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WORKING ASSUMPTIONS

These are that :

Family Lite Education: A Manua| for queni Educators is built on a number of assumptions,

parent education programmes are effective interventio

ns for communities wanting to
improve their sexual and reproductiive healih '

parent education sessions are conducted in small groups of 15 or less

parent sessions are conducted inside standing facilities so that walls are dvallcrbte for
hanging diagrams, etc.

AL

family life education does not require parents to be literate or proficient in English
parent educators work as a team in facilitating sessions with parents

parent educators will prepare their session plans ahead of time, making adjustments in the
lessons ouilined as needed

- parent educators will pay attention fo the recommended fime

and make adjustments or
manage activilies accordingly

parent educators will use the blank

pages provided for their own lesson plans, their favourite
activities, personal notes, efc.

family life education for parents will continue to evo

lve and change as the community
changes .

When the door is closed, you musf learn to slide across fhe crack
in the sifl, :

—Yoruba Proverb
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TALKING WITH CHILDREN ABOUT SEX

Parents want o be involved in ed
they don't know how 1o go about it
important messages for parents thro

ey

1 Despite the difficult
ity educators,

ucating their children aboul sexuality. It is often the case thal

. As a parent educator, you can help by emphasising these 10
ughout the programme.

Y and discomfort many parents experience, they can be effective sexual-

2 Parents are the primary sexuality educators of their children. They should be the first ones to

communicate values about sexudlity lo their children. It's iReir ight as well as their
responsibility.

3 Children leam about sexudlity every day of their lives from birh,
fiends, the media, the community and sociely in general.

They learn from parents,
Parents don't need to be experls or to be

completely at ease with the topic to be able to
educate their children about sex.

5 Parents communicale their valu
verbally and non-verbally. Childr

behaviours need to be consisient wil
to their children.

es about sexudality fo their chidren about sexuality both
&n are aware of what parenis do and don't say. Parents'
h the values they preach if they hope to pass these values on

6 Don't wait for children to ask questions! Iniliale conversations. Use everyday situations (caring
for a baby, o comment by someone, waiching a video) to begin conversations.
- discuss values, informafion and feelings. T

7 Although it's best o star falking 1

O your children about sexuality when they are very young, it's
never too late to start,
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¢ Sexuality educalion in school is limited and onl

i
Y approximately 35% of school-aged children

are engaged in any type of formal education,

Parents must now assume responsibility for educating their children about sexudlity and family
life. Unfortunalely, most feel i-equipped to educate their children properly in these areas.
Parents are the primary sexuality educators of thelr children whether they do it well or do it

poorly., A comprehensive Family Life Education. programme helps parents fulfil this role more
effectively. o -
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Unfortunately, neither silence nor scare {actics from parents work with young people. What does
work is honesl, open and informed communication. Parents must talk with their children about all
aspects of sexuality —openty, consistently and often.. -

When parents have access to facls, they can comect misinformation, challenge myths and
clarify their own values. When parenis are assisted with skills for communicaling effectively with
their children, they become better able o express themselves, even on sensitive 1opics like sex.

Family Life Education provides both facts and skills for enhancing parents' effectiveness as their
children's primary sexuality educators. '

Some Important Conslderations

There are many reasons why comprehensive Family Life Education is important for parents.
Among these is universal concemn with sexual and reproductive health. The situations highlighted
below. can be improved through comprehensive and eftective Family Life Educafion
programmes. - '

+ Complications related to pregnancy and childbirth are significant conlribuiors to maternal
mortality in Zambia. It is eslimated thal approximalely 200 women die from these
complications for every 100,000 live births. ‘

* Jlust under a quarter (23.9%) of leenage gids (15-19 years old} in Zambia have had a child and
59.4% of 19-year-old females are mothers or are pregnant with thelr first child (ZDHS, 199¢),

« Sexually fransmitted infections, including HIV and AIDS is increasing among adolescents, The
median age af first sexual intercourse (16 years} precedes median age of ‘marriage by two
years. Only one in five men and 2% of women report the use of condom to prevent HIV
infection. Only 10% of men and women report maintaining their virginity 1o avoid AIDS. (ZDHS,
1996) If cument patterns persist, large proportion of feenagers will continue fo risk HIV
infection,

*° While the knowledge of family planning is high; confraceplive prevalence rate is only 26 per
cent for married women interviewed. (ZDHS, 1994).

Most young people leamn about sex from the media and peers. They tum fo these sources for

sexudlity education because they are compelling, emotionally accessible, and because

parenls are falling to provide their children sexuality educalion In an open and effective way.

* The fraditional sex educators —grandparents, banafimbusa, aunts and uncles are no longer
able to fulfil that role adequately., Changes in cultural values, family structures and urbanisation
make it difficult for young people to access these supports in meaningful ways.

L INTRODUCTION




Family life Education 5 &
broad area of study
integrating knowledge of:
¢ human growth and
development

+  sexuality

* analomy & physiclogy

*  sexual & reproductive
healih

* health mainfenance

+ hygiena

« population studies

+  family planning

+ declion making

+  pareniing

¢ f{amilyroles &
responsibilities

+ sell-accepiance

+ sell-awarenass

Family Ufe Education for
parenls Is aimed at providing
facts and sfrategies for
communicating healthy
alitudes and  behaviours
about sexuality and famity life,

WHY FAMILY LIFE EDUCATION FOR PARENTS?

Parents are the first and most imporfant sexuality educators their children will have, providing
them information and a framewaork for values from birth. It is primarily from parents that children
begin tolearn about sexuality —about iheir bodies, aboui ‘relationships with others, about being
male or female, about whai is considered appropriate or acceptable. Perents ieach with both

words ‘and deeds, These lessons are somelimes deliberale on parents' part but far more
frequently, parents are not aware of whai they teach.

Unfortunately, most parents are uneasy in talking with their children about sexuality. There are
many reasons for this. Some of the discomfort comes from inadequate information. Parents feel
they do nof understand sexuality welt encugh to teach their children., They may lack facts about
anatomy, physiology, menstruation, pubery, conception, contraception, masturbation, etc. and
Qs a result, shy away from providing their children instruciion in these areas, Other factors which
coniribute to parents' uneasiness |n providing sexuality education Include cultural beliefs and
traditions, religious beliefs, personal atfiludes about sexudlity, fears and uncertainties about the
impact of sexuality education on children's development. Some parents do not discuss any
aspect of sexuality with their children if they can help it. They believe that too much information

leads to experimentation and that yYoung people's questions about sexuality will go away if they
are ignored.

In Zambla, there are many laboos that prohibil parents from communicating directly with their
own children about sex. Traditionally, boys and gifs learn about sexuality and family life from
grand parents and initiafion ceremonies, Although these tradilions continue, they have been
weakened by the many changes imposed under coloniatism, Christianity and urbanisation. Young
people are no longer universally initiated, neither do they have ready access to the wisdom and
guidance of grandparents and elders within the exiended family. Schools do not fill the gap. The

mass media, through television and music videos, have taken the lead in educating and setting
standards for sexual conduct,

Many young
without accur
sense of the ¢

people, witho'ut guidance from responsible adults, make decisions about sex

onflicling messages they receive from families, the medid, peers, and schools.

INTRODUCTION
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8 If children ask questions, don't wo

my about whether they are too young to know the answers.
Children understand what they ar

e ready o understand. Every question is an opportunity to

9 Listen to children, Let them know that
{

you care about their feelings and respect their ideas
even if you don't agree wilh themn).

1@ It's good to-touch and hug your children and show love, regardtess of their age. Your

acceplance of them and your ability to show it reinforces po

sitive self-esteem. It enhances
emotional development also dllows them to assess

the different types of touch they will encounter.




WHO NEEDS FAMILY LIFE EDUCATION?

Parents, grandparents, banafimbusa, teachers, church elders and adults acting as parents ai|
need Family Life Education. They*are there at every stage of a child's development. Family Life
Education prepares them to answer questions,. give Information, and discuss concerns in a more
forthright manner. It even aliows them to anticipate young peopie's goncern in this area so that

they can make sexual learning a natural, normat and progressive experience reflective of the
values the community holds dear '

Parents -

Parents are the first and most influential source of knowledge, beliefs, aftitudes and values for
their children, Some parents find it particularly hard to respond positively to children's developing
sexudlity. There are parents who find it equally difficult to show the love, affection and openness
necessary for effeciive sex education to fake place. Family Life Education emphasises the import-
ance of openness and understanding in promoting responsible sexual behaviour, Family Life
Education encourages parents to show their children love, affection and understanding.

Grandparents

Grandparents enjoy a special openness with their grandchildren. They are often the adults with
whom children can be most “free". Crandparents play a nurtuiing role in a child's life, They, too,

Grandparents can add significantly to their grandchildren’s sexuality education —through direct

communication with the child and through discussions wiih the child's parents so they can all work
together in educaling the chilg,

Banafimbusa

Banafimbusa still play a role in Family Life Education. it is imporiant that they too are equipped
with factual information and effective communication skills. In this way, their teaching becomes

INTRODUCT! O_N




E . more effective and relevant to young people in confemporary Zambia.

Other Elders

As the culture. changes, children may no longer live close to their grandparents or other blood
relatives, Other adulls can be important in educating children about sexualily. Parents may need -
to utilise other responsible adults in supporting their children's education.

Foster parents, stepparents, aunts and uncles
: can be as influential as parents in childre
g

: and information on sexual conduct,
: . ways,

. teachers and other adults responsible for children
n's sexuval development. They too communicate values
They too shape children's development in very significant

Men

Too often, fathers and other adult men in @ child's life fail to paricipate in family fife education.
They see sexuality education as "women's work, "the mother's responsibility”. Unfortunately, some
may even mistakenly see family life education as an opporiunity for inappropriate sexual
education. Girls and boys dlike need the presence, strength and love of a responsible man fo
help them develop healthy personalities and posilive gender identities. Fathering does not end
with conception: it is a lifelong process of loving, growing and sharing in the joys of parenting.

Parents of Disabled Chlldren
Mentally retarded and ph
sexual beings. Ironically, ret
molesters who find them
themselves without proper
prictely.
Despite this, the child's disability becomes the focu

developmerital concerns. We overlook their need to know about sex, reproduction, and family
planning. We ignore their need for-Family Life Education and the special challenges this implies for
the parents of children with disabififies, Parents of children with disabilities need exira support in
educating their children in sexudlity and family life and safeguarding their sexual health,

—

I

ysically handicapped children are often treated as if they are non-
arded children are aif greater risk of sexual abuse., They fall prey to
easy largels for manipulation and coer-cion. They may also find
understanding of their basic sexual feelings and how to respond appro-

s of allention to the exclusion of all other

. Adapled from Working With Parents Train

efs Manual on Human Sexuglity, a collaborative efior! of the Lesolho Ministry of
. Health, Family Healih Division, and the M

argaret Sanger Center of Planned Parenthood of New York City, 1992,

» '
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GROUP LEADERSHIP SKILLS

Throughout this manual, the term "parent educator’ has been used fo refer 1o persons’

~ responsible for developing and implementing the, Family Life Education Programme for

parents. The ferms "parent educator' and "facilitator' are used inferchangeably, The parent
educator facllitates parents' learning by: |

ﬂ presenting activities which draw on parents' previous experiences, 'know}edge, atlitudes
and skills :

2 encouraging parents' active pcrﬂcipéﬂon in these activities so that they can master
new concepts dnd skills,

A parent educator needs to establishes two-way communication so that the parents are as
actively (if not more actively) involved as him/herself. The parent educator is a resource

person, sharing responsibility for learning with the parents themselves. This emphasis on co-
operative leaming is based on adult learning theory.

ADULT LEARNING THEORY :
Modern adult learning theory has grown out of three basic observations:

© Adults Learn Best When They Are Treated As Equals.

Adults consider themselves to be mature, capable and responsible human belngs. They
react more favourably to learning situations in which they are freated as equals. It is
important that the parent educator involve parents in the identification of their own leaming
needs, It establishes an atmosphere of mutual respect that validates and encourages
parents to contribute thelr opinions, knowledge and concerns. Where equallly exists,
differences can be supported rather than judged. Hence the Importance of creating an
environment In which differing poinis of view are accepted. This wlill allow parents will feel
secure and empower them to participate freely.

NOTES TO THE PARENT EDUCATOR
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~come as individuals with different kinds of knowledge ‘and skil

'

OAdul.fs_‘Learn‘._Best When iL.:!i-am_ling] Incorporates
SKills and Supports Thelr Exlsting Values,
Adults have many lfe experiences that can be utllised In ¢

Thelr Er_ey}oq_s Experlences, Knowledge and

‘ an o-operatlve learning. They do
not come tfo the training s empty vessels waiting fo bé filed with wisdom. Rather they
e Is all relevant to finding the right
ty and family life. Your role qas
address thelr own concems.

approach to educating their own children about sexualj
facilitator is to create the conditions which allows the group

Adults come to training with well-established at
challenge, as a parent educafor, will be to under

pport parents in their understanding of children's general
growth and development. Your role is to faclitate transformation within the group through
the leamning process. Some of the tasks Invalved are highlighted below.

=3Support Group Coheslon _

Support the building and mainfenance of group's identity. Build trust. Trust is necessary for
learning but not always easy to atiain. It is built on honest communications, mutual respect,

NOTES TO THE PARENT EDUCATOR.




co-operafion and consistency.

=Encourage Active Parlicipation

Establish parents' active participation in leaming. Open-ended dialogue, consistent
encouragement of parents sharing from experience, boosting parents' confidence in thelr
capaclly o analyse and figure things out for themselves are Just some of the ways In which
participatory leaming can be supported. Supporting group cohesion involves:

* sustained posltive feedback to parents e.g. "That sounds like a good Ideaq..
* recognlsing shared vulnerabifities 8.9. "How many of you have wondered about that same question$"

+ confidentiality e.g. "Lel's all remember that we agreed fo keep conversalions about what a person
shares within the group"

* encouragement to more reticent
How does your experience differs”

» discouraging individual parents from monopolising the sessions e.g.
comments, Are ihere others who would Tike 1o share?”

