communities to start a dialogue about the location of
 services and resources and the activities that take place there. This provides a view of their setting before 
discussing services or safe and dangerous places. 

Storytelling – Asks participants to provide stories from real or fictional life, and create text and drawings like the 
Sara comic books. Guide Leaders begin or end the stories in an open way, and the girls decide all the other de-
tails. Follow-up questions let the girls reflect, relate to something that could happen to them, and discuss ways 
to prevent negative outcomes.

Teaching Techniques

Being a Guide Leader assumes that you:

 •  Enjoy and are interested in working with youth, especially girls
 •  Think that informed young people are capable of making healthy decisions for themselves
 •  Believe in your ability to assist youth in becoming informed

Experiential Learning:

Guiding and the KGGA Life Skills and Peer Education Programme are conducted with the theory that people 
learn best by observing and doing things themselves. Sessions in this curriculum use active techniques for 
learning new information, reflecting on that information, practising skills, and planning for the future.
Experiential learning consists of four steps: 

 1.  Participation – the Guide Leader introduces an activity, explains how to do it, and prompts the  
       Guides to begin
 2.  Reflection – the Guide Leader leads a discussion about reactions and feelings towards the activity.
 3.  Generalization – the Guide Leader facilitates understanding of correct information and   
      summarizes similarities, differences, and lessons learned.
 4.  Application – the Guide Leader asks the Guides to consider how to apply lessons by thinking about  
      next steps and plans for their lives.
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Skits – Asks girls to quickly develop real-life dialogue and scenarios in response to a common issue or dilem-
ma. Skits offer chances for girls to practise expressing themselves with their voices and bodies. They often use 
language that lets you know what they are exposed to by parents, friends, boys, or other adults in their lives. 

Brainstorming and group work – Asks girls to think about an issue with an open mind, without correct or
incorrect answers. Then girls are divided into smaller groups to answer related questions, create lists, or reflect 
more on the issue. The combination of large-group and small-group discussion promotes greater participation 
by everyone.

Discussions – Asks girls to openly discuss their attitudes. Guide Leaders can use different activities to generate 
discussions, such as debating, standing to agree or disagree, jumping to answer, or ‘voting with their feet’. 
Guide Leaders should help the girls to explore their thoughts and reflect with leading questions.
Picture codes - Enable girls to look at an image and give their interpretation of what is happening to the 
people in the picture. Guide Leaders question girls to identify how the people feel, why they may feel like that, 
and generate discussions in an interactive way

Guest speaker – Offers an opportunity to meet, listen to, and ask questions of someone who can influence 
girls or is an authority on a certain issue. A role model can give testimony to a situation, such as someone who 
is HIV positive, a woman who went through early pregnancy, or someone who once used drugs. They can offer 
true experiences about how their situations happened, how they coped with it, who helped them, and the 
advice they would give to others to avoid their situations. Authority speakers could be service providers, such 
as HIV counselling and testing counsellors, doctors, or nurses - people who can explain what happens at a 
clinic, discuss a medical issue, or encourage positive behaviour.

Games and Energizers

For girls to be motivated to keep coming to sessions, sessions should be fun. One easy way to ensure fun is to 
add short games and energizers that get the girls moving or focused. Girls should be encouraged to think of 
their own games and energizers and lead the group as much as possible. Examples of games and energizers 
include:

Beginnings and Endings 

Write these common proverbs on separate strips of paper. Cut each strip in two and ask the girls to find the 
person with the other half of their proverb. Then have the girls explain the messages.

  The early bird catches the worm.
  All that glitters is not gold.
  You can bring a horse to the water but you can’t make it drink.
  Never put off till tomorrow what can be done today.
  Two wrongs do not make a right.
  Curiosity killed the cat.
  Too many cooks spoil the broth.
  People who live in glass houses should not throw stones.
  Strike while the iron is hot.
  Birds of a feather flock together.
  Waste not, want not.
  A rolling stone gathers no moss.
  The proof of the pudding is in the eating.
  A fool and his money are soon parted.
  It never rains while the sun shines.
  The best laugh laughs last.
  A team is only as fast as its slowest member.
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Blind Drill 

The Guides stand in patrols behind their Patrol Leaders. All the girls are blindfolded or are asked to close their 
eyes tightly. Give them commands such as turn left, turn right, take three steps forward, and so on. The 
winning patrol is the group that has kept together the best.

Bridges 

The Guides are divided into two teams. Each Guide on one team is assigned a number, and the Guides on the 
other team each receive a corresponding number. The members of each team stand in a straight line and join 
hands . When you call a number, the Guides whose number has been called raise one of their hands, forming a 
‘bridge’ with the girl next to her. The other Guides run underneath the bridge with their hands still joined. The 
first team standing again in a straight line on the other side of the bridge wins a point. Make sure girls enforce 
Guide Law Number 5: A Guide is polite and considerate, so that no one is pushed or hurt.

Copy Cat

Ask the girls to stand in a circle. Each girl will perform a movement accompanied by a sound or word. You can 
start by turning to the girl next to you and making your movement and sound. The girl next to you watches 
and copies, then she turns to the next girl to perform another movement and sound. Each girl copies and 
passes a new movement and sound to the next until all girls have been a copy cat.

Counting Down 

Ask the Guides to stand up and count off by fives with their bodies. Ask the group to decide on which body 
parts that will be shaken as you count out loud – hands, a foot, head, belly, for example. Then count together, 
shaking each body part together. First, you would count each part up to 5 – hands shake in the air to counting 
of 1, 2, 3, 4, 5 and is repeated for the rest of the body parts. Then count down – 1, 2, 3, 4 of hands, and so on 
until each body part is moved only once.

Find Your Partner 

Divide the girls into two groups of equal size. Ask each group to make a circle, one inside the other with each 
girl on the outside pairing with a girl on the inside. Have the girls sing a fun song and begin moving in opposite 
directions. After a few seconds, blow a whistle, at which time each girl must find her partner and sit down 
quickly. The last pair to sit down is given a point, and the game goes on. After several rounds, call the game 
finished; the pair with the fewest points wins.

Fruit Salad

Have the girls sit in a circle of chairs, one girl per chair. Ask girls to count off by three common fruits, for 
example mango, pineapple, and papaya. Call out one of the fruits .As the fruit is called, girls with that fruit 
change seats. If you call ‘fruit salad’, everyone moves to a new seat.

Girls Worldwide Say 

The Guides stand as you give various commands beginning with ‘girls worldwide say’. 
Examples of commands could include shaking a leg, stepping forward, turning around, and so on. Periodically 
give a command that does not begin with ‘girls worldwide say’ but sounds similar, such as ‘girls in Kenya say.’. 
The Guides should obey only the commands beginning with ‘girls worldwide say’. Those who obey the trick 
commands sit down. The game goes on until only one Guide is left. Then announce, ‘girls worldwide say we 
have a winner’.

Guiding Is Fun Song 

  Guiding is fun, fun, fun
  I see you
  Come together as one
  Let us enjoy until we are done, done, done.
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Knot the Naughty Donkey 

Divide each patrol into two. Distribute pieces of rope to half of the Guides in each patrol. Those without a rope 
are ‘donkeys’ who have been naughty and escaped. The Guides with ropes try to catch them, put the ropes 
around their waists, tie correct knots to secure the ropes, and then tie them to trees or posts. Begin by 
counting to twenty while the donkeys run free. Encourage them to make donkey-like sounds and movements 
as the Guides try to catch them. When a donkey is caught and tied, check the knots to be sure they are cor-
rect. If the donkey is not correctly tied, release her and have the team try again. The first patrol with correctly 
tied knots wins. The correct knot for tying the rope around the donkey’s waist is a double overhand; knots for 
tying to a tree or post should be a round turn and two half-hitches. 

Mail 

Have the girls sit on chairs in a circle. Stand in the middle (without a chair), pretending to hold a letter. Say, ‘I 
have a letter for …(name a common trait, such as ‘girls with glasses’ or ‘girls with one sister’).’ The girls with 
that trait come to the middle of the circle and pretends to take a letter. Call out several traits until all of the 
girls have had a chance to get mail.

Mingling 

Have girls stand up to move around and mingle. Tell them they will have to mingle in the number you call out. 
Anyone not mingling in that size group will leave the mingling area. Start with 1. Girls mingle alone. Then keep 
counting up to 2, 3, 4, etc.; announcing new numbers and eliminating those who can not mingle in the size 
group until one group is left. They are the winners.

Name Game

Ask the Guides to stand in a circle and clap. As they clap, call out the name of one Guide. When the Guide 
hears her name, she calls out another Guide’s name as the clapping continues.. Do this until everyone has a 
chance to have her name called.

Name Song 

  I am ___________(girl or Guide Leader)
  How do you do? (chorus)
  From ________ (same girl or Guide Leader
  How do you do? (chorus)
  We are happy to meet you, to meet you. (chorus)
  Happy to meet you, our new Guide friend. (chorus)

Name That Object 

Have the girls sit in a circle and place about 20 different objects in the centre of the circle one by one. As each 
object is placed, have the Guides name it. After all the objects are placed, have the Guides memorize them for 
a few minutes, then turn their backs and close their eyes. Remove one object and have the Guides open their 
eyes and turn around. The first Guide to name the missing object wins a point for her patrol. Play until a 
predetermined number of points are won.

Patrol Rounders

Ask the Guides to stand in a line by patrol, each Guide standing side by side. Patrols should be equal in size. 
The Patrol Leader stands about 3 metres in front, facing her patrol. Mark each Patrol Leader’s spot and a line 
in front of each patrol. When you blow a whistle, each Patrol Leader throws a ball or bean-bag to the first girl 
on the left in her patrol and receives it back from her. If the ball or bag is dropped, the girl must try again until 
the toss is completed. The Patrol Leader then throws it to the next girl and receives it back and so on. When 
the last girl has received it, she runs to the Patrol Leader’s place and the Patrol Leader runs to that girl’s place. 
The game continues until all girls have stood in the Patrol Leader’s spot (one round). The first patrol to 
complete one round is the winner.
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Pick a Seed 

Have a large bucket of seeds ready for this activity. Have the Guides stand in a circle by patrol. Each patrol is 
numbered. Place the seeds In the centre of the circle and call a number. A Guide from the patrol with that 
number goes to the bucket and picks up as many seeds as she can with her right hand only. As numbers are 
called, the Guides should take turns picking up seeds. The game continues until everyone has played. The 
patrol with the largest number of seeds wins the game.

Pussy Cats 

Have all the Guides but one sit in a circle. Take the remaining Guide to the centre of the circle, blindfold her, 
and turn her three times. One of the other girls will kneel in front of her and say, ‘Meow.’ The blindfolded 
Guide tries to guess who the pussy cat is. If she guesses incorrectly, all of the girls reply, ‘poor pussy cat.’ If 
she guesses correctly, the girls reply, ‘good pussy cat’ another girl is blindfolded, and the game continues until 
everyone has been blindfolded.

Questions and Answers 

Divide the girls into two groups, telling them to take a pen and a blank piece of paper with them. Designate 
one group to write questions and the other to write answers. The questions and answers should be 
spontaneous and nonsensical. Then the girls crumple their papers and toss them to the other group. Once 
each girl has a new piece of paper, ask them to start reading aloud one by one, first a question and then an 
answer. Let the girls laugh – some will make sense and some will not.

Relay Races 

Have the Guides stand one behind the other by patrols (patrols should be of equal size). Place an object about 
ten metres in front of each patrol. When you say, ‘Go’, the first girl in each line runs to the object, touches it, 
runs back, touches the next girl on the shoulder and so on until each girl has finished. The first patrol to finish 
gets a point. Play the game again with the Guides skipping, then again with them hopping, and so on until the 
end of a predetermined time or number of points.

Rhythmic Clapping 

Clap together to different beats, such as a song or a musical instrument. Use this energizer to synchronize the 
group before or after a session.

Sara Stars 

Have a bell on a table ready for this exercise. Have the Guides stand in patrols and count off one by one up to 
the number 10. When you call a number, the Guides with that number move forward from each patrol. Ask 
the questions below with the corresponding number. The girls standing forward will run and ring the bell. The 
first Guide to ring tries to answer the question. She can consult with her patrol before answering. Each correct 
response scores three points; partially correct responses score one point. If the Guide does not answer 
correctly, the girl who got to the bell just behind her tries to answer, consulting with her patrol. Play until 
every number has been called. The patrol with the most points is comprised of ‘Sara Stars’.

 1. Name three Sara comic books in the Skills for Life series.
 2. Name Sara’s friend who is a boy and her boyfriend in The Trap.
 3. Name two life skills that Sara teaches students.
 4. Tell us why girls admire Sara in Choices.
 5. Tell us how Sara supports her friends to make healthy decisions.
 6. What is the name of Sara’s friend who is an animal in Sara Saves Her Friend and how does he  
  help in the story?
 7. How is Sara a role model for other students?
 8. How is it possible for girls to be like Sara as she was in The Daughter of a Lioness?
 9. What is the main lesson taught in The Empty Compound?
 10. Name two ways that Guides can be like Sara in their everyday life.
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Snakes

Ask Guides to stand one behind the other by patrol. Each Guide should hold the shoulders of the girl in front 
of her. Each Patrol Leader begins to run, leading her line. Then, she turns around quickly. If she sees a Guide 
moving, she gives that Guide a point, and the game continues for a predetermined time. The Patrol Leaders 
change places, each leading a patrol other than her own, and the game continues for another predetermined 
time. The Patrol with the least points wins.

Sounds 

Give each patrol a pen and a sheet of paper with an ear drawn at the top. Send the patrols to different areas 
at least three metres from each other. Give a signal, at which the girls are silent and listening intently for two 
minutes. At the end of the two minutes, someone from each patrol writes on the paper a list of all of the 
sounds the patrol members heard. 

Tracking Signs 

Ask Guides to sit in a circle with each patrol to the left of its Leader. Place sticks and stones suitable for 
making tracking signs in front of each patrol. Have the Guides in each patrol count off. Call a number and have 
the Guides with that number come forward. Call a tracking sign and have the Guides standing forward make 
the sign. The first Guide to make it correctly wins two points for her patrol; other Guides who make it correctly 
win one point. The game is over when all of the Guides have had a chance to make a tracking sign. The patrol 
with the most points wins.

World Badge 

Ask Guides to stand in a circle with each patrol to the left of its Leader. Place the separate parts of the World 
Badge in the centre of the circle. Say, ‘jump around’ and have all of the Guides jump and turn their backs to 
the circle. Have them cover their eyes with their hands. Remove one of the parts of the badge, say, ‘jump 
back’, and have the Guides face the circle. The first Guide to call out the missing piece of the badge tries to 
tell its meaning. If she is correct, she wins a point for her patrol. Play the game for a predetermined time or 
number of points.

Make up your own energizer, game or song. Write it here so you will remember it. 
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Outreach Activities

 Read and discuss Sara comic books with youth or adults or view and discuss
 videos (in coordination with regional KGGA offices), especially:

    The Special Gift on the retention of girls in school, the right to 
    education, and the right to nondiscrimination

    Who Is the Thief? on domestic child labour; the right to
    protection from harmful and exploitative labour, and the
    right to education 

 Conduct outreaches with students, both girls and boys, in your school. Themes that  
 reinforce the life skills programme this trimester are: 

  • Promoting abstinence as the best way to avoid pregnancy and HIV
  • Modeling self-esteem and being proud to say ‘no’ to sex and negative peer  
     pressure
  • Fostering support in school for adolescent changes, reducing stigma about  
     menstrual periods
  • Modeling coping skills, such as how girls and boys can be friends and help  
     support each other as they grow up
  • Identifying symptoms of common illnesses for which to seek medical help

 Conduct outreaches with adults (parents, teachers, or community members) on 
 topics that will encourage support for the life skills programme and can apply to   
 home, school and the community:

  • Sensitising adults to the life skills programme components and benefits for  
      girls and schools
  • Fostering support for family values by encouraging parents to talk to their  
     children about what is important and how they want them to behave
  • Advocating for use of health services and support for common illnesses that  
     affect school attendance, such as malaria or menstrual period discomfort

Trimester 1 Goals 
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 Plan for enrollment by the end of the semester. New Guides need between 6 and 12  
 Guide meetings to learn:

  • The national anthem in English and Kiswahili
  • The Guide Motto, Guide Promise, and 10 Guide Laws
  • The Guide good turn, handshake, and salute 
  • The history of Guiding in Kenya
  • The World Badge and Trefoils

Guiding Goals





TOPIC 1: Getting Started
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Sub-topic:  Introduction to Life Skills

Time:   30 minutes
Materials: Chalkboard, chalk, tape, exercise books, pens, pages 6-7 of You, Your Life, Your Dreams 

Objectives:
	 	 •	To	get	to	know	the	hopes	and	fears	of	Guides	in	the	Unit
	 	 •	To	identify	the	goals	of	the	KGGA	Life	Skills	Programme
	 	 •	To	briefly	describe	the	programme	
	 	 •	To	provide	examples	of	how	life	skills	connect	to	Guiding

Steps:

Step 1. 	 Start	with	an	energizer	to	bring	the	group	together		 	
  and have some fun. For example, sing the song   
  Guiding is fun, fun, fun.
Step 2.	 	 Introduce	yourself	as	the	Guide	Leader	and	explain		 	
	 	 to	the	Unit	how	you	have	been	involved	in	Guiding.		 	
	 	 Share	what	makes	Guiding	special	and	why	you	are		 	
	 	 personally	committed	to	life	skills.
Step 3.  Using	a	song,	such	as	the	Name	Song,	ask	each			
	 	 Guide	to	introduce	herself	and	explain	why	she	is	in		 	
  Guiding.
Step 4. 	 Let	them	know	that	today	is	the	first	of	many	sessions		
	 	 that	will	continue	throughout	the	school	year.		 	 	
	 	 Attendance	at	all	the	sessions	is	very	important.	The		 	
	 	 goals	of	the	programme	are	many,	but	the	main	one		 	
	 	 is	to	help	girls	stay	healthy	and	share	lessons	with		 	
	 	 others	in	school	and	the	community.

	 For	example,	the	programme	will	help	them	to	know:	
	 	 •	How	to	talk	more	openly	with	friends,	family,teachers,	and	schoolmates
	 	 •	How	to	accept	themselves	and	be	proud	of	who	they	are
	 	 •	How	to	identify	and	discuss	personal	values	with	others
	 	 •	How	to	communicate	confidently,	say	‘no’	to	negative	peer	pressure,	and	help	others		
     through positive peer pressure
	 	 •	How	the	body	works	and	how	to	take	care	of	themselves
	 	 •	To	whom	to	talk	and	where	to	go	if	they	have	a	problem,	especially	about	their	health
	 	 •	How	to	develop	positive	relationships	and	friendships
	 	 •	What	sexually	transmitted	infections	(STIs)	and	HIV/AIDS	are	and	how	to	avoid	getting		
     these diseases
	 	 •	How	to	help	and	support	people	infected	and	affected	by	HIV/AIDS
	 	 •	What	rape	is	and	how	to	prevent	it
	 	 •	How	to	protect	themselves	and	abstain	from	sex
	 	 •	What	alcohol	and	drug	abuse	are,	the	consequences	of	using	them,	and	how	to	avoid		
     these dangers
	 	 •	What	their	future	goals	are	and	how	to	achieve	them

Keeping	Attendance

Keeping	a	record	of	

attendance for each 

session	is	necessary,	even	if	it	

takes a bit of time. 

At	the	end	of	the	year,	you	will	

be able to compare pre- and 

post-scores to their attendance, 

recognise their accomplish-

ments, and look at retention.
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Step 5.  Ask	the	girls,	‘Is	there	anything	that	is	not	important	on	this	list?	Do	your	parents	or		 	 	
	 	 guardians	understand	why	this	is	so	important?’	
	 	 Provide	girls	who	are	new	with	a	description	of	the	programme	to	take	home.	Emphasize	the		
  need to come to all sessions to get complete information.
Step 6.	 	 Ask	the	girls	to	sit	down;	distribute	exercise	books	and	pens	to	all.	Make	sure	each	girl	writes		
	 	 her	name	on	her	book.	Let	the	girls	know	that	these	books	will	be	used	during	each	session		 	
  and for take-home research.
Step 7.  Ask	the	girls	to	tear	out	one	page	in	their	exercise	books.	Afterwards	tell	them	to	fold	this		
	 	 paper	and	tear	it	into	two	pieces.	On	the	first	piece,	the	girls	should	write	their	fears	about	
	 	 being	in	the	programme.	When	done,	they	should	tape	the	paper	on	one	side	of	the	chalk	 	
  board.
Step 8.	 	 Ask	for	a	volunteer	to	read	the	fears;	address	those	that	are	unlikely	or	will	be	covered	as	
	 	 part	of	the	programme.	If	any	fears	will	not	be	addressed,	explain	why.
Step 9.  Ask	the	girls	to	write	on	the	second	piece	of	paper	their	hopes	for	being	in	the	programme.		
	 	 When	done,	they	should	tape	the	paper	on	the	other	side	of	the	chalkboard.
Step 10.	 Ask	for	a	volunteer	to	read	the	hopes	and	address	those	that	are	unlikely	or	will	be	covered	
	 	 as	part	of	the	programme.	If	any	hopes	will	not	be	addressed,	explain	why.
Step 11.	 Ask	the	girls,	‘Do	Guiding	and	life	skills	connect?’	If	they	answer	yes,	ask	them	how.
Step 12.	 Close	with	the	take-home	messages	and	explain	that	they	will	begin	to	explore	more	on	their		
	 	 own	with	take-home	research	to	be	completed	before	the	next	session.	Post	the	research		 	
	 	 questions	on	the	board.

Take-home Messages:

	 •	The	KGGA	programme	is	designed	to	prepare	girls	for	the	future	by	helping	them	learn	about	health,		
	 			practise	skills,	think	about	decisions,	and	know	where	to	go	and	to	whom	to	talk	if	a	problem	arises.
	 •	Guiding	and	life	skills	go	together,	supporting	each	other;	girls	help	themselves	and	others	in	a	fun		
	 			way.
	 •	Guides	give	service	to	others	and	keep	the	Guide	Promise.

Research: 

Research	provides	an	opportunity	for	Guides	to	explore	a	session	topic	further.	Some	 times	it	is	done	
individually,	but	sometimes	it	includes	friends	or	family.	

Guides	should	keep	their	research	in	their	exercise	books	and	be	prepared	to	share	their	findings	with	the	Unit	
at the next meeting. 

	 Ask	guides	to	interview	their	friends	to	find	out:

	 •	What	do	you	think	life	skills	are?
	 •	What	do	girls	want	to	know	more	about	(in	relation	to	health	and	life)?
	 •	What	do	boys	want	to	know	more	about	(in	relation	to	health	and	life)?

Guiding Elements
 
Remember, life skills should be integrated into guiding. You can use the rest of this session for 
guiding activities or information, such as the History of Guiding, in preparation for their 
enrollment in the program. 

1
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Take-home Messages:

	 •	The	KGGA	Life	Skills	Programme	covers	many	topics;	today	they	established	their	starting		 	
	 			point	and	will	keep	improving	over	time.
	 •	It	is	important	to	attend	every	session	so	that	Guides	can	get	complete	information,	personalise		 	
	 			findings,	learn	new	skills,	and	find	out	about	new	resources.
	 •	Research	should	be	fun.	Encourage	involvement	from	everyone	in	your	Unit	to	keep	activities	rel	 	
    evant.

Time:   30 minutes
Materials:	 A	copy	of	the	life	skills	test	for	each	girl	(found	on	the	following	pages)

Objectives:
	 	 •	To	review	research	collected	from	the	previous	session,	identifying	how	the	KGGA	Life		
	 	 			Skills	Programme	will	meet	students’	needs
	 	 •	To	have	all	of	the	girls	in	the	Unit	complete	a	25-question	pre-test	

Steps:

Step 1.	 	 Start	with	an	energizer.	Take	attendance.
Step 2. 	 Ask	the	girls	to	review	their	research.	List	answers	on	the	board	for	all	to	see.	Ask	them	to		 	
	 	 listen	to	others	carefully	to	avoid	repeating,	but	look	for	similarities	and	differences.
Step 3.  Review	how	the	life	skills	programme	will	meet	students’	needs	and	reinforce	the	message		 	
	 	 that	as	Guides,	they	will	also	be	responsible	for	helping	classmates	learn	needed	information		
  and skills.
Step 4.  Explain	that	just	as	they	investigated	what	their	friends	knew	about	life	skills,	KGGA	wants	to		
	 	 know	what	they	know.	They	will	now	find	out,	so	they	can	continue	on	a	successful	road	to		 	
  the completion of the life skills programme.
Step 5. 	 Be	sure	to	explain	that	the	girls	will	not	receive	marks	on	the	pre-test;	they	will	take	another		
	 	 test	at	the	end	of	the	year	and	both	tests	will	be	a	measure	of	the	programme’s	success	over		
	 	 the	year.	The	results	will	only	be	used	to	improve	the	programme,	so	they	should	not	worry	if		
	 	 they	do	not	know	an	answer.	If	they	join	the	Guides,	they	will	learn	the	answer.	
Step 6. 	 Distribute	a	copy	of	the	pre-test	to	each	girl.	Reassure	them	that	they	may	not	know	an	an	 	
	 	 swer	and	should	leave	it	blank.	Otherwise,	they	should	mark	the	correct	answer.	
Step 7.	 	 Collect	the	tests	when	the	girls	are	finished.	Share	the	take-home	messages	and	let	them	
	 	 know	that	next	week	will	be	more	fun	and	active.	If	there	is	time,	use	the	next	part	of	the		 	
  hour to have a Guide meeting. 

Sub-topic:  Pre-test

Guiding Elements 

Remember, life skills should be integrated into guiding. You can use the rest of this session 
for guiding activities or information, such as the Guide good turn, handshake, and salute, in 
preparation for their enrollment in the program. 
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Name:	_________________________________				Age:	____	Class:	____

PRE/POST	TEST	for	Girl	Guides	in	Life	Skills

Please	complete	each	question.	Circle	the	correct	answer	or	tick	the	box.
 