* responding positively to criticism e.g. "Tm glad you brought that to my alention.

* seeking and providing clarification as needed e.g. "Did you say that you felt the woman in the market
was sending a mixed message?”

recalling feelings, ideas, opinions or qQuestions e.g "Earlier several of you falt ..."

parents to participate e.g. "l noficed a puzzled lock on your face.

“Thanks for all your interesting

* = Maintaln Focus on Task or Content

If program objectives are 1o be accomplished the parent educator will need to keep the
group on task, Tips include. ..

*  When Introducing a new fopic,
reproductive anatomy, This aft
questions children ask,”

¢ Provide necessary information e.g. "Although many people believed af one fime that sexudlity
begins at puberty, we now agree that sexudlity is a part of our personality from birth to death."

* Glve clear and preclse insiructions for each activity e.g. "After the role play, please go back to the
groups you were In this morning and discuss the questlons that are written on the handout” =

+ Gulde discussion so confribufions are relevant fo the fopic e.d. "What did vou leam about yourself
from doing that activity?" .

* Bing the discussion back to the topic at hand e.g. "Your question is not quite relevant to the
present fopic. May | answer i during the break?" THEN, DON'T FORGET TO ANSWER IT.)

link It to the fopic that preceded it 8.g. "This moming we reviewed
emoon we'll have the opportunity to use the information in answering

NOTES TO THE PARENT EDUCATOR 11
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- accomplishment of the agreed on ob

A
.

» Bring closure to an acitvity
activity, let's move on.."

g the above tasks do not guarantee

jectives. The outcome of an activity may not be
exactly what was planned but 1

Encourage parents to relate what-they have leamed 1o real needs and problems in their

own lives. Your responsibllity as educator is 1o help parents identify what was most useful for
them and how they may apply what they have learned.

A parent educator's most important |
experiences and ideas.

BASIC FACIL]TATION SKILLS

Perhaps the most basic skill that a parent educator shouid possess Is the abliity to
encourage discussion. This can be accomplished by:

» Asking open-ended questions which allows everyone 1o respond. (What sicknesses do
your children get most ofteng)

* Asking open-énded questions which a
do you give them when they are sicke)

« Using active or reflective listening. This tech
comments (without inserting opinions or judg
have been heard e.q. :
Parent: "t think the young man in the story is useless,”
Parent educator: “So you feel some of his behaviour was immature.”

ulde the discussion in a particular direction. {What

nique involves paraphrasing the speaker's
ements) so that the person knows that they

Paraphrasing allows the parent educator to clarify her/his under-
scid. If the paraphrasing is incomrect, the
meant; if the paraphrasing s comect {
comfortable with sharing. In eliher case, pa
listening attentively. This type of listening ta

standing of the parent
parent has an opporfunity to restate what s/he
he speaker will feel encouraged and more
raphrasing shows the parent that the facllitator Is
kes fime and special effort in staying tuned to the

NOTES TO THE PARENT EDUCATOR
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here may be many valuable lestons learned nonetheless,

ob Is to facllitate the sharing of knowledge, skills,
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specaker and the communication process. Active listening lets the speaker know that her/his

“point of view has been communicated and understood. This requires the parent educator

for. :

» listen for the total mecning-ofw’rhe message. (i.e., the content of the message and the
feeling or atfitude underlying this content.) '

¢ respond fo feelings. in some instances the content is far less infportant than the feeling
which underiies 1. To catch the full meaning of the message you must be particularly
aware of the feeling component. .

« repeat what was said in her/his own words. The speaker's response to the facilitator's
reflection will demonstrate whether or not they felt undersiood. An example of a
reflective question is, "What | hear you saying is that you are concemed about the
amount of material to be covered? Is that what you saide”

¢« listen to and support. every parenf's contribution. This does not mean you agree or
disagree with thelr ideas. It means that you listen carefully, inferpret accurately and
respect the feelings of others,

¢ Use pody language which eéngages parents. Make direct eye contact: if you are sitting,

lean in the direction of the group; if you are standing, circulate so as to increase contact
with parents.

OTHER FACILITATION SKILLS

ISpeak in a loud and clear volce. Send only orie message at a time. Use short concise

instructions for activities making sure that the person farthest from you can also hear you
clearly. ‘

Use "I" messages and encourage others to do the same. Words like ‘we," "all of us"
2ins’re0d of "you people" and “everyone" encourages the speaker to take responsibility for
the statement that s/he miakes. Ask parficipants to speak for themselves and not for the
group. Be accurate in what you say. If you are personally stating something, make sure that

s how the statement is delivered. For example: "I am feeling very hot in here now." as
oppased to 'It's too warm in here."

NOTES TO THE PARENT EDUCATOR




Use language that most people understand. Don't try to Impress with your words or be
3condescending. Stay away from “slang". You need to be able o communicate using
language that Is comfortable for everyone in the group. Equally imporiant, you need to
remain open to the vared use of language within the group. .

Be aware of "body language" —non-verbal messages. When appropriate, call attention to
it. Be sensitive to the unspoken feelings and statements hidden in the speaker's body

language. As facllitator, use aware of your own body language. Your gestures and posture
should not only agree with your words: they should encourage positive interactions between
you and the group. Positive non-verbal communication include:

+ facial expressions which invite interaction

» tone of voice which welcomes sharng

* direct eye contact

* postures which communicaie openness

Slience is golden. Leamn to relax with slence. You don't need 1o rush In to fil up the
4si1ence. A certain amount of silence is actually a stimulus for the group. It may be an
indication that they are seriously considering a question or topic you just covered. Your

being comfortable with the silence can allow group members to fake responsibility for what
oceurs in the group.

Help the group make necessdary declslons, Make: sure each suggestion Is heard and
Sc:onsidered. Help group members relate their contributions to what other members have
already shared. . This will keep the discussion building. Keep the group working towards the
sfated goal. Help the group to educate each other, to provide supportive assistance to
each other, to think critically, to become confident in'lis ability fo solve problems and to
confinually evaluate each other's work and attitudes and those of the parent educator.

When necessary, asslst the group In revising goals. Know when to stay with the schedule

and when to be flexible. If many parents are benefiting from a particular activity, it may
be foclhardy to stop In order to stay on schedule, Weight that against the objectives for the
next activity — It may be possible to incorporate those objectives into the curent activity.

" NOTES TO THE PARENT EDUCATOR
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Manage conflict when It arises. [t is sometimes necessary to bring hidden conflicts to the
7forefront. You can do this by stating, "l noficed that some parents seem upset about
what occurred earlier today. I'd like fo get this cleared up. What would help us to do that?"
By doing this, you show the group fthat you are open to disagreement and are able to work
out differences. It Is sometimes necessary to address feelings and put aside the "task when
group functioning is affected by unresolved tensions. The maintendnce of group cohesion is
a priority. -

Be aware of your own values and feelings. Distinguish between personal needs and the

needs of the group. Do not use your authority as facilitator to impose your own values
and oplnions. When expressing your personal opinions and feelings identify them as such.

(You do have them and sometimes it is quite all right to share them with the group.) Be clear
on why you are doing this, however, : o

Respect confidentiality. This is critical in maintaining a trusting environment. If you think
disclosing something might be a breach of confidentiality, don't say it. Check it out with

fhe person concemed. They will let you know what is okay to say-and respect you for your
concermn and caution,

10 Be genulne. Be patient, trusting, empathetic, honjudgmentdl, enthusiastic and
humorous and all that is humanely possible to be ~—but be genuine. Many serious
subjects can be handled with respect and a'touch of appropriate humour, hut be yourself.

Adapled from Family Life Education Teacher Troining Manual, Network Publicatlions, Santa Cruz, CA. 1981

NOTES TO THE PARENT EDUCATOR
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TRAINING PARENT EDUCATORS

What do parent educators need

to know to be effective facilitators of Family Life
Education for parents?

deally, educators should first understand wit

sexuality. This can be done through guided exploraflon of their upbringing and thelr
values about a range of sexuality topics. If's crifical that educators be able to talk about
sexuality and sexual conduct without imposing their own values. This fakes practice.

The next level of individual preparation deals with knowledge of human development,
ZSexuo!iTy and related concepts. Parent educators need to know and understand basic
information about anatomy, physiology, sexudl development, emotional development,
puberty, sexually iransmitted diseases and contraception. It would be unreasonable o

expect faclitators to be sexuality experts, but they do have to know the basics. They also

need to be aware of what they don'i know and where they can go for additional
i_nformclﬂon. g

SKill bullding constitutes another component of trainirig. Parent educators need to be
3skilted in group facltitation technlques supportive of adult leaming styles. The sensitivity of
the sublect matter and complexity of the soclal and emotional barlers to sexuallly and
family life education require a skilled facilitator to manage the process. Facilitators work at
stimulating discussion by encouraging trust, openness, fwo-way communication with and

among parents,” asking open-ended questions and conducting focused activities that
encourage parents to learn from each other's experiences.

4 Parent educators also need to leam how to use correct and appropriate language for

explaining sexual anatomy and functions. This involves both knowledge of and comfort
with a new vocabulary for many., - '

NOTES TO THE PARENT EDUCATOR
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QUALITIES TO LOOK FOR
IN A PARENT EDUCATOR

-]

Respensible, are natural
leaders and work in the
community.

Enjoy people and are
sensitive lo people’s religious
and moral valyes,

Mature and are able to
handle sensitive issues
related 1o sex and sexudiity.
Should believe parents are
the primary family life &
sexuality educalors of their
children,

Should care about
improving parent-child
communication about
sexuallly,

Should believe children and
young people need o have
sexuat facts interelated with
values so they can make
sound decisions about
sexual mahters,

Want {o develop the
technical skills required to
conduct and facilitate
family life education.

Have such technical skills
and want to enhance them
and learn how 1o transmit
them.

Adapled from Working With Parents
Tralners Manyal on Human § exuallfy
New York City, 1992,

Training parent educators in effective tacilitation is very important. The parent educator is
the most important variable in determining programme success. For most parent educators,
comprehensive fraining —exploring one's values, gaining accurate and relevant knowledge,
learning group facilitation techniques, and practising methods of answering questions about

sexual maters increases comfort with the whole process. Af the end of the day, some may

still be nervous. These are natural jitters that are likely to disappear as parent educators gain
experience implementing the programme.,

An Effective Parent Educator Would. ..

* have parficipated in comprehensive sexuality training.

» be tolerant or accepting of different values and poinis of view.
* support the underlying values and principles of the programme.
+ be well-informed about topics in family life and human sexuality.
* convey warmth and a sense of humour.,

+ have explored his or her own attitudes about g variety of sexual issues,

» feel enthusiastic about teaching sexuality education to pacrents.

» have good communication and group facilitation skilts.
* Use sexual terminology correctly and comfortably,
+ be sensitive to participants’ ethnic, religious and social background.

Adapted from When Sex s The Subject. Parmela Wilson. ETR Associales, Sania Cruz, CA: 1991.
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EFFECTIVE PROGRAMMES

Studles have shown ihat

successful programmas,

whather large or small, often

have the following in

commaon:

1. Small, local beginnings
and slow, deceniralised
growth :

2. Involvement of local
people in each phase of
the programme

3. An approach that views
planning as a teaming
process

4. leaders whose first
responsibility is to a Just
society

5. Arecognilion that good
hediih can only be
atiained through helping
people improve tha
entre sifuation in which

-they live

Cavid Wamer & Bill Bower, Helplng

18

‘ '
WORKING WITH PARENTS

Fc::imily Life Education for parents.is based on
paricipation, equality between parents and parent educators,

manual- offers materials, Ideas and aclivitles which help pa
- knowledge and skills in educaling their children about

adult learning theory. It assumes, leaming througt
mutual respect and co-operation, Thi:
rents work together to Improve thel
human sexudlity and family life. ‘

In parent education, two ex

perienced groups come together to learn from each other —the paren
educator and the parent, _— '

» Parent. The person who knows more about his/her children than anyone and is most influential ir
shaping the child's outlook on the word. |t is the parent's values that influence the type of educatior
children receive. Parents are the primary sexuality educators of their children.

« Parent Educator. You. You provide guidance and resources for supporting parents' knowledge o
famnily life education, but Your resources are only useful when guided by parents' needs anc
constraints and when combined with the experlise parents have. For the family life education idea:

described in this manual o work, parent educators must adapt them to local needs and loca
realities, -

In this program therefore, parents and pareni educators work together to improve parents’ skills ir
educating thelr children about sexuality and family fife. As parent educator, you provide resources fo
learning, ‘a schedule and guidance when necessary. Parent and parent educaior, together creaie
ways of reaching children. Your role is to help parents "draw out" the questions and expertise they

have. Your role is to encourage them to learn as much as they can about Instructing their children ir
sexuality and family life,

Family life Education for parents deal with sensitive issues that m
discussing. Your ability to help pareni

requirement for the success of the
environment for discussing sexuality an

any people have difficulty
s relax and have fun while they learmn will be an important

program. Some practical fips on crealing a comfortable
d family life are discussed next.

Seating. The seating amangement should not remind

sesslon, suggest that parents sit in a cirels so they ca
ds one of the group.

parents of a classroom. At the beginning of the
n see each other's faces. Join the circle yourself

NOTES TO THE PARENT EDUCA‘{'(?IE i




SAMPLE SEATING
ARRANGEMENTS

Parficlpation. Ask a lot of questions. Ask -questions that start with
encourage participants to share and draw from iheir own wisdom a

parents fo think critically and figure things out for themselves.
other and discuss amongst themselves,

why", "how”, “what if", to
nd experiences. Encourage
Encourage parenls to question each

Relevance. Emphasise the most useful ideqs 'anc:;i informatio
detailed anatomy. Include such information only when it i

specific concerns, Use teaching aids that are available locally, A fancy and detailed wall chart of
the female reproduciive anatomy may be impressive o you but fotally meaningless to parents. A
home-made model constructed from discarded househeld items or hand drawn on buicher paper
may facilifate better undersianding of how our bodies are constructed. Encourage parents to relate

what they have seen and leamed to real needs and problems with their own children. Discuss whal
action they might take as a result of new knowledge.

n. There may be no need to discuss
s needed for understanding parents’

Empowerment. Build conﬁdeﬁce in parent's ability to observe, critise, analyse, and figure ihiribs out
for themselves. Help them discover that they are just as good as the parent educator. Encéurage
them fo consider the whole social context in which our atfitudes and knowledge about sexuality are

formed and its impact on children today. Support their exploration of imaginative and courageous
ways to influence their children's development and health. ) '

Parents do not need 1o know how to read or wiite fo participate in 1his programme. The lessons are
designed so that literacy skills are nol necessary, Exercises that include reading or writing can be
presented verbally. Sessions should be conducted in the language that is most easily understood

within your community. Adaptations which you feel make the lesson more readily undersiood are
encouraged. These might include: ‘

« using language with which parents are most comfortable

creating single sex groupings when coeducalional groupings discourage openness
+ substituling local materials for those reterenced in lesson plans

« using drama as the medium for insfruction

Adapted from Helping Heallh Workers Learn, David Warner and Bill Bower, Hesperian Foundafion, 1984,

NOTES TO THE PARENT FDUCATOR
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WARNING
This manual ofiers a colleciion
of ideas and examples of how
you can put fogether a famiy
life education programme for
parents in your community. It |s
nat intended to be followed as

gospel. |t is infended io fngger
‘your imaginallon.

To be lively and meaningiful, q
parent education programme
cannot be pre-packaged or
teplicable’. It needs to be
redesigned to meet jhe specific
needs of each area and each

set of condliions —each tlme It Is
faughi.

s« question
* adapt

* make up your own

70

DESIGNING A PARENT EDUCATION
PROGRAMME

There are several ways to plan your
parents may decide on an alt day program
fits their needs and the conditions within your communi
also flexible, but adjustiments there will require very careful revie
determined by what parents want 1o know. You need to
this programme is intended.

S

w. Remember content should be
find that out by asking parents for whom

. Posslblefrogram Design

PARENT PROGRAM FARENT & CHILD PROGRAM
[2-3 hours) )

{2-3 hours)

1. Inkoducton

= Use ane of the fhree below
Getling Acquainted
Proud Parant
I Wish | Had Known. ..
Expeclafions (brigf version) Past, Present and Fulure
Group Contract [braf version) |Parents do past: childien do present: logether ihay work on future)
What Are My Values? :

Quesiions from Parenls {Use this to delermine which A
conlent areq the group needs and wanls) -

1. inhoductions
«  Gelling Acqualnied
. Expeclations/Group Contract

2.’ Exomining Aftitudas

Effective Communication
Teachable Momenls
{Using scenaros suggesled by the group: separately have

chlldren suggss! some and parents suggest some) Nole: Don'l
put parents with thelr own children.

2. Examining Altltudes’
Fast, Present,‘ Future

3. Human Davelopmant
Sexuallly Conlinuum

{Use thisif there is no preference for content grea)

4. Efecitve Communleaiion '
Teachabls Momanis

NOTES TO THE PARENT EDUCATOR
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TIPS Fon LEADING MAKINGYOURPROGRAMWORK

DISCUSSIONS

+  Respect everyons's fight lo :..Now that you and the parent g(oup'r.\crve selecied the {engih of your programme, the topics to be
express personal  feelings included and how long each session will be, you can begin.
and be heard, . . : . _ )
Your first session should ;Include infroductions. Yours is important for bliiding credibility with the
+ Encourage parficipants to group. Offer a brief descriplion of your background, your education and ’grcining in family life
gtsﬁgn‘:mé}ﬁ dOPC‘fgggﬁg education and your experience as an adult educator. Also include a litfle ‘personal information
thelr contributions about yourself as @ parent and member of the community. This may be more important to your

audience than any professional fraining.
o some participants :

monopolise the discussion, Establish on the starting and ending times, whether and when there will be any breaks, and basic
qisk :hemﬂr}nollielvhio fﬁlfgoin ground rules in your first session as well. Programme expectations (yours and the parents'}) should be
sient so those who seldom ' . ' .

speck have an opportunity discussed along _Wlih the process that will be used to evaluale progress.

fo-and ask thelr opinions. CHECK LIST FOR PARENT EDUCATORS

« Don't b dici- . . .
pggis 88; Gngzskingm 1% ¥ Review text and other relevant information.
information they may not

have or may not want fo

Have resource materials prepared and ready.
disclose.

Have reference materials or information on where they can be located handy.
¢ When the group is quief in Secure co-facilitator if needed. -
thought, don't rush in to fill - -
the silence. Work with it, Review explanations for activity scheduled. Are they precise and easy to undersiand? -
+ Remember that humour Reconfirm det
can often  be  highly used,
effeclive in relieving tension.
If a light touch 1s your style,
don't hesitale to use It
whenever approprate; But
if i’s not your siyle, don't
force It. Humour can also be
- degrading and huriful,

AR N N NN

ail of participation with co-facilitator or inviled resource personsA if one is béing

Amive earlier than scheduled to set up the meeting place the way you want it to be.
If refreshments are to be served, make sure they don'f interfere with program time.

End the program on fime and thank everyone for coming.

ASEENEE NN

Stay after session 1o ensure that the space is left clean, In order and secure.

NOTES TQ THE PARENT EDUCATOR




LESSON PLAN FORMAT

* Family Life Educatlon:
Section 1 Introduction
Section 2 Notes to the Parent Educator

A Manual for Parent Educators is organised in four sections:

Section 3 Lesson Plans
Section4  Appendix

All sections contain essential inforrmation for a succassful

you will spend most of your time in Seciion 3, Lesson Plg
themes with a consistent format,

parent education programme. However, .
ns. The lessons are organised around 10

THEME

LESSON ¥ | LESSON TOPIC

PURPOSE To list reason for the lesson.

To stale what the session is infended ia accormplish
+ definition of

key concepts TIME

Approximate fime needed for session
¢ supplementary

information PREPARATION  « Things you wiil need to arange or do before the session
+ information * Materials recommended for conducting the session

related to

exercises STEPS 1. Guidelines on how to conduct fhe session

described in

2. Things you might say and do every step of the way
the lesson plan

ADAPTATIONS 1, Ways in which yeu can change ihe sieps or

2. Judgements you wili need o make as you consider the
particular tesson plan.

Some Lesson Plans have accom

panying fact sheeis, quesiionnaires, case studies, role-
enhance learning goals.

plays, etc. to

All lessons presented may be adapted 1o suil the needs of the group and the time available for the
session, ' ' '

NOTES TO THE PARENT EDUCATOR
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INTRODUCTORY ACTIVITIES




. INTRODUCTORY ACTIVITIES
ACTIVITY #1 | GETTING ACQUAINTED

PURPOSE To get parficipants better acquainted with each other
To make. participants more comiorable with each olher

g TIME 15-30 minutes
PREPARATION
s None MATERIALS
s NONe
STEPS

1. Ask each parent to introduce hérself/himseif by lelling us the name they would like
to be called.

2. Pair participants, and explain fhat you would like them to get fo know each other.

3. Tell themn you would like them to ask each other about..,
+ the number and names of your children
'+ their favourite spare time activity? Q
* anything else they would like to know aboul each other

. . When you think they are done, ask everyone to come 1og‘eiher again as one group

5. Ask each parent to take 2-3 minutes and briefly introduce the person s/he was
paired with. .

6. Thank the group for their participafieon and encourage them to conlinue
participating in all activities.

LESSON PLANS




. For parent-child groups, parenis

. Secure masking tape and markers.

g

ADAPTATIONS/CONSIDERATIONS -
k.- For large groups, subdivide the

m into smaller groups of eight 1o ten members who
will introduce each otherin pairs, -

and their children could be paired together. In

addition o the infroduction, you may ask them to say something they like about

edch other.

Give each participant a piece of tape big
enough to write their name on and ask each participant 1o write their name on the
masking iape and tape it to their chest, '




INTRODUCTORY ACTIVITIES
ACTIVITY #2

I am a good parent
because ...

PROUD PARENT.

PURPOSE To assist parents in identifying the strengths they bring 1o parenting

To encourage parents to utilise those strengths
TIME 30-45 minutes

PREPARATION

* None

MATERIALS
*NoNe

STEPS
1.

Explain that as parents, we take for granted the things we do for our children.
Remind the group that it is good to think about the qualities or strengths we have as

parents and that using these quaiities will make us even better parents.

3. Divide the group in pairs [separating spouses), and ask each pair to discuss the 3

qualities shared.

4, Regroup and ask each parent to complete the following sentence:

* lamagood parent because...

5. After the sentence completion exercise, ask the following questions:

* How did it feel to share?
* How might our reflection on our strengths help our children?

Ask the group to quickly share 3 things that make each of them a good parent.

LESSON PLANS




6. Summarise by commending the parents on ihe difficul task ahead of them, and
encourage them to go and use the qualities cited wilh their children.

ADAPTATIONS/CONSIDERATIONS

This activily is Intended to have parenis focus personal alirbutes
whole and good about themselves. Yo
Add those activities.

-what is positive and
U may have other ways of getling to that point.

).

2.

LESSON PLANS




INTRODUCTORY ACTIVITIES

ACTIVITY #3

- EXAMPLES FROM OTHER PARENT
GROUPS :

I'wished | had known.,

L ]

sexual feelings wers normal
and how to cope with them.
about pregnancy and birth
what sex would be like the first
time '
how sex was related to
preghancy
the truth about sexual
attraction
about wet dreams -
that kissing and Intercourse
were not the same
about me, not just how to
please a man
that menses would happen
how to avoid pregnancy
that my breasts would
develop on their own
that male & female relations
can occur without sex
the process of labour &
detlivery
sex should be enjoyed not
pefformed like a job

I WISH T HAD KNOWN...

PURP(.)SE To connect parents with their own adolescence -
' To help parents recognise the imporiance of résponding o adolescenis’

concems
To create a supporiive environment for sharing and learning

TIME 45-60 minutes

PREFARATION MATERIALS

' . - * NONe
* none
STEPS

1.

Intfroduce the exercise by telling the group how important it is to be able to refiect
©on our past experiences. Our own adolescence has a lot to teach us if we but look.

Ask the group to infroduce themselves by:

. 1 describing something they wished they had known about sexuality/famity life
as o feen growing up and

0 telling us how that information might have helped them.

Model what you want them to do by sharing something you wished you had known

in your adolescent years and how you think having that knowledge would have
helped you. ‘ -

Do not force those who are hesitant to share but encourage their participation. As
trust develops within the group, shy parents will become less hesitant about sharing.

LESSON PLANS
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5. Listen attentively as each
lo clarify.

participant shcre; his/her siofy. Where neeaed, ask 1he'rT.1

6. When the parents who want to have shared, ask the group:
«  What similarities and/or differences they noticed in the stories told,
* What lessons do we learn about being a teenager from 1he stories?
» What lessons do these stories teach us about being g parent?

ADAPTATIONS/CONS!DERATIONS ,
Consider asking the group to share within sa
women and men to speak openly in a m
share according their own comior level th

me sex groupings if it seems difficul for the
ixed group. If parents are encouraged o
ey may learn from each.,

LESSON PLANS
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INTRODUCTORY ACTIVITIES

ACTIVITY #4

Discussion Questions for
Small Group Exercise

1. . Why did you come to this
programme?

2. What do you hope to
learn here?

3. Whatis the most
important topic you feel

you need to address with
your children?

Questions to Explore with
the Full Group

1. What simliarities did you
notice in your group?

2. Did you notice any
differences?

3. What do your children
need to know?

LESSON PLANS

EXPECTATIONS

PURPOSE  To develop group rapport

To create opportunities for listening and sharing
Torespond to parents' expeciations

TIME . 10-15 minutes

PREPARATION

s secure a co-facilitator to assist ' MATERIALS
» paper & pen

STEPS

1.

Explain that since this is the beginning of « family life/sexuality education
programme, participants may have expectalions for what will happen during our
fime fogether. In order for the programme to be successiul it is impoitant that we
share ideas about what we eXpect. Parents may have specific concerns about

their children. This is a good time to ihink about those concerns and how we ¢an
help each other with them.

Tell the parents that you will be asking them to discuss their expectations in smaller
groups and that you have a few questions to get that discussion started.

Divide parents into two groups. You and your co-facilitator will attach yourselves 1o
one of the two groups.

You and your co-facilifator will read the Discussion Questions for Smalt Group
Exerclse {see left colurtin) out loud to your group and facilitaie the discussion.

29




5. When all the questions have been discussed, ask e
share their expectations., '

eryone fo come together and

6. In alarge group, have parenis respond {o Questons To Explore With The Full Group

(see left column). Your co-facilifator should record parents' responses as they are
shared.

7. Read the expectations eXpressed by the group out loud for consideration. After the

peciations have been recited, iell parents what the programme will provide,
which expeciations are likely io be met and which may not be met.
{

8. 'Encourc:ge parents 1o ask questions during the sessions. Tell the

m how important
their questions are to getting the programme to meet their needs. '

ADAPTATIONS/CONSIDERATIONS

1. Eliminate the small group work if you have very little time and know that you have
built in time elsewhere for parenis 1o talk in small groups. You can Instead pose the

questions and confinue with the 'Iorge group discussion. The drawback to this

approach is that it makes it easier for those who are shy about speaking to.remain
quiet. :

2. If the group is literate, provide paper and pens and ask them {o write the answers
down. Collect the answers and read them to the group, assessing the ability of the
programme to address each expectation expressed.