1.	 Which	of	the	following	will	life	skills	not	help	you	to	do:
	 A.	 Pass	your	exams
	 B.	 Talk	confidently	with	your	friends	and	family
	 C.	 Make	decisions	as	you	go	through	life
	 D.	 Plan	for	a	successful	future

2.	 Which	of	the	following	is	not	true	about	keeping	secrets:
	 A.	 It	builds	trust	among	friends	in	guiding
 B. It creates a place to feel free and open 
	 C.	 It	helps	you	get	to	know	each	other	better
	 D.	 It	helps	guides	to	be	careful	and	avoid	wastefulness

3.	 Values	are	those	things	that	help	you	to	know	how	to	behave.					
   □ True       □ False

4.	 Saying	‘no’	to	early	sex	is	easy	if	girls	are:
	 A.	 Passive
	 B.	 Aggressive
	 C.	 Assertive
 D. None of the above

5.	 Which	of	the	following	changes	occur	in	both	boys	and	girls:
	 A.	 Bigger	chest
 B. Flatter stomach
	 C.	 Pimple	occur	(acne)
 D. Menstruation

	 6.	 Self-esteem	can	be	built	by	the	following	except:
	 A.	 Showing	co-operation
 B. Expressing kindness
 C. Negative self-criticism
	 D.	 Recognizing	other	people’s	talents

7.	 To	cope	with	body	changes	girls	should	not:
	 A.	 Appreciate	their	appearance
	 B.	 Know	changes	are	normal
	 C.	 Try	sex
	 D.	 Feel	good	that	she	is	becoming	a	woman

8.	 Poor	hygiene	can	produce	vaginal	infections,	even	if	you	have	never	had	sex.	
              □ True        □ False
 
9.	 One	of	the	following	is	not	a	sign	and	symptom	of	malaria.
	 A.	 Fever		 	 	 B.	 Vomiting
	 C.	 Vaginal	bleeding			 D.	 Diarrhoea	

10.	 Sara	(in	Sara	comic	books)	is	a	role	model	to	Girl	Guides	because:
	 A.	 She	is	confident	of	herself
	 B.	 Is	a	friend	to	everyone
 C. She can talk to adults and ask for help
	 D.	 All	of	the	above

11.	 Which	of	the	following	does	Sara	not	teach:
	 A.	 Young	people	need	to	be	aware	of	dangers,	such	as	sugar	daddies
 B. Girls can change things that are negative in their lives
	 C.	 Boys	are	better	than	girls
	 D.	 Girls	can	say	‘no’	to	adults	sometimes

getting started
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12.	 Girls	can	not	become	pregnant	before	their	first	menstruation.	
   □ True       □ False

13.	 You	can	get	HIV	by	playing	with	an	HIV	positive	child.
    □ True       □ False

14.	 HIV	can	be	transmitted	by	all	of	the	following	except:	
	 A.	 Having	unprotect	sex	
 B. Through blood transfusions
	 C.	 When	mosquitoes	bite	you
	 D.	 From	an	HIV	positive	mother	to	her	newborn	baby

15.	 Which	of	the	following	can	reduce	stigma:
	 A.	 Being	kind	to	all
 B. Supporting those in need
 C. Respect
	 D.	 All	of	the	above

	 16.	 Which	of	the	following	is	an	example	of	positive	peer	pressure:
	 A.	 Encouraging	class	mates	to	try	alcohol
	 B.	 Helping	friends	to	try	smoking
	 C.	 Telling	girls	to	get	a	boyfriend	too
	 D.	 Supporting	friends	to	work	hard	in	school

17.	 Talking	to	adults	is	taboo,	especially	about	your	body	or	friends.		
	 	 □	Agree			□	Disagree

18.	 Which	among	these	is	not	one	of	the	3	C’s	involved	in	decision-making:
	 A.	 Challenge
 B. Choice
	 C.	 Consequences
 D. Co-operation

19.	 Which	of	the	following	is	not	a	job	a	girl	could	do	in	the	future:
	 A.	 Truck	driver
 B. Engineer
 C. Doctor
	 D.	 None	of	the	above,	a	girl	could	do	any	of	these	jobs

20.	 Your	traditions	should	be	treasured	and	never	questioned.
	 			 	□	Agree							 □	Disagree

21.	 Mapping	helps	av	person	to	know	about	safe	and	unsafe	places	in	the	community.	
   □ True   □ False 

22.	 Which	of	the	following	should	a	girl	not	do	if	raped:
	 A.	 Yell	and	scream
	 B.	 Fight	back	and	run	away
	 C.	 Wash	herself	quickly
 D. Tell a trusted adult and get support

23.	 The	only	reason	that	students	should	not	use	alcohol	is	because	it	is	illegal.																														
	 	 □	Agree							 □	Disagree

24. Drug abuse helps people to make informed decisions in life.
	 		 	□	Agree					 □	Disagree

25.	 Making	a	plan	and	staying	true	to	it	will	help	to	achieve	goals	in	life.
   □ True □ False
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Time:   30 minutes
Materials: Chalkboard, chalk 

Objectives:
	 	 •	To	understand	trusting	others	and	the	importance	of	keeping	secrets	
	 	 •	To	set	working	rules	to	keep	Guide	sessions	active	and	safe

Step 1.  Open	with	an	energizer.	Take	attendance.	Encourage	Guides	and	Patrol	Leaders	to	provide		 	
	 	 their	own	ideas	for	fun	energizers	and	lead	the	group.
Step 2.  Begin	with	a	trust-building	exercise.	Have	the	Guides	go	outside	and		 pair	up	with	a	girl	they		
	 	 do	not	know	well.	They	should	introduce	themselves	briefly	and	then	hold	hands.		 	 	
	 	 One	girl	should	close	her	eyes		 and	not	peek.	The	other	girl	will	lead	her	around	and	explain		 	
	 	 what	is	happening	and	where	she	is	going.
Step 3.  Allow	the	girls	to	be	led	for	about	2	minutes,	then	have	them	change	places.	After	everyone		 	
  has been led, ask them to return to the classroom for discussion.
Step 4.  Ask	the	girls,	‘What	did	we	learn?	How	will	we	use	it	in	Guiding?	What	does	it	tell	us	about		 	
	 	 trusting	each	other?’
Step 5.  Read	this	short	story	aloud:	

Steps:

Sub-topic:  Building a Safe Space

getting started

Step 6.  Ask	the	group	what	they	think	happened?	Then,	in	small	groups,	answer	the	following	
	 	 questions:

  •	How	could	this	situation	be	avoided?
  •	Why	is	it	wrong	to	tell	secrets?	
  •	What	were	the	positive	things	about	Esther	sharing	her	questions	with	her	friend?
  •	What	would	you	have	done	if	Esther	told	you	this	problem?
  •	Who	else	could	Esther	talk	to	about	periods?
  •	What	did	you	learn	from	the	story?
  •	What	Guide	Law	tells	us	how	to	act?	(Number	4.	A	Guide	is	a	friend	to	all	and	a	sister	to		
	 	 			every	other	Guide.)

Step 7.  Let	the	girls	know	that	for	the	rest	of	the	sessions,	they	will	set	working	rules	for	all	to	
	 	 follow	during	the	life	skills	programme.	Explain	that	sensitive	topics	will	be	discussed	but		 	
	 	 should	always	be	kept	confidential	and	safe.	
Step 8.  Ask	the	girls	what	rules	they	need	to	have	safe	and	successful	sessions?		 	 	 	
	 	 List	answers	on	the	board.	Then,	ask	if	everyone	agrees.	Have	them	take	notes	to	use	the		 	
	 	 rest	of	the	year.
Step 9.  Close	with	take-home	messages.

Esther	was	worried.	When	she	was	walking	with	her	guiding	friends,	they	started	talking	about	
periods.	One	friend	said	it	was	difficult	to	deal	with	teasing	if	others	knew	you	were	having	
periods.	Esther	just	got	her	period	last	month	and	had	lots	of	questions.	She	asked	one	of	the	
friends	from	guiding.	The	friend	gave	her	some	advice,	but	a	few	days	later,	boys	in	class	were	
teasing	Esther	that	she	was	now	‘a	real	woman’	and	they	hoped	they	would	soon	see	breasts.	
Esther	was	so	upset,	she	went	directly	home	without	going	to	Guiding	that	day.

1
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Take-home Messages:
 
	 •	Guiding	is	about	friendship	and	trust.	Guides	should	know	that	every	girl	in	the	room	is	a	friend	to	the		
	 			other	and	is	someone	who	keeps	secrets.	
	 •	To	be	successful,	we	need	to	get	to	know	each	other	and	begin	trusting	each	other.	Guide	Leaders	are		
	 			adults	you	can	trust	and	come	to	with	problems.
	 •	The	programme	is	also	an	opportunity	to	have	fun	–	to	hear	stories,	act,	play	games,sing	songs,	draw		
    pictures, and much, much more! We have just started.

Guiding Elements 

Remember, life skills should be integrated into guiding. You can use the rest of this hour or 
the next meeting to help girls memorize and understand the Guide Promise in preparation 
for their enrollment in the program. Try the World Badge game to teach about badge compo-
nents and Trefoils. 



TOPIC 2: Foundations to Delaying Sex
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Sub-topic:  Values

Time:   60 minutes
Materials: Chalkboard, chalk, exercise books, pens, paper for cards, pages 5-6 of You, Your Life, Your  
  Dreams

Objectives:
	 	 •	To	define	personal	values	for	Guides
	 	 •	To	identify	linkages	between	the	Guide	Law	and	personal	values
	 	 •	To	explore	how	Guides	should	behave,	showing	their	values

Steps:

Step 1.  Start	the	session	with	an	energizer.	Take	attendance.
Step 2.  Place	several	coins	or	paper	money	of	different	denominations	on	a	table.	Ask	for	a	
	 	 volunteer	to	come	to	the	table	and	choose	any	one	of	the	items.
Step 3.  Ask	the	participant	why	or	how	she	chose	that	item.	It	is	likely	that	she	chose	the	one	with		
  the highest value.
Step 4.  Write	the	word	‘value’	on	the	board.	Explain	that	values	that	can	be	touched	are	called		
  tangible and those that cannot be touched are called intangible.
Step 5.  Ask	the	group	for	examples	of	what	has	value.	Record	all	of	the	responses.	Be	sure	to	
	 	 include	the	following	values:

  Intangible       Tangible 
  Respect                        House
  Education and good grades    Car
	 	 Love	 	 	 	 	 	 	 Money
	 	 Honesty	 	 	 	 	 	 Clothes
	 	 Friendship	 	 	 	 	 	 Jewelry	
	 	 Kindness	 	 	 	 	 	 Books
	 	 Health	 	 	 	 	 	 	 Toys
	 	 Hard	work
  Talent
	 	 Virginity

Step 6.  Explain	that	value	has	different	meanings	to	different	people.	One	meaning	is	the	monetary		
	 	 worth	of	an	object,	or	how	much	it	costs.	
	 	 Another	meaning	is	a	personal	measure	of	worth,	such	as	how	important	something	is	to		
	 	 an	individual.	Point	out	that	while	it	is	easy	to	know	which	tangible	things	have	the	most		
	 	 value,	it	is	sometimes	difficult	to	define	the	value	of	intangible	things	like	respect,	love,	or		
  friendship.
Step 7. 	 Explain	that	your	values	help	to	define	who	you	are	and	they	determine	your	actions.	
  
	 	 Give	the	following	examples:	
  •	A	man	who	values	family	loves	and	cares	for	his	wife,	children,	and	home.
	 	 •	A	person	who	values	health	eats	nutritional	food,	exercises	regularly,	and	avoids		 	
     tobacco,alcohol, and drugs.
	 	 •	A	girl	who	values	education	studies	hard	and	passes	her	examinations.
	 	 •	A	girl	who	values	virginity	avoids	risky	situations,	such	as	drinking	alcohol	or	doing		
	 	 		things	with	boys	that	could	lead	to	early	sexual	activity.	  
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Step 8.  Ask	the	girls	to	open	their	exercise	books.	Have	them	go	to	a	clean	page,	write	‘myself’,	and		
	 	 draw	a	picture	of	themselves	below	that	heading.
Step 9.	 	 Then	ask	them	to	review	the	values	list	on	the	chalkboard,	choose	the	three	most	important		 	
	 	 values	for	themselves,	and	write	these	anywhere	on	the	picture.	
Step 10.	 Those	girls	who	feel	comfortable	can	share	their	values	with	the	group.	Emphasize	that	girls		
	 	 will	probably	have	different	values	and	that	respecting	and	understanding	this	is	important		 	
  too.
Step 11.	 Ask	the	girls,	‘Do	you	recognize	any	of	these	values	from	the	Guide	Law?	If	yes,	which	ones		 	
	 	 are	the	same?	How	does	it	feel	to	live	out	the	Guide	Law?’	Help	the	girls	to	connect	Guiding		 	
  and their personal values. 
Step 12.	 Review	how	values	can	help	Guides	decide	how	to	behave	and	live	according	to	these	
  values. 
Step 13.	 Explain	that	you	will	ask	them	to	express	their	feelings	about	particular	values	by	coming	to		 	
	 	 the	front	of	the	room	if	they	agree	with	statements	you	will	read,	standing	in	the	middle	if		 	
	 	 they	are	not	sure,	or	moving	to	the	back	if	they	disagree.	(You	can	also	post	signs	to	help		 	
	 	 them	remember	their	choices.)	From	the	following	list,	read	one	statement	at	a	time.		 	
	 	 After	each	statement,	ask	for	volunteers	to	explain	their	choices.

foundations  to delaying sex

VALUE	STATEMENTS	(discussion	notes	are	in	parentheses)

It	is	more	important	to	have	many	friends.	(People	who	value	friendship	would	agree	with	this	
statement.)

It	is	important	to	tell	a	parent	or	guardian	if	you	feel	unwell.	(People	who	value	health	would	prob-
ably	agree	with	this	statement.)	

You	should	only	have	sex	with	someone	you	love.	(Someone	who	values	love	would	agree	with	this	
statement	and	think	love	should	come	first.)

It	is	okay	to	make	fun	of	someone	if	others	are	doing	so.	(Someone	who	values	kindness	would	
disagree	with	this	statement,	knowing	that	one	should	not	make	fun	of	another	regardless.)

It	is	better	to	try	and	fail	than	cheat	and	get	good	grades.	(A	person	who	values	hard	work	would	
agree	with	this	statement.)

It	is	okay	to	have	a	child	before	marriage.	(A	person	who	values	respect	might	disagree	with	this	
statement.)

You	can	earn	a	decent	salary	without	finishing	school.	(If	a	person	values	money	more	than	educa-
tion,	he	or	she	might	leave	school	as	soon	as	an	opportunity	arises.)

Students	who	have	talents,	such	as	acting	or	singing,	are	better	than	those	without	special	abili-
ties.	(A	person	who	values	talent	might	agree	with	this.)

It	is	not	okay	for	a	boy	or	a	man	to	cry.	(A	person	who	values	honesty	would	disagree	with	this	
statement 
because	he	or	she	would	want	every	person	to	express	their	true	feelings.)

Waiting	to	have	sex	until	you	are	older	is	a	good	idea.	(A	person	who	values	virginity	would	agree	
with	this	statement.)

Step 14. Close	with	take-home	messages	and	research.

2
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Take-home Messages:

 •	The	KGGA	Life	Skills	Programme	covers	many	topics;	today	they	established	their	starting	point	and		
	 			will	keep	improving	over	time.
	 •	It	is	important	to	attend	every	session	so	that	Guides	can	get	complete	information,	
	 			personalise	findings,	learn	new	skills,	and	find	out	about	new	resources.
	 •	Research	should	be	fun.	Encourage	involvement	from	everyone	in	your	Unit	to	keep	activities		 	
       relevant.

Research: 

Guides	should	keep	personal	research	in	their	exercise	books	and	be	prepared	to	share	their	findings	with	the	
Unit	at	the	next	meeting.	They	should	complete	the	following	chart	with	their	own	values	and	then	interview	
two	family	members	to	find	out:

	 •	What	values	are	most	important?	Why?
	 •	How	do	they	try	to	act	on	these	values	in	their	daily	lives?
	 •	How	do	they	feel	if	they	cannot	or	do	not	act	according	to	their	values?

 Guides	should	complete	this	chart	with	their	own	values:

  My	Important	Values My	Planned	Actions	and	Behaviour

1.

2.

3.
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Time:   60 minutes
Materials: Chalkboard, chalk, exercise books, pens, pages 145-150 and 176-180 of You, Your  
  Life, Your Dreams
              
Objectives:
  •	To	review	homework	from	the	last	session	on	values
	 	 •	To	define	the	meaning	of	abstinence
	 	 •	To	explore	how	values	connect	to	abstinence
	 	 •	To	identity	the	many	benefits	of	abstinence
	 	 •	To	develop	an	abstinence	strategy
	 	 •	To	review	and	practise	how	to	say	‘no’

Sub-topic:  Strategy	to	say	“NO”

  More	Information	about	Abstinence	from	Sex

People	abstain	for	a	variety	of	reasons:

	 •	To	protect	their	health

	 •	To	adhere	to	spiritual	or	moral	values

	 •	To	take	control	of	their	lives	and	feel	prou
d	of	their	decisions

Benefits	of	abstinence:

	 •	Offers	100	percent	protection	from	unplanned	pregnancy	and		

	 			STIs,	including	HIV

	 •	Allows	you	to	wait	until	you	are	physically	and	emotionally		

	 			ready	to	have	a	baby

	 •	Makes	you	feel	like	a	stronger	person,	becau
se	you	are	able	to		

	 			say	‘no’
	 •	Shows	you	are	emotionally	mature

	 •	Prevents	feelings	of	guilt	or	shame

	 •	Builds	your	self-esteem	and	confidence

	 •	Allows	the	development	of	a	deeper	friendship	and	love	with		

    the other person

	 •	Helps	keeps	families	united

	 •	Keep	you	focused	on	school	and	your	fut
ure

	 •	Is	free	of	side	effects

	 •	Is	not	a	permanent	contraceptive	method	and	is	controlled	by		

	 			the	individual,	who	decides	when	and	for	how	long

For	how	long?	

Abstinence	is	not	a	life-long	decision,	nor	
is	it	only	a	decision	for	youth.	

Anyone	can	abstain	at	any	time	in	their	lives,	and	this	should	be	the	

lesson	for	girls.	Even	if	sexually	active,	a	pe
rson	can	abstain	for	short	

or	long	periods	of	time,	as	they	want.	Girls	should	feel	empowered	to	

protect	themselves	by	abstaining	until	they	are	ready	fo
r	sex,	learn	their	

HIV	status	as	a	couple	before	entering	into	a
	faithful	relationship,	or	

use	condoms	consistently.	Presenting	all	options	to	pe
ople	at	a	young	

age	has	been	proven	to	result	in	better	de
cisions	later	in	life,	especially	

the	decision	of	when	to	have	sex	for	the	first	time.	

foundations  to delaying sex
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Step 1.  Have	the	girls	share	their	research	findings.	Ask,	‘What	did	you	learn	from	your	family		
	 	 members	about	their	values?	What	did	you	decide	are	good	actions	for	yourself?’
Step 2.  Define	abstinence	as	not	doing	something	or	doing	without	something.	Tell	the	girls	that		
	 	 people	can	abstain	from	many	things,	like	certain	foods,	alcohol,	drugs,	or	sex.	Provide	
  additional information from the box above, as needed to facilitate discussion.
Step 3.	 	 Ask	the	girls	to	look	again	at	their	research	about	their	values.	Ask	them	to	add	how	they		
  think abstinence relates to their most important values. If the girls are comfortable sharing,  
	 	 list	answers	on	the	board.	
Step 4.	 	 Tell	them	they	will	have	a	competition.	The	girls	will	be	split	into	teams.	Each	team	will		
	 	 write	down	as	many	reasons	to	abstain	as	they	can	think	of	in	two	minutes.	The	team	with		
	 	 the	most	reasons	wins.	
Step 5.  Let	the	team	with	the	longest	list	write	their	reasons	on	the	board	as	the	other	girls	listen		
	 	 and	check	off	any	that	appear	on	their	lists.	Ask	if	anyone	had	a	new	reason	and	record	it		
  on the board.
Step 6.  Ask	the	girls,	‘Do	you	agree	that	there	are	enough	reasons	to	abstain?’	‘Will	girls	benefit		
	 	 from	abstaining?	If	yes,	then	it	is	time	to	be	prepared	to	abstain.’	Explain	that	having	a	plan		
	 	 can	help	girls	refuse	pressure	to	have	sex	by	keeping	their	reasons	to	abstain	clear	in	their		
  minds. 
Step 7.  Write	the	following	Six	Steps	of	an	Abstinence	Strategy	on	the	board.	Tell	the	girls	to	copy		
	 	 it	into	their	exercise	books,	leaving	plenty	of	room	to	make	their	own	notes	for	each	step.
 
	 	 1.	 Think	about	why	you	want	to	wait.
  2. Make a plan.
	 	 3.	 Be	proud	of	yourself.
  4. Notice the pressures.
  5. Get support.
	 	 6.	 Practise	communication	skills.

Step 8.  After	they	have	finished	copying	the	list,	tell	them	to	put	down	their	pens	so	they	can	
	 	 listen.	Then	explain	each	step	in	detail,	as	outlined	below.	Ask	questions	along	the	way	to		
  keep the girls thinking.

1.	 Think	about	why	you	want	to	wait.	

 •	Make	a	list	of	the	reasons	you	are	abstaining	from	sex.	
	 •	Talk	them	over	with	someone	who	supports	you,	such	as	a	parent,	guardian,	teacher,	or		 	
    friend. 
	 •	Check	your	list	from	time	to	time	to	remind	yourself.

2. Make a plan.
 
 •	Know	what	situations	might	make	it	hard	to	stick	with	your	choice;	avoid	those	situations	if						
    possible. 
 •	Decide	ahead	of	time	things	you	can	do	to	avoid	sex,	such	as	leaving	a	place	when	someone		
	 			is	pressuring	you	to	have	sex.

3.	 Be	proud	of	yourself.
 
 •	It	can	be	hard	to	make	your	own	choices	instead	of	following	your	peers–	be	proud	of		
	 			yourself	for	doing	so.
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Step 9.  Divide the girls into groups and have them develop skits to act out the communication skills   
	 	 above.	When	complete,	let	the	girls	know	that	they	should	reflect	on	each	step	with	their		 	
	 	 group,	making	notes	in	their	exercise	books	as	they	discuss.	
Step 10. Ask	the	girls	to	take	turns	practising	communication	skills	together.	They	should	be	
	 	 encouraged	to	create	their	own	ways	of	saying	‘no’.	
Step 11. Close	with	take-home	messages	and	research. 

Take-home Messages:

  •	Guide	Law	Number	10	says,	A	guide	is	pure	in	thought,	word,	and	deed.	There	are	many		 	
	 	 			benefits	to	abstinence	and	reasons	why	Guides	should	abstain.	
	 	 •	Having	a	strategy	is	a	way	to	ensure	that	girls	have	reflected	on	abstinence	at	many	levels	and			
	 	 			are	ready	to	act	upon	their	decisions.
	 	 •	Practising	ways	to	say	‘no’	is	a	skill	that	will	help	prepare	girls	to	face	real-life	pressures	in	the		
     future.

foundations  to delaying sex

4. Notice the pressures.

	 •	Pay	special	attention	to	music,	videos,	and	movies	
	 			that	tell	you	to	have	sex.	
	 •	Think	about	what	you	are	hearing	and	why	these	
	 			messages	are	dangerous.	Discuss	them	with	Guides,	
	 			family,	and	friends.	
	 •	Avoid	people	who	pressure	you.	If	pressured,	
	 			threaten	to	tell	someone	in	authority	(Guide	
	 			Leader,	teacher,	parent	or	guardian,	police,	etc.)

5. Get support. 

 •	Give	yourself	credit	for	making	such	a	good
    decision.
	 •	Spend	time	with	Guides	and	friends	who	know	
	 			about	and	respect	your	decisions.	

6.	 	Practise	communication	skills.

 •	Learn	to	say	‘no’	with	conviction	and	
	 			repeatedly.	
	 •	Use	your	body	to	show	the	strength	of	this	
    statement.
	 •	Give	a	reason,	such	as:	

	 	 ‘No,	I	don’t	want	to	have	sex.’		 	 	
	 	 ‘No,	I’m	not	ready	for	sex.’	
	 	 ‘No,	I	don’t	want	you	to	touch	me	there.’		
	 	 ‘No,	stop	trying	to	unbutton	my	shirt.’	
	 	 ‘No,	I	don’t	want	to	touch	you	there.’		 	
	 	 ‘No,	I	really	mean	no.’

2

Alternative	Exercise
 

Have	the	girls	draw	a	decision-tree.

The	trunk	is	your	decision	to	abstain,	

the solid part of the tree.

Branches	are	the	things	that	will	lead	

to	success,	such	as	staying	in	school,	

not	having	a	boyfriend,	or	avoiding	
alcohol or drugs. 

Roots	are	the	things	that	give	your	

tree strength to resist tough situa-

tions, such as communication skills, 

awareness	of	pressures,	support,	and	
self-esteem.

Flowers	are	the	things	that	will	bloom,	

that	will	be	the	results	of	waiting.
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Research: 

Have	the	girls	review	their	abstinence	strategies.	Then	they	should	find	out	the	following	from	their	classmates:

  •	How	do	girls	let	boys	know	they	do	not	want	sex?	What	do	they	say?	What	do	they	do?
	 	 •	How	do	boys	let	girls	know	they	do	not	want	sex?	What	do	they	say?	What	do	they	do?
	 	 •	How	would	an	abstinence	strategy	help	others?

At	the	next	session,	they	should	be	prepared	to	show	the	Unit	ways	to	say	‘no’.