3. Open with a sketch depiéiing what a famil
address and draw out parents’ ex
response o that drama.”

y life education programme is likely to
pectations and programme objectives by way of

' LESSON PLANS
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INTRODUCTORY ACTIVITIES
ACTIVITY #5 | QUESTIONS PARENTS ASK

PURPOSE  To encourage parenfs fo ask questions or raise their concerns about
guiding their children's sexual development
TIME 15 minutes

PREPARATION FOR THE SESSION
* secure another parent educater io co-facilitate MATERIALS
. s paper & pens

STEPS

1. Introduce the session by explaining how imporiant parents' input is fo the
development of the programme.  Explain that the more we know about what

parents want to know about guiding their children's sexual development, the better
the programme will be. -

2. Ask parents to discuss questions or sifuations they
address. Have your co-faciliiator record the di
inform the selection of topics fer your pregramme

would like 1o have the program
scussicri. The notes recordeq will

ADAPTATION/CONSIDERATION

1. If you are working with parents whe can wrile, give them pieces of paper on which
to write their questions or areas of concern and collect them. As with the notes from
the cO-facilator, the informatlion collecied will-help you selec topics that match the

interests of this group. This exercise should be done during the firsl meeling with
your parenis.

LESSON PLANS




INTRODUCTORY ACTIVITIES
ACTIVITY #6

SAMPLE ITEMS FOR
GROUP CONTRACT

Express ourselves honesly.
Respect differences of
opinion.

Everyone participate.

No personal attacks,
State our own aplnions
anc feelings, not those of
others.

Listen when ocihers are
speaking

Don't dominate the
conversation

DEVELOPING A GROUP CONTRACT

PURPOSE

To establish group expectations for behaviour,

TIME - 15 minules,

PREPARATION
s none

MATERIALS
* newsprint & markers

STEPS

1.

Explain o the group that establishing a group contract creates an environment
where the mosi learning and pariicipation can take place. Therefore we need to
think about and develop a set of rights and responsibilities for our sessions together.

Ask the group to generate ideas that will encourage the most learning in our

programme. (Draw pictures if the group does nof read} Examples of guidelines are
reflected in the left column.

Place the “Confract" somewhere it can bhe

seen easily and encourage all
participants to help in meeting ihe contract.

4." Discuss what the group wants 1o do if the coniract is broken.

32
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INTRODUCTORY ACTIVITIES

ACTIVITY #7

values .

L

deeply held belisfs which
are prized, cherished and
publicly affimed when
appropriate

our vatues influence the
decisions we make and the
behaviours we engage in
although we may not
always be conscious or
aware of them

In erder for a belief o be
considered a valve it must be:

freely chosen

chosen from a number of
alternatives

acted upon

publicly affimed

WHAT ARE MY VALUES?

PURPOSE To help parents clarify their values on.sexvality education for their children
To help parents appreciate that these values differ among individuals and
families even with in the same community E
TIME 60 minutes,
PREPARATION o o
* poll the community about beliefs they have about . "MATER,EALS
pParents role in sexuality education and what children| * list of "values statements
should know in this area ' * agreement signs
» make a list of these heliefs

» make 3 signs in words or pictures which indicale:
‘agree’ ‘disagree’ or 'not sure

STEPS . :
1. Open the session by asking parents fo share what they understand by the term .
values, - ' ,

2. Discuss the understandings offered, providing reinforcement and cla

rification as
needed. A definition of values is offered in the left column. '

Explain fo the group that you are going lo read several statements, one cf'o lime,
and that each parent should decide jf they agree or disagree with 1

he slatement.
‘ . .

*

LESSON.PLANS




Conlinuum
a continuous line from
agreement to disagreement

agres (without a doubt)
mostly agree hut have

somea doubis

maybe -not sure

disagres hut not
completely

Y

absolutely disagree

4. From the following met

. .. If children are told too much about sex,

hods of indicating choice, choose one and inst
accordingly :

* Have parents signal with thumbs up (agree) or thumbs down {disagree).

» Have parents who agree move to o
an agree symbol/sig'n), have those who disagree move to the other side of
the room {also marked with a disagree sytnbol/sign}, '

* Make a continuum from agree fo disagree (draw a line on the ground or
create an imaginary one between the twa signs)

+ Come up with your own way to det

ruct parents

ermine agreemeni/disagreement,

3. Read one statement from the list of co

mmonly held beliefs you polled prior to the
. session. You may also read from the list

of belief/values statement provided below.

4. Ask parents to indicate whether they agree, disagree or are not sure and to briefly
give reasons for the choices they made. '

3. Repeat steps 3 and 4 with another staiement from your values [ist. Alternate where
you start in asking the group to explain the positions faken.

SAMPLE BELIEFS/VALUES STATEMENTS

Don't forget to list the bellefs held In your community on this tople. Those come first.

* Parenis should be ihe major sourc

* Parents and children should neve
same time,

* Parenis should not answer mosi
adolescents.

* ' Children should not ask about their parents’ personal sex lives.

*« Children should know the facts about how they gof started and how they were
born befare age five. ’

e of sex information for their children.
I falk about sex without lalking about love at the

questions about sexuality until children are

they are likely to go too far in
expeiimenting.

ne side of the room {mark that area with

LESSON PLANS
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»  When you discuss sex with your child it is as good as giving them permission to have
SEX.

S0
-t

Parents need to know a lot in order to help their child with sexualif

y information.
* Parents should make all decisions for their children, -

8. Highlight the beliefs commeonly stated and call aitenfion 1o those beliefs that 5
tended to be very individual. Both are posilives.

?. Explore with the group: :
* Are commonly held béliefs acted on in this communily? How?
How can we act on our beliefs about these maiters in our own families?
What can we do to show that this belief is part of our value system?

How do differing beliefs on a particular fopic impact family life education in
the community? In your home?

N
10. Summarise important information shared. '

ADAPTATION/CONSIDERATION | :
1. What Are My Values could be adapted to intfroduce values on many important

idpics in family lite/sexuality education e.g. dgender roles, adolescent behaviour

and sexual conduct. In each case, prior investigation of community beliefs and
values should be polled and discussed. . )

—

1

e B
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INTRODUCTORY ACTIVITIES

ACTIVITY #‘8

fermiioc be defined

supplementary Information

o ;oA W p =

MY FAVOURITE INTRODUCTORY ACTIVITY

PURPOSE

TIME

MATERIALS

PREPARATION
L]

STEPS

ADAPTATION/CONSIDERATIONS

LESSON PLANS




WARM-UP ACTIVITIES & ENERGISERS
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WARM UP ACTIVITIES & ENERGISERS
ACTIVITY #1 | MUSICAL CHAIRS/PAPERS

PURPOSE  To energise the group
To build group cohesion

TIME 10-15 minutes.

PREPARAEON e musioal | MATERIALS

-.sect:ure niJms or ether musica . {* chairs, or sheets of paper

nstruments : « musical instrument

STEPS

1. Amange chairs or pieces of paper {about A4 size} in a circle, one for each
participant.

2.

Ask each member of the group to stand on the paper or sit on the chair until the
music begins. Tell them that once the music begins, they should dance around the
circle, sitling again only after the music stops.

Remove one chair/fone piece of paper while everyone is‘up dancing so that when
the music stops and each person attempls o find an "empty” place, there will be
one space less. The person who does not find a chair or paper must step out of the
game, He or she can help cheer the rest of the group on when the music resumes.

Repeat steps 2 and 3 until there is only one person left. That persan is the winner! The
winner may sing a song or do a dance to celebrale her/his victory.
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WARM UP ACTIVITIES & ENERGISERS

ACTIVITY #2

WHOSE SOUND IS THIS?

PURPOSE 1o energise the group
To promote group cohesion

TIME 5-10 minutes
PREPARATION FOR THE SESSION
* Nnone .

STEPS

1. Have the participants stand in a circla facing the centre.

2. Each participant chooses an animal and practices }"noking the sound of that anima,

3. Have one person start by making the sound of the animal he

/she has chosen. Then eqch
participant in turn makes 1he sound of the animal chosen.

ADAPTATION/CONSIDERATION .

A variation on this would be 1o have each person make his or her own unique sound, When
each person has had g turn, the perscn who starts the nex{ go-round should make someone

else's sound. The owner of that sound must jJump in next and make their own sound and thai of
another person. Laughter is guaranieed after a few ires. '
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WARM UP ACTIVITIES & ENERGISERS
ACTIVITY #2

“NAMES"

Parts of the reproductive
systerm in English or
vernacular:
penis
.vaging
testes
ovaries
ova
sperm
fallopian tubes
uterus
efc,

Methods of confraception:

rhythm

female condom
the pill

IUCD

condom

waist beads
mulezq

etc,

THE -SNAP CLAP NAME GAME

PURPOSE
in family fife education

TIME 15 minutes’

PREPARATION

* make a list of the "names” you will be asking
parents to choose from, wrile or draw them

* prepare the list of names on a piece of butcher paper
large enough for participants to see

STEPS

I Infroduce the session by ex
some of the words we will be hearing oft

To help pczr‘licib_anfs become more comforiable with the language used

MATERIALS
» list of “names"
« masking tape
* markers

plaining that we will all play @ name game that uses
en in our sessions, Assure them that no

insult is infended you simply want them to become familiar with some of the lerms

used in family life education.

2. Tell the group where you have chosen the names frém, then read each "name" on

your prepared-list out'loud. If the names are in English or if they are ‘new' to ihel

group, take care fo pronounce the names clearly.

3. Ask pariicipants to select one of the names you! hove,'geod as their individual
‘name” for this game. {No two people in the group can have the same "name").
Each parent (or your co-facititator) should print or draw the chosen name on the
masking tape provided. Tape the name on where it can be easily seen,

LESSON PLANS
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Sexually transmilted
infections:

40

- kalionde-onde

chinsonono
bola-bola
Husabi _
akasels
elc,

- -finger and the thumb together on ihe right hand 'for the 1
‘middle finger and the ihumb together on

.

Have each member of the group stand in a circle facin

g each other. Each person
should be able to see each other's name.

Teach the group the snap clap rhythm - Hit the thighs wiith open palms on one beat,
clap hands fogelher in front of the body on the second beat, snap the middle

hird beat, and snap the

the leit hand for*the fourth beat.
Continue that pattern keeping a steady four beat rhythm slowly. Continue to
practice the rhythm until every one hasit. :

Keep the rhythm going and starting wiih one of the names (facilitator can start wilh
his/hers) say the name during the snap clap of the fingers. Continue around ihe
circle in one direction saying the next name on the snap of the fingers. (To make it

easier let one 4 beat clap snap go in-between). Once people have the rhyihm
and can say the names the game begins. '

The person who slarts calls ouf
rhythm must call oul the name
rhythm is set, the word/name c

he name of anoiher person in the circle, who in
of someone else during the snap clap. (After the
alled out, the person has one set of clap snaps 1o
say the next name.} This pattern centinues unlil someone misses. (People will start
laughing and having fun so the miss isn'f really o problem.} Start the rhythm over
again and cantinue unfil the names/words have been said several fimes,

To close the activity you can lead a discussio
* How did that feel to say those words?2
*. How might this game help us talk to our childreng

n by asking the following questions:

CONSIDERATIONS/ADAPTATIONS

1.

2.

If people cannot read, they could iry memorising the names.

The use of vernacular may increase comfort bui ve

parts can also make some aroups very uncomfori
with insults.

rnacular words for reproductive
able because of its association

LESSON PLANS
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WARM UP ACTIVITIES & ENERGISERS
ACTIVITY #4 | MY FAVOURITE WARM UP ACTIVITY
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WARM UP ACTIVITIES & ENERGISERS
ACTIVITY #5 | GROUP FAVOURITES
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FRIENDLY EVALUATIONS

Growth resulls from absorbing
and digesting truth and putiing
it fo practice in dally fife.

White Eagle

EVALUATIONS
When parents don't read,

administer  the evaluation
verbally.

Read the Items out loud and
have a co-facilitalor assist in

recording pariicipant
responses.

The purpose of the evaluation is
to provide feedback on how
you are doing.

* are the Intended messages
being heard?

« is the programme, meefing
the needs of the parenis?

* what Impact did the
programme have an
participants$

What do you want to know
about how vyou are doing?

Don't be afaid to loock at the
faults,

LESSON PLANS

PARENT PROGRAMME EVALUATION

Date
(parent/child)

For the statements below, state your opinion by.ticking (v) in the dppropn'oié column.

| Q.m {male/female). lam a- . |-

Agree | Disagree Not Sure

1. A famlly life educatlon programme Is important,

2. Itlsimportant to have a family lite educalion class for
parents. -

3. The materials used were helpfuyl..

4. This programme will make it easier for me 1o falk wilh my
children.

The discussion questions wete helpful,

! enjoyed the small group discussions.

3

é.

7. 1felt comfortable porticipating in my group.
8. This programme was worlhwhile for our family.
?

| learned something in this class,

Please answer the following questions;

10, mecf aspects of the programme did you feel were most beneficial?

11. What suggestions, if any do you have for {uture programmes?

12, Why do you think this programme would be valuable to other parents and/or children?

13. What else would you like us to know about the programme?

Al




FRIENDL

EVALIATIONS

When parenls don't read,
fpdmikter  the  evalualion

verboky,

Readthe iilems out loud and
have a co-facllitator assist in

recortig patlicipant
respones,

The ppose of the evaluation is
to pnvide feedback on how
you aedoing.

+ arethe intended messages
béivg heard?

» Islhe sesslon meeling the
nexds of the parenis?

* wihal impact did ihe session
hae on parenls?

Whal do you wanl io know
about how you are "doing?
Don'tbe afiaid to look at ih
faults, h

Y EVALUATIONS

SESSION EVALUATION

In order for us to know what
whether or not we are accom
this evaluation of the session.

Complete the sentences below with your thoughts.