37

Time:   30 minutes
Materials:	 Chalkboard,	chalk,	flip	chart,	markers,	tape,	exercise	books,	pens,	pages	179-180	in		
	 	 You,	Your	Life,	your	Dreams

Objectives:
	 	 •	To	share	and	analyse	real	stories	about	school	performance
	 	 •	To	review	the	connections	between	personal	values,	abstinence,	and	good	school		 	
     performance
	 	 •	To	set	an	action	plan	for	maintaining	or	improving	school	performance

Step 1.  Ask	the	girls	to	review	their	research	from	the	last	meeting.	If	they	learned	new	ways	to	say		 	
	 	 ‘no’,	ask	them	to	present	them	to	the	Unit.	After	watching	the	demonstrations,	congratulate		 	
	 	 the	girls	for	practising	and	finding	new	ways	of	preparing	themselves		 to	refuse	early	sex.		 	
	 	 Remind	them	to	continue	practising:	the	more	they	prepare,	the	easier	it	will		 	 	
	 	 be	when	someone	approaches	them.
Step 2.  Have	the	girls	divide	into	groups.	Give	each	group	a	piece	of	flip	chart	paper	and	markers		 	
	 	 (space	on	the	board	and	chalk).	Explain	that	each	group	will	create	and	draw	a	story		 	
	 	 like	a	Sara	comic	book,	with	pictures	and	balloons	of		 text.The	story	can	be	true	or	fictional.		 	
	 	 There	are	six	frames,	but	the	ending	is	known:	a	girl	brings	her	exam	home	to	her	parents.		 	
	 	 See	below.	Give	the	girls	10	minutes	to	develop	their	stories.

Avoid	giving	the	girls	ideas	or	leading	them.	Instead,	challenge	them	to	tell	their	own	stories.	Whether	the	
girl	in	the	story	has	passed	or	failed	her	exam	is	up	to	the	girls	developing	the	story;	the	story	they	tell	will	
help	you	to	understand	how	girls	feel	about	exams	and	actual	performance.

Step 3.  When the stories are complete, let each group share. 
Step 4.	 	 After	all	groups	have	presented,	ask	the	following	questions:

  •	Are	these	stories	realistic?	Could	this	happen	in	our	school?
	 	 •	Are	the	results	of	the	exam	positive	or	negative?	How	do	girls	feel	about	exams?
	 	 •	Was	the	girl	successful	and	why?	Are	there	other	things	girls	can	do	to	be	successful?
	 	 •	If	she	was	unsuccessful,	why?	What	could	have	happened	so	that	she	could	be	
	 	 			successful?	
	 	 •	How	can	we	apply	these	lessons	in	our	own	lives	as	we	balance	home,	school,	Guiding,		 	
	 				 			and	friends?
	 	 •	What	do	girls	want	to	be	when	they	grow	up?
 
Step 5.  Close	with	a	song,	take-home	messages	and	research.	 

Steps:

Sub-topic:  School	Performance

1.

5.

3.

2.

6.			A	girl	brings	her	exam	home	to											
      her parents.

4.

foundations  to delaying sex

2
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	Monday	 		Tuesday	 	Wednesday	 			Thursday	 			Friday	 Saturday	 Sunday

Class	–	
7 - 3

Class	–	
7 - 3

Homework	
3-4 pm

Class	–	
7 - 3

Guide	–	
Meeting
3-4 pm

Class	–	
7 - 3

Homework	
3-4 pm

Class	–	
7 - 3

Chores	–	
 8-10 am

Market	–	
10	–	11	
am

Guide hike!

Church	–	
9	–	11	am

Fun	with	
friends!

Take-home Messages:

  •	Our	actions	in	various	aspects	of	our	lives	are	often	linked	together.	For	example,	by	living				
	 	 			their	values	and	by	abstaining	from	sex,	girls	can	improve	school	performance.	
	 	 •	A	desire	to	be	successful	in	school	is	healthy	but	takes	hard	work	and	planning.	
	 	 •	Guides	should	work	hard	in	school	to	discover	their	fullest	potential.

Research: 

Now	that	they	have	discussed	the	linkages	between	values,	abstinence,	and	school	performance,	they	should	
set	a	personal	plan	for	balancing	time	for	fun,	school,	and	Guiding.	Have	the	girls	make	a	weekly	schedule,	
including their school schedules and Guide meetings. For example:

Guiding Elements 

Remember, life skills should be integrated into guiding. Use the next 30 minutes or next meet-
ing to help girls to memorize and understand the Ten Guide Laws in preparation for their 
enrollment in the program. Repeat and continue to link the Guide Laws to life skills at each 
guiding meeting. 



TOPIC 3: Body Changes
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Sub-topic:  Hygiene

Time:   60 minutes
Materials:	 Chalkboard,	chalk,	flip	chart,	markers,	exercise	books,	pens,	an	empty	box	with	a	label	that		
	 	 says	‘Confidential	Question	Box’,	pages	9-44	in	You,	Your	Life,	Your	Dreams	

Objectives:
	 	 •	To	describe	the	physical	changes	of	boys	and	girls	during	adolescence	
  •	To	identify	how	girls	should	keep	clean	as	these	changes	occur

Steps:

Step 1.  Start	with	an	energizer.	Take	attendance.	
Step 2.  Ask	the	girls	to	pair	up	and	share	their	schedules	from	the	last	session’s	research.	
Step 3.	 	 As	a	group,	reflect	on	the	research:	Was	it	hard	to	plan?	Do	you	have	enough	fun	time?		
	 	 Enough	time	for	school?	Why?
Step 4. 	 Explain	to	the	girls	that	this	session	will	be	on	body	changes.	They	will	draw	adolescent		
	 	 bodies	and	identify	how	they	will	change	over	time.	
	 	 Divide	the	girls	into	six	groups:	one	group	to	draw	girls	at	age	10,	14,	or	18	years	old,	or		
	 	 boys	at	age	10,	14,	or	18	years	old.	Give	each	group	flip	chart	paper	and	markers		 	
	 	 (or	space	on	the	chalk	board	and	chalk).	They	can	draw	the	bodies	wearing	underwear,	but		
	 	 should	label	what	is	happening,	whether	it	can	be	seen,	smelled,	or	heard.	Give	the	girls		
  about 10 minutes. 
Step 5.  Ask	the	groups	to	explain	their	drawings,	starting	with	girls	and	boys	at	age	10	and	moving		
	 	 up	in	age.	Ask	them	to	be	clear	about	the	changes	they	think	are	happening.
Step 6.  As	they	present,	make	three	lists	on	the	board	or	flip	chart:	Males,	Males	and	Females,	and		
	 	 Females.	Under	each	heading,	list	the	things	that	happen	in	development	from	ages	10		
	 	 to	18	years.

Step 7.  Discuss the lists:

	 	 •	Why	it	is	important	to	know	these	changes?
	 	 •	Do	all	changes	happen	for	everyone	at	the	same	time?
	 	 •	When	our	bodies’	change,	does	it	mean	that	we	need	to	act	differently?	How?
	 	 •	How	can	we	take	care	of	our	changing	bodies?	Make	sure	to	highlight	what	is	
     appropriate for menstrual periods.

Males Males and Females Females

	•	Voice	deepens
	•	Chest	deepens
	•	Shoulders	get	wider
	•	Beard	grows
	•	Testes	produce	sperm
	•	Wet	dreams	begin
	•	Adam’s	apple	appears

	•	Pubic	and	underarm	
    hair appears
	•	Pimples	may	form
	•	Sweat	smells	different
	•	Sexual	feelings	start

	•	Stomach	flattens
	•	Hips	broaden
	•	Waist	gets	smaller
	•	Breasts	develop
	•	Menstruation	begins
	•	Ovaries	produce	eggs
	•	Voice	softens
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Take-home Messages:

	 	 •	Everyone’s	body	will	change	over	time,	but	not	all	changes	are	the	same	or	happen	at	the		 	
	 	 			same	time.	Changes	are	normal	and	should	not	scare	you;	everyone	has	questions	about		 	
     these changes.
	 	 •	Keeping	clean	is	important	as	you	mature.	Acne	and	odours	can	be	minimized	with	good	
	 	 			hygiene	and	washing	with	soap	and	water	every	day.
  
Research: 

Ask	the	girls	to	consider	if	we	go	through	only	physical	changes	during	adolescence.	Have	them	ask	at	least	
three	friends	the	following	questions:

	 	 •	Have	you	noticed	any	changes	about	your	body	as	you	get	older?	If	yes,	what	are	the				
	 				 			changes?
	 	 •	What	do	these	changes	tell	you	about	being	a	female	(or	male)?	Does	it	mean	
	 	 			something	special?
	 	 •	Are	there	emotional	changes	that	also	happen?	If	yes,	what	does	one	feel	as	these	changes		
	 	 			happen?

Step 8. If	not	mentioned,	ask	the	girls	if	they	notice	that	sometimes	people	smell	differently		 	
	 	 as	they	get	older.	Emphasize	that	proper	hygiene	and	washing	are	very	important	as		 	
	 	 they	mature.	Good	hygiene	can	decrease	odours	and	acne.

	 	 •	Wash	with	soap	and	clean	water	every	day.
	 	 •	Wash	where	there	is	now	hair,	especially	under	arms	and	around	the	genitals.

Step 9. Any	if	the	girls	felt	shy	to	draw	body	parts.	Ask	them	if	they	have	other	questions.		 	
	 	 Introduce	the	‘Confidential	Question	Box’	and	let	them	know	that	they	can	write	any	
	 	 questions	at	any	time	and	put	them	in	the	box.	They	should	not	include	their	names		 	
	 	 unless	they	want	the	Guide	Leader	to	follow	up	directly.	Guide	Leaders	should	find		 	
	 	 the	answers	and	include	that	information	in	upcoming	sessions.
Step 10. Close	with	take-home	messages	and	research.

Guiding Elements

Remember, life skills should be integrated into guiding. Use the next meeting to help girls to 
memorize and understand the Kenyan national anthem together. Prepare for enrollment in 
guiding by practising it in English and Kiswahili.

body changes

3



42

Sub-topic:  Adolescent	Development

Time:   60 minutes
Materials:	 Chalkboard,	chalk,	photocopies	of	the	female	and	male	reproductive	systems	on	page	xx	of		
  this curriculum, exercise books, pens, pages 9-44 in You, Your Life, Your Dreams

Objectives:
	 	 •	To	review	changes	that	happen	to	boys	and	girls	as	they	mature
	 	 •	To	identify	and	understand	sexual	and	reproductive	body	parts	and	how	they	function
	 	 •	To	describe	emotional	changes	during	adolescence	for	boys	and	girls

Steps:

Step 1. 	 Open	with	an	energizer.	Take	attendance.
Step 2. 	 Ask	the	girls	to	review	some	of	the	changes	they	learned	about	in	the	last	session.	Let	them		
	 	 know	they	will	review	the	research	later	in	the	session.
Step 3.  Remind	them	that	young	people	are	going	through	lots	of	changes	as			 	
	 	 they	develop	into	adults.	Let	them	know	these	changes	are	happening	on	the	outside	and		
	 	 on	the	inside.	In	this	session,	they	will	explore	more	about	reproductive	parts	and	how	they		
	 	 work.
Step 4.  Let	the	girls	know	that	they	need	to	understand	their	bodies	so	they	can	stay	healthy	and		
	 	 protect	themselves	from	harmful	sexual	activity.	There	is	no	need	to	feel	shy	talking	about		
	 	 these	body	parts	among	friends.	They	can	use	slang	terms	for	the	body	parts	as	long	as		
	 	 everyone	understands	what	they	mean,	but	appropriate	English	words	will	be	introduced		
	 	 so	that	they	will	be	able	to	communicate	with	health	workers.	Distribute	the	photocopies.		
	 	 Let	the	girls	fill	in	the	names	for	as	many	body	parts	as	possible.		
Step 5.  As	a	group,	discuss	the	body	parts.	Begin	with	female	internal	reproductive	organs.	Ask	the		
  girls to label:

	 	 •	The	place	where	eggs	are	produced	
	 	 •	The	place	where	eggs	are	fertilized	after	sex	
	 	 •	The	place	where	babies	grow

Step 6. 	 Continue	with	female	external	reproductive	organs.	Ask	them	where:

  •	Urine	exits	the	body
	 	 •	Faeces	exit	the	body
	 	 •	Menstrual	blood	and	discharge	exit	the	body
	 	 •	Sexual	feelings	are	increased

Step 7.  Introduce	the	male	reproductive	parts.	Explain	that	it	is	important	for	girls	to	know	about		
	 	 boys	too.	Ask	the	girls	to	label:

  •	The	place	where	sperm	is	produced
	 	 •	The	places	where	sperm	travels	and	leaves	the	penis

Step 8. 	 Finish	by	reviewing	the	research	from	last	week.	What	did	they	learn		 about	emotional		
	 	 changes?	Let	the	girls	know	that	their	feelings	will	change	as	they	develop;	sometimes	they		
	 	 will	not	realize	that	they	are	being	moody	or	feeling	different.	
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Emotional Changes for Girls 10-14 Emotional Changes for Girls 15-19

•	Values	and	beliefs	primarily	determined	
			by	family
•	Self-esteem	determined	by	others
•	Seek	acceptance	by	fostering	relationships	
•	Experience	mood	swings;	behaviour	
		driven	by	feelings
•	Confused	about	emotional	changes;	
			preoccupied	with	physical	appearance

•Compare	their	development	to	peers;			
   determine self-image
•	May	challenge	rules	and	test	limits	
   of gender norms, desire more independence
•	Increased	interest	in	sex;	aware	of	own	
			sexuality	
•	Desire	to	be	loved	may	influence	
   decision - making about sexual relationships
•	Peers	influence	leisure	activities,	
   appearance, substance use, and initial 
   sexual behaviours

Take-home Messages:

  •	Understanding	how	bodies	mature	and	work	is	important	in	order	to	recognize	what	is	normal		
	 	 			and	how	to	stay	healthy.
	 	 •	Acknowledging	emotional	changes	is	critical	to	not	letting	them	get	out	of	control.	It	is	normal		
	 	 			for	girls	to	be	influenced	by	others,	but	girls	need	to	stay	focused	on	their	life	strategies	and		
	 	 			protect	themselves	from	early	sex.
	 	 •	A	Guide	should	know	that	menstruation	is	not	a	disease	but	a	stage	that	should	be	
     appreciated 

Step 9.  Let	the	girls	know	that	they	will	discuss	changes	again	in	future	sessions,	when	they	learn		 	
	 	 about	pregnancy	and	menstruation.	They	should	add	any	new	or	unanswered	questions	to		 	
	 	 the	‘Confidential	Question	Box’.
Step 10. Close	with	take-home	messages.	

body changes

3
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Sub-topic:  Reproductive	Body	Parts

Label each part and learn the function for females and males.
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4.	Anus	–		The opening 
below	the	vaginal	
opening.

•	The	opening	through	which	faeces	are	released.

1.	Clitoris	–	A	small,	
bean-like structure inside 
the inner lips and in front 
of	the	urinary	tract	
opening.

2.	Urinary	Tract	–	The 
tube that connects to the 
bladder;	where	urine	is	
stored and then released.

3.	Vaginal	Opening	–	The 
opening	below	the	urinary	
tract opening

•	Touching	the	clitoris	gently	increases	sexual	feelings	and	pleasure.	
•	Arousal	can	result	in	orgasm,	the	intense	feeling	of	muscular	release 
  that is similar to male ejaculation.

•	Urine	passes	through	this	opening	when	exiting	the	body.
•	It	is	a	different	opening	than	the	vagina.

•	Babies	come	out	through	the	vaginal	opening	during	birth.
•	Menstrual	blood	leaves	the	body	through	the	vagina.
•	Vaginal	discharge	from	sexual	arousal	or	from	an	infection (fungal	or		
			bacterial)	leaves	from	here.

What it is What it does

Key	for	Diagram
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4.	Cervix	–	The	narrow	
opening to the uterus.

5.	Vagina	–	A	tube-like	
structure that opens 
through the cervix to the 
uterus at the top end and 
between	the	legs	at	the	
lower	end.

•	During	sex,	the	penis	is	stopped	at	the	cervix.	
•	This	narrowing	protects	a	baby	growing	in	the	womb.	
•	During	delivery,	the	cervix	opens	to	allow	a	baby	to	pass	through.

•	The	penis	goes	inside	the	vagina	during	sex	and	releases	sperm	
			there	after	ejaculation	(also	called	‘coming’).
•	Babies	come	through	the	vaginal	opening	during	birth.
•	Menstrual	blood	leaves	the	body	through	the	vagina.
•	Vaginal	discharge	from	sexual	arousal	or	from	an	infection	(fungal	
			or	bacterial)	leaves	through	the	vagina.

1.	Ovary	–	A	sack-shaped	
organ on each side of the 
womb.	There	are	two.

2.	Fallopian	Tube	–	A	tube	
that connects the ovaries 
to	the	womb.	There	are	
two.

3.	Uterus	(or	womb)	–	A	
bag-like structure at the 
top end of the vagina.

•	Together,	they	store	about	300,000	eggs	and	take	turns	releasing	an	
			egg	every	month.
•	Release	of	the	first	egg	lets	girls	know	from	their	first	period	that	they	
   are able to get pregnant.
•	Eggs	are	tiny	cells	that	join	with	sperm	to	make	a	baby.

•	Every	month,	an	egg	travels	through	the	tube	from	the	ovary	to	
			the	womb.	
•	Fertilization	(when	an	egg	meets	sperm)	happens	here.

•	Every	month,	the	womb	prepares	itself	for	a	baby	by	making	a	thick		
			lining.	If	there	is	no	baby,	the	womb	discards	the	lining	when	the	girl	
   has her period. 
•	If	there	is	a	baby,	it	grows	here	during	pregnancy.

What it is What it does

Key	for	Diagram
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What it is What it does

1.	Vas	Deferens	–	A	tube-
like structure from the 
testicle to the urethra. 
There	are	two.

2.	Penis	–	An	external	
tube-like structure.

•	Connects	the	testicles,	which	produce	sperm,	with	the	urethra,
			another	tube	that	allows	sperm	and	urine	to	leave	the	penis.

•	The	erect	penis	(filled	with	blood)	is	placed	in	the	vagina	during		 	
   sexual intercourse.
•	At	orgasm,	the	male	ejaculates,	releasing	semen	(a	mix	of	sperm		 	
			and	seminal	fluid).
•	It	also	allows	urine	to	exit	the	body.	

body changes
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6.	Scrotum	–	The skin that 
covers the 
testicles

5.	Testicle	–	A	ball-like	
external	organ	covered	by	
the scrotum. There are 
two.	They	are	also	known	
as testes.

7.	Prostate	–	A	sac-like	
structure outside the open-
ing to the urethra.

8.	Seminal	Vesicles	–	A	
sac-like structure con-
nected to the vas deferens. 
there	are	two.

9.	Bladder	–	A	sac-like	
structure over the prostate.

Semen	–	Milky,	sticky	
liquid	that	comes	out	of	
the	penis	when	a	male	
ejaculates.

•	Protects	the	testicles.

•Produces	sperm	and	sex	hormones.	Males	can	produce	sperm	for	life,	
		unlike	females,	who	have	a	finite	number	of	eggs.

•	Produces	ejaculatory	fluid.

•	Produces	semen.

•	Stores	urine	until	the	body	expels	it.

•	Contains	sperm,	which	fertilize	an	egg	to	make	a	baby.
•	Boys	can	impregnate	girls	from	the	time	they	can	have	an	erection	
  and ejaculate sperm, throughout life. 

3.	Urethra	–	A	tube	
inside the penis.

4.	Epididymis	–	A	cap-like	
structure that folds over 
part of the testicle. There 
are	two.

•It	allows	urine	or	semen	to	exit	the	body.	Urine	and	semen	do	not	exit	
  at the same time.

•	Holds	sperm	after	it	is	produced	in	the	testicles.

What it is What it does
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Time:   30 minutes
Materials: Exercise books, pens, pages 55-70 in You, Your Life, Your Dreams 

Objectives:
	 	 •	To	explore	how	classmates	can	influence	self-esteem	and	confidence		 	
     during development
	 	 •	To	identify	personal	self-esteem	and	practise	building	the	esteem	of	fellow		 	
	 	 			Guides	regularly.

Step 1.  Ask	the	girls,	‘What	did	we	learn	last	session	about	adolescent	development?	What	are	the		 	
	 	 challenges	of	going	through	these	changes?	Who	influences	how	you	feel	during	this	time?’
Step 2.  Let	the	girls	know	that	while	this	time	is	difficult,	there	are	ways	to	cope.	Compliment	at		 	
	 	 least	three	girls	in	the	Unit	for	good	things	they	have	done	well	or	how	they	look.	Examples		 	
  are:

	 	 •	Mary	your	new	Guide	uniform	looks	smart.	
	 	 •	Alice,	I	really	appreciate	that	you	helped	clean	up	after	the	last	session.	It	was	a	long		 	
	 	 			day,	but	you	helped	me	finish	it	on	a	good	note.
	 	 •	Sara,	I	saw	you	playing	football,	and	you	are	really	talented	and	fast.	I	was	so	proud	of			
	 	 			you.
	 	 •	Esther,	I’m	so	proud	to	hear	that	you	did	well	on	your	math	exam.	I	know	you	studied			
     hard.

Step 3.  Ask	the	girls	to	join	in:	‘Are	there	other	things	we	can	say	about	fellow	Guides	here	today		 	
	 	 that	are	positive?’
Step 4.  Ask	girls	who	received	the	compliments,	‘How	did	you	feel?	What	do	you	think	of	yourself		 	
	 	 now?	Is	it	different	from	when	you	walked	in	the	room?’
Step 5.  Ask	girls	who	participated,	‘How	did	it	feel	to	contribute	to	the	process?	Was	it	difficult	or		 	
	 	 easy	to	think	of	simple	things	to	appreciate?’
Step 6. 	 Ask	everyone	if	they	know	the	word	for	this	feeling?	Girls	may	say	they	feel	a	sense	of	worth,		
	 	 confidence,	or	a	boost	in	self-esteem.	Help	them	define	self-esteem:	how	you	value	yourself,		
	 	 what	you	think	of	yourself,	and	what	others	think	or	expect	of	you.	
Step 7.  Ask	the	girls,	‘Do	you	all	want	to	feel	good	now?’
Step 8.	 	 Have	the	girls	pair	up.	Give	them	five	minutes	to	do	the	following	two	things:	

  •	Share	what	they	are	proud	of	about	themselves	and	tell	things	they	do	well	and	feel	good		
     about.
	 	 •	Practise	building	the	self-esteem	of	their	partner	by	complimenting	their	strengths	and	
	 	 			worth.

Steps:

Sub-topic:  Self Esteem & Coping Skills

body changes

3
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Take-home messages:

	 	 •	Adolescent	development	can	be	a	challenging	time,	but	with	good	friendship	and	
     support, it is easier. 
	 	 •	Positive	comments	are	simple	to	give	and	make	people	feel	good.	Guides	can	influence	
	 	 			classmates	by	showing	how	to	give	positive	support	rather	than	negative	comments	to	others.	
	 	 •	Commitment	and	acceptance	of	the	Guide	Promise	and	Laws	boosts	a	Guide’s	
     self-esteem.

Step 9.  Have	the	girls	make	a	large	group	again.	Ask	them,	‘If	you	were	having	a	difficult	day	
	 	 because	of	body	changes,	would	this	help?’	Explain	that	helping	girls	cope	is	as	easy	as	
  being there to support each other.
  
Support involves:
 
	 	 •	Courage - personal	bravery	when	you	say	or	do	something	that	not	everyone	would	in		
	 	 			order	to	help	another	Guide	feel	good	about	herself.	(Refer	to	Guide	Law	8:	A	Guide	is		
	 	 			courageous	and	should	be	cheerful	under	all	circumstances.)
	 	 •	Consideration - being thoughtful about other people and their feelings. It is thinking  
	 	 			about	how	our	words	and	actions	affect	them	and	caring	about	how	they	feel.	It	is	paying		
	 	 			attention	to	what	other	people	like	and	do	not	like,	and	doing	things	that	give	them	
	 	 			happiness.	(Refer	to	Guide	Law	5:	A	Guide	is	polite	and	considerate.)
	 	 •	Cooperation - working	together	for	the	good	of	everyone.	It	is	help	each	other,	sharing		
	 	 			problems,	and	looking	for	solutions	together.	(Refer	to	Guide	Law	3:	A	Guide’s	duty	is	to		
	 	 			be	useful	and	to	help	others.)

Step 10. Explain	that	their	self-esteem	can	be	damaged	by	negative	things	that	happen	to	them	or		
	 	 can	be	built	by	positive	or	good	things	that	happen	to	them.	
Step 11. Ask	girls	to	stand	up	and	bend	at	the	waist	so	they	make	a	right	angle.Tell	them	they	will		
	 	 become	their	own	self-esteem	metre	by	moving	their	heads	up	or	down.After	each	
	 	 statement	is	read,	they	should	move	their	head	up	if	self-esteem	is	boosted	or	down	if	
	 	 deflated.	

 Self-esteem Statements 
  •	You	received	a	wonderful	gift	from	your	family	today.	
	 	 •	You	were	shouted	at	by	a	teacher	for	being	late	to	class.
	 	 •	You	learned	your	father	will	pay	school	fees	for	the	next	year	early.
	 	 •	You	acted	in	the	drama	club	and	gave	a	strong	performance	at	parade.	
	 	 •	You	were	told	you	had	become	fat	as	you	grow	up	and	that	your	uniform	is	too	tight.
	 	 •	You	received	top	marks	on	your	math	exam	this	week.
	 	 •	Your	mother	told	you	that	you	could	spend	the	afternoon	at	Guiding	and	your	sister		
	 	 			will	do	your	chores.
	 	 •	You	learned	you	successfully	completed	the	Sara	Badge	requirements	and	will	get		
	 	 			your	badge	at	the	next	enrollment	ceremony.

Step 12.	 Reinforce	that	everyone	can	change	her	self-esteem	and	influence	others	by	words	or		
  actions.
Step 13.	 Close	with	take-home	messages	and	research.
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Day Person Positive	Comment Reaction

Guiding Elements 

Remember, life skills should be integrated into guiding. Use the next meeting to help girls 
to memorize and understand the Kenyan national anthem together. Prepare for enroll-
ment in guiding by practising it in English and Kiswahili.