1. Ithink this sessions was

was valuable o you in this class and o help us assess
plishing what we have set oul fo do, we ask you fo fill out

2. The parent educator was

3. During the sessions | feli

4. |wonderif

.. llearned |

6. | think other people in'the group

/. My main complaint is

8. I'would also like you to know that

ADAPTATIONS/CONSIDERATION

When parents don't read, you read the stalements to
respornses.

the group and record their

LESSON PLANS
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FRIENDLY EVALUATIONS
| SESSION ’EVALUATION.

Please complete these questions to give us some feedback on this prog‘:ramme. You

| do nol need to sign your name. Thank you. '
EVALUATIONS : ) .
When parents don't' read, ; .
administer  the  evaluation lam (male/female) _ {parent/child)
verbally,
Read the ifems out loud and 1. Two things | liked about this session were
have a co-facilitator assist In _
recording participant .
responses,

2. The things ! did not like about 1his session are
The purpose of the evaluation is

to provide feedback on how
you are doing.

3. The session would be betterif

+ are the Intended messages
belng heard?

« is the session meeting the 4. As aresult of this session | will be able to talk with my children about
neads of the parents? .

* what impact did the sesslon
have on parents$

5. tstill want to ask about

What do you want fo know
about how you are doing?
Ei,?t:: he afraid fo look at the 6. The parent educator’s skills are [circle one, please)

poor .average excellent

7. Other comments:

LEGSON PLANS. -




FRIENDLY EVALUATION S .
| MY FAVOUTITE EVALUATION FORMAT
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CLOSURES

At the ehd of each session it Is helptul to bring poriicipcnfs'iogefher and ask them

how they felt about the session. It allows you to reconnect with each participant and
their individual needs in q non-threatening way. Negative senfiments will be dispelled
before the next session and positive sentiment will reinforce and nourish the learning
that has begun. There are many ways of doing this. The culture is filled with rituals for
marking endings and fransitions. Find ones that feel good to you. Some examples of

closings are provided below. Use them to inspire a closing ritual that feels comfortable
to you and the parents You serve,

EXAMPLES MATERIALS
®THE DROP BOX sdecorated
' container
spaper
STEPS smarkers/crayons

1. Decorate a container large enough to hold pieces of poper."'

A basket or 2-litre ice cream coniainer or cardboard box would do fine. Decorate
50 it looks special.

2. Ask each participant to write or draw a
a) how they are feeling

b} what they have gained in the session just completed.

Explain that this sharing should be anonymous, then have them fold and drop the
paper Into that speclal decorated coniainer,

picture on a piece of paper telling us:

3. Ask each participant to take piece of paper from the container and share what is

on it with the group. If it is a picture, they should try o interpret what that picture
portrays.

LESSON PLANS 47




®CLOSING CIRCLES

I. Have lhe group sitin a circle. Each in lun s
* "What was most helpful foday was...."

Addilional go-rounds may include other siate
* "Whatllearned was. "

+ “Something else I'd like to say..."

hould finish {he sentence:

menis, such as:

2. Have the group sit in a circle, Each in furn should relate what they are feeling
ihrough'o) asong b)acodeor ¢j q mime,

They may also relate their evaluation of the session in this manner.

®TOSS-SPEAK

MATERIALS
cloth ball

STEPS
1.

Have the group sit so that Everyone can see each other.

2. Tell them that when the ‘bal}’ lands their way the

they felt about the session, what 'they leamed, what the session inspired them o

think about, what they wilt do with this new infermation or perspective gained, elc.
Be specific in what you want them to comment on. -

y will have to speak -io tell us how

3. The facilitator begins by modelling

the exercise. Express your feelings on the topic
specified, and then toss the object t

0 someone in the group.

4. The person catching the 'ball*

now has o express her/his feelings on the lopic
specified. Once done, s/her toss

es it to someone else in the group.

The toss-speak continues until everyone has had a turn fo share.

LESSON PLANS
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CLOSURES |
MY FAVOURITE CLOSING EXERCISE
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CLOSURES |
‘MY FAVOURITE CLOSING EXERCISE

LESSON PLANS
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EXAMINING ATTITUDES
LESSON #1

. Nosex belors morniage.

2, Boys and gkis can't be
tiends-Chikwi tapalama na
mullio.

3. -Awoman must be [alihiyl
bul not necessarily the
man-Ubuchende bwa
mwaume labo na chupo,

4. A wlle must be submissive
to her husband and always
be avallable for sex.

6. Males are superior to
females-A Kaume
takachepa,

6. Incest s taboo-Amaso ya

nkashl fayemya mutimg,
bukala.,

. Sexanylime but with a
condom o avold STD/HLY.
2. We all have the freedom to
. make our own indlvidual
decisions about sex,
3. Thera should be no
inlerference from parents.

PAST, PRESENT, AND FUTURE

PURPOSE To examine conflicting messages children recelve about sexual conduct N
To help parents Identify the messages they want communicated to thewr
children

TIME 40 minutes

PREPARATION R

s secure 2 other parent educators to co-faciitate -MATERIALS

» observe adverts and popular songs on TV and radio «paper&pen -

for sex-related messages conveyed :

s record these messages

STEPS

1. Infroduce the session by staling the purpose of the toplc. Explaln that as a
group you will be looking al what our cullure teaches children qbout‘
sexuality and sexual conduct. i :

2. Divide the group Inlo smalier groups so that elther you or your co-facllitators
Qassist each group.

>
L}

3. Instruct the first group to brainstorm: “messages our culfure/the sociely
communicated to children about sexuality and sexual conduct in the PAST". .. .
Instruct the second group tp brainstorm: "messages our culture/the soclety S
presently communicates fo childran about sexuallty and sexual-conduct”, - -3
and lastly, have the'third: gfjctjp,f_brclnstqm:ii.t'messcgié's';{_héﬁﬂgvantithe_lt_', RRRPANCE
children fo hear In the future about sexuality dnd sexual conduct”.’ Each co=. .
facilitator should record the messages shared In their respective.groups.; - * 7 -

[ . T ‘
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1,

12,

SexIs OK. Praclice makes
perfect, ‘

Girls and boys are equal,
Test firsk, then many
Homosexuallty is normal,
Sexls tove. No sex, no love.
Having more sexual
partners Is fun.

. Parents are old fashioned.
. Discos, films daling ore the

modem things to do.

Education fist, manlage
later,

ItIs normal and OK 1o say
no to sex,

« . Use a condom every lime

you have sexual
Intercourse.

Boys and gkls treasure your
virginlty,

Once Is ali It 1akes to get
pregnant and be Infacled
with HIV,

Openness is the key to g
better relationship,

A woman Is not a sex toal.
No sex belore moriage.
Maay frst and tase later.

. Talk about sex and prevent

negative consequencas.
Sex control is the key to
fidelity,

Boys and giis are equal,

{1

TEE O vy

4. Ask the co-facllitators to read their group responsés out loud.

In the left column are
examples of messages parents have shared, :

5. Discuss the conlributlons from each group, gulded by the followlng questions:
*Whal do you notice in the ihree sels of messages?
. oIn what ways are they different? Similarg
*Are there messages for the FUTURE which you do not suppor? How might you
modlfy or strangthen the messages?

*How can adulls relnforce the values they want children to have?

*Who teaches children about sexuality & sexual conduct? Who do we want fo be
doing ii? : i

sWhat may hinder our ability to commun}c'o-i-e with our children about sexual
matters$ . ..

6. Summarise ihe sesslon by highlighting the main polnts and key lessons leamned.

ADAPTATIONS/CONSIDERATIONS

1. It the parents can read, the maessages shared may be written on buicher paper for
all o see and compdare,

2.. This lesson may be followed with an activity for parents io praciice telling thelr
children what they want them 1o know aboui sexuality and sexual conducl, Ask
parents to create songs or role-plays where they musi falk to {heir child aboul a
topic related to sex, and give the appropriaie message,

LESSON FLANS




'EXAMINING ATTITUDES

LESSON #2:

DISCUSSION QUESTIONS

I. Whal do you nolice about
the toplcst

2. Are there any items on any

- of the lists thal you would
nol discuss  with  your
teenage childt why?

. 3. Are there llems that wete

left off the lists that need to
be Includac_i_? .

4, Which toplcs ore the most
difficult to discuss?

3. What makes it more difficult

lo discuss some loplcs than
others?

6. What might make dlscussion
ol these topics possible?

7. Would your childcen have

the same topics on the lists
as you do?

LESSON PLANS

WHAT CHILDREN SHOULD KNOW

PURPOSE To 'he]p 'pcrénls idénlify the information, values; and skills they believe

children need to have about sex and family life.

TIME 30 minuies.

PREPARATION MATERIALS
* SQCUre cq—fccﬂﬂoiors for the session « paper & pen
STEPS

b, Infroduce the session by reminding parenls that if is important to think about what

we want our children fo know and do as we raise them. Explain that we are going
to look at what we think our children need to know and be able o do to become
sexually healthy and responsible adults.

2. Divide the group into smaller groups and assign a co-facilitalor to each group with
a piece of paper and pen. S T

Ask aeach group‘io share what lhey feel is the MOST important for adolescents to

know about sexuglity, sexual conduct and family life. Give the groups 10 minutes to
complete fhis exercise.

Have the parents reconvene as one group and share their lists, The co-facilitators
can read the list of topics recorded., Discuss each fopic offered.

5. Conlinue the discussion guided b)ffhe questions listed in the left column,




the ways in which the programme can support
n the areqas mdlcgied
. 94-'»

6. Summarise discussion and identify
parents in educating Iheir children i

R

ADAPTATIONS/CONSIDERAT]ONS .
‘1, it there are children in the ¢ group ‘Rave' Ihern do a Ilst of their own,

2 If parents can read, record the lisls generaled on‘butcher paper for all to see and

compare.




LXAMINING ATTITUDES
LESSON #3

QUESTIONS ON TEENS

+  What's ihe SIHNGLE mosi
important thing loday's
lzens need to know aboul
sexualily?

¢« What kind of sexual
behaviour does ihe cutiure
expect from teens? How
does the cutlure
communicale lhose
expeclationsy

» What do you mast want your
teens to hear from you
abeut sexuality?

«  What stops you from lalking
with your teen aboul secual
malierse

+  Who/wha! is the maosl
powerlul sexuality educator
in your teen's life? How do
you feet aboul that? wihot
would you chonge?

LESSON PLANS

MESSAGES FOR MY TEEN

PURPOSE To think abcut the messanes feenagers need o receive aboul sex
To examine cultura imilerces on feenags sevual conduc
To examine barriers t- communicating with ieens on sexual mallers
TIME 60 minuteas
PREFPARATION

«secure 2-3 parent educators to co-faciliiate
* prepare a sheel with the questions in '2ft column for
each co-facilitator to use

MATERIALS
¢ QUESTIONS ON TEENS
s paper & pen

STEPS

t.

Introduce the session Ly rerminding porents thal it is imporiant for us o think aboul
whal we want our children to know and do as we raise them. Explain that we are

going to look at what we think leenagers need o know and be able to do o
become sexually haallhy and 1 msibile aclults,

Ask the group to dascribe whai leen: are [ike todiay,

Divide parents into 3 or 4 smailer grovps and assign a parent educalar o each
group. The number of smaller atoups will be cependent on ihe number of
educators available to co-facilitole.

Ask each group fo answer the CUETTIONS O TEELS (see lefl calummn
group’s parent educaior will read alzud, cne al o lime,
should recerd the groups' responses. Aliow o {ew minut

} which each
The educator assigned
es for discussion.

L1
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5. Have the smaller groups reconvene as one and share their responsas,

6. Explore both lessons learned and unresolved issues:

* .What are the mosl important things you've learned or discovered from
Ihis activity?

«  Whal questions remain for you? To whom or where can you turn for help
with lhose questions

7. Summarise by asking ihe parents to share what they have leaned. Righlight the
main points and key lessons learned,.

ADAPTATIONS/CONSIDERATIONS

If parents read, use butcher paper and markers to record responses. Display the
responses for all participanis to see.

LESS0ON PLANS
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EXAMINING ATTITUDES

LESSON #4

values

* deeply held beliefs which
are prized, cherished and
publicly aflimecd

In order for a belief lo be

considered a value, it must

be

» freely chosen

¢ chosen from a number of
alternalives

« acted upon

» publicly affiimec

Here are some of lhe ways in
which  our values are
shaped:

one’s lived experience
—through a system of kial
and error, one comes fo
establish a system of values
which guides personal
choices and behaviours
moralising

—parents, elders & key
socialising institutions tell us
what is right and wrong and
enforce behaviours in

accordance with those
vatues

HOW PERSONAL VALUES ARE SHAPED

PURPOSE To help parents understand how children’s values are shaped
TIME 60 minutes
PREPARATION

» review noles in Lesson 4 (lefl column)on the concepts
to be discussed so that you are comfortable in your
understanding of the distinctions between lerms

» make drawings or cut out illustrations depicting messages
conveyed in popular media that become perscnal values.

STEPS
. Infreduce the session by reviewing the meaning of values.

2.

Us better able lo influence our children's values.

in front of the group so that erverYOne can easily see il,

4. Ask the group:
"Whal influences values in our cultureg”

MATERIALS
+» bulcher paper or old
cardboard box
e markers
= Pritt stick

Explain that today's session will explore tactors thal influence our beliefs and how
we come lo accept ceriain beliefs as personal values. Explain that the process of
values formation is the same for children so understand how it works for us will make

. Draw a large circle on a piece of buicher paper or the side of an old cardboard
box. You can increase the surface area by opening one side of the box and
flattening the cardboard. Divide the circle inlo eight'seclions. Place the circle the

LESSON PLANS
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madelling

~—parents, elders and key
leaders setting a living
example for young people
fo follow; consistency
belween deeds and wards in
key areas of the saciety
—the media and olher
sources of popular culiure
set standards and madel
values in ways that are so
captivating many people,
young and old alike, iry to
emulate

QUESTIONS ABOUT
VALUES

Which  messages  work
against ihe values you
© would like to promote?

+  Which rmessages suprport
your vaiues?

«  What othar  messages
would you like to add2

v Are there other sources of
influence we have not
menlidned?

«  What messages come from
these sources?

»  Does you behaviaur reliect

ihe values you want your
children io adopi?

58

5. Label the seclions of the cicle with each of t
paricipants.  {Examples may include religion, fa
culfure in general, television and movies,)
section. If similar sources are offered, iry

- _hecnding. Label each section as the group gives answers,

he influences mentioned by
mily, peers, music, education,
Place one source of influence in edch
to calegorise them under g general

6. Then choose one of the nexilwo oplions.

* Ask the group to brainstorm messages and values being promoted by each
of the sources listed. Write or draw a picture of the message within the
appropriaie section. If you are drawing, you will need more paper.

+ Divide the group inlo smaller groups and assign each group q different

source ol influence from the circle. Ask them io make a list of messages and
values being promoled from that source.

6. Follow step 5 with a discussion guided by the QUESTIONS ABOUT VALUES in the left
column,

/. Summarise the session by .asking the parents to share what they have learned.
Highlight the main points and key lessons learned, ’

ADAPTATIONS/CONSIDERATIONS

I. Divide Ihe group inio smaller groupings. Have each sub-group design a skelch,
dance or song Ihatl porrays the messages communicated from ihe source
assigned. Then have ihe groups perform for the entire group.

AN

Divide the group into smaller groupings.  Ask each sub-group design a skefch,
dance or song which porirays the messages they would wish their children to hear.
Then have the groups perform for the entire group.

3. You may present messages from the media pictorially in a number of ways:

—<cul oul piclures from newspaper, magazines, etc. paste them on a piece of
manila or heavy paper and use pritt stick to lack them wherever and whenever
they are needed.

~—prepare your own illustrations ahead of i

me and use them in the way described
above

LESSON PLANS

LI

BRI

::;:‘."?:I:‘.'.L -

SNl

113

agd

-
t
i
v

w ' m ] ﬁ;‘rzlﬁﬂ}.




i
. EXAMINING ATTITUDES
Lesson #8 | MY OWN LESSON ON EXAMINING
ATTITUDES & VALUES
PURPOSE
) definitions of key concepls TIME
= . Fupplerngntary
) information PREPARATION T A
k3 « other information related * i *
to exercise described in * I .
% lesson plan e ————
- STEPS
- 1.
- 2.
£  LESSON PLANS 59




supplementary information

ADAPTATIONS/CONSIDERATIONS
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THE FAMILY
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THE FAMILY

LESSON #1

GENOGRAM

{chart of a person's ancestry)

Grandma Grandfather

Grandpa Grandmother

Father Mother

Brother ;4 Me | Sisier

family :

group of people related by
blood, mamiage or mutual
commitment fo support and
care for each other

family structure

the ways In which people
define family membership and
how those members are
organised

WHO 1S MY FAMILY?

PURPOSE To infroduce different typeé of family units -
To explore new or emerging family structures

TIME 60 minutes
PREPARATION :
« review Chapter 1, Family Life Educaiion; A Curmiculumn for
Teachers & Trainers - . MATERIALS
» prepare a five minute "family story” refafing how . * paper
~ your family has moved or changed in the last two generations » markers/crayons

{In your story, describe who is included in your family, your family size,
where they live, what is interesting & unique about them.

STEPS
1. Present your family story. You are modelling this exercise by going first.

2, Explain that we will be looking at family and examining how they are alike and how they are
different. Y

3. Distribute paper and markers or crayons to the group. Ask each parlicipant to draw a

picture of her/his own family history. If couples are presenf, they may work fogether.
Encourage creativity.

4. Invite volunteers o present their family history. Some people may be shy about sharing early
on in the programme, do not force pariicipation.

LESSON PLANS
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3. Process what was being shared in the s
queslions that you feel are relevant
change. For example:

6. Summarise the session by asking the pa
main points and key lessons learned.

maller groups. After each presenfation, ask a few
to undersianding the dynamics of family siructures and

What did you discover about your family while doing this? .
How have individual family members contiibuted 1o the family's welfare 2

Which family members would you ask to raise your children if something happened to
you, and why#? '

Do you have friends you consider "family"¢
Who Is your favourite family member, and why?
Do you know olher families that are organised in a way that is differ

Are there changes’in what families expect of each other? '
Why are families changing?

ent from your own?

...other questions you feé_l are relevant.

rents to share what they have learmed. Restate t_he

ADAPTATIONS/CONSIDERATIONS

1. Parficipants could be asked to present snaps, a story,
describes their family or the meaning of famiily to them.

2. Pariicipants can be asked 1o bn'hg in an orﬁcle: clothing,

a dance, song, sketch, etc. which

a blonkét a picture, a curio

-~ something that was handed down 1o them from a family member. Each should describe

the arlicle and the feelin
belonged.

g they attach io the family member to whom the object once

. LESSON PLANS
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THE FAMILY
LESSON #z2

DO YOU KNOW YOUR CHILD?
{only your child can grade Ihis for you)

1. What's your child's favourite

game?

2. Whatis your child's favourite
colour?

3. What annoys your child
mosie

What's your child's age?

What's the name ef your

child's best friend?

6. What's your child's favourite
sport?

7. What grade is your child
doing?

8. Given the cholce what relish
would your child pick for
-suppery

?.  What's your child's favourite

music?

oo

DO YOU KNOW YOUR FAMILY?

PURPOSE

TIME 15 minutes

PREPARATION - _
» arange for 2-3 other parent educators io co-facililale
s copy questions for co-facilitators

s review pp. 38-40 in_ELE Cuniculum, Responsible
Parenting

STEPS

To encourage communication belween parents and their children

MATERIALS
« DO YOU KNOW YOUR CHILD

1. Infroduce the session by staling the purpose of the fopic. Acknowledge how easy it
is o focus on the day to day duties of parenting and forget about getting to know

your child as a person. Remind parents that mainiaining open communication
increases lhe likelihood of their child sharing difficullies with them.

10. What does your child want to

do in the future?

« Do your child's friends call

him or her by a nickname? if
so, what is it§

. What would your child prefer .

to doin 1he evening, visit g
friend read?

. What's your child’s favourlte

subject in school?

. What was the |as! nice thing

your child did for you that
was d real surprise?

Divide the group into 2-3 smaller groups. (depending on the number of co-
facilitalors available) .and pair each group with a co-facilitator, Co-facilitators
should be already equipped wilh DO YOU KNOW YOUR CHILD questionnaire. v
Have co-faciliiators read the questions out loud and ask participants to answer as
many as they can. Each should make a wiitten summary of parents' responses.

. Regroup and have each co-facilitator summarise the responses given in each

group. Allow time for discussion and comection or completion of answers to
questions missed or not answered.

* Inwhich areas did parenis know their children best?
{
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. o B
Dg You KNOV:’ YOUR ZAT:INE? 5. Discuss the following: | i
fonly your parent can grade this for you) + How much did you know about your parent/child? Lo TR
1. How did your parents mesi? * What surprised you about what you knew or didn'f know? _ o
2. What household chore does . * Which questions were most difficult 1o answer2 § i
your mother disfike doing? * Whatis the importance of knowing these things aboul your childg -
3. Does either of your parents talk . .
" 1o you about sex? . . . i
4. Dass your father believe In love 8. Summarise the session by asking the parenis o share what they have learned. h
at first sightg Highlight the main points and key lessons learned. : :
3. How old were your parents i
when they got mamied? - - pat
6. What's the name of your &l
mothei's/father's best frisnd? ADAPTATIONS/CONSIDERATIONS
7. Which of these can your 1. This exercise may be used in a pareni group or in q parent/child group. If both T
iﬁ:\‘f&"f;gﬁ;d&ﬂi} malzo parent and child are readers, have them interview each other using the questions
wash, cook, make a bed, which you can eitner post on buicher paper or distribute individually.
mend clothes? ) Lo . F"
8. Has YOU; moiher/fottiher bought 2. If both parents read, assign this exercise as homework after the first session. Use ihe
o @Teffwhé?%fff&hﬁ imather discussion questions above to process the homework oncs the parents return. You
born? might also ask them how much 1heir children knew about them and why? Would 4
10. What's the lasl present your they want that o change? &
parents gave you?
11. Do your parenis listen to music? oy
What kind3 £
12. Do your parent attend religious =
services? .
13. What is your fathers/mother's 3
favaurite colour? i)
14. What does your mother's and ’
father's job involve? =
&4 LESSON PLA*
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THE FAMILY

LESSON #3

STATEMENTS ABOUT
FAMILY

Three things | particularly like
about my family are...

The best time | ever had with
my family was,..

Two family custoemns that |
especially fike are...

The one lesson | learned in
my family that } would like to
pass on to my children is..,

The time | felf closest to my
family was...

One family fradifion { disliked
alot was...

A GENERATION OF FAMILIES

PURPOSE To examine family traditions and values
To explore how these may be preserved

l E 60 minutes )
PREPARATION FOR THE SESSION

« In your session before this, ask parenis to bring something

/OUr session , , MATERIALS
which symbolises family to the session. «none

STEPS

1.

Introduce the session by reminding parents of the important role family plays in
influencing children's values. Explain that in this session we will examine our family

traditions with a critical eye, identifying those traditions we want o preserve for our”

children. The things we have brought and the stories we will share will help us

remember the feelings associated with family and fraditions.

Have each participant tell the group about what s/he has brought to share.

3. Divide parenis into smaller grou E

ps. To goal is fo creafe an environment conducive
to sharing among participants.

4. Have each group discuss their memories and feelings about family fraditions. The o
y igger this exploraiion.’ You.may read these or "+
mily life -one at @ fime. Allow 4-5 ...

statements in the left column ma
other statements you feel will elicit memories of fa
minutes of discussion after each statement is read.

LESSON PLANS




As a young child | remember
sifing around the fire with
my grandparents. They used
to tell me that the most
important things In life are...

8. Read the statement in the left colu

Ask a few members of the grbup to present some of f
discussed in the small groups io the entire group. Present
of role-plays, dances or songs. Ask the group to guess wh

he family fraditions they
ation may be in the form
atis being presented.

mn and have the group, list the things their
families believed to be important that they also want 1o Pass on to their children,

Ask parents 1o list the values, traditions and commitments that are imporiant in their
own famiiies. - .

6'..7 Ask parents to share what they have learned from the exercise.

summarise the session by reinforcing the main points and key lessons learned.

HOMEWORK ASSIGNMENT

Ask the participants 1o share the lessons learned about family fraditions and family

values with their children when they get home and report back during the next session
on how the discussions at home went.

ADAPTATIONS/CONSIDERATIONS
Parficipants can present thelr family stories through drama or skits,

LESSON PLANS
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FAMILY -

JN #4

- role

par! played by individual
members within a family, roles
ore influenced by expectalions
of what is appropriale for that
member, one's funclions, e.g.
provider, slary leller, care giver

right

a privilege you are entitled lo
no matter what

responslbllity

duties one is expecied lo
perform within the family, your
abligations

LESSON PLANS

OUR ROLES AND RESPONSIBILITIES

PURPOSE To identify the roles we need to perform in creaiing a healthy family life .
To explore the rights and responsibilities of family members

TIME 40 minufes

PREPARATION

e secure | or 2 other poreni educcﬂors to co—focmicﬂe
s review Chapter 1 in FLE Curiculum, The Family
« review Chapter 10 in FLE Curmiculum, Youth Rights

STEPS
1.

2. Divide parents into groups of 8 or so and assign a co-facilitator to each group.

3. Ask each group fo brainsiorm all the roles or functions ‘that must be performed
within a family in order for the family ioc opercte well, and for its members to be
healthy and happy.

4.. Ask the'group to select the 8 roles they consider most important and assign one o ,\ |
each person in the group. The group should identify as many roles as: 1here are
people present.

5.

creativel
audience identify the roles being enacled?

MATERIALS
e paper & pen

introduce the session by siohng the topic and the purpose of the session.

Each memberis then to presént one of the roles using drama, role-play or song. Be
Limit the presentations.to 4 minules. Can the porhc.*tponis formlng 1he




* Which qre the  most
important  roles o he
performed in your family?

and  why? ‘{Encourage

Parents to see that qy roles
cary lmportance].

*  What roles do children play
in the familyg

*  What \‘roles are often not
appreciated?

DISC,_USSION QUESTIONS

* Are spacial Privileges given
to specific roles within the
family :

* low do You feel about
those Privileges?

* How do you teach your
children about the
responsibilities associated
with the various family roles?

* What happens jf a person
does noi assume  his/her
responsibility?

* What rights would you like
Pesons to have thnt they
may not have now?

* How can we help family
members understand that
rights come with
responsibility?

* How can we help parents
understand children's righisg

roles and responsibilities. A few
" discussion started.

go along with the varioys roles described. _
Group 2: Review the list of roles generated in Step 4. Ask the other group to brainsiorm
a list of rights or privileges that go along with the roles described,

8. Have the smaller groups reconvene as one. Starting with Group 1, aik the reporter

from each group to share the list developed in his/her group. Co-facilitators can
assist if the reporter forgets anyihing,

9. Foreach responsibility mentioned, ask the group to determine if it applies to parents

or to children. there is disagreement, have the group talk about those
disagreements.