Research: 

Tell	the	girls	to	try	to	give	one	positive	comment	to	a	Guide,	friend,	or	family	member	every	day	for	the	next	
week.	In	their	exercise	books,	they	should	keep	track	of	how	they	were	supportive	and	how	these	people	
reacted.	They	should	be	prepared	to	report	at	the	next	week.	In	their	books,	they	could	make	a	table,	such	as	
the	following:

body changes

3





TOPIC 4: Healthy Behaviours
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Sub-topic:  Common Illnesses

Time:   30 minutes
Materials: Chalkboard, chalk, notes on malaria and tuberculosis
 
Objectives:
	 	 •	To	identify	common	illnesses	that	affect	students
	 	 •	To	review	symptoms	of	illnesses	that	may	need	further	attention

Steps:

Step 1.  Start	with	an	energizer.	Take	attendance.	
Step 2.  Review	research	from	the	last	meeting.	

Notes on Malaria and Tuberculosis: 

The	APHIA	II	Program	addresses	illnesses	that	greatly	affect	

Kenyans,	such	as	malaria,	but	also	serious	illnesses	often	linke
d	

to	HIV,	primarily	tuberculosis.	

Most	schools	will	teach	about	the	bacteria	and	transmission	of	

malaria	but	focus	in	guiding	will	be	to	get	girls	to	start	using	hos-

pitals	and	clinics	who	provide	quality	reliable	medication.	

Drug	-	resistant	strains	of	malaria	are	increasing	in	Africa,	so	

buying	medicine	from	a	chemist	or	

pharmacy	is	risky.	Malaria	is	preventable,	so	other	key	points	

would	be	to	encourage	girls	to	use	mosquito	nets	and	remove	

water	sources	that	can	breed	mosquitoes.	

Tuberculosis	(TB)	is	also	on	the	rise	in	Keny
a.	It	is	a	serious	ill-

ness	that	needs	long-term	treatment	and	follow-ups	by	trained	

health	care	providers.	TB	is	also	commonly	found	in	people	living	

with	HIV	and	AIDS.	Girls	with	family	members	who	have	HIV	can	

act	as	cough	monitors	to	encourage	quick	use	of	health	f
acilities	

to diagnose and treat TB. 

Any	student	on	medication	should	be	encouraged	to	contin
ue	

taking it on schedule and should feel free to come to a teacher for 

advice on referrals to health care facilities. 

As	a	trusted	resource	to	girls	and	the	scho
ol,	Guide	Leaders	

should	not	try	to	diagnose	a	student’s	sym
ptoms,	but	should	refer	

the	student	to	a	clinic.	A	Guide	Leader	should	help	students	and	

parents	make	quality	health	care	a	priority	for	their	f
amilies.	

Quality	health	care	seeking	medical	treatment	at	the	first	sign	of	

illness.
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Step 3.  Choose	or	ask	for	volunteers	to	perform	a	quick	skit	in	groups.	Give	them	to	take	a	few			
  minutes to discuss it and the present it to the rest of the girls. Some ideas include:
	 	 •	A	girl	thinks	she	is	sick.	She	has	a	bad	headache	and	diarrhoea,	and	she	feels	hot	then		 	
	 	 			cold.	She	tells	her	teacher	the	symptoms	and	asks	for	help.	
	 	 •	A	girl	worries	that	she	is	missing	school	too	much.	Her	mother	has	been	keeping	her		 	
	 	 			home	because	she	is	coughing	and	feeling	bad	all	over	and	weak.	She	asks	her	mother		 	
	 	 			why	she	cannot	go	to	school.
	 	 •	A	girl	feels	a	pain	in	her	stomach.	She	is	not	sure	what	it	is,	but	it	happens	every	month.		
	 	 			She	talks	to	a	friend,	trying	to	find	out	what	it	could	be.
Step 4.  Ask	the	girls	to	reflect	on	the	skits.	
	 	 •	Could	this	happen	in	your	community?	Why	or	why	not?
	 	 •	What	do	you	think	the	illness	is?	Why?
	 	 •	What	did	you	feel	as	you	were	watching	the	skit?	To	whom	did	you	relate	the	most?
	 	 •	What	do	we	learn	from	the	skit?	Why?	Is	this	correct?
	 	 •	To	whom	should	girls	talk	when	they	are	sick?	Why?
Step 5.  Ask	girls	to	brainstorm	common	illnesses.	Ask,	‘What	are	the	most	common	sicknesses	that		 	
	 	 affect	students?’	Make	sure	they	are	common	in	your	community	–	HIV,	STIs,	or	cancer	are		 	
	 	 probably	not	common	for	girls	aged	10-14	years	old.	Tell	them	to	think	about	the	illnesses		 	
	 	 that	anyone	could	have.		Write	the	illnesses	on	the	board.
Step 6.  Ask	them	to	identify	symptoms	of	these	illnesses.	Write	the	symptoms	on	the	board.	Be	sure		
  to include: 
	 	 •	Fever	(feeling	really	hot)		 	 •	Diarrhoea
	 	 •	Sweating	 	 	 	 •	Coughing
	 	 •	Difficulty	in	breathing		 •	Lack	of	appetite
	 	 •	Headaches	 	 	 	 •	Pain
	 	 •	Excessive	tiredness	 	 	 •	Feeling	weak
	 	 •	Chills
Step 7.  Ask	the	girls,	‘Why	is	it	important	to	recognize	symptoms	of	common	illnesses?’	Be	sure	to		 	
	 	 emphasize	that	this	is	the	body’s	way	of	saying	that	it	is	fighting	something	and	that		 	
	 	 most	common	illnesses	can	be	treated	to	reduce	the	severity	or	the	amount	of	time	someone		
	 	 is	sick.	This	means	that	girls	will	miss	less	school	if	they	are	treated	earlier	rather	than	later.
Step 8.	 	 Ask	the	girls,	‘If	you	have	one	symptom,	does	that	mean	you	should	go	see	a	doctor	or			
	 	 nurse?’	If	they	say	yes,	ask	them	to	describe	the	situation	and	severity.	If	they	say	no,	ask		 	
	 	 them	to	explain	why.	Be	sure	to	emphasize	that	having	many	symptoms	is	probably	serious		 	
	 	 and	girls	should	talk	to	adults	so	that	they	can	get	treatment.	
Step 9. 	 Ask	the	girls,	‘Should	students	by	shy	about	taking	medication	at	school?	Why	is	
	 	 medication	so	important?’	Make	sure	to	reinforce	that	not	taking	regular	medication	for	some		
	 	 illnesses,	like	AIDS,	malaria,	or	TB,	can	make	the	person	even	more	sick	or	harder	to	treat.	
Step 10. Close	with	take-home	messages	and	research.

Take-home Messages:

 •	As	they	grow	up,	girls	know	themselves	and	their	feelings	better.	It	is	important	to	know	when	a		 	
				 			symptom	is	likely	to	be	an	illness.	The	more	they	know	the	symptom	of	common	illnesses,	the		 	
	 			faster	they	can	be	treated.
	 •	One	symptom	is	probably	not	serious,	but	a	combination	of	symptoms	might	be	and	one	should	tell		
	 			an	adult	quickly.

healthy behaviours
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Research:
 
Have	the	girls	ask	two	friends	who	are	not	in	the	Guide	Unit:

  •	What	are	the	most	common	illnesses	in	school?
	 	 •	How	often	are	you	sick?
	 	 •	How	many	days	do	you	miss	school?
	 	 •	What	do	you	do	if	you	miss	school?	
	 	 •	Are	these	illnesses	preventable?	How?

Guiding Elements
 
Remember, life skills should be integrated into guiding. Use the next 30 minutes to explain 
the badges that are related to health, HIV and AIDS, and Sara. Help new girls understand the 
meaning and process of the enrollment ceremony. Prepare for enrollment by practising the 
steps at guiding meetings. 
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Time:   60 minutes
Materials: Flip chart, markers, tape

Objectives:
	 	 •	To	learned	about	whom	to	talk	with	about	health	issues
	 	 •	To	identify	where	in	the	community	youth	can	get	services

Step 1.  Review	the	previous	lesson	on	common	illnesses.
Step 2.  Explain	to	the	girls	that	they	will	be	drawing	a	map	of	their	community.	
Step 3.  Ask	girls	to	divide	into	groups.	Give	each	group	a	piece	of	flip	chart	paper	and	some	markers.		
	 	 They	will	have	15	to	20	minutes	to	draw	their	maps.	They	should	mark	and	label	the	places		
	 	 where	young	people	spend	time	or	might	go	for	certain	needs,	such	as	schools,	markets,		 	
	 	 homes,	sports	fields,	hospitals,	clinics,	shops,	places	of	worship,	or	government	buildings.
Step 4.  Let	them	complete	the	maps	and	then	tell	them	you	will	guide	them	to	mark	additional		 	
  places on the map. 
Step 5.  Ask	them	to	put	a	star	(*)	at	all	the	places	where	they	and	their	friends	like	to	spend	free		 	
	 	 time.	You	can	ask	about	what	makes	these	places	fun:	‘What	do	you	do	in	your	free		 	 	
	 	 time?	Do	you	spend	time	with	boys	too?’
Step 6.  Have	them	put	a	triangle	(				)	at	the	places	where	they	and	their	friends	get	health	
	 	 information.	Explain	the	difference	between	health	services	and	health	information.	Remind		 	
	 	 them	that	information	can	be	obtained	through	many	kinds	of	media	such	as	TV,	radio,	
	 	 posters,	comics,	or	events	such	as	camps	or	drama.	Ask	the	girls	more	questions	to	learn		 	
  more about their likes and dislikes.

	 	 •	Are	there	good	messages	on	posters	or	comics?	What	about	radio	and	TV?
	 	 •	What	are	girls’	favorite	informational	activities?	Why?
	 	 •	Is	there	a	connection	between	places	they	like	to	spend	time	and	where	information	is		 	
	 	 			found?	Why	or	why	not?	

Step 7.  Put	a	heart	(		)	at	the	places	where	youth	get	health	services	for	common	illnesses	or	special		
	 	 issues	such	as	counselling.	Stress	that	guidance	and	counselling	is	a	service	offered	even	in		 	
  schools.

	 	 •	When	would	girls	use	health	services?
	 	 •	Which	places	are	easiest	to	get	services	as	a	young	person?	Why?
	 	 •	Which	places	are	difficult	to	access?	Why?
	 	 •	How	important	is	it	for	young	people	to	use	health	services?	Why?

Step 8.  After	identifying	the	places	that	are	accessible,	have	the	girls	brainstorm	about	who	girls	talk		
  to about common health problems. Write the list on the board.
Step 9.  Ask	the	girls	to	come	to	the	board	and	put	a	check	mark	next	to	their	preferred	person.	Look		
  at the list again and remark on the trends. 
Step 10. Ask	the	girls,	‘Do	you	think	these	people	know	how	important	they	are	in	your	life?	Why	or		 	
	 	 why	not?	What	can	you	do	to	make	sure	these	people	know	that	you	rely	on	them?’
Step 11. Close	with	take-home	messages	and	research.	

Steps:

Sub-topic:  Mapping Health Services

healthy behaviours
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Take-home Messages:

 •	Communities,	large	and	small,	have	resources	for	girls	and	boys	to	provide	information	and	help		 	
				 			them	with	health	problems.	
	 •	Knowing	oneself	and	one;s	environment	means	better	health	and	life.
	 •	Health	services	are	available	to	make	sure	people	get	the	best	care	for	illnesses,	including	effective		
		 			medicine,	treatment,	or	counselling	support.	Learning	to	use	services	when	needed	is	an	important		
	 			skill	for	everyone.	For	example,	common	illnesses,	such	as	malaria,	can	be	identified	and	treated	
	 			locally	to	ensure	that	students	do	not	miss	school	unnecessarily.	

Research: 

Have	the	girls	tell	their	parents	or	guardians	about	the	mapping	exercise,	what	places	they	identified	for	health	
services,	and	whom	they	identified	as	a	person	to	talk	with	about	health	concerns.	Have	them	ask	their	parents	
or guardians about their preferred health services.

They	should	ask	the	following:

	 	 •	If	you	were	sick	with	malaria,	to	whom	would	you	talk	first?	Why?
	 	 •	Where	would	you	go	for	help?	Why?
	 	 •	Is	there	a	cure	for	malaria?	If	so,	why	do	people	get	sick	so	often?

Remind the girls to thank their relatives for their responses.
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 Read and discuss Sara comic books with	youth	or	adults,	or	view	and	discuss	videos
	 			(in	coordination	with	regional	KGGA	offices)	especially:

    Choices	on	teenage	pregnancy,	continuing	education,	positive	adolescent		
	 	 	 	 relationships,	avoiding	HIV	and	AIDS,	and	the	right	to	education	and		 	
    health

    The	Empty	Compound	on	breaking	the	silence	about	HIV	and	the	care	of		
    orphans, and the right to life and development 

    The Trap on	‘Sugar	Daddies’	and	HIV,	and	the	right	to	protection	from		
    sexual exploitation and abuse

 Conduct	outreaches	with	students,	both	girls	and	boys	in	your	school.	Themes	that	reinforce		
     the life skills programme this trimester are: 

	 	 • Promoting	abstinence	as	the	best	way	to	avoid	pregnancy	and	HIV
	 	 • Dispelling	common	myths	and	misunderstandings	about	sex	and	pregnancy
	 	 • Dispelling	common	myths	and	misunderstandings	about	HIV	and	AIDS,	especially		 	
     transmission
	 	 • Understanding	how	stigma	feels	and	planning	for	positive	community	support	of	
	 	 			people	living	with	HIV	or	AIDS
	 	 • Promoting	support	services	for	HIV,	such	as	counselling	and	testing	(VCT)	centres	and		
     care and treatment centres

Trimester 2 Goals



` Conduct	outreaches	with	adults	(parents,	teachers,	or	community	members)	on	topics	that		 	
				 will	encourage	support	for	the	life	skills	programme	and	can	apply	to	home,	school,	and	the		 	
			 	community:

	 	 • Identifying		parents’	expectations	about	relationships	and	starting	a	dialogue	on	how		
	 	 			boys	and girls can	interact	safely	together
	 	 • Sensitising	adults	to	the	need	for	role	modeling	good	behaviour	to	prevent	HIV	and		
	 	 			assisting	adults	in	identifying	practical	ways	to	support	youth	to	go	on	to	successful		
     futures
	 	 • Promoting	love	and	support	for	people	living	with	HIV	in	the	community	and	reducing		
	 	 			stigma	by	clarifying	transmission	routes
	 	 • Helping	adults	to	identify	where	they	can	be	tested	or	get	treatment	for	HIV	or	STIs

 
	 •	Ensure	that	all	girls	are	working	towards	badges:	second	class,	interest,	HIV	and	AIDS,	and		
    Sara
	 •	Ensure	that	your	Unit	can	raise	the	school	flag	and	sing	the	national	anthem
	 •	Do	handicrafts	or	practise	knots	
	 •	Hike,	go	camping,	or	plan	another	fun	activity	in	a	nature	setting

Guiding Goals



TOPIC 5: Pregnancy
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Sub-topic:  Fertility	Awareness

Time:   60 minutes
Materials: Flip chart, markers, tape, pages 35-39 and 129-130 in You, Your Life, Your Dreams 

Objectives:
	 	 •	To	identify	reproductive	development	stages	so	the	girls	know	when	they	are	fertile
	 	 •	To	understand	the	steps	in	fertilization	and	pregnancy
	 	 •	To	practise	talking	to	parents	about	menstrual	periods	and	hygienic	needs

Notes	on	Menstrual	Periods:	

In	2007,	girls	from	Nakuru	identified	starting	their	pe-

riods	as	their	second	most	serious	worry,	after	getting	

sick. Girls often felt alone and nervous about telling 

others.	As	this	could	be	the	case	in	your	co
mmunity,	

focusing	on	what	is	normal	will	help	to	ease	their	

fears.	You	can	remind	them	that	this	is	the	first	sign	of	

becoming	a	woman	and	being	physically	able	to	have	

children. 

All	girls	should	know	that:

	 •	It	is	normal	to	have	your	first	period	from		 	

	 			ages	9	to	17	years	

	 •	Periods	last	between	3	and	7	days	and	may		

	 			not	be	regular	at	first	

	 •	Menstrual	blood	flow	varies,	girls	lose	an		 	

   average of 60-70 ml per period 

	 •	Washing	twice	daily	will	reduce	odour	and		 	

    infection 
	 •	See	a	doctor	or	nurse	if	your	period	is	too

		 	

	 		painful	or	bleeding	is	so	heavy	that	you	c
an	 	

	 		not	attend	school;	there	are	options	that	
ease		

	 			flow	and	make	periods	more	regular

	 •	Girls	should	not	expect	to	begin	at	the	same		

	 			time	or	have	the	same	physical	and

    emotional experiences as their friends.

Steps:

Step 1.  Begin	with	a	song.	Take	attendance.
Step 2.  Review	the	activities	from	the	last	trimester.
Step 3.  Let	the	girls	know	that	they	will	continue	to	learn	more	about	menstruation	and	pregnancy.		
	 	 Remind	them	of	their	diagrams	from	the	previous	session.	Ask	them:
	 	 •	Why	do	you	think	we	talked	so	much	about	sexual	and	reproductive	parts?	
	 	 •	What	do	most	girls	want	later	in	life,	when	they	are	married?	(children)
  Explain	that	being	able	to	reproduce	(have	children)	is	called	fertility.	Even	if	fertility		 	
	 	 seems	to	be	more	important	later	in	life	than	it	does	now,	they	need	to	know	what	is	
	 	 happening	and	stay	healthy.
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	 	 •	In	the	womb,	blood	and	tissue	gathers.	If	the	egg	is	not	fertilized,	it	is	released	with	the		 	
        blood and tissue. This is called menstruation.
	 	 •	A	female	will	bleed	for	3	to	7	days	on	average,	once	a	month.	Menstruation	stops	during	
	 				 			pregnancy.
Step 6.  Ask	the	girls	if	they	know	how	pregnancy	happens.
	 	 •	If	a	girl	has	sex,	sperm	may	meet	the	egg	before	it	is	shed.	This	is	called	fertilization.		 	
	 	 		When	this	happens,	the	egg	attaches	to	the	womb.
	 	 •	The	womb	becomes	thick	with	fluids	and	nutrients	that	help	the	egg	grow	over	the	next		 	
     nine months, until birth.
Step 7.  Ask	the	girls,	‘When	do	girls	start	to	get	their	periods?’	Explain	that	some	girls	start	as	early		 	
	 	 as	9	or	10	years	old,	while	others	start	a	few	years	later.	The	age	at	which	they	start		 	
	 	 does	not	affect	their	ability	to	have	children	later	in	life.	Starting	at	different	times	is	normal.
Step 8.  Ask	the	girls,	‘What	is	not	normal	during	a	period?’	Discuss	hygiene	and	the	possibility	of		 	
	 	 infection	that	is	not	related	to	sexual	activity	so	that	the	girls	will	not	be	afraid	to	tell		 	
	 	 an	adult	and	seek	treatment.	Symptoms	to	be	concerned	about	are	very	strong	odours	or		 	
	 	 discharge	that	is	white,	yellow,	or	greenish.	
Step 9.  Tell	the	girls	that	they	will	now	practise	telling	a	parent	or	guardian	that	they	have	started		 	
	 	 their	periods	and	need	help	with	sanitary	products	and	clothing	care.	Ask	the	girls	to	divide		 	
	 	 into	small	groups	and	develop	quick	skits	explaining	to	an	adult	that	they	got		 	 	
  their periods and need help taking care of themselves.
  If not mentioned, be sure to add that:
	 	 •	Girls	may	feel	emotional	just	before	their	periods	begin.	This	is	normal.
	 	 •	Some	girls	have	pain	or	cramps	during	menstruation.	Exercises,	deep	breathing,	rubbing		
	 	 			the	tummy	and	back,	and	Panadol	can	help	ease	pain.
	 	 •	Girls	should	keep	clean	during	menstruation	and	use	something	to	catch	the	blood		 	
	 	 			(clean,	dry	clothes	washed	after	each	wearing	with	salt	and	lemon	juice	or	purchased		 	
	 														sanitary	towels).	Girls	should	be	careful	when	using	cotton	or	toilet	paper,	in	case	it		 	
     gets caught and causes infection.
	 	 •	Depending	on	the	amount	of	blood	flow,	girls	should	wash	twice	or	more	each	a	day.
	 	 •	Girls	should	drink	plenty	of	water	and	eat	iron-rich	foods	like	beans,	green	vegetables,		 	
	 	 			peas,meat,	and	fish	to	replace	iron	lost	in	blood.
Step 10.  Close	with	take-home	messages	and	research.

Step 4.  Ask	the	girls,	‘What	is	the	first	sign	that	you	are	fertile?	How	does	your	body	let	you	know		
	 	 that	you	are	physically	able	to	have	a	child?	What	happens	to	all	girls	as	they	grow	up?’		
	 	 (menstruation)	

Step 5.	 	 Show	the	girls	the	diagrams	of	the	three	menstrual	cycle	stages	and	explain	the	steps.
 	 •	Menstruation	starts	because	the	brain	produces	hormones	(chemical	messengers)	that		
	 	 			tell	reproductive	organs	what	to	do.	
	 	 •	First,	an	egg	is	released	from	the	ovary.	This	is	called	ovulation.	
	 	 •	The	egg	travels	through	the	fallopian	tube	and	into	the	uterus	(womb).	

pregnancy
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Take-home Messages:

	 	 •	Menstruation	is	the	first	visible	sign	that	a	girl	can	become	pregnant	if	she	has	unprotected		
	 	 			sex.	Her	period	will	stop	for	about	nine	months	and	start	again	after	the	baby’s	birth.
	 	 •	Periods	can	last	from	3	to	7	days	every	month	and	start	as	early	as	age	9	years	old.	
	 	 •	Periods	may	be	irregular	and	unpredictable	at	first,	but	this	is	common.	It	should	become		 	
	 	 			more	regular	with	time.	
	 	 •	Girls	should	be	open	in	asking	for	support	and	help	when	they	get	their	periods.	This	happens		
     to all females and is normal.

Research:
 
Now	that	the	girls	know	more	about	the	biology	of	menstruation	and	pregnancy,	encourage	them	to	talk	to	
friends,	sisters,	or	other	female	relatives	to	learn	what	women	in	their	community	think	about	pregnancy.	Have	
them	ask	the	following	questions	and	tell	them	that	they	will	explore	myths	and	facts	during	the	next	session.

  •	How	do	girls	get	pregnant?	
	 	 •	How	can	girls	prevent	pregnancy?
	 	 •	Are	there	any	rumors	about	virginity?	What	are	they?

Guiding Elements 

Remember, life skills should be integrated into guiding. Use the next meeting to do something 
fun such as taking a hike, completing an interest badge as a Unit, or planning a project for the 
community. Encourage the girls, especially newly enrolled girls, to help decide on the activity.
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Take-home Messages:

	 	 •	It	is	common	to	hear	stories	and	find	that	people	believe	things	that	may	not	be	true,	but		 	
	 	 			Guiding	is	about	learning	the	truth	and	sharing	it	with	others.	
	 	 •	Do	not	be	afraid	to	ask	adults	and	find	the	facts,	especially	about	important	issues	such	as		
	 	 			pregnancy.

Time:   60 minutes
Materials:	 Paper,	markers,	tape,	pages	129-144	in	You,	Your	Life,	Your	Dreams	

Objectives:
	 	 •	To	learn	the	difference	between	a	myth	and	a	fact
	 	 •	To	identify	the	truth	behind	common	community	myths	about	pregnancy	

Step 1.  Begin	with	an	energizer.	Take	attendance.	
Step 2.  Let	the	girls	know	that	they	will	discuss	common	myths	about	pregnancy	by	applying	in	 	
	 	 formation	learned	in	past	sessions	about	reproductive	organs	and	fertility.	Let	the	girls	know		 	
	 	 that	there	are	many	myths	that	could	cause	serious	harm	unless	they	know	the	truth.
Step 3 . Ask	the	girls	if	they	know	the	difference	between	a	myth	and	a	fact.	If	not,	explain	that:

	 	 •	Myths	=	Beliefs,	rumours,	or	traditional	stories	that	are	thought	to	be	fact
	 	 •	Facts	=	Known	truths	or	events	that	actually	occurred,	have	been	proven,	or	can	be		 	
	 	 			shown	physically

Step 4.  Ask	the	girls	to	divide	into	small	groups	and	share	their	research	to	make	one	group	list.	
Step 5.  Ask	the	girls	to	stand.	Explain	that	as	you	read	their	statements,	they	should	indicate	what		 	
	 	 they	believe	by	jumping	when	it	is	a	fact	and	staying	still	when	it	is	a	myth.	
Step 6.  Read	each	item	on	the	lists	as	a	statement,	allowing	the	girls	to	jump	or	stay	still.	
Step 7.  Let	the	girls	explain	their	responses.	If	any	girls	know	the	correct	answer,	let	them	explain		 	
	 	 it	to	each	other	(this	will	be	practice	for	peer	education.	If	no	one	knows	the	correct	answer		 	
	 	 help	them	to	understand	why	the	statement	is	a	myth	or	fact.	

	 	 •	If	any	statements	cannot	be	identified	as	a	myth	or	fact,	thank	the	girls	for	identifying			
	 	 			something	new	and	say	that	you	will	do	your	own	research	and	will	follow	up.	Be	sure	to		
	 	 			update	them	as	quickly	as	possible.

Step 8.  After	reading	all	of	the	statements,	ask	the	girls:

	 	 •	How	did	it	feel	to	learn	you	were	right?	Wrong?
	 	 •	What	will	you	take	with	you	today	and	use	in	your	own	life?
	 	 •	How	will	you	follow	up	with	those	with	whom	you	did	research	last	week?	Can	you	tell		 	
	 	 			them	if	they	were	right	or	wrong?

Step 9. 	 Close	with	take-home	messages	and	research.	

Steps:

Sub-topic:  Myths	and	Facts	about	Pregnancy

pregnancy
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Research:
 
The	girls	should	follow	up	with	the	people	interviewed	during	the	last	research	and	clarify	information	on	myth	
and facts.

Sample	Myths	 Facts

You	won’t	get	pregnant	if	
you	eat	.	.	.	or	drink	.	.	.	.

Not	that	many	girls	
become	pregnant	early	in	
Kenya.	

If	you	urinate	after	having	
unprotected	sex,	you	
cannot become pregnant.

Once	you	start	having	sex,	
you	cannot	stop.

If	you	remain	a	virgin	too	
long,	you	will	get	sick.

A	change	in	a	girl’s	
menstrual	cycle	is	a	sign	
she is pregnant.

Pregnancy	is	caused	when	a	male	and	a	female	have	unprotected	sex.	
Sperm	production	and	the	release	of	eggs	from	the	ovaries	are	not	affected	
by	common	drinks	or	diet.	

Early	pregnancy	rates	are	on	the	rise.	In	1998,	21	percent	of	Kenyan	girls	
aged	15	to19	had	been	pregnant	or	had	a	child.	By	2003,	this	rose	to	23	
percent	for	the	country,	but	in	Coast,	the	rate	was	28%	and	in	Rift	Valley	it	
was	31%.

Urinating	after	sex	will	not	prevent	pregnancy.	Urine	exits	the	body	through	
a	different	opening	than	the	vagina.	Douching	(or	washing	the	vagina	
thoroughly)	will	also	not	prevent	pregnancy.	Sperm	are	very	tiny	and	water	
and	soap	cannot	wash	them	away.

Anyone	can	stop	having	sex	anytime	they	want;	they	only	have	to	use	
self-control.	Sometimes	young	people	‘reclaim	their	virginity’	or	practise	
secondary	abstinence,	meaning	that	they	decide	to	stop	having	sex.

Remaining	a	virgin	will	not	affect	your	health.	Abstinence	protects	from	
the	emotional	and	physical	stress	of	unintended	pregnancy,	STIs,	and	HIV.	
Remaining	a	virgin	allows	girls	to	live	healthier	lives	until	they	are	ready	for	
marriage	and	a	family.

Changes	in	menstrual	cycles	happen	because	of	changes	in	hormones.	This	
can	be	a	result	of	excessive	physical	labour,	poor	nutrition,	or	some	other	
stress. If a girl has never had sex she can not be pregnant. If she has had 
sex,	it	is	possible.	Other	common	signs	of	pregnancy	are	lack	of	a	menstrual	
period, tenderness in the breasts, nausea and vomiting, and changes in 
appetite. 

As	a	Guide	Leader,	you	may	

find	it	hard	to	learn	that	girls	

have	had	sex	or	will	continue	to	
have sex. 

Statistically	about	30	percent	

of	girls	in	Kenya	have	had	

sex	by	age	15;	it	is	likely	that	

some of these are Girl Guides. 

Though abstinence is the best 

choice,	it	may	not	be	possible	

for	any	number	of	reasons.	

Helping girls to learn about and 

access condoms could save 

lives	by	preventing	pregnancy	
and	HIV.	



67

You	can’t	become	
pregnant	if	he	doesn’t	
come	(or	ejaculate)	
inside	you.

Having	a	baby	prevents	
a girl from having a 
successful future.

Withdrawal	is	a	method	to	prevent	pregnancy	but	has	a	high	failure	rate.	
Some males release semen before ejaculation, so sperm can still reach the 
fallopian	tubes.	Also,	it	is	often	difficult	for	young	men	learning	to	control	
their	bodies	to	withdraw	before	ejaculation.

Though	unplanned,	a	child	does	not	ruin	a	girl’s	future.	Kenyan	law	allows	
girls	to	continue	with	school	and	return	after	the	birth.	Many	mothers	go	to	
school,	work,	and	find	happy	lives,	while	balancing	the	responsibilities	of	
being a mother.

pregnancy
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You	can’t	become	
pregnant	the	first	time	you	
have sex. 

Even	if	a	girl	has	not	had	her	period	(the	first	visible	sign),	it	is	still	possible	
that	an	egg	has	been	released.	A	girl	can	get	pregnant	the	first	time	she	has	
sex. 

You	can’t	become	
pregnant	if	you	have	sex	
standing up.

Sperm	are	tiny	and	hundreds	of	millions	are	released	during	ejaculation.		
Secretions	are	produced	by	females	help	sperm	move	quickly	into	the	
vagina,	past	the	cervix,	and	into	the	fallopian	tubes.	Different	sexual	
positions	do	not	affect	the	chance	for	pregnancy.	Anytime	a	girl	has	
unprotected	vaginal	sex	with	a	boy,	she	risks	becoming	pregnant.





TOPIC 6: HIV, AIDS and Sexually
               Transmitted Infections
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Sub-topic:  Transmission

Time:   60 minutes
Materials:	 Pieces	of	paper	with	a	correct	or	incorrect	mode	of	HIV	transmission	written	on	each,	flip		
  chart, markers, tape, exercise books, pens, pages 109-123 in You, Your Life, Your Dreams 

Objectives:
	 	 •	To	define	STIs	and	their	modes	of	transmission
	 	 •	To	define	HIV	and	AIDS	
	 	 •	To	identify	the	modes	of	transmission	for	HIV	

Steps:

Step 1.  Start	with	an	energizer.	Take	attendance.
Step 2.  Ask	if	anyone	can	define	HIV	and	AIDS.	Write	the	definition	on	the	board.

	 	 •	Human	Immunodeficiency	Virus	–	This	is	a	virus	that	negatively	affects	the	immune		
	 	 			system,	our	body’s	defense	against	disease.
	 	 •	Acquired	Immunodeficiency	Syndrome	–	This	is	a	collection	of	illnesses	allowed	by	the		
	 	 			body’s	weakened	state	after	HIV	infection.

Step 3.  Are	they	the	same?	How	are	they	different?

	 	 •	No,	HIV	is	a	virus.	AIDS	is	a	deadly	collection	of	illnesses.
	 	 •	HIV	destroys	the	body’s	ability	to	protect	itself	from	infection.	This	destruction	may		
	 	 			take	as	long	as	five	to	ten	years	or	more.	During	this	time,	a	person	with	HIV	may	look		
	 	 			and	feel	healthy	but	can	transmit	the	virus	to	other	people.	
	 	 •	AIDS	is	a	condition	that	results	when	HIV	has	seriously	damaged	the	immune	system.		
	 	 		The	body	cannot	fight	infection	and	the	person	becomes	ill	with	many	different	
	 	 		symptoms	and	types	of	infections.	

Step 4.  Divide	a	piece	of	flip	chart	paper	in	two.	On	one	side	write,	‘HIV	can	be	transmitted	by	…’		
	 	 and	on	the	other	side	write,	‘HIV	cannot	be	transmitted	by	…’

	 	 HIV	can	be	transmitted:	

	 	 •	When	having	unprotected	sexual	intercourse	with	an	infected	partner	(anal,	oral,	or		
	 	 			vaginal)	
	 	 •	During	childbirth	when	the	mother	is	HIV	positive	
	 	 •	During	breast	feeding	when	the	mother	is	HIV	positive
	 	 •	By	sharing	needles	or	sharp	objects,	and	thus	exchanging	blood,	with	someone	who	is		
	 	 			HIV	positive;	examples	are	ear	piercing	or	nail	cutting	tools,	needles,	or	razors
	 	 •	By	an	untested	blood	transfusion	or	organ	transplant

  HIV	cannot	be	transmitted	by:

	 	 •	Hugging,	shaking	hands,	or	sharing	a	home	with	an	infected	person	
	 	 •	Eating	with	or	sharing	utensils	used	by	an	infected	person	
	 	 •	Sharing	toilets	used	by	an	infected	person	
	 	 •	Having	an	infected	person	kiss,	spit,	sneeze,	cough,	breathe,	sweat,	or	cry	on	you
	 	 •	Being	bitten	by	mosquitoes
	 	 •	Buying	food	from	an	HIV-positive	shop	keeper
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Take-home Messages:

	 	 •	HIV	is	transmitted	through	certain	fluids	–	blood,	breast	milk,	vaginal	fluids,	and	semen.	
	 	 •	HIV	is	not	transmitted	through	sports,	shaking	hands,	hugging,	sharing	a	meal,	or	other	
     common contact.

Step 5.  Explain	to	the	girls	that	they	will	now	have	a	chance	to	test	their	knowledge	about	HIV.	Hand		
	 	 out	pieces	of	paper	with	a	correct	or	incorrect	mode	of	transmission	written	on	each.	Let	the		
	 	 the	girls	read	each	one	aloud	and	decide	together	if	each	one	is	a	way	HIV	can	or	cannot	be		
  transmitted. 
Step 6.  Discuss	each	one	and	correct	any	wrong	answers.	
Step 7.  Summarize	the	discussion	by	explaining	that	HIV	is	transmitted	by	these	fluids:	blood,	breast		
	 	 milk,	vaginal	fluids,	and	semen.	
Step 8.  Ask	if	anyone	has	heard	that	HIV	is	a	sexually	transmitted	infection?	Does	anyone	know	how		
	 	 STIs	are	transmitted?
Step 9.  Remind	the	girls	that	HIV	is	an	STI	because	it	can	be	transmitted	through	unprotected	sex		 	
	 	 (vaginal,	anal,	or	oral).	
Step 10. Ask	the	girls	to	name	other	STIs	besides	HIV.	How	many	can	they	name?	Let	them	know		 	
	 	 that	there	are	many,	some	with	serious	effects	and	some	that	are	incurable,	like	HIV		 	 	
  and herpes.
Step 11. Find	out	what	girls	would	do	if	they	had	unprotected	sex?	Make	sure	girls	know	to	seek		 	
	 	 health	services.	Having	unprotected	sex	puts	them	at	risk,	though	many	times	there		 	 	
	 	 are	no	symptoms.	

HIV, AIDS and Sexually Transmitted Infections
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For	HIV	to	be	transmitted,	it	must	have	sufficient	Quan-

tity	of	virus,	be	Quality	virus,	and	follow	a	known	Route	of	

transmission.

Quantity: Some people believe that saliva can transmit 

HIV	and	that	if	you	tongue	kiss	(or	French	ki
ss),	you	can	

contract	the	virus.	Though	HIV	has	been	detected	in	saliva	

in	extremely	small	amounts,	there	has	never	been	a	docu-

mented	case	of	HIV	transmission.	Research	shows	that	the	

quantity	is	too	small	and	the	natural	properties	of	saliva	

restrict transmission. 

Quality:	Sometimes	people	are	confused	about	why	mos-

quitoes	do	not	transmit	HIV	since	they	take	blood	from	one	

person	and	pass	it	to	another.	Even	if	a	mosquito	ingests	

blood	from	an	HIV-positive	person,	it	is	digested	and	the	

virus	is	no	longer	viable.	The	quality	of	the
	virus	has	been	

compromised	and	it	will	not	cause	infection.	

Route: In	places	where	HIV	transmission	is	not	well	under-

stood,	local	beliefs	may	be	prevalent.	HIV	is	not	transmit-

ted	through	magic,	sweat,	tears,	urine,	or	feces.

If a method of transmission is raised that is not addressed 

here,	use	it	to	teach	girls	to	research	a	que
stion	by	telling	

them	you	will	find	out	and	get	back	to	them	at	the	next	

meeting.	Be	true	to	your	word	and	let	them	know	how	you	

went	about	finding	the	answer	and	what	you	found.
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Sub-topic:  Prevention:	Assessing	Risk	and	Protecting	
   Yourself

Time:   60 minutes
Materials: Chalkboard, chalk, paper, markers, tape, pages 109-123 in You, Your Life, Your Dreams 

Objectives:
	 	 •	To	learn	how	to	prevent	HIV	and	STIs
	 	 •	To	identify	levels	of	risk	in	which	young	people	engage

Steps:

Step 1.  Begin	with	an	energizer.	Take	attendance.	
Step 2.  Let	the	girls	know	that	they	will	do	a	risk	analysis	to	understand	the	risk	of	contracting	HIV		
	 	 and	think	more	about	prevention.	Remind	the	girls	that	at	the	last	session,	they	learned		
	 	 about	how	HIV	was	transmitted	but	now	they	will	examine	the	degree	to	which	different		
  behaviours put people at risk.
Step 3.  Draw	a	ladder	on	the	chalkboard.	On	one	end,	label	it	‘no	risk’;	continue	making	it	a	scale		
	 	 by	writing	‘low	risk’,	then	‘high	risk’	at	the	other	end.	(Avoid	the	label	‘medium	risk’,	as	it	is		
	 	 a	category	that	will	generate	too	many	questions.)
Step 4.  Now	provide	several	slips	of	paper	for	each	girl.	On	each	slip,	they	should	write	one	way		
	 	 that	young	people	can	show	affection	for	each	other	(for	example,	dancing,	kissing,	
	 	 hugging,	holding	hands,	or	having	sex).	Tell	them	to	consider	all	young	people,	not	just		
  themselves. 
Step 5.  When	they	have	finished	writing,	they	should	take	turns	saying	each	item	aloud,	taping		
	 	 it	on	the	the	ladder	where	they	think	its	risk	lies;	then	saying	why	they	think	that	is	the		
	 	 risk.	If	the	girls	agree,	leave	it	there.	If	anyone	disagrees	(including	the	Guide	Leader),	ask		
	 	 questions	to	help	the	girls	decide	together	what	the	risk	might	be.	Use	the	following	table		
	 	 to	lead	the	activity.	

As	a	teacher,	it	may	be	dif-

ficult	to	talk	about	different	

kinds of sex. You can ask the 

girls	if	they	have	heard	of	

them. Reluctance to talk about 

anal or oral sex could result in 

youth	misunderstanding	the	

risk. In Coast 
Province,	for	example,	girls	

have	incorrectly	said	that	anal	

sex	does	not	transmit	HIV,	

though	it	is	actually	a	higher	

risk behaviour than vaginal 

sex. It is important not to omit 

information	because	of	your	

fear	or	modesty.	
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Step 6. 	 After	all	items	have	been	given	a	risk	rating,	suggest	that	the	girls	make	notes	in	their	
  exercise books.
Step 7.  Ask	how	HIV	can	be	prevented,	using	the	items	on	the	ladder.	(Answer:	abstaining	or	using		 	
	 	 condoms.)
Step 8. 	 Ask,	‘Is	HIV	only	transmitted	through	sex?’	Explain	that	while	sexual	transmission	is	the	most		
	 	 common	route,	there	are	other	ways	to	prevent	HIV.	See	if	the	girls	know	those	ways.	
  Examples are:

	 	 •	Do	not	share	any	sharp	item	(razor,	tweezers,	or	needles)	that	would	have	blood	on	it			
	 	 			and	be	used	by	another	person.	
	 	 •	HIV-positive	mothers	can	take	a	prophylaxis,	such	as	nevirapine,	and	not	breastfeed	to		 	
	 	 			avoid	transmitting	HIV	to	an	infant.	

Step 9.  Emphasize	to	the	girls	that	HIV	transmission	is	not	about	memorizing	the	ways	one	can		 	
	 	 prevent	it,	but	understanding	why.	If	they	understand	how	HIV	can	and	cannot	be	
	 	 transmitted,	they	can	also	determine	how	to	prevent	it.	
Step 10. Close	with	take-home	messages.

Take-home Messages:

	 	 •	Not	all	behaviours	have	the	same	HIV	risk’	some	are	high	risk,	while	others	are	low	risk.	
     Others have no risk at all. 
	 	 •	Understanding	possible	transmission	routes	will	help	one	identify	one’s	own	risk.	

HIV, AIDS and Sexually Transmitted Infections

6

Be careful to not discrimi-

nate against others out-

side	of	Guiding	or	try	to	

blame	people	who	engage	

in high-risk behaviours. 

Doing so could promote a 

sense of separation that 

prevents the girls from 

understanding	their	own	

risks.	And,	discriminating	

against	others	is	contrary	

to	Guide	Laws.	

No	Risk	–	HIV	is	not	transmitted	
through these actions.

Low	Risk	– there is a slight 
chance,	but	generally	low	risk	
with	these	actions.

High	Risk	– there is a good 
chance	HIV	would	be	
transmitted	if	you	did	this.

	 •	Kissing
	 •	Hugging
	 •	Holding	hands
	 •	Dancing
	 •	Sitting	close
	 •	Masturbation	(alone)

 •	Oral	sex
	 •	Protected	vaginal	or	anal		
	 			sex	(with	a	condom)
	 •	Mutual	masturbation
	 •	Anything	where	small		
	 			amounts	of	fluid	could		
    exchange

 •	Unprotected	vaginal	sex
	 •	Unprotected	anal	sex
	 •	Anything	where	blood		
	 			or	fluids	are	exchanged			
	 			directly
	 •	Having	multiple	partners
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Take-home Messages:

	 	 •	It	is	common	to	hear	stories	and	find	that	people	believe	things	that	may	not	be	true,	but		 	
	 	 			Guiding	is	about	learning	the	truth	and	sharing	it	with	others.	
	 	 •	Do	not	be	afraid	to	ask	adults	and	find	the	facts,	especially	about	important	issues	such	as		
	 	 			HIV,	AIDS,	and	STIs.
Research:

The	girls	should	follow	up	with	the	people	interviewed	during	the	last	research	and	clarify	information	on	myths	
and facts.

Sub-topic:  Myths	and	Facts	about	HIV	and	AIDS

Time:   60 minutes
Materials:	 Paper,	markers,	tape,	pages	109	-	115	in	You,	Your	Life,	Your	Dreams

Objectives:
	 	 •	To	differentiate	between	a	myth	and	a	fact
	 	 •	To	identify	the	truth	behind	common	myths	about	HIV	and	AIDS	in	the	community

Steps:

Step 1.  Begin	with	an	energizer.	Take	attendance.	
Step 2.  Let	the	girls	know	that	they	will	discuss	common	myths	about	STIs,	HIV,	and	AIDS	by		
	 	 applying	lessons	learned	in	past	sessions.	Let	the	girls	know	that	there	are	lots	of	rumours		
	 	 that	could	get	them	into	trouble	unless	they	know	the	truth.
Step 3.  Ask	the	girls	if	they	can	recall	the	difference	between	a	myth	and	a	fact.	If	not,	remind		
  them that:
	 	 •	Myths	=	Beliefs,	rumours,	or	traditional	stories	that	are	thought	to	be	fact
	 	 •	Facts	=	Known	truths	or	events	that	actually	occurred,	have	been	proven,	or	can	be		
	 	 		shown	physically
Step 4.  Ask	the	girls	to	divide	into	small	groups	and	share	their	research	to	make	one	group	list.
Step 5.  Ask	the	girls	to	stand.	Explain	that	as	you	read	their	statements,	they	should	indicate	what		
	 	 they	believe	by	jumping	when	it	is	a	fact	and	staying	still	when	it	is	a	myth.	
Step 6 . Read	each	item	on	the	lists	as	a	statement,	allowing	the	girls	to	jump	or	stay	still.	
Step 7.  Let	the	girls	explain	their	responses.	If	any	girls	know	the	correct	answer,	let	them	explain		
	 	 it	to	each	other	(this	will	be	practice	for	peer	education.	If	no	one	knows	the	correct	answer		
	 	 help	them	to	understand	why	the	statement	is	a	myth	or	fact.	
	 	 •	If	any	statements	cannot	be	identified	as	a	myth	or	fact,	thank	the	girls	for	identifying		
	 	 			something	new	and	say	that	you	will	do	your	own	research	and	will	follow	up.	Be	sure		
	 	 			to	update	them	as	quickly	as	possible.
Step 8.  After	reading	all	of	the	statements,	ask	the	girls:
	 	 •	How	did	it	feel	to	learn	you	were	right?	Wrong?
	 	 •	What	will	you	take	with	you	today	and	use	in	your	own	life?
	 	 •	How	will	you	follow	up	with	those	with	whom	you	did	research	last	week?	Can	you	tell		
	 	 			them	if	they	were	right	or	wrong?
Step 9.  Close	with	take-home	messages	and	research.	
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Guiding Elements

Remember to keep guiding fun. At the next meeting, do handicrafts with the girls. Also,  help 
the girls understand how close they are to achieving badges. If funds are scarce, see if the 
Unit can think of a way to earn money for the group.

Sample	Myths	 Facts

STIs	always	show	
symptoms.

People	with	HIV	should	
have	their	own	plates,	
cups, and utensils to avoid 
infecting others.

Having	sex	with	a	virgin	
can	cure	AIDS.

Buying	vegetables	from	an	
HIV-positive	shopkeeper	is	
dangerous.

Getting	HIV	counselling	
and	testing	is	a	sure	way	
to	die	quickly.	

My	religion	says	using	a	
condom is a sin.

Anyone	who	tests	
positive	for	HIV	should	
receive antiretroviral 
treatment (ART).	

Traditional healers can 
cure	HIV	and	AIDS. 

STIs	often	show	no	symptoms.	If	you	have	had	unprotected	sex	(vaginal,	
oral,	or	anal),	you	are	at	risk	and	should	seek	care	at	the	health	service	to	
be sure. 

HIV	is	not	transmitted	through	sharing	dishes.	There	is	no	fluid	exchanged	
that	is	infectious.	People	with	HIV	will	feel	stigmatized	by	having	special	
plates.

Having	sex	with	a	virgin	will	not	cure	AIDS.	There	is	no	cure	for	AIDS	at	
this time. Medicines have been developed to prolong the life of people 
infected	by	HIV,	but	they	can	still	transmit	HIV.

This is not true. Stigma and discrimination prevent communities from 
supporting	those	who	need	help	the	most.	HIV	is	not	transmitted	by	
everyday	contact.	

Waiting	too	long	to	learn	your	HIV	status	is	a	sure	way	to	die	quickly.	A	
person	with	HIV	may	unable	to	fight	other,	opportunistic	infections	as	well	
as	before.	Being	tested	early	increases	the	chance	that	doctors	can	monitor	
the	disease	and	provide	early	treatment	to	fight	other	infections.	

Religious	leaders	generally	agree	that	youth	should	not	have	sex	before	
marriage,	but	some	religions	do	not	reject	condom	use.	Most	leaders	would	
want	young	people	to	protect	themselves	instead	of	putting	themselves	and	
their futures at risk. 

ART	guidelines	should	be	followed	strictly.	Only	a	doctor	can	prescribe	
these	medicines	following	a	careful	health	check	up	and	tests.		

Traditional healers can assist people to treat common infections, but there 
is	no	cure	for	HIV.	Treatments	may	improve	the	quality	and	length	of	life	but	
will	not	eliminate	HIV.		

HIV, AIDS and Sexually Transmitted Infections
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As	a	Guide	Leader,	it	may	be	dif-

ficult	to	learn	that	girls	have	had	

sex	or	will	continue	to	have	sex.	

Statistically	about	30	percent	of	

girls	in	Kenya	have	had	sex	by	

age	15;	it	is	likely	that	some	of	

these are Girl Guides. Though 

abstinence is the best choice, 

it	may	not	be	possible	for	many	

reasons. Helping girls to learn 

about and access condoms is a 

safer alternative that could save 

lives	and	prevent	pregnancy.	

Condoms	are	85	percent	effec-

tive	at	preventing	HIV	when	used	

correctly	and	consistently.

Sub-topic:  Stigma & Discrimination

Time:   60 minutes
Materials: Flip chart, markers, tape, and page 40 of You, Your Life, Your Dreams 

Objectives:
	 	 •	To	understand	what	it	feels	like	to	be	stigmatized	
	 	 •	To	define	stigma	and	discrimination
	 	 •	To	reflect	on	times	when	we	may	have	discriminated	against	others
	 	 •	To	discuss	how	stigma	and	discrimination	affect	people	with	HIV
	 	 •	To	identify	ways	Guides	can	act	against	stigma	and	discrimination	in	the	school	and	
	 	 			community

Steps:

Step 1.  Begin	with	an	energizer.	Take	attendance.	
Step 2.  Let	the	group	know	that	they	will	discuss	a	topic	relevant	to	HIV	and	AIDS	that	it	is	very		
	 	 important	-	how	to	treat	other	people,	especially	those	living	with	HIV	and	AIDS.	Ask	the		
	 	 girls	if	they	have	heard	of	stigma.	
	 	 Define	stigma	as	when	someone	strongly	disapproves	of	another	person	and	treats	that		
	 	 person	with	contempt	or	reproach.
Step 3.  Ask	for	four	volunteers	to	step	forward.	As	the	first	three	volunteers	approach,	tape	a	piece		
	 	 of	flip	chart	on	each	girl.	Write	one	of	the	following	at	the	top	of	the	paper,	one	label	for		
	 	 each	girl	–	orphan,	HIV	positive,	and	pregnant.	The	last	volunteeer	will	assist	in	writing		
  more on the papers during the exercise. 
Step 4.  Ask	the	girl	with	the	orphan	label	to	come	forward.	Ask	the	girls	what	people	say	about		
	 	 orphans.	What	do	they	call	them	in	the	community?	Have	the	fourth	volunteer	write	the		
	 	 answers	in	the	language	of	the	responses	(English,	Kiswahili,	or	a	local	language).
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Take-home Messages:

	 	 •	Stigma	is	hurtful,	even	if	unintended.	Guides	should	follow	Guide	Laws	4,	5,	and	6	and	
	 	 			always	seek	to	treat	people	with	respect.
	 	 •	A	Guide’s	duty	to	be	helpful	will	lift	other	people’s	spirits	and	discourage	stigma	and	support.