10. Repeat Steps 8 and 9 with the list of rights.
11. Discuss the issues raised by the qUesiions in left column.

12, Summarise the session by asking parents {o share what they learned. Highlight the
main points and key lessons learned

ADAPTATIONS/CONSlDERATIONS

1. If parents read, use butcher 'pc:per'io list contribufions. Post the lists generated for
easy reference.

2. At the end of the lesson you may include a role-piay where parents falk to thejr
children about nghts and responsibilities,

LESSON DT anie
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THE
LESSON &

gender

¢ lhe social interprelalion of
what il means 1o ber Temacales
ot tnale

» aender expacialions diffor
from place 1o place and
change over lime

s one is laughl one's gender
roles,-i.e. how lo be lfeminine
ot masculine -il is nol
something you are boin
knowing

responsibility
dulies we are expecled lo

petfarm or obligations we have
to fullil

LESSON PLANS

FAMILY

GENDER & RESPONSIBILITY IN

RELATIONSHIPS

I'fURPOSE' To explore ways in which gender alfecls responsibifify

Ta examine Ihe meaning of responsibilily in a relalionship.
TIME 60 minutes
PREPARATION

= review Chapler 3in FLE Curriculum, Gender And Sexual
Expression

»review Chapler 5 in FLE Curmiculum, Relationships
secure a co-facilitator of the cpposite sex

MATERIALS
* paper & pen

STEPS

1.

. Divide participanis inlo 2 accordin

Explain that our society/culture defines how we should behave as females or males.
This social inferpretalion of what il means {o be born a woman or a man influences
out views on whal our respeclive responsibililies are in a relationship. Today we will
explore how gender impacts relationships belween men and women, how we feel
aboul it and whether or not these gender expectalions serve our best inlerests.

g lo sex and assign a parent educalor, equipped
wilh paper aned pen, to each group,

Ask each group to brainstorm behaviours which occur in relalionships wilh persons of
the oppesile gender and o list 1he behaviours by gender, i.e., pul “M" for those for
Mmales anz "F" for females.)

§
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QUESTIONS

What do you nolice about the
lists?

What do you noiice on one list
that is\ not an the alhert

What behaviours would you
want on botih lisis2

What behaviours are not on

the lists that you would want
1o be lhere?

How do you {eel about whai is
on fhe lisls?

What does “responsibifity”
meon?

. After the exercise, have he gariici

. Ask the co-faciliiafor to read ihe lis

. Ask the group fo compare the
" wilhin relationships. You may use ihe

pards regroup and share the behaviours
discussed. The co-faciliiator shouid consull the fis! recorded to ensure that the report
capfures all thal veas shared in ihe smaller groups.

fs aloud and encourage participants question
each other for clarification.

lists and discuss responsibililies of men and women

questions on the left column or any other you
find appropriate for guiding Ihe discussion.

. Summarise the session by asking the parenis to share what they have learned.

Highlight the main poinis ancl key lessons learned.

———— 1
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THE FAMILY

LESSON #6:

MEEBELO’S STORY

Meebelo, 13 years, has been
warking as a domestic servant for
avyearin tusaka. Her molher lives

In arural areq. 45 Ems from Lusaka. |

Her father works in Luanshya.
Meebelo lives in the servant's
quarter behind her emplayer's
house, i has nelther running

- waler nor a toilet. She sleeps on a
mat and has a few clolhs for
cover. She has had a persistent
cough for 3 monlhs. Meebelo
works from 06:00 hours to 20:00
hours, Monday fo Saturday.

During this time she has no breaks
axcept meal limes when she is
offered something to eat.
Meebelo swesps, washes clothes,
irons, cooks, makes beds, polishes
shoes, and tends to iwo small
children for five hours each
allernoon. Meeabelo cannot raod
or write; In fact she has no Hime for
school or any recreational activity,
And allthough she does the samea
wark as adult-servants, Meebelo
ieceives less than one half the pay
-of adult-servanis. She sends a

" porlion of her pay lo her mother
each monih 1o help wiih her three
baby brolhers and sisters.

Because her employer has litlle
lalerance for a child's clumsiness,
Meebelo risks dismissal if she
breaks anylhing or makes a
mistake.

PARENTS, CHILDREN AND THE LAW

PURPOSE To examine the laws regarding the rights of children and youth

To identily condilions which violale young people's righls
To discuss the responsibililies of adulis in sateguarding young people's

rights
TIME 60 Minules
PREPARATION
« review Chapter 10 in FLE Cuniculum, Youth Rights MATERIALS
«review Chapler 6 in FLE Curmicylum, Responsible Parenting ~ |* MEEBELO'S STORY '
consult with youth advocales for information & and * agree & disagree signs
speakers on Children's and Youlh Rights » booklets on Youlh Rights
STEPS

I Infroduce the session by reminding parenis of how imporiani the job of pareniing is.

Jobs of lesser importance require special educalion and experience yet most of us
venture into parenling armeacdi only with our memories of how we were raised. We
know very lilile about children's development or aboul the laws which conter
special righls und consideralions on children. We all take our abilily o be good
parents seriously so the more informaiion we have lo help us be beiter parents, ihe
betler off we and our children will be. Today we will look at some of the laws

safeguarding children’s rights and discuss their implications for our conduct as
parents,

2. Read Meebelo's Story

= Ask the group discuss ihe story guided by the following queslions:
+ Do you feel thal Meebelo is being mistrealed? if so, by whom®

+ What is Meebelo experiencing in lile 2

* Whatis missing in Meebelo's lifle?

"~
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CHILDREN'S RIGHTS
(Arlicle 24}

Chitd refers fo pesons unchy

- the

age of 18 yeuws.

= All children have aright 1o

=

a name and nationality.

\
They have aright io know
and be cared for by their
parents, providing that
such contacl is in iheir
besl interesi.

Children are protected
against ecohomic
exploitation, Children
under the age of 14
cannot do work that is
dangerous 1o their healih
or well being. or work that
inlerferes wilh their
education. No employer
can force children to do
work simply because their
parents are employees.

* How do you Ihink Ihis experience will alfect Meebelo's future?

« Doos she nead piolection? ,

 Is Meebelo's frealment "child abuse"? Yes or No. Give reasons for your
answer. (Forced choice will create q good discussion of lhe fopic.)

3. Ask the group to describe lypes of behaviours or conditions they would consider

child abuse. Offer the following definition:

Child abuse is the misuse of children fhrough the exercise of physical
force, emotional blackmail or other forms of coercion. It -is the unfair
-exercise of power over children. Adulls by virtue of physical size and
socially conferred authority can and sometimes do abuse children in
their care. Abuse invoives intimidation, isolation, making children feel

bad about themselves, making children do sexual things against their will,
threats, etc.

Review the righls of children ceniered by Arficle 24 of the constitution. (Left
Columnj

Review lhe rights of the child coniferred by the Uniled Nafions Convenlion on The
Rights of the Child, to which Zambia is a signatory. See sheet allached.

summarise the session by asking parents 1o share what they have learned. Highlight
the main points and key lessons {earned.

ADAPTATIONS/CONSIDERATiON§ o

1.

Have the group recount sicries of child abuse they know of. Qffer those stories
instead for analysis and discussion.

Review the newspapers for current siories of child abuse. Prasent those for analysis -

and discussion.
This lesson could be followed with a session on Responsible Parenting.

1z
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UNITED NATIONS -
CONVENTION ON THE RIGHTS OF THE CHILD

The right to life.
develop.

The state must mote sure every chiid has a chance lo live and

The right o health care. Children have he righi to excellent health. They have the

right to health care lo prevent and lreal sickness. Every child musl have access io
health care and clinics o preven! and ireat sicknesses.

The right fo social ﬂecluity. Social securily is money which the slale provides for basic

needs such as food, clolhing and housing. If a child's guardian is unable 1o supporl Ihe
child, the state must help support the child.

The right to family life. Parenis and guardians are responsible for the upbringing and
development of their children. They must provide their children a safe home, food,
clothing. schoaling and proteclion. Children and parents have aight to live togeiher
except when a court of law decides thal il is nol in ihe child's best interest to do so.

The right of parents and children living in different couniries.
children from being taken to, and kep! in another couniry away
child’s parents live in different counlries, 1he child has a right |

The state must protect
from their parents. If a
o see both parents,

The rights of children in adoption. The siale musl do w
cases of adoption. A child who cannol be cared for or a
has ihe right to be adopted by parents in another count

hat is best for the child in all
dopted in his/her own country
ry.

The right to education. All children have equal rights to educalion. Educalion musl
develop children's personality and talents. Il musi also develop chitdren's respect for
human righls, their parents, their culiure and their language and beliefs. Education
must prepare the child to live in a free sociely, in a spiril of understanding, peace,
lolerance, equalily among men and women and fiiendship among all people,

LESSON PLANS
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The right to recreation. Children have the right to rest and free fime in which to play
and take part in cultural activilies like reading, story telling, music and the arts.

The rights of the disabled child. Children with physical and mental difficuliies have the
right to live a full and decent iife in dignily. They have the right fo special care which
could help improve their disabilifies. They must have special care in the form of
education, training for work, healih care, resl and play.

The right to privacy. The state must proteci the child's private life, family, home,
personal letters, name, honour and repulation from people who Iy to inferfere with this
privacy in wrong or unlawful ways. '

The right of choice. Children have 5ih right 1o choose their religious beliefs, have ideas
and think freely, to speech freely and voice Iheir opinion. Parenis have the right to
guide their children and help them make choices which are in their besl interest.

The right to be protected. Children have the righl fo receive and give information and

ideas of all kinds. However the siate must prolect children from information which
harms them. Parents and guardians may not neglect or freat children viclently or
cruelly. Children may not be tortured or punished in a cruel or inhuman way. Children
may not be used to make money by doing work which is dangerous, harmful or
interferes wiih their educalion. Children may not be raped, used for sex or be sexually
abused. The state must prevent children from being siolen or sold. The siate must

help
abused and neglected children gel better and become part of the communit

y again.

74
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THE
LESSON #7

PARENT-CHILD CONFLICTS

1.

Remember fo build in cases
shared in the session and
cases gathered from lhe
communily poll. These are
likely to be the maost
relevant,

Your 19-year-old daughler,
who is now working. wanis
to mave in with her
girlfriend lives wilh a
boylriend.

Your young son (preleen or
early teen) has become
friendly with older boys
whaom you have teevon 1o
believe are having vox,
drinking and pai lying wilclly.

tour child is intenlly
walchineg a video Hhal yo
Fnow is inappropriale
because of the oxplicil snx
scenas and ovonssivn
violence ik conleing,

FAMIILY

L

PROBLEM SOLVING IN PARENTING

PURPOSE To assist parents.in resolving conflicis with {heir children.
TIME &0 minutes
PREPARATION

#review Chapler 6 in FLE Curiculum, Responsible Parenihood
« review Chapler 5in FLE Curriculum, Relationships
*secure 2 co-facilitalors

* poll the commwnily about common conllicis between parenls and their children and
record these for presenting as case sludies

MATERIALS
- |* PARENT-CHILD CONFLICTS

STEPS

Inoduce the lopic and stale 1he purpose of lhe session. Today we will explore

techniques for resalving conflicls wilh cur own children.

Ask parenis lo share o conflicl they are having wilh lheir child. Record the
problems shaied.  These situations should be added o lhose collected in the
communily poll dnd used as case sfudies loday o banked lor use in laler sessions
on prablem solving. .
Divide Ihe group into smaller groupings of four. Tell each quad that Ihey will be
cssigned lwa case slydies of paieni-child conflicl. They will have 15 minules 1o
arnerale shategies for resalving the conllicl and 5 minules to present one of these
case studies and shalegies they reconmend for resolving the conilict to the whole

group. Role-plays, skelches or olher dramalisalions may be used lo present. Ask
iherm to assian a reporler/lacilifator 10 keep them on frock.

LESSON PLANS
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PARENT-CHILD CONFLICTS

5. Your 1% vyear-old
daughter dresses in whal
you consider oo
seduclive a tashion.

6.. Your taenager
confinually comes home

later Ihan ihe established
curfew,

/. Your 17-year-old son
wants to quif school in
order to marry and
support his pregnant
girlfriend.

B. Several of your son's
friends are going on an
ouling several kilomeatres
from home. You don't
want him to go because
it does not seem like a
safe sitluation.

. Summoarise the session by asking the

You and your co-facililalors should read the assigned case studies to each of the

groups once lhey have organised themselves. Be ready to provide any
Clarifications they inay need in completing 1he exercise.

When the quads are done, reconvene as one group and have each quad present.

Encourage the group o assess ihe usefulness of each strategy/technique
presented, commenting on why it is practical or impractical. Reinforce those
techniques parents can use to sort ouf problems with their children including a

“demoansiration of:

* Active/reflective listening
+ Giving opportunity for explanalions

« Speaking from your own beliefs ("1"-message versus a “You"-messagel
« Not assigning blame

parenis to share what they learned!. Encourage

parents to commiiling. themselves 1o Irying one or lwo new ways of resolving

"conflicts with their childran. Highlight the main poinis and key lessons learned.

ADAPTATIONS/CONSIDERATIONS

It the group does not volunteer an
from the PARENT-CHILD CONEFLICTS {
preparaiory interviews.

y or sufficient pareni-child conflicts, use some
in the leff colurnn) generated by parenis in your
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FAMILY PLANNING
LESSON #1

ferility

the abilily fo impnegnale o
become pregnant; the abilily
lo produce childhen

ferdility cycle

tecuing periods inoo woman's
mensliual cycle in which the
pregnancy is mosi likely

ferility awareness

the ability fo interprel Ihe signs
and symplioms al Teffilily swomnon
experience so lhal u couple may
enhance Iheir chances  of
conceiving or avoiding pregnancy

myths
Iheories, staries, beliels Thal aie
agccepled  as  lacts  even

without! evidence to support
their validity

facls
information lhat  can  be

supporied or verifiad as frue,
real

FERTILITY AWARENESS

» poll community for common beliefs aboul ferility

+ record beliefs aboutl ferlilily for use during ihe session

« review Chapter 2 in FLE Curiculum, Self-Awareness

» prepare and post agree and disagree signs on
opposite sides of the room

» prepare and label large drawing of the famale
reproduclive anatomy on butcher paper

+ post diagram of fertilily cycle

STEPS
1.

2. Explain that people's beliefs aboul fertilily has an impact on their sexual and’
reproduclive health so that il is imporlant lo dislinguish belween beliefs which are
myths (not supported by evidence] and beliels which are facts (supportable by
empirical evidence]

3.