Step 5.  When	the	list	is	complete,	ask	the	girls	to	reflect	on	the	exercise.	
	 	 •	Are	orphans	stigmatized?	Why	do	we	view	them	negatively	in	our	community?	
	 	 •	Are	boy	and	girl	orphans	treated	the	same?	If	different,	how?
	 	 •	Do	we	have	orphans	in	our	school?
Step 6.  Ask	the	girl	with	the	HIV	positive	label	to	come	forward.	Ask	the	girls	what	people	say		 	
	 	 about	those	with	HIV.	What	do	they	call	them	in	the	community?	Have	the	volunteer	write		 	
  the responses.
Step 7.  When	the	list	is	complete,	ask	the	girls	to	reflect	on	the	exercise.
	 	 •	Are	people	living	with	HIV	stigmatized?	Why	do	we	view	them	negatively	in	our	
	 	 			community?	
	 	 •	Are	males	and	females	treated	the	same	if	they	have	HIV?	If	different,	how?
	 	 •	Do	we	know	any	one	living	with	HIV	in	our	community?	
Step 8.  Ask	the	girl	with	the	pregnant	label	to	come	forward.	Ask	the	girls	what	people	say	about		 	
	 	 unmarried	girls	who	are	pregnant?	What	do	they	call	them	in	the	community?	Have	the		 	
	 	 volunteer	write	the	responses.
Step 9.  When	the	list	is	complete,	ask	the	girls	to	reflect	on	the	exercise.	
	 	 •	Are	pregnant	girls	stigmatized?	Why	do	we	view	them	negatively	in	our	community?	
	 	 •	Are	there	pregnant	girls	in	our	school	or	community?
	 	 •	Why	do	you	think	we	judge	other	women	so	harshly?
Step 10.  Ask	the	volunteers:	
	 	 •	How	did	it	feel	to	be	talked	about	so	negatively?
	 	 •	What	would	you	do	if	this	really	happened	to	you?
	 	 •	What	do	you	wish	someone	would	say?
Step 11.  Ask	the	girls	to	pair	up	to	discuss	discrimination.	
	 	 Define	discrimination as the treatment of a person or group of people because of illness,   
	 	 disability,	gender,	race,	religion,	or	other	factors	not	based	on	personal	merit.	Anyone	can	be		
  discriminated against. 
  Have the girls discuss:
	 	 •	A	time	when	someone	discriminated	against	them.
	 	 •	What	happened?	How	did	they	feel?
	 	 •	Do	they	think	they	have	ever	discriminated	against	someone	else?	What	did	they	do?
Step 12. Have	the	girls	return	to	the	larger	group.	Ask	a	few	girls	to	share	how	discrimination	can		 	
  happen. 
Step 13. Ask	the	girls	what	can	be	done	about	stigma	and	discrimination	in	our	community.	What		 	
	 	 can	the	girls	do	to	challenge	stigma	and	discrimination	in	the	school	and	community?
Step 14. Close	with	take-home	messages.

HIV, AIDS and Sexually Transmitted Infections
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In	Kenya,	reports	have	shown	that	women	are	twice	as	likely	to	have	stigmatizing	at-

titudes	towards	people	living	with	HIV	as	compared	to	men.	(DHS,	2003)

Teaching	girls	how	to	respect	and	support	everyone	in	the	co
mmunity	will	help	them	

throughout	life.	Everyone	must	work	together	to	end	stigma	and	discrimination.

Causes	of	stigma	and	discrimination	related	to	HIV	and	AIDS:

	 •	Lack	of	understanding	and	fear	of	HIV	infection	and	death.	

	 •	Anger	from	families	because	the	illness	may	cause	poverty.	

	 •	Prejudice	(judging	someone	unfairly)	because	HIV	is	sexually	transmitted.

Consequences	of	stigma	and	discrimination:

	 •	People	living	with	HIV	can	be	denied	a	job,	family	life,	fair	treatment,	and	so		

       on. 
	 •	People	afraid	of	discrimination	may	avoid	taking	an	HIV	test,	practising	safer		

    sex or seeking treatment. 

	 •	Mothers	may	avoid	doctors’	recommended	infant-feeding	practices	to	reduce		

					 			the	risk	of	HIV	transmission	because	of	other	people’s	suspicion
s.

	 •	Stigma	causes	anxiety	and	distress,	which	can	increase	illness	and	hasten		

	 		death	in	people	living	with	HIV.	

Ways	to	prevent	stigma	and	discrimination:

	 •	Many	people	may	be	living	with	HIV	without	knowing	it.	Taking	an	HIV	test	is		

    a courageous and responsible act that can be a positive example to others.

	 •	Treat	people	with	HIV	as	we	would	all	like	to	be	treated	by	including	

	 			everyone	in	activities.	Encourage	people
	living	with	HIV	to	share	their

    experiences and teach others.

	 •	Speak	out	against	all	forms	of	discrimination	against	anyone,	for	any	reason.	

	 			Be	courageous	and	do	not	follow	the	crowd	in	discriminating	against	others.
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Time:  30 minutes
Materials:	 Paper,	markers,	tape,	pages	113-119	in	You,	Your	Life,	Your	Dreams

Objectives:
	 	 •	To	identify	how	someone	knows	they	have	HIV	and	where	to	go	for	treatment		 	
       and support
	 	 •	To	recognize	common	ways	to	care	for	and	support	people	living	with	HIV

Step 1.  Begin	with	an	energizer.	Take	attendance.	
Step 2.  Explain	that	they	will	focus	on	care	and	support	for	themselves	and	others.	
Step 3.  Ask	for	three	volunteers	to	perform	a	skit	and	a	Patrol	Leader	to	continue	with	an	energizer.	
Step 4.  While	the	Patrol	Leaders	continues	with	the	energizer,	discuss	the	skit	action	with	the	
  volunteers.
Step 5.  Have	the	girls	begin	the	skit:	One	girl	is	worried	and	wonders	how	she	can	find	out	if	she	has		
	 	 HIV.	Another	girl	advises	her	to	try	VCT,	explaining	that	VCT	stands	for	Voluntary	Counselling		
  and Testing. 

Step 6.  Stop	the	skit	here	and	ask	the	other	girls	what	they	know	about	VCT..Who	should	go	for		 	
	 	 VCT?	Why?
	 	 Explain	that	in	Kenya,	VCT	is	available	to	anyone	age	18	or	above,	but	youth	under	18	can		 	
  get tested in certain circumstances, such as being married, pregnant, a parent, or engaged   
	 	 in	behaviour	that	puts	you	at	risk	(such	as	unprotected	sex	or	sex	work).	People	in		 	 	
	 	 those	circumstances	are	considered	a	‘mature	minor’	and	are	allowed	to	be	tested.	
	 	 Adolescents	under	15	years	may	be	asked	for	parental	or	guardian	permission,	at	the	
  discretion of the counsellor and depending on the situation. 
	 	 Reinforce	that	when	youth	think	about	being	sexually	active,	they	should	learn	their	HIV		 	
  status for free at government clinics. 
Step 7.  Now	let	the	skit	continue:	The	girl	asks	her	friends,	‘Do	you	think	I	should	go?’	The	third	girl		
	 	 responds,	‘No,	if	you	have	HIV,	you’ll	die	soon	after.	Everyone	I’ve	ever	heard	of	going	for		 	
	 	 VCT	dies	after	they	learn	they	are	positive.’
Step 8.  Stop	the	skit	again	and	get	the	reaction	of	the	group.	Is	this	true?	Why	or	why	not?	Use			
	 	 information	from	the	myths	and	facts	again	to	reinforce	information	about	delaying	knowing		 	
	 	 one’s	status	and	how	it	can	affect	one’s	health.
Step 9.  Even	if	girls	want	to	talk	more,	let	them	know	you	have	another	story.	Read	below:

Steps:

Sub-topic:  Care and Support

HIV, AIDS and Sexually Transmitted Infections

Malaika	is	a	12-year-old	girl.	She	was	born	with	HIV.	Her	mother	helped	her	to	be	tested	
when	she	was	very	young.	She	gets	sick	more	often	than	her	classmates	and	is	sometimes	

unable	to	play	school	sports.	A	classmate	found	out	she	is	living	with	HIV	and	told	everyone.	
Now	students	tease	and	laugh	at	her.	No	one	wants	to	sit	with	her	at	lunch	or	breaks.	She	

never	gets	picked	for	any	sports	teams.	They	say	bad	things	about	her	mother.	She	sits	alone	
at her desk.

6
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Take-home Messages:

 	 •	Care	for	and	support	yourself	and	others	by	encouraging	VCT.	Being	tested	is	the	only	way	to						
	 	 			know	one’s	HIV	status.
	 	 •	Care	for	and	support	people	living	with	HIV	by	treating	them	fairly	and	as	you	would	anyone				
	 	 			else.	They	need	friendship	just	like	any	other	person. 

Step 10. Break	girls	into	small	groups.	Have	the	girls	imagine	that	they	are	Malaika	and	discuss	the		
	 	 following:

	 	 •	How	would	you	feel	to	be	treated	like	this?
	 	 •	What	would	you	like	to	happen?
	 	 •	Who	would	help	you	to	cope	with	living	with	HIV?

Step 11. Imagine	that	Malaika	is	in	this	Guide	Unit:

	 	 •	Would	we	be	avoiding	her	like	the	class	in	the	story?	Why	or	why	not?
	 	 •	What	would	we	do	together	if	Malaika	was	our	friend?
	 	 •	How	could	we	help	make	Malaika’s	life	easier?

Step 12. Close	with	take-home	messages.

Guiding Elements

Remember to keep guiding fun. At the next meeting, ask the girls if there is anything they 
would like to do for the school or community, such as prepare a skit for a parade. Continue 
with handicrafts and badges, or try a new game or song. 



TOPIC 7: Influences
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Take-home Messages:

	 	 •	Guides	should	always	try	to	make	healthy	and	responsible	decisions	for	themselves,	especially		
     about sex. 
	 	 •	Just	because	youth	hear	messages	from	various	sources	does	not	mean	they	are	meant	for		
     their age group. Mass media can reach all people, regardless of their personal situations or  
     needs.

 

Sub-topic:  Understanding	Mixed	Messages

Time:   30 minutes
Materials: Chalkboard, chalk, exercise books, pens, pages 145-148 of You, Your Life, Your Dreams

Objectives:
	 	 •	To	decide	in	an	informed	and	mature	way	when	to	have	sex
	 	 •	To	identify	mixed	messages	about	sex	and	how	thos	messages	affect	their	own	decisions

Steps:

Step 1.  Begin	with	an	energizer.	Take	attendance.
Step 2.  Let	the	girls	know	that	they	will	assess	different	influences	in	their	lives	and	the	messages		
	 	 they	receive	about	sex.	Let	them	know	that	they	need	to	be	able	to	make	informed	and		
  mature decisions.
Step 3.  Ask	the	girls	to	brainstorm	about	a	list	of	places	and	people	where	they	can	get	advice		
	 	 about	when	to	have	sex.	After	completing	the	list,	the	girls	should	complete	the	table	
	 	 below:

Step 4.  When complete, ask the girls to share their responses.
Step 5.  Close	with	take-home	messages	and	research.

Who	is	saying	what	about	when	to	have	sex

My	parents/guardians	say

My	religion	(church,	mosque,	temple)	says

My	teacher	says

My	friends	say

TV,	radio,	and	music	say

I	say
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Research:

Have	the	girls	think	further	about	the	types	of	pressures	that	young	people	face.	Have	them	ask	the	following	
questions	to	at	least	3	friends,	both	male	and	female:

	 	 •	How	do	boys	pressure	girls	to	have	sex?	How	do	they	act?	What	do	they	say	exactly?	
	 	 		(Write	down	specific	phrases.)
	 	 •	How	do	girls	pressure	boys	to	have	sex?	How	do	they	act?	What	do	they	say	exactly?
	 	 		(Write	down	specific	phrases.)
	 	 •	What	are	possible	responses	to	refuse	early	sex?	
	 	 			Tell	them	to	be	prepared	to	discuss	in	the	next	session.	The	information	will	be	used	in	skits.

influences
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Sub-topic:  Peer	Pressure

Time:   60 minutes
Materials: Chalkboard, chalk, blank paper, exercise books, pens, pages 145-146 in You, Your Life,  
  Your Dreams 
Objectives:
	 	 •	To	understand	how	youth	pressure	each	other	to	have	early	sex
	 	 •	To	practise	responding	to	common	peer	pressure	phrases	
	 	 •	To	identify	how	Guides	can	support	others	with	positive	peer	pressure

Steps:

Step 1.  Begin	with	an	energizer.	Take	attendance.
Step 2.  Discuss	the	research	from	the	last	session.	How	do	girls	and	boys		
	 	 act	when	trying	to	exert	peer	pressure	on	others?
Step 3.  Make	notes	on	the	board	when	the	girls	identify	pressure	phrases.		
	 	 What	kinds	of	language	should	girls	and	boys	be	aware	of?
Step 4.  If the girls do not have much information about girls pressuring  
	 	 boys,	ask:	‘Is	it	possible	that	girls	pressure	boys?	If	yes,	how?’	
Step 5.  Divide	the	girls	into	groups	of	three.	Identify	six	of	the	common		
	 	 pressure	phrases	from	the	last	step	on	the	board.	Ask	each	group		
	 	 to	prepare	a	short	skit	with	one	of	the	phrases.	

Pressure	Phrases Possible	Responses

Everybody	is	doing	it.

You	are	still	a	virgin?

I	saw	it	on	TV;	can’t	we	try?

Don’t	worry,	I’ll	use	a	condom.

Do	I	look	like	I	have	AIDS?

You	can’t	get	pregnant	the	first	
time.

Show	me	you	love	me.

Then	you	should	be	able	to	find	someone	else.	I	am	not	everybody	–	
I	am	unique	and	special.

Proudly	a	virgin.	I	can	become	like	you	in	a	couple	of	seconds,	but	
you	can	never	be	like	me	again!

TV	is	for	actors.	Just	because	it’s	on	TV	doesn’t	mean	we	should	do	
it.

I	will	never	worry.	No	sex,	no	worries!

Do	I	look	like	a	fool?	Everyone	knows	you	can’t	tell	someone	has	HIV	
by	looking.

I’ve	reached	puberty.	Of	course	I	can	get	pregnant.

Show	me	you	love	me	by	waiting.

But	I	love	you.	I	want	to	marry	
you.

Then	we	can	wait	and	make	our	wedding	night	wonderful.

Acknowledging	that	pres-

sure	happens	between	

sexes is important. In an 

all-girl environment, girls 

may	begin	blaming	boys	

rather	than	recognizing	

that	boys	are	also	part	of	
the solution. 
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Pressure	Phrases Possible	Responses

Sex is natural.

Sex is a cool thing.

Your friends are doing it

You are so beautiful.

Can’t	we	have	sex?	Come	on.	

We	can	get	away	with	it	just	once.

I	will	find	someone	else	if	you	
won’t.

So	is	death!	AIDS	can	kill	you.

I	am	not	a	cooling	system.	

I	am	unique	and	nobody’s	photocopy.

I	knew	it	before	you.	My	mother	told	me	that	this	morning	before	I	
came to school.

No.	Not	here.	Not	now.	And	not	with	you.

I	might	get	away	with	it	physically,	but	I	can’t	get	away	from	my	
emotions	or	my	guilt.

So, go looking!

Take-home Messages:

	 	 •	Pressure	is	a	force	that	can	be	used	for	both	bad	and	good	outcomes.	Preparation	and	
	 	 			practice	will	help	Guides	refuse	negative	peer	pressure	and	assist	others	to	feel	strong	and		
     supported.
	 	 •	A	Guide	is	courageous;	pure	in	thought,	word	and	deed;	and	able	to	cope	with	peer	pressure		
     and guide others.

Step 6.   Allow	about	10	minutes	to	prepare,	and	then	invite	the	groups	to	present.	After	each	skit,		 	
  ask: 

	 	 •Was	the	response	firm	and	decisive,	or	did	it	leave	the	door	open	for	another	attempt?	
	 	 •How	could	the	response	be	better?

Step 7.  When	the	skits	have	been	presented,	ask	the	girls	to	think	about	positive	peer	pressure.	Ask		
	 	 them	if	they	can	define	it.	If	not	mentioned,	be	sure	to	add	that	positive	peer	pressure	can		 	
	 	 ensure	healthy	and	successful	outcomes.	Positive	peer	pressure	helps	others	to	feel	confident		
	 	 and	assured	of	their	personal	decisions,	even	if	those	decisions	are	not	popular	with	or	‘cool’		
	 	 to	other	youth.
Step 8.  Ask	the	girls	how	they	can	support	others	who	want	to	avoid	early	sex.	Make	a	list	of	positive		
  peer pressure phrases.
Step 9.  Close	with	take-home	messages.

influences
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Outreach Activities

 Read and discuss Sara comic books with	youth	or	adults,	or	view	and	discuss	videos	(in	coordination		
	 with	regional	KGGA	offices)	especially:

    Sara Saves her Friend on	sexual	harassment;	HIV/AIDS;	rights	to	protection	from		
	 	 	 	 sexual	exploitation,	abduction,	and	violence;	and	rights	to	health	and	education	
 

    Daughter of a Lioness on female genital mutilation, rights to health and
    protection from harmful traditional practices, and the right to health

 Conduct outreaches	with	students,	both	girls	and	boys,	in	your	school.	Themes	that	reinforce	the	life		
 skills programme this trimester are: 

	 	 •	Promoting	abstinence	as	the	best	way	to	avoid	pregnancy	and	HIV
	 	 •	Modeling	self-esteem	and	personal	goal-setting	by	letting	Guides	share	their	career	plans	
	 	 •	Modeling	communication	skills	that	encourage	girls	and	boys	to	be	friends	and	support	each		
     other to be successful in the future
	 	 •	Inviting	a	guest	speaker	to	discuss	careers	of	interest	to	the	girls
	 	 •	Identifying	negative	gender	attitudes	at	school	and	discussing	ways	to	change	those	attitudes
	 	 •	Identifying	harmful	cultural	practices	about	which	youth	should	speak	to	their	parents
	 	 •	Modeling	communication	skills	in	refusing	alcohol	and	drugs	
	 	 •	Identifying	unsafe	places	and	helping	youth	to	avoid	those	places

 Conduct outreaches	with	adults	(parents,	teachers,	or	community	members)	on	topics	that	will	
	 encourage	support	for	the	life	skills	programme	and	can	apply	to	home,	school,	and	the	community.

	 	 •	Sensitising	adults	to	the	need	for	teaching	planning	skills	to	youth;	assisting	adults	in	
	 	 			identifying	practical	ways	to	support	youth	to	go	onto	successful	futures
	 	 •	Advocating	against	harmful	cultural	practices	or	gender	attitudes	in	the	community
	 	 •	Identifying	how	parents	can	protect	youth	from	drinking	alcohol	or	taking	drugs	

	 •	Ensure	that	all	girls	have	completed	at	least	one	interest	badge,	the	second	class	badge,	the	HIV	and		
	 			AIDS	badge,	or	the	Sara	badge
	 •	Do	handicrafts
	 •	Hike,	go	camping,	or	plan	another	fun	activity	in	a	nature	setting

Trimester 3 Goals

Guiding Goals



TOPIC 8: Friendships and
Relationships
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Sub-topic:  Understanding	Feelings

Time:   60 minutes
Materials: Chalkboard, chalk, exercise books, pens, pages 81-92 in You, Your Life, Your Dreams 
              
Objectives:
	 	 •	To	demonstrate	and	identify	characteristics	of	a	good	friend
	 	 •	To	identify	feelings	that	happen	during	puberty	and	how	to	respond	to	them
	 	 •	To	list	ways	that	a	girl	will	know	if	she	is	in	love	and	how	to	have	a	nonsexual	relationship

Steps:

Step 1. Begin	with	an	energizer.	Take	attendance.
Step 2. Review	the	activities	from	the	last	trimester.
Step 3. Let	the	girls	know	that	they	will	ty	to	find	out	what	makes	a	good	friend	and	what	kinds	of		
	 	 friends	they	want	to	be	for	each	other.	
Step 4. Divide them into small groups of similar ages. Have the groups create a commercial to  
	 	 advertise	the	type	of	friend	they	would	like	to	find,	a	demonstration	of	characteristics	of	a		
	 	 best	friend,	or	a	skit	showing	the	kind	of	support	a	good	friend	would	give.
Step 5. Have	them	present	their	demonstrations.	Afterward,	make	a	list	on	the	board	of	the	
  characteristics of a good friend. 
Step 6. Ask	the	girls	if	they	notice	any	connections	to	being	a	good	friend	and	being	a	Guide.	If	a		
	 	 good	friend	does	not	tell	secrets,	would	that	mean	she	is	honest?
Step 7. Ask	the	girls:

	 	 •	Can	girls	be	friends	with	boys	too?	Today?	If	not	today,	when?
	 	 •	How	will	you	know	if	a	boy	is	a	good	friend?	Will	he	do	the	same	things	as	girls?	(Refer		
	 	 		to	the	list	on	the	board.)
	 	 •	What	can	boys	and	girls	do	together	(besides	sex)	to	have	fun?
	 	 •	How	will	you	know	if	a	boy	is	telling	you	the	truth	about	his	feelings	for	you?	Can	you		
	 	 			tell?

Step 8.  Draw	the	outline	of	a	girl	on	the	board.	Ask	the	girls	to	return	to	their	small	groups	and		
	 	 draw	a	similar	outline	of	a	girl	in	their	notebooks.	Ask	them	to	imagine	that	this	is	a	typical		
	 	 girl	in	their	school.	Ask	them	to	write	and	discuss	what	gives	girls	a	‘yes’	feeling	when		
	 	 becoming	friends	with	a	boy.	

	 	 •	What	does	she	think?	
	 	 •	What	does	she	feel?	Where	does	she	feel	it?	How?
	 	 •	How	does	she	define	these	feelings?	Is	it	attraction?	Love?
	 	 •	Does	she	want	to	act	on	it?	If	yes,	what	does	she	want	to	do?	How	does	she	control		
	 	 			herself?	

Step 9.  Ask	the	girls	to	return	to	the	large	group	and	share	their	discussion.	Ask	the	group:

	 	 •	Is	it	okay	to	have	feelings	of	attraction?	
	 	 •	What	can	you	do	to	control	your	feelings?	
	 	 •	How	do	girls	know	if	they	are	in	love?
	 	 •	What	are	acceptable	ways	for	boys	and	girls	to	show	affection	to	someone	they	love,		
	 	 			without	having	sex?
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Take-home Messages:

	 	 •	Adolescence	is	a	time	to	make	good	friends.	Good	friends	support	each	other	in	making		 	
	 	 			healthy	decisions.
	 	 •	With	time,	girls	will	also	begin	to	develop	friendships	with	boys.	Be	aware	of	feelings	you	may		
	 	 				have	so	you	can	start	healthy	and	caring	relationships.
	 	 •	Guides	need	to	maintain	good	relationships	with	their	friends	by	being	honest,	trustworthy,		
	 	 			kind,	respectful,	and	loving.	Many	of	these	are	included	in	the	Guide	Laws.

 
Step 10. After	some	discussion,	close	by	asking	the	following:

	 	 •	How	can	we	use	these	lessons	in	the	future?
	 	 •	Why	is	it	important	to	recognize	feelings?	

Step 11. Close	with	take-home	messages.

friendships and relationships
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Sub-topic:  Communication Skills

Time:   60 minutes
Materials: Chalkboard, chalk, pages 66-68 in You, Your Life, Your Dreams 

Objectives:
	 	 •	To	define	verbal	and	nonverbal	communication
	 	 •	To	describe	the	differences	between	passive,	assertive,	and	aggressive	communication
	 	 •	Practise	using	assertive	communication

Steps:

Step 1. Begin	the	day	with	an	energizer.	Take	attendance.
Step 2. Explain	to	the	girls	that	we	communicate	in	two	different	ways:	verbal	communication	and		
	 	 nonverbal	communication.	Ask	the	girls	to	describe	the	differences.	
Step 3. If not mentioned, explain that verbal communication:
	 	 •	Is	done	through	speaking	and	listening.	
	 	 •	When	someone	verbally	communicates,	he	or	she	gives	information,	asks	a	question,		
     negotiates, makes a statement, or gives instructions.
Step 4. Explain that nonverbal communication:
	 	 •	Is	done	with	physical	gestures.	It	gives	meaning	to	what	is	said,	heard,	or	understood.
	 	 •	Also	called	body	language,	includes	such	things	as	tone	of	voice,	silence,	frowning,		
	 	 			smiling,	gesturing,	body	posture,	touch,	etc.	
	 	 •	Can	be	easily	read,	but	can	also	be	easily	misinterpreted.	The	way	people	sit,	talk,		
	 	 			listen,	and	walk	can	be	negative	or	positive.
Step 5.  Ask	the	girls	to	demonstrate	nonverbal	communication	with	the	person	sitting	next	to		
	 	 them.	Ask	the	girls	to	show	each	other	that	they	are	happy	(smile),	unhappy	(frown),	
	 	 confused	(hands	up)	angry,	hurt,	excited,	etc.
Step 6.  Explain	to	the	girls	that	people	communicate	in	different	ways.	Ask	them	if	they	have	ever		
	 	 heard	of	passive,	aggressive,	or	assertive	communication.	Share	the	following	information.

Passive	communication	occurs	when	someone:

	 	 •	Communicates	in	a	weak	or	submissive	manner
	 	 •	Is	unclear	or	afraid	to	address	an	issue	or	problem
	 	 •	Does	not	want	to	upset	or	disappoint	the	other	person
	 	 •	Shows	confused	body	language,	implying	weakness	and	indecision
	 	 •	Has	low	self-esteem

Examples: 

Talking	quietly,	giggling	nervously,	looking	down	or	away,	sagging	the	shoulders,	avoiding	disagreement,	
or	hiding	the	face	with	the	hands.	

Aggressive	communication	occurs	when	someone:

	 	 •	Communicates	in	a	way	that	appears	threatening
	 	 •	Tries	to	dominate	or	overwhelm	the	other	person
	 	 •	Shows	forceful	body	language
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Examples: 

Shouting,	demanding,	not	listening	to	others,	saying	others	are	wrong,	leaning	forward	in	a	threatening	
way,	looking	down	on	others,	wagging	fingers,	pointing	at	others	accusingly,	or	fighting.	

Assertive	communication	occurs	when	someone:	

	 	 •	Communicates	in	a	way	that	is	firm	but	not	rude	or	threatening
	 	 •	Stands	up	for	his	or	her	opinion	without	overshadowing	the	rights	of	others
	 	 •	Has	strong,	steady,	and	nonthreatening	body	language	with	a	direct,	clear,	and	balanced	
    approach
 
Examples:

Knowing	what	to	say,	being	specific,	looking	the	other	person	in	the	eye,	or	using	neutral	body	language.

Step 7.  In	advance,	have	several	girls	prepare	the	following	scenario.	Have	them	act	it	out	at	this		 	
  point.
  Millicent	has	been	standing	in	the	queue	at	the	post	office	for	20	minutes.	She	is	getting		 	
	 	 anxious	because	she	knows	her	mother	is	waiting	for	her	to	take	some	medicine	home	for		 	
	 	 her	aunt.	There	are	only	three	people	ahead	of	her,	and	she	is	sure	she	will	be	served		 	
	 	 within	the	next	five	minutes.
	 	 Two	other	people	enter	the	post	office	and	recognize	the	person	standing	in	front	of	Millicent.		
	 	 They	walk	over	to	this	person,	begin	talking,	and	move	into	the	queue	in	front	of	Millicent.
Step 8.  Stop	the	skit.	Ask	the	girls	to	think	about	what	Millicent	should	do.	List	the	following	three		 	
  choices on the board and have the girls move under their choice. 
	 	 Choice	1–	Continue	to	stand	without	getting	angry	or	addressing	the	others.
	 	 Choice	2	–	Shout	at	the	others	and	try	to	make	them	go	to	the	end	of	the	queue.
	 	 Choice	3	–	Explain	to	the	others	that	the	queue	is	taking	new	customers	at	the	end	of	the		 	
	 	 	 						line	and	suggest	that	they	move	there.
Step 9.  Ask	the	girls	which	decision	is	passive?	Aggressive?	Assertive?
Step 10. Let	the	girls	know	that	they	will	now	practise	passive,	aggressive,	and	assertive	
	 	 communication.	Divide	them	into	groups	of	three.	Two	girls	will	act,	while	the	third	girl	ob	 	
	 	 serves	and	gives	feedback.	Explain	that	they	should	act	out	one	of	the	following	role-plays	in		
	 	 a	passive	way,	then	in	an	aggressive	way,	and	finally	in	an	assertive	way.
	 	 •	Your	classmate	takes	your	pen	without	your	permission.
	 	 •	Your	older	sister	tells	you	that	you	must	stay	home	from	a	Guide	activity	to	do	chores.	
	 	 •	Your	friend	tells	you	that	to	be	‘cool,’	you	need	to	smoke	a	cigarette.
	 	 •	Your	boyfriend	pressures	you	to	touch	in	a	way	that	makes	you	uncomfortable.	
Step 11. End	the	exercise	with	the	following	questions:
	 	 •	Was	it	easier	to	communicate	passively,	aggressively,	or	assertively?
	 	 •	Which	way	worked	best?	Why?
	 	 •	Did	assertive	communication	help	you	to	set	boundaries	and	express	values?
	 	 •	Are	there	areas	in	your	lives	where	you	could	apply	these	skills?	If	so,	where?
 Step 12. Close	with	take-home	messages	and	research.

friendships and relationships
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Take-home Messages:

	 	 •	Verbal	communication	is	done	through	speaking	and	listening.	When	someone	verbally	
	 	 			communicates,	he	or	she	gives	information,	asks	questions,	negotiates,	makes	a	statement,	or		
     gives instructions.
	 	 •	Nonverbal	communication	is	done	with	physical	gestures.	It	gives	meaning	to	what	is	said,		
	 	 			heard,	or	understood.	It	is	also	called	body	language.
	 	 •	One	should	always	try	to	communicate	in	an	assertive	way,	standing	up	for	oneself	without		
     infringing on the rights of another person or being rude or threatening. Being assertive means  
	 	 			one’s	approach	is	direct	and	clear.
	 	 •	All	Guides	should	be	able	to	say	no	to	sexual	situations,	both	verbally	and	nonverbally.	
Research: 

To	prepare	for	the	next	session,	the	girls	should	make	a	list	of	things	about	which	they	could	be	more	assertive	
and	how	to	do	that.	For	example:

Wish: How	you	could	approach:

I	wish	I	could	tell	my	mother	
that I need more time for home-
work	and	less	time	completing	
chores.

By	explaining	that	I’m	worried	about	my	grades.	I’ve	
assessed	my	time	spent	on	chores	and	wish	I	could	share	
them	more	with	my	brother.
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Time:   30 minutes
Materials: Chalkboard, chalk, exercise books, pens, page 54 in You, Your Life, Your Dreams

Objectives:
	 	 •	To	identify	how	adults	can	help	adolescents
	 	 •	To	practise	how	to	talk	to	supportive	adults	when	needed

Step 1.  Start	with	an	energizer.	Take	attendance.
Step 2.  Ask	the	girls	to	remember	the	three	types	of	communication	that	were	discussed	and	
	 	 practised	last	session.	Review	assertive	communication	and	highlight	the	need	to	listen	to		 	
	 	 and	watch	how	the	other	person	reacts.	
Step 3.  Discuss	the	research	from	the	last	session	and	write	examples	on	the	board.	
Step 4.  Ask	the	girls	to	brainstorm	a	list	of	people	who	are	helpful	to	youth	as	they	grow	up.	
Step 5.  Trace	a	hand	on	the	board	and	label	it	‘helping	hand’.	Explain	that	this	hand	has	five	fingers,		
	 	 each	one	representing	an	adult	to	turn	to	when	we	need	help.	Ask	each	girl	to	trace	her	hand		
	 	 in	her	book	and	label	it	with	five	people	she	can	ask	for	support.

Step 6.  When	the	activity	is	completed,	divide	into	groups	of	three	to	practise	assertive	
	 	 communication	in	the	examples	from	their	research.	After	10	minutes,	ask	for	volunteers	to		 	
	 	 present	their	techniques	to	the	entire	group.
Step 7.  Close	with	take-home	messages	and	research.

Steps:

Sub-topic:  Helpful	Adults

friendships and relationships
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Take-home Messages:

	 	 •	Adults	usually	want	to	support	youth	but	are	not	always	sure	how.	Communicating	in	an	
	 	 			assertive	way	can	help.
	 	 •	Relationships	with	mothers,	fathers,	and	other	relatives	can	be	strengthened	with	open	and		
     regular communication. 

Research:

Have	the	girls	review	the	list	from	last	session’s	research.	Ask	them	if	it	is	possible	to	address	these	situations	
now	that	they	have	practised?	If	they	say	yes,	ask	them	to	try	it	and	be	prepared	to	report	back	at	the	next	
session.

Guiding Elements

Remember to keep Guiding fun. At the next meeting, ask the girls if there is anything they 
would like to do for teachers or parents. Prepare a skit for parade to teach others about 
talking with parents or other supportive adults. Continue with handicrafts and badges. Try a 
new game or song. 



TOPIC 9:Planning your Future
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Sub-topic:  Decision-making and Your Career

Time:   60 minutes
Materials: Chalkboard, chalk, exercise books, pens, pages 171-186 of You, Your Life, Your Dreams 

Objectives:
	 	 •	To	identify	career	goals	of	Guides
	 	 •	To	define	the	three	Cs	in	decision-making
	 	 •	To	identify	how	decisions	made	now	can	affect	the	future

Steps:

Step 1. Begin	with	an	energizer.	Take	attendance.
Step 2. Ask	the	girls	if	they	have	thought	about	their	futures	lately.	Do	they	know	who	they	want	to		
	 	 become?	
Step 3. Let	them	know	that	making	decisions	about	the	future	requires	some	early	thinking	and		
	 	 planning.	Brainstorm	a	list	of	potential	careers,	writing	suggestions	on	the	board.
Step 4.  As	you	read	the	list	aloud,	have	the	girls	raise	their	hands	for	the	career	they	think	they		
	 	 would	prefer.	
Step 5.  Ask	the	girls	to	divide	into	groups	according	to	the	career	in	which	they	are	interested.		
	 	 They	will	develop	a	‘path	to	the	future’.	
Step 6.  Have	the	girls	draw	a	box	in	their	exercise	books	and	complete	the	following:

Step 8. When	the	activity	is	completed,	ask	the	girls	to	discuss	the	following	in	their	small	groups:
	 	 •	What	are	the	decisions	I	will	need	to	make	to	be	successful?
	 	 •	What	steps	do	I	need	to	take	to	reach	my	goal?
	 	 •	What	are	potential	barriers?
	 	 •	Who	can	support	me?
	 	 •	How	does	Guiding	help	support	you	in	reaching	your	goals?	Did	you	know	that	the	Girl		
	 	 			Guide	Mission	is	‘to	enable	girls	and	young	women	to	develop	their	fullest	potential	as		
	 	 			responsible	citizens	of	the	world’?	
Step 9.  Let	the	girls	know	that	the	common	theme	in	this	discussion	is	the	need	to	be	aware		
	 	 of	challenges,	choices,	and	consequences	so	that	they	can	make	smart	decisions	through	
  out life. Explain that for one to make a successful decision, one needs to think about it  
	 	 and	follow	the	three	Cs	model:	
      Challenge,
       Choices, and 
      Consequences.	
	 	 Write	the	three	Cs	on	the	board.	Ask	the	girls	to	copy	them	into	their	exercise	books
Step 10. Explain	what	is	meant	by	each	step	in	the	Three	Cs	model.	Use	a	realistic	example	of	a	
	 	 challenge,	such	as	having	a	boyfriend	who	wants	a	more	physical	relationship.
	 	 Possible	choices	are	to:	
	 	 1)	keep	the	relationship	as	it	is,

Who	are	you	today?

My	future:	

Who	do	you	want	to	be	in	1	year?

Who	do	you	want	to	be	in	5	years? Who	do	you	want	to	be	in	10	years?
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THREE	Cs	TO	GOOD	DECISION-MAKING
Identify	a	challenge	you	are	facing:
_________________________________________________________________

Identify	3	possible	choices you	have:
 Choice 1
 __________________________________________________________
 Choice 2
 __________________________________________________________
 Choice 3
 __________________________________________________________

List the consequences of each choice, both positive and negative:

_________________________________________________________________
_________________________________________________________________
_________________________________________________________________

Make an informed decision:
_________________________________________________________________

Your reason is:
_________________________________________________________________

Take-home Messages:

	 	 •	Over	time,	there	will	be	many	decisions	to	make.	Learning	to	think	about	choices	now	can		
      help one have a successful future.
Research:

Have	the	girls	investigate	possible	careers	by	discussing	them	with	their	friends	and	plan	to	report	back	at	the	
next session. 
	 	 •	Can	girls	have	the	same	jobs	as	boys?	Why	or	why	not?
	 	 •	Which	jobs	are	for	girls?
	 	 •	Which	jobs	are	for	boys? 

  2)	keep	the	boyfriend	but	set	limits	to	the	physical	relationship,	or
	 	 3)	break	up	with	the	boyfriend.
	 	 The	consequence	of	keeping	the	relationship	as	it	is	could	lead	to	early	sex	and	possibly	an		 	
	 	 STI	or	pregnancy.	
	 	 The	consequence	of	keeping	the	boyfriend	but	setting	limits	is	that	he	could	agree	it	is	best		 	
	 	 and	less	likely	to	lead	to	early	sex,	or	he	could	be	upset	and	still	want	a	physical	
  relationship. 
	 	 The	consequence	of	breaking	up	with	the	boyfriend	is	that	one	might	feel	sad	or	miss	his		 	
	 	 company	and	attention,	but	onw	will	not	worry	about	early	sex	or	being	coerced	into	a	
	 	 physical	relationship.	
Step 11. Ask	the	girls	to	list	a	possible	challenge	in	their	own	lives.	Then	divide	them	into	small		 	
  groups to discuss the Three Cs model for each challenge. Other examples of challenges could  
  be peer pressure to use alcohol or drugs or have sex, failing a class or exam, or becoming   
  pregnant. 
Step 12. After	they	have	discussed	the	challenges,	choices,	and	consequences,	bring	the	girls	together		
	 	 and	let	them	read	their	decisions	and	their	reasons.	Point	out	that	whatever	decision	one		 	
	 	 makes,	one	has	to	live	with	the	consequences.
Step 13. Close	with	take-home	messages	and	research.

planning your future
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Sub-topic:  Gender	Roles	and	Equality

Time:   30 minutes
Materials: Chalkboard, chalk, exercise books, pens

Objectives:
	 	 •	To	identify	the	difference	between	sex	and	gender
	 	 •	To	explore	careers	for	girls	and	boys

Steps:

Step 1.  Begin	with	an	energizer.	Take	attendance.
Step 2.  Draw	three	columns	on	the	board.	Label	the	first	column	‘women’	and	leave	the	other	two		
  blank. 
Step 3.  Ask	the	girls	to	identify	personality	traits,	abilities,	and	roles	(attributes)	that	are	often	
	 	 associated	with	women.	These	may	include	stereotypes	prevalent	in	the	community.	Write		
	 	 down	their	suggestions	in	the	‘woman’	column.
Step 4.  Next,	label	the	third	column	‘men’	and	ask	the	girls	to	identify	attributes	that	are	often		
	 	 associated	with	men.	These	may	include	stereotypes	prevalent	in	the	community.	Write		
	 	 down	their	suggestions	in	the	‘man’	column.

Prompt	the	girls	to	use	examples	related	to	sexual	relationships,	such	as	the	following.

  Women:
	 	 •	Are	taught	to	be	shy	and	submissive	to	partners
	 	 •	Are	biologically	more	susceptible	to	STIs	and	HIV
	 	 •	Experience	higher	rates	of	rape	and	coercion
	 	 •	Are	expected	to	care	for	children

  Men:
	 	 •	Experience	peer	pressure	to	be	sexually	active
	 	 •	Are	taught	to	dominate	and	control
	 	 •	Do	not	feel	comfortable	using	reproductive	health	services
	 	 •	Tend	to	avoid	responsibility

Ensure	that	both	columns	include	positive	and	negative	examples.	Also,	add	biological	characteristics,	
such	as	women	have	vaginas,	men	can	grow	beards,	men	have	penises,	women	can	breastfeed,	men	
experience	wet	dreams,	etc.

Step 5.  Now,	cross	out	the	original	labels	and	write	‘men’	above	the	first	column	and	‘women’		
	 	 above	the	third	column.	Working	down	the	first	list,	ask	the	girls	whether	men	can	exhibit		
	 	 the	characteristics	and	behaviours	attributed	to	women	and	vice	versa.	Place	those	at	
	 	 tributes	usually	not	considered	interchangeable	into	the	middle	column,	and	label	this	
	 	 column	‘sex’.
Step 6. 	 Summarize	the	activity	by	defining:

	 	 •	Sex	is	the	biologic	determination	of	being	male	or	female.
	 	 •	Gender	refers	to	socially	constructed	roles,	responsibilities,	and	expectations	of	males		
	 	 			and	females	in	a	given	culture	or	society.	These	roles,	responsibilities,	and	expectations		
	 	 			are	learned	from	family,	friends,	communities,	community	leaders,	religious	institutions,		
	 	 			schools,	the	workplace,	advertising,	and	media.They	are	also	influenced	by	custom,		
	 	 			law,	class,	ethnicity,	and	individual	or	institutional	bias.	
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Take-home Messages:

	 	 •	Gender	refers	to	socially	defined	roles;	these	are	changeable.	Girls	can	become	anything	they		
	 	 			want	with	good	planning	and	decision-making.
Research:

Have	the	girls	investigate	how	gender	roles	affect	girls.	They	can	ask	parents,	guardians,	and	sisters	the	
following:
  •	Are	there	any	practices	that	are	considered	‘normal’	in	our	culture	or	region	that	may	be	
	 	 			harmful	to	girls	or	women?	If	so,	what	are	they?	Why	are	they	harmful?
	 	 •	Is	there	anything	that	happened	to	you	as	you	grew	up	that	you	hope	does	not	happen	to	me?

Step 7.  Ask	the	girls	to	review	their	research	and	think	about	the	previous	session.	Does	gender	
	 	 affect	how	careers	for	women	are	assessed?	Why	or	why	not?
Step 8.  Can	girls	do	something	about	this?	If	so,	what?	
Step 9.  Close	with	take-home	messages	and	research.

Guiding Elements: 

Remember to keep integrating Guiding and life skills. Ask the girls if anyone has a friend or 
parent who can visit and talk about a career. Or, prepare for the next session by reading the 
Sara comic book, Daughter of a Lioness. 

planning your future
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Sub-topic:  Assessing	Cultural	Norms

Time:   30 minutes
Materials: Chalkboard, chalk, exercise books, pens, page 135 of You, Your Life, Your Dreams 

Objectives:
	 	 •	To	identify	cultural	norms	or	customs	that	may	have	a	negative	effect	on	girls
	 	 •	To	discuss	how	girls	can	respond	in	a	respectful	way

Steps:

Step 1. Begin	with	an	energizer.	Take	attendance.
Step 2. Ask	the	girls	to	remember	the	last	session.	Review		
	 	 the	difference	between	sex	and	gender.	
Step 3. Ask	the	girls	to	report	back	on	their	research.		 	
	 	 What	did	their	mothers	and	sisters	say	are	tradi	
	 	 tions	that	they	may	not	want	to	continue?	Why?		
	 	 Brainstorm	the	key	issues,	which	could	include		
	 	 being	dependent	on	men,	allowing	men	to	hit			
	 	 women,	marrying	young	girls,or	performing	female		circumcision.
Step 4.  Divide	the	girls	into	small	groups	and	ask	them	draw	a	story	about	a	negative	practice,		
	 	 using	a	six	box	design,	as	seen	below.	Let	the	first	box	start	the	story	and	fill	the	rest	of	the		
	 	 boxes	with	action	or	dialogue	to	illustrate	how	a	negative	cultural	practice	can	be	changed.	

1
A	girl	refuses	a	negative	practice

2
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This session is intended to 

address	any	specific	cultural	

practices	common	to	your	

area. Discussing some 

practices as having a nega-

tive	effect	on	girls	may	feel	

uncomfortable or disrespect-

ful. The approach is meant 

to	let	girls	decide	what,	how,	

and	when	to	challenge	these	

practices	in	consultation	with	

their	families.	As	a	Guide	

Leader,	you	are	facilitating	a	

discussion of important issues 

and enabling girls to decide in 

conjunction	with	adults. 
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Take-home Messages:

		 	 	•	Not	all	traditions	are	healthy	for	girls;	some	may	actually	put	girls	at	risk	or	take	away		
      their rights. Girls and adults should speak up to make a change.

Step 5.  Facilitate a discussion:
 
	 	 •	Could	this	happen	in	our	community?	
	 	 •	Can	girls	prevent	this	practice	from	happening?	Who	else	can	influence	this	practice?
	 	 •	What	can	girls	say?	To	whom?
	 	 •	What	can	parents	or	guardians	do?	

Step 6.  Close	with	take-home	messages.

Guiding Elements

Remember to keep integrating Guiding into the activities. At the next meeting, ask the girls if 
there is anything they would like to teach classmates about negative cultural practices. They 
should prepare a skit and discussion for parade, or another activity, to show how students can 
speak up and how parents or other supportive adults might react. 

planning your future
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TOPIC 10: Staying Safe
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Sub-topic:  Mapping	Safe	Places

Time:   60 minutes
Materials:	 Chalkboard,	chalk,	flip	chart,	markers,	tape,	exercise	books,	pens,	pages	75-76	of	You,	You		
  life, Your Dreams

Objectives:

	 	 •	To	review	lessons	learned	about	how	to	care	for	and	support	people	living	with	HIV
	 	 •	To	identify	where	in	your	community	students	could	be	exposed	to	dangerous	situations		
	 	 				and	where	it	is	safe

Steps:

Step 1. Start	with	an	energizer.	Take	attendance.
Step 2. Congratulate	the	girls	for	being	able	to	apply	what	they	learned	in	previous	sessions	to	
	 	 analyse	why	and	where	HIV	transmission	is	possible	or	not.	
Step 3. Explain	to	the	girls	that	they	will	continue	to	focus	on	safety	by	drawing	another	map	of		
	 	 their	community,	this	time	identifying	places	that	expose	them	to	risk	or	keep	them	secure.	
Step 4. Divide	the	girls	into	small	groups.	Give	each	group	a	piece	of	flip	chart	paper	and	some		
	 	 markers.	Allow	15	to	20	minutes	to	draw	their	maps.	They	should	mark	the	places		 	
	 	 where	young	people	spend	time,	such	as	schools;	markets;	homes;	sports	fields;	bars;		
	 	 shops;	churches,	mosques,	or	temples;	or	government	buildings.
Step 5. Let	them	get	started,	but	share	that	after	they	finish	this	first	step,	you	will	guide	them	to		
	 	 mark	additional	places	on	the	map.	If	buildings	are	not	clearly	marked	or	labeled,	ask	them		
	 	 to	label	them.	Ask	them	to	put	a	key	on	the	maps	if	necessary.	
Step 6. Ask	them	to	put	a	star	(*)	on	all	of	the	places	where	they	spend free time.	To	find	out		
	 	 more,	ask	what	makes	these	places	fun?	Do	they	spend	time	with	boys	there?	What	do		
	 	 they	do	there?
Step 7.  Put	a	circle	with	an	X	through	it	(		)	at	the	places	where	people	in	town	take alcohol or  
	 	 drugs?	To	find	out	more,	ask	if	alcohol	use	is	common?	If	so,	where?	Who	drinks	it?	Who		
	 	 sells	it?	Are	these	places	dangerous?	Why	or	why	not?	Should	students	be	there?	Can	they		
	 	 avoid	these	places?	Is	there	a	connection	between	fun	places	and	where	alcohol	is	found?		
	 	 Why	or	why	not?	
	 	 Is	drug	use	common?	If	so,	what	kinds	of	drugs?	Who	uses	them?	Why?	Can	students		
	 	 avoid	drugs?
Step 8.  Put	an	(X)	where	youth	might	become	involved	in	early	sex.	To	find	out	more,	ask	what		
	 	 kind	of	youth	practise	early	sex?	Why?	Do	parents	know	about	it?	Why	or	why	not?	When		
	 	 it	is	easiest	to	sneak	away	to	these	places?	Why?	Is	there	a	connection	between	fun	places		
	 	 and	where	early	sex	happens?	Why	or	why	not?	Is	it	okay	for	students	to	go	to	these		
	 	 places?	Why	or	why	not?	What	could	happen?
Step 9.  Put	a	trefoil	(		)	at	the	places	where	youth	are	safe	from	alcohol,	drugs	or	early	sex.	Ask		
	 	 what	makes	a	place	safe?	Why?	Where	are	safe	spaces	for	girls?	Are	they	the	same	for		
	 	 boys?	Write	the	list	on	the	board.
Step 10. Ask	the	girls	to	open	their	exercise	books	and	note	the	safe	spots	in	town.	They	will	need		
	 	 this	for	research	this	week.	Close	with	take-home	messages	and	research.
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Take-home Messages:

	 	 •	Communities,	large	and	small,	have	dangerous	and	safe	places.	Knowing	where	these	are	will		
     help girls avoid dangerous areas and spend fun time in safe areas.

Research:
 
Have	the	girls	investigate	the	identified	safe	places	and	be	prepared	to	report	back	to	the	Unit.	If	there	are	new	
safe	places	identified	during	the	process,	they	should	be	prepared	to	share	those	too.	Emphasize	safety	by	
telling	patrols	to	stay	together	and	do	their	research	as	a	team.

Guiding Elements

Remember to keep integrating Guiding into activities. At the next meeting, ask the girls if they 
would like to arrange a hike through safe places to better explore nature and know the envi-
ronment better. Continue to complete badges and handicrafts. 

staying safe
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Before the next session, understand and be prepared to 

discuss	the	following:

The	age	of	consent	for	sexual	activity	in	Ke
nya	is	16	

years	old.	Anyone	having	sex	with	a	young	person	under	

the age of 16 is committing a crime. 

Sexual abuse includes forced sex or rape, incest, or 

sexual molestation. It also includes talking to the victim 

in	a	sexual	way,	showing	sexual	images	to	the	victim,	or	

using the victim to make sexual images 

(pornography).	Young	people	are	most	likely	to	be	sexu-

ally	abused	by	people	they	know,	such	as	a	relative,	

neighbor, or teacher. 
 
Sexual molestation	is	unwanted	sexual	activity,	such	

as	kissing	or	fondling	the	breasts	or	genita
ls	(private	

parts).	Incest	is	sexual	activity	between	blood	relatives.

 
Sexual abuse is never	the	fault	of	the	young	person,	

even	if	the	adult	has	offered	gifts	or	money.	Sexual	

abuse is a crime and should be reported. It is also a 

crime	to	involve	a	person	younger	than	the	ag
e	of	

consent,	or	against	his	or	her	will,	in	pornography	or	

prostitution. 
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Sub-topic:  Rape	Prevention	and	Support

Time:   30 minutes
Materials:	 Chalkboard,	chalk,	flip	chart,	markers,	tape,	pages	145-156	in	You,	Your	Life,	Your		 	
	 	 Dreams,	especially	to	know	more	about	emergency	contraception	and	post	exposure	
	 	 prophylaxis

Objectives:
	 	 •	To	learn	about	rape	
	 	 •	To	confirm	that	it	is	a	girl’s	right	to	resist	rape
	 	 •	To	identify	where	to	go	and	to	whom	to	talk	if	rape	occurs

Steps:

Step 1. Start	with	a	song.	Take	attendance.
Step 2. Ask	the	girls	to	dicuss	their	research.	Did	they	notice	anything	different	when	visiting	safe		
	 	 places?	Did	they	find	any	other	safe	places?
Step 3. Let	the	girls	know	that	today’s	session	is	a	serious	one.	The	topic	is	preventing	forced	sex.		
	 	 Ask	if	anyone	has	heard	of	cases	when	girls	or	women	are	forced	to	have	sex.	If	anyone		
	 	 has,	ask	what	it	is	called.
Step 4. If	no	one	mentions	rape,	ask	if	anyone	has	heard	that	word.	If	someone	has,	ask	what	they		
	 	 know	about	rape.	Who	might	rape	a	girl?	Does	it	happen	in	Kenya?	Is	it	mentioned	in	the		
	 	 newspaper	or	on	TV?
Step 5. Explain that rape is illegal and is a serious crime. No one should force another person to  
	 	 have	sex	-	not	a	boyfriend,	not	a	family	member,	not	a	stranger,	not	anyone.	
Step 6. Let	the	girls	know	that	they	will	practise	self-defense	in	case	anyone	ever	tries	to	force		
  them to have sex. Three things to remember: 
	 	 •	Scream	for	help.	If	someone	is	attacking	you,	being	loud	may	scare	them	or	alert	
	 	 			others.	Your	voice	is	powerful.	Confidence	in	knowing	that	you	can	do	something		 	
	 				 			should	help	you	to	try	it.	
	 	 •	Fight	back	and	run	away.	Fighting	lets	the	attacker	know	that	you	said	‘no’	and	mean		
	 	 		‘no’.	The	attacker	may	be	surprised	enough	that	you	will	be	able	to	run	away.
	 	 •	Do	not	wash.	Tell	a	trusted	adult	immediately,	such	as	a	parent,	Guide	Leader,	
	 	 			counsellor,	or	police	officer.	If	you	wash,	you	will	be	destroying	criminal	evidence.
Step 7.   Have	the	girls	copy	the	steps	above	in	their	exercise	books.	Ask	them	to	stand,	divide	into		
	 	 small	groups,	and	practise	the	steps.	First,	let	them	try	yelling	very	loud.	Ask	them	how	it		
	 	 feels.	Can	they	find	their	voices?	Can	they	control	their	emotions?.
Step 8.	 	 Next,	ask	the	girls	how	they	might	fight	back.	If	they	are	not	sure,	show	some	simple		
	 	 self-defense	steps,	such	as	kneeing	a	man	in	the	groin	or	jamming	an	elbow	in	the	
	 	 stomach.	Have	them	practise	these	moves	as	a	demonstration	-	they	should	not	actually		
  hurt each other. 
Step 9. 	 Lastly,	let	the	girls	know	that	the	most	important	thing	is	to	tell	an	adult	immediately	after		
	 	 the	rape.	They	should	not	wash	themselves	even	though	they	may	feel	dirty.	
	 	 The	person	who	is	raped	did	NOT	do	anything	wrong,	but	the	attacker	did.	The	victim		
	 	 needs	support	and	medical	attention,	such	as	emergency	contraception	to	prevent	
	 	 pregnancy	or	post-exposure	prophylaxis	to	prevent	HIV.	Evidence	for	criminal	proceedings		
	 	 should	be	gathered.	Keeping	silent	prevents	safety	measures	from	happening.	
Step 10. Ask	the	girls	whom	they	could	talk	to	if	raped.	Whom	would	they	recommend	if	a	friend		
	 	 were	attacked?	Make	a	list	on	the	board.	Remind	them	that	as	a	Guide	Leader,	you	are	a		
  trusted adult. Other trusted adults are counsellors, parents, or police.
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Take-home Messages:

	 	 •	Forced	sex	is	rape,	which	is	a	crime	in	Kenya.	It	is	never	a	girl’s	fault	if	she	is	raped.	
	 	 •	Girls	should	scream,	fight	back,	try	to	run	away,	and	tell	an	adult	if	they	are	attacked.	
	 	 •	They	should	not	wash	afterward,	but	should	tell	a	trusted	adult	so	that	they	can	get	medical		
	 	 			and	support	services	immediately.	A	trusted	person	is	a	parent,	Guide	Leader,	counsellor,	or		
	 	 			police	officer.	

Step 11. Congratulate	the	girls	for	practising	and	finding	new	ways	of	preparing	themselves	to	avoid		 	
	 	 forced	sex.	Remind	them	that	practice	does	not	need	to	stop.	The	more	they	prepare,		 	
	 	 the	easier	it	will	be	if	someone	approaches	them.
Step 12. Close	with	take-home	messages.

staying safe
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TOPIC 11: Drugs and Alcohol
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Sub-topic:  Refusing	Drugs	and	Alcohol

Time:   60 minutes
Materials:	 Chalkboard,	chalk,	flip	chart,	markers,	tape,	pages	157-170	in	You,	Your	Life,	Your	Dreams	

Objectives:

	 	 •	To	identify	realistic	threats	of	alcohol	and	drug	abuse	among	students
	 	 •	To	discuss	real	stories	about	alcohol	and	drug	abuse	so	it	can	be	prevented
	 	 •	To	identify	when	and	how	drugs	and	alcohol	use	can	be	prevented

Steps:

Step 1. Start	with	an	energizer.	Take	attendance.
Step 2. Explain	that	today	they	will	talk	about	drugs	and	alcohol.	Ask	girls	which	drugs	they	know		
	 	 about,	both	in	English	and	in	the	local	language	(such	as	bhangi,	hash,	pot,	grass,	weed,		
	 	 Acapulco,	gold,	thai	sticks,	Miraa,	khat,	qat,	mairungi,	petrol,	glue,	paint	thinner,	industrial		
	 	 products	contained	in	spray	cans,	tranquilizers,	heroin,	and	cocaine).	
Step 3. Next,	ask	about	alcohol.	What	kinds	of	alcohol	are	available	in	the	community?
Step 4. Ask	if	there	is	anything	else	that	is	dangerous.	Remind	them	that	cigarettes	are	illegal	for		
	 	 underaged	youth	to	smoke.
Step 5. Divide	the	girls	into	small	groups	to	develop	a	story	about	drugs	and	alcohol.	Give	each		
	 	 group	a	piece	of	flip	chart	paper	and	markers	or	space	on	the	board	and	chalk	to	write.		
	 	 Explain	that	each	group	will	create	and	draw	the	story,	like	the	ones	in	the	Sara	comic		
	 	 book,	with	pictures	and	words.	It	can	be	true,	fictional,	or	a	mix	of	both.	There	are	six		
	 	 frames	that	will	differ	from	group	to	group,	but	the	ending	is	the	same	for	all	of	the	stories		
	 	 –	a	girl	drinks	alcohol	or	uses	drugs.	

6
A	girl	drinks	alcohol	or	uses	drugs.

1 2

43
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Take-home Messages:

	 	 •	Guiding	helps	girls	grow	into	responsible	citizens	who	abide	by	Kenyan	laws.	Drug	and	alcohol		
	 	 			use	is	illegal	for	underaged	youth.	
	 	 •	Drugs	and	alcohol	are	dangerous	because	they	impair	the	ability	to	make	a	clear	decision.
	 	 			People	under	the	influence	often	regret	actions	made	because	of	negative	peer	pressure	or	a		
	 	 			desire	to	be	someone	they	are	not.	

Research:

Have	the	girls	investigate	how	friends	and	family	feel	about	drugs	and	alcohol.	They	can	ask	the	following	
questions:
  •	Have	you	ever	faced	pressure	to	use	drugs	or	alcohol?	
	 	 •	How	did	you	react?	What	did	you	do?
	 	 •	What	influenced	your	decision?	
	 	 •	If	you	could	go	back	in	time,	would	you	respond	the	same	way?	Why	or	why	not?

Be	prepared	to	share	your	answers	at	the	next	session.

As	a	Guide	Leader,	you	should	avoid	giving	the	groups	ideas	or	leading	them,	instead,	challenge	them	to	
develop	their	own	stories.	The	stories	they	tell	will	help	you	to	understand	how	they	feel	about	the	potential	
for	taking	drugs	and	alcohol	and	who	influences	their	use.	This	is	the	starting	point	for	identifying	how	to	
prevent substance abuse.

Step 6.  When the stories are complete, let each group share. 
Step 7.  Then,	ask	the	following	questions:

	 	 •	Are	these	stories	realistic?	Could	this	happen	in	the	local	school?	Is	it	okay	for	students		 	
	 	 			to	drink	or	use	drugs?	
	 	 •	What	is	happening?	Are	drugs	or	alcohol	more	common?	Which	drugs	and	what	kinds	of			
	 	 			alcohol?	Why?
	 	 •	Where	do	students	get	them?	Who	supplies	them?	Is	it	legal?
	 	 •	What	influences	the	girl	to	use	alcohol	or	drugs?
	 	 •	Who	influences	the	girl	to	use	alcohol	or	drugs?	Why?	
	 	 •	Why	do	students	take	alcohol	or	drugs?	
	 	 •	Do	other	youth	use	drugs	and	alcohol?	Are	the	girls	directly	influenced	by	them?	

Step 8.  Ask	the	girls	to	stand	and	identify	where	in	each	story	the	girl	could	have	avoided	drugs	or		 	
	 	 alcohol.	How	could	it	have	been	prevented?	List	the	answers	on	the	board.	

	 	 •	Is	it	realistic	for	girls	to	change	their	friends	if	they	are	a	negative	influence?
	 	 •	Is	it	realistic	for	girls	to	stay	away	from	older	boys	or	men	who	could	try	to	take	
	 	 			advantage	of	them?
	 	 •	What	can	girls	say	and	do?	(Ask	a	girl	to	stand	and	demonstrate.)

Step 9.  Ask	the	girls	to	develop	their	stories	further:	What	would	happen	if	the	last	frame	became		 	
	 	 the	start	of	the	story?	What	would	happen	later?

	 	 •	What	kinds	of	decisions	would	the	girl	make	under	the	influence	of	drugs	or	alcohol?
	 	 •	Would	she	remember	her	plans	for	the	future?	Her	values?
	 	 •	Why	is	it	important	to	stay	sober?

Step 10. Close	with	take-home	messages	and	research.

drugs and alcohol
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Take-home Messages:

	 	 •	The	life	skills	and	peer	education	programme	is	not	only	about	this	year,	but	about	all	years	to		
	 	 			come.	The	things	learned	this	year	are	the	foundation	for	your	future	success.	
	 	 •	Once	a	Guide,	always	a	Guide.	They	will	be	able	to	analyse	skills	and	knowledge	and	apply					
	 	 			them	to	their	daily	lives.

Research:

Explain	to	the	girls	that	they	have	completed	all	of	the	sessions	for	the	life	skills	programme.	During	the	next	
session,	they	will	take	the	post-test.	Therefore,	the	research	for	this	week	is	to	review	their	exercise	books.	No	
grades	will	be	given,	but	the	tests	will	show	how	much	they	have	learned	over	the	year.

 

Sub-topic:  Staying	True	to	Your	Plan

Time:   30 minutes
Materials: Chalkboard, chalk, exercise books, pens

Objectives:
	 	 •	To	help	girls	identify	future	pressures
	 	 •	To	reaffirm	girls’	commitment	to	their	long-term	goals	and	plans
	 	 •	To	confirm	intentions	to	continue	using	research	skills	to	learn	from	others	and	thinking		
	 	 			about	their	own	personal	lessons

Steps:

Step 1. Begin	with	an	energizer.	Take	attendance.
Step 2. Ask	the	girls	how	their	research	went.	To	whom	did	they	talk?	Were	there	any	surprises?		
	 	 What	did	they	learn?	How	many	of	the	people	they	talked	with	faced	pressure?	How	many		
	 	 did	not?
Step 3. Brainstorm	the	kinds	of	pressures	they	could	face	in	the	future.	List	them	on	the	board.	
Step 4. Ask	the	girls:	If	you	succumb	to	these	pressures,	what	will	happen?	What	could	you	lose	in		
	 	 the	future?	What	could	you	gain?	Make	notes	on	the	board.
Step 5. Have	the	girls	open	their	exercise	books.	Ask	them	to	find	their	abstinence	strategy	from		
	 	 the	beginning	of	the	sessions.	Give	them	a	few	minutes	to	read	it	again.	
Step 6. Ask	them	to	discuss	with	a	partner	if	their	strategies	have	changed	or	are	the	same.	Why	or		
	 	 why	not?
Step 7.  When	they	have	finished	their	discussions,	let	the	girls	know	that	being	part	of	the	KGGA		
	 	 Life	Skills	and	Peer	Education	Programme	has	been	an	opportunity	that	they	do	not	want	to		
  lose in the future. 
Step 8.  Ask	if	the	group	can	make	commitments	to	themselves	and	the	Unit	today?	Have	the	girls		
	 	 write	their	commitments	in	their	exercise	books.	Ask,	‘Do	you	feel	confident	enough	to	read		
	 	 your	commitment	in	front	of	others?	Raise	your	hands	if	you	feel	confident.’	
Step 9. Invite	the	girls	to	declare	their	commitment	publicly,	as	they	feel	comfortable.	If	they	are		
	 	 repetitive,	ask	for	new	commitments.	If	there	are	too	many,	ask	the	girls	to	read	their	
	 	 commitments	aloud	at	the	same	time.	The	force	of	the	voices	will	be	heard,	even	if	not		
	 	 every	commitment	is	said	individually.
Step 10. Let	the	girls	know	that	you	are	proud	of	them	for	all	they	have	become	and	learned	over		
	 	 the	past	year.	They	have	nearly	completed	the	programme	but	not	Guiding.
Step 11. Close	with	take-home	messages.
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Guiding Elements

Remember to keep integrating lessons into Guiding. Plan a test camp to see how much the 
girls have learned over the year from their hikes, Guiding, handicrafts, and other activities.

drugs and alcohol

11





TOPIC 12: Closing
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Sub-topic:  Planning	the	Closing	Ceremony	and	Taking	the		 	
	 	 	 Post-test

Time:   60 minutes
Materials:	 A	copy	of	the	life	skills	test	for	each	girl
 
Objectives:

	 	 •	To	plan	a	ceremony	that	closes	the	programme	and	recognizes	each	girl’s	
     accomplishments during the programme
	 	 •	To	complete	the	post-test

Steps:

Step 1. Ask	the	girls	what	they	would	like	to	do	for	a	closing	ceremony:

	 	 •	Whom	would	they	like	to	invite?
	 	 •	What	would	they	like	to	eat?
	 	 •	How	can	they	share	what	they	have	learned?
	 	 •	How	should	the	Guide	Laws,	Promise,	and	Motto	be	presented	during	the	programme?	
	 	 •	What	else	will	be	on	the	programme?
	 	 •	Who	will	take	responsibility	for	the	preparation,	invitations,	speeches,	and	clean	up?

Step 2.  Next,	tells	the	girls	they	will	find	out	how	far	they	have	come	by	taking	the	post-test.		
	 	 Be	sure	to	explain	that	they	will	not	receive	marks	on	the	test;	their	answers	will	help		
	 	 administrators	to	understand	the	programme’s	success	over	the	year	and	improve	the		
	 	 programme	for	other	girls.	Reassure	them	that	they	will	know	most	of	the	answers	if	they		
	 	 have	been	attending	sessions	regularly.	
Step 3.  Distribute	a	test	to	each	girl.	Let	the	girls	know	that	they	should	mark	the	correct	answer		
	 	 to	each	question.	If	they	do	not	know	the	answer,	they	should	leave	it	blank.	
Step 4.  Tell	the	girls	that	next	week	will	be	the	programme	completion	and	celebration	of	
	 	 accomplishments.	Thank	the	girls	for	their	dedication	through	the	year.	As	each	girl	
	 	 completes	her	test,	take	it	from	her	and	allow	her	to	leave.
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Time:          30 minutes 
Materials:	 List	of	group	accomplishments,	certificates,	badges

Objectives:
	 	 •	To	recognize	the	success	of	the	Unit	at	the	end	of	the	KGGA	Life	Skills	and	Peer	
	 	 			Education	Programme

Step 1.  Start	with	an	energizer.
Step 2.  Let	the	girls	know	how	proud	you	are	of	their	accomplishments.	Explain	that	today	they		 	
	 	 will	complete	the	life	skills	programme.
Step 3.  First, ask the girls to stand and form a circle. Introduce each girl to the audience and let   
	 	 each	of	them	share	what	they	have	learned	from	the	sessions	or	achieved	for	themselves.		 	
	 	 Acknowledge	what	they	have	accomplished	as	a	group.
Step 4.  Facilitate	the	rest	of	the	ceremony	according	to	the	plans	made	during	the	previous	session.		 	
	 	 Distribute	special	certificates	or	badges.
Step 5.  Make closing remarks and thank the girls again for participating in the life skills programme.  
	 	 Thank	each	member	of	the	audience	for	supporting	the	programme	throughout	the	year.

Steps:

Sub-topic:	Planning	to	Recognize	Unit	Success

closing

12

This	is	an	opportunity	to	invite	

parents, colleagues, and the Head 

Master	to	attend	and	show	support	

for	the	Unit.	Create	a	ceremony	that	

highlights	the	girls’	work	and	contri-

butions to the school and communi-

ty.	Possible	points	of	special	rec-

ognition could be good attendance, 

active participation during seesions, 

participation in outreach activities, 

special	creativity,	or	most	improved.
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	 	 Referral	Directory

The	life	skills	topics	and	sessions	are	designed	to	empower	girls	to	identify	when	to	seek	assistance,	with	whom	
to	talk,	and	where	to	find	appropriate	services.	The	first	point	of	contact	for	girls	seeking	life	skills	assistance	is	
often	the	adult	Guide	Leader,	who	provides	a	safe	environment	for	asking	questions	and	can	provide	referrals	to	
needed	services.	Because	Girl	Guides	are	minors,	referrals	may	require	consultation	with	parents,	guardians,	or	
other	authorities.	The	Guide	Leader	can	supply	information	about	local	resources	on	the	form	below	and	
distribute	copies	to	the	girls	as	needed.	To	gather	as	much	information	as	possible,	the	Guide	Leader	may	want	
to visit these resources prior to referring girls.

Resource

Police	

Social	Services	(child	abuse,	
incest, rape, support for 
orphans and vulnerable 
children)

HIV	Voluntary	Counselling	
and Testing

Hospitals or medical clinics 
(testing	and	treatment	for	
common illnesses, malaria, 
typhoid,	flu,	tuberculosis,	
sexually	transmitted	in-
fections, antenatal care, 
provision	of	family	planning,	
condoms)

Other	(specify)

Address	and	Contact	
Information

Services, Costs, and 
Hours of Operation

Youth-Friendly	Contact	
Person	
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	 		 Guide	Leader	Action	Planning

The	following	form	can	assist	the	Guide	Leader	in	planning	sessions	or	activities	and	in	keeping	a	history	of	
accomplishments. Be realistic about objectives, resources, and time available.

Audience
Who?	How	
many?

Activity	Description
What	will	take	
place?	What	topics	
will	be	covered?	
What are the objec-
tives?

Timeline
When	will	it	be	
planned?	Start?	
End?

Resources
What materials, 
transportation, 
food, other resourc-
es are	needed?

People	
Responsible
Who can provide 
resources	and/or	
manage	activity?
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	 			Monitoring	and	Quality	Assurance:

The	Kenya	Girl	Guides	Association	is	committed	to	ensuring	that	activities	contribute	to	the	greater	good	of	
adult	Guide	Leaders,	Guides,	and	students	where	the	KGGA	Life	Skills	and	Peer	Education	programme	operates.	
Periodic	external	evaluation	and	research	will	be	done	to	assess	the	degree	to	which	the	programmes	achieves	
its	goals.	Guide	Leaders	can	assist	by	tracking	ongoing	activities	and	meeting	KGGA	expectations.

Monitoring helps	KGGA	know	the	extent	to	which	adult	Guide	Leaders	are	able	to	meet	expectations,	through	
both	Guide	Units	and	outreach.	Monitoring	diaries	will	be	made	available	to	adult	Guide	Leaders.	Monitoring	
forms	assist	KGGA	to	know:

	 	 •	If	life	skills	sessions	are	happening	according	to	plan
	 	 •	How	often	sessions	are	conducted	and	on	which	topics	
	 	 •	Who	is	attending	outreaches	and	what	topics	are	covered	

Quality	assurance	and	improvement	evaluations	assist	in	refining	the	process	and	the	assessing	the	value	of	an	
activity	to	assure	that	time	and	effort	are	effective	and	helpful	to	the	audience.	Quality	assurance	factors	include	
adequate	activity	planning	and	implementation,	involvement	of	girls	and	youth-adult	partnerships,	provision	of	a	
supportive	environment	for	Guiding	and	girls’	development,	and	participatory	monitoring	that	includes	feedback	
from the audience. Items to consider include:

	 	 •	How	do	beneficiaries	perceive	the	relevance	and	quality	of	the	activity?
	 	 •	Is	the	material	presented	new	and	useful?	
	 	 •	What	can	KGGA	do	to	support	activities?
	 	 •	What	lessons	learned	should	be	widely	shared?

Adequate	planning	and	implementation	are	essential	for	success.	Past	evaluation	of	the	KGGA	Life	Skills	
Programme	showed	little	effect	at	the	school	level,	mostly	due	to	poor	implementation.	Focused	activities	will	
help unite schools and communities around common themes.

Involvement	of	girls	and	youth-adult	partnerships	are	foundations	for	relevant	activities	with	shared	
responsibility	and	the	potential	for	individual	development.	Guides	possess	unique	talents	and	knowledge	about	
how	to	communicate	with	their	friends	and	classmates.	Their	participation	will	ensure	that	activities	are	
appealing	to	youth.	The	participation	of	Guide	Leaders	will	ensure	that	appropriate	messages	are	delivered.

Provision	of	a	supportive	environment	enables	stakeholders	—	such	as	teachers,	parents,	guardians,	and	
community	leaders	—	to	be	informed,	updated,	and	encouraged	to	become	allies	of	the	programme.

Participatory	monitoring	provides	the	opportunity	for	the	girls	or	outreach	audiences	to	reflect	on	the	
importance	of	sessions	and	activities	and	provide	guidance	on	their	preferences.	This	can	be	done	with	a	list	of	
open-ended	questions	administered	by	Guides	to	their	classmates	or	by	adult	Guide	Leaders	to	Guides	and	
outreach	audiences.	Participatory	monitoring	asks	questions	such	as:

	 	 •	What	did	you	learn	from	the	session	or	outreach	activity?
	 	 •	Was	this	information	new?	Important	to	you?	Needed?
	 	 •	How	does	this	information	help	you	to	live	a	healthier	life?	Can	you	act	upon	it?
	 	 •	What	skills	were	discussed	during	the	session?	
	 	 •	Were	any	referral	sources	identified?	
	 	 •	What	did	you	like	about	the	session?	Dislike?	Was	it	fun?	What	would	make	you	come	back		
	 	 			for	another	activity?
	 	 •	What	would	you	suggest	for	future	topics?

KGGA	will	provide	quality	assurance	checklists	to	Units,	hold	Guide	Leader	meetings	over	the	programme	pe-
riod, and conduct Guide Leader pre- and post-tests. 

With	each	of	the	processes	above,	we	seek	ways	to	improve	the	programme	and	assure	that	girls	are	served	
well	by	our	efforts.



121

     References:

Central	Bureau	of	Statistics	[Kenya]	(CBS),	Ministry	of	Health	[Kenya]	(MOH),	ORC	Macro.	
Kenya	Demographic	and	Health	Survey	2003.	Calverton,	MD:	CBS,	MOH,	and	ORC	Macro,	
2004.

Gachuhi	J.	Participatory	Peer	Education	for	HIV	and	AIDS	Prevention:	A	Life	Skill	Manual	for	
the	Kenya	Girl	Guides	Association.	Nairobi:	PATH,	2003.	

Hanbury	C.	Our	Future	Grades	4-9:	Sexuality	and	Life	Skills	for	Young	People.	Zambia:	AIDS	
Alliance,	2006.

Ministry	of	Health	National	AIDS	and	STD	Control	Programme	[Kenya]	(NASCOP).	National	
Guidelines	for	Voluntary	Counseling	and	Testing.	Nairobi:	NASCOP,	2001.

Mabala	R.	Sara	Skills	for	Life:	Modules	1-4.	Eastern	and	Southern	Africa:	UNICEF,	1997.

Schueller	J.	Family	Life	Education:	Teaching	Youth	about	Reproductive	Health	and	HIV/AIDS	
from	a	Christian	Perspective.	Arlington,	VA:	Family	Health	International,	2006.

Watson	C,	Brazier	E.	You,	Your	Life,	Your	Dreams:	A	Book	for	Adolescents.	New	York:	Family	
Care International, 2000.

Zambezi	R,	Jacobo-Hernandez	J.	Engaging	Communities	in	Youth	Reproductive	Health	and	
HIV	Projects:	A	Guide	to	Participatory	Assessments.	Arlington,	VA:	Family	Health	Interna-
tional, 2006.



122

	 Participants	at	the	Curriculum	Development	Workshop:

Jane	Mbugua		 	 KGGA	Life	Skills	and	Peer	Education	Programme	Manager

Maryanne	Pribila		 	 Senior	Technical	Officer,	Family	Health	International	

Magdalene	Waweru		 	 Lead	Trainer	HIV/AIDS	

Beatrice	Macharia		 	 Rift	Valley	Regional	Coordinator

Susan	Oloo		 	 	 District	Coordinator	(Coast)

Edith	Shianysa	 	 District	Coordinator	(Coast)

Catherene	Njoroge		 	 District	Coordinator	(RV)

Jane	Ndwiga		 	 	 District	Coordinator	(RV)

Beatrice	Asirigwa		 	 Guide	Leader	(Nakuru)

Mary	Magak		 	 	 Guide	Leader	(Nakuru)

Lucy	Gisore		 	 	 Guide	Leader	(Mombasa)

Jackline	Nafula			 Guide	Leader	(Mombasa)

Agnes	L.	Oloo		 	 Young	Leader	(Mombasa)

Janet	Adhiambo		 	 Ranger	(Mombasa)

Juliana	Ogera		 	 Ranger	(Mombasa)	

Ritta	Mwangi		 	 	 Girl	Guide	(Mombasa)	

Abigail	Judy		 	 	 Girl	Guide	(Mombasa)

Khadija	Mohammed						Girl	Guide	(Mombasa)

Lydia	Kimaru		 	 Girl	Guide	(Nakuru)

Kimberly	Rimber	 	 Girl	Guide	(Nakuru)

Esther	Njeri			 	 	 Girl	Guide	(Nakuru)

Anna	Barangi									 	 KGGA	Guide	Trainer	HQ

Agnes	Nganga	 							 KGGA	Guide	Trainer	HQ

Esther	Chomba								 KGGA	Guide	Trainer	HQ

Tasneem	Teherali	 							 KGGA	Guide	Trainer	HQ

Mary	Egesa													 	 KGGA	Commissioner	for	Training



123



Kenya Girl Guides Associa�on

Family Health
International

w w w . k g g a . c o . k e