Q e

PURPOSE To help participants understand the female fedility cycle
To learn how 1o use that awareness for enhancing or avoiding pregnancy
" TIME 460 minutes
PREPARATION

MATERIALS
« paper & markers
« beliefs aboul ferility
« agree, disagree signs
» female reproductive
anatomy wall charl
-« diagram of ferlilily cycle

Infroduce the session by defining ferdilify. Tell the group that in lhls session we will
leairn about the female lerhl;ly cycle, fedility awareness,

Contlinue explaining that there are mony things people believe about how one

conceives and bears children. We will look at some loday from a list of beliefs we
collected. You may have a fevw more o add o this list.

LESSON PLANS
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BELIEFS ABOUT FERYILITY

*

Alltile comas rom The Spemi.

she can'l conceive.

If @ male does not have sex
during his teenage years, his
‘penis will become flat and he
wil  nol be ahle fo

impregneie,

Vaginal secrefion is g sign aof

infertility/infection in women.

If a malk: doesn't ejaculale
duling inlercourse, he might
have

gel  sick, o
children.

never

If the umbilical cord falls on a
baby boy's penis he will he

impolent.

unprotected sex

sexual intercourse without {he
use of a conlraceptive or
prophylactic {condom) o
prolect  the couple from
pregnancy and sexually
transmitled infections

Ita temale is still a virgin ab 21
years her vagina will seal so

Tell the group Ihat for tis exorcise,

you will be reading one belief statement ai q

hime. After it is read, indicate your posilion on Ihis belief by standing under the sign
that represents your views.

Read the beliefs from the - iisi you made in

your preparaiions or read from ihe
prepared slatements in the left column.

Have parents explain the reasons for their positions as they slake out their positions.
Clarify information so that accurate, supporiable information is offered.

Move from beliefs to an explanation of how ihe menstrual cycle works and its
relationship to fedility. Start with the knowledge shared. Key poinfs include:
once puberly has occurred, a woman can become pregnant at any fime of the
month if she has sex without using a method of birth conlrol

the menstrual cycle refers to ihe period from the first day of menstruation

(bleeding) to the day before Ihe woman bleeds again -usually 28 days though it
. varies from woman to woman

there are periods during the menstrual cycle however, when a couple is not likesty
fo conceive even if they have unprofected sex

ovulaiion, the release of the
mid-cycle

ovulation is difficult io predicl accurately, especially in young women whose
menstrual patterns have noi yet been established

female egq from the ovary occurs around dey 14 or

awoman is most likely to conceive if she has unprotecied sex during the period 3

days before ovulation thry 3 days after ovulalion

cervical mucous changas ihroughout the menstrual cycle, becoming more
abundant, watery or sI'Ippery around the fime of ovulation

while those &-8 days mid-cycle are the days conception is most likely, conception
can occur al other limes during the cycle depending on the fime of ovulation

8. Ask a few volunteers ic explain a woman's ferlility cycle to the group.

i
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?. Ask a few more volunleers 1o explain fertility to a 12-y~ar-old.

10. Summarise the session by asking ihe parenls 1o share whal they have learned.,
Highlight the main points and key lessons learned.

ADAPTATION/CONSIDERATIONS

l. An introduction to the parts of our bodies that have something o do with
reproduction is advised before the lesson on ferlility awareness.

Lesson 1 in Human
Development provides instruction on reproduclive anatomy.

9




FEMALE REPRODUCTIVE ANATOMY
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FAMILY PLANNING
LESSON #2,

BELIEFS ARQUY FAMILY
PLANNING

« A woman who is breast feeding
con't gel pregnant.(Mylhj
Exclusive hreastieeding suspends
ovulafion bulf changes in the
baby's leeding paltems can
figger ovulation and  hence
pregnancy

*

s The pill con cause cancer. {Myih}
Oral contraceplives have o
pralective elfect agains! ovarion
and endometiiol cancers, even
alter the use of the pill is
disconfinued however there s an

associalion belween orcil
conlraceplives and breeist
cancer,

« Drinking a salt solution can
prevenl pregnancy. (Myth)

» During intercourse, o man can
feel lhe presence of IWCH wilh
his penis. {Depends)

Only The sling fiom the nicp is

found oulside the ulerus. Il s very

unlikely that a man con feel the

sling  froom an WCD during
infercoursn bul it is possible,

FAMILY PLANNING MYTHS & FACTS

* record common belief about family planning &

PURPQSE Taintroduce family planning, '
To encourage involvemeni of both partners in family planning praclices
" TIME 20 minutes
PREPARATION

MATERIALS
family planning practices » BELIEFS ABOUT FAMILY
* review Chapler 4 in FLE Cumiculum, Family Planning PLANNING

& Methods of Birth Confrol

STEPS

I,

Infroduce the lopic and state the purpose of the session. Explain that we will be

discussing family planning and the impordance of both male and female
involvement in family planning.

Explain  thal there are’ many beliefs we have which may be based on
misinformation and thal as parents we need to have as much accurale information
lo give our children as possible since their life and health depend on ii. |
Tell the group that we will start with common beliefs about family planning and

family planning practices, Some statements of common beliefs will be read, Tell us
whether you think the staterment is true or false -myth or facl.

Read the statements you have collected or those listed in the |efi column, one at a

lime. Ask a volunteer from the group say whether the statement is a myth or a facl.

Each person should explain his/her choice. (Correct answers are in parenthesis.)
¥
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» A woman can't get pregnant
if she has sex while standing.
{Myth) ’

Cervical mucous, ‘particularly

during the woman's most fertile

pefiod Is an excellent vehicle
for the ascent of sperm to the

faliopkan tubes where

conception- fakes place. The
position of infercourse has no
effect on'the ability of the
sperm to fravel upward,

+ 2 tablets of chloroquin & aq

coke will prevent pregnancy.

Myth)

of a woman ‘uses. g -
diaphragm, her pariner will -

fqel 1. (Myth)
The diaphragm is o thin sheet of
latex fitted over the cervix. It is
not detectable once in place.

s An IUD may cause Increased
menstrual flow In  somse
-women. {Fact.)

Increased dysmenorrhea may

accompany IUCD use,

¢l a woman douches right
after sex. she can't get
pregnant, [Myth)

Sperm may be ejoculated
much farther up the vagina

than douching will get. Besides,

their ascent is immediate while
you have fo wait until after

withdrawal and . the preparing -

of the douche solution to
begin. .

. Introduce family planning affer discussing the bellefs stated. Family planning

means: "planning ahead of lime when you want to start your family; the kind of
person you want to sfart it with: what needs to happen before you're ready; how

" many children you want fo have; and how many years apart you want fo space
them. It includes all measures you will take to realise your family planning goats.

. Children need to think about family picn-ning before they havé children that are
“unplanned and possibly unwanted by them.

. Have the group brainstorm things 16 fake ]hto consideration when planning a family.
I they do not menfion them, help them include the following:

Age: Whatis the best age for @ woman to start @ family? A man? How
does age affect a woman's health?
Information:  Wiil | have enough information ta be able to raise a child well?-
Money: How much does it cost to raise a family? '
Job:  How will having a family impact on my work? |
Partner: What does my pariner think about having a child now?
Houslng: What is a good place for a family 1o live in?
Role Models: Who do | consider to be a good parent? What makes them good?

. Have the participanis break info pairs. One person is to assume the role of a

teenager; the other the role of parent. For 5 minutes, have each pair role-play
talking to their child about what a person has fo think about before deciding to

become a parenl. Have them use the list they just brainstormed to give them

ideas. Reverse roles and role-play another 5 minutes.

. -After the role-play have ihe pairs reconvene as one group and share problems they .

encauntered in those conversations, Have them discuss ways to talk with their own

- ~children about family planning.
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7. Ask the group to form pairs once more. Now both gre adults ~—a couple trying to

decide whether to have a child or use confraception. Each should fake 5-minute
tumns being the male and the female in the couple,

10. After the role-play, again have the pairs recon\/ene as-one group and share
problems they encountered in those conversaiions, Have them discuss ways to talk
with their own partners about family planning.

1. Summarise the session by asking the parents to share what they have learned.
Highlight the main poinis and key lessons learned.

ADAPTATIONS/CONSIDERATIONS

This session could be followed by Lesson 3, Learmning Confraception Can Be Fun, where
detailed information on family planning meihods is provided.

W}
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FAMILY PLANNING
LESSON #3

confraception -

activities related to the
preventlon of conception
also called family planning

conlraceptives .
devices or things or methods
used to prevent conception

CONTRACEPTIVES
Natural Methods

abstinence
ovulation/rhythm method
symptothemal melhod
withdrawal

lactatlonal amenerrhea

Tradlonal Methods

waist beads
charms
abitinence
_ lactational amenorhea
withdrawal
+herbs

LEARNING CONTRACEPTION GAN BE FUN

PURPOSE To increase meCIponis know!edge of confracephves PRI
To provide an opportunity for parlicipants to talk obou bonfmcepﬂoﬁ
and related lopics in reproduclive heaith. R ,,":“7

TIME 120 minutes .. | i':; [

- X 1.‘ IR R r.“' i

PREPARATION : MATER;ALS n

. contrcxcepiwe samples. - - -"“" '
» pamphlets & mfon‘nohon bookleis

» demonsiration kits« ;-

. ques’ﬂons for each' r‘nefhod

s review Chapter 4 in FLE Curriculum,

Family Planning & Methods-of Birth Controf
s liase with MOH or PPAZ for technical support
* secure 2-3 parent educalors fo co-facililale
* organise displays of coniraceplives in

"ntembas” around the room with questions by each shop e-.g: " .:_.{,u"f',l‘, : s
Questions en Queslions on . Questionson 7 Qu}ésﬂ q on _"
"Modern” Methaods Natural Methods Permaneni Meihads TK?C“}IT GLMafhodk
» How do these work? » What does fhat * What are theseq b 7.1 & ore théte'v‘
* What are the meant » How could you ge!l H e Hfbw WOqid H be "
advantages? « How does ii work? ‘done?’ ] L&d?
« What are ihe « Whal are’ils » Whal are the - =, .. Where would yo_u R
disadvaniages? advanlages? advanlages? . ,g”& opetite n 7l
+ Do you have any ‘ * Whal gqueslions would ~ » How Eﬂéchve Is |I?
questions about you like answeréd? 7 P et
lhem? . C e e !I ;o ,‘{:3‘ :
. R - _'_ VIR
. - . ., » --,,'Ah;l ; :"' .
STEPS o T e A

1. Introduce the session by staling the topic and purpose Explcun ihot m05i people

know something aboul conlraceplion. They may; hGVe !earned 1}..from fdm:iy
members, friends, lhe media, or some olher source, Ekbiam..thai{,‘fhkr session il =" .
allow us i? review whal we know, learn some more ond prc:cilce fet]c’hmg biherﬂ.'" . _: .

P}
LT .
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“Mt;dem" Methods -

abstinence’ %, 7 "\
withdrawal
diaphlragm

~ UCDS
Norplant Implants
injectables

spermicides
1y

Permanent Methods

s vasectomy -
* lubal llaatlen

condom {male & [émdléj '
oral confraceptive pilt

S
LR RS

e T e

'

-

2. Divide participants info s-nj.ollér groubs and attach an educator fo each, Thers -
... should be enough coniraceptive "nfembas" so that no group is without a shop to-

R A

iz

R LR biowsein . g L oL

3. Assign participants to a “niefnbcs“ and have the co-facilitators altached to each
. group ask the questions from the list. ~

4. Invite participants o ask questions of their own.

3. ‘Have co-facilitators review the information discussed, providing relevant details on |
.how each method works, risk factors, side effects and how it can be obtained.

7.6-_ .Once the group has exhausied questions at one ntemba, have them move o
: -another ntemba. . C

7. After the parficipants have visited all nfembas, going through steps 3-5 af each
“station, have them re-group. ' ' ' '

8."'At the 'end of the lesson, have the group tell you what other methods are utilised in .
the community. (This can also be done as an infroduction to this particular lesson).

9. Summarise the sessioﬁ by asking parents o share what they have learned. Highlight
the main points and key lessons learmned.

ADAPTATIONS/CONSIDERATIONS
I.

It is important to have contrgceptive samples available for the participants o see
up close. If this is not possible, use the piciures of the methods,

2. It may be better in some communities o group participanis by sex. However a -
mixed group creales opportunities for more practical discussions

-3, _Ques'iions for all coniraceptives can all be put on one piece of newsprint instead of .
SRS i_'ndiyl‘d.ual sheels placed by each ntemba, -
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FAMILY PLANNING
LESSON #4

CHARACTERS
Mukanga

- Songwe

Lubutu

The teacher
The nurse
Mwewa

DISCUSSION QUESTIONS

1.Could this situalion have
been handled differently?

2.If Mukanga were your
daughter, how would ‘you
have parenled to change
this situation?

3.How caon parents = assist

. 1eens with sexual decision
making® . ;.

ADOLESCENT GROWTH & DEVELOPMENT

PURPOSE: To help parents understand some of the experiences young people may

have in growing up

To identify effective ways of guiding adolescent development
TIME: 60 minutes

MATERIALS

PREP{ARAT!ON * MUKANGA'S STORY
* review notes on adolescent development ¢ DISCUSSION QUESTIONS
s secure 2 co-facilifator '

* prepare 1 copy of the slory & discussion questions for each group of 4-8
« read all the steps oullined and make any adjustments or adaptations required

! . +
STEPS . R _ ' C
1. Infroduce the topic and state what 'we hope to accomplish | this session. Explain

that we. will use a case study, MUKANGA'S STORY io explore adolescent

development. The story will also help us identify approaches we can take in guiding
our teenagers' development.

2. Read MUKANGA'S STORY oul loud.

Divide porticip_it::nis intfo groups of 6-8. Assign yourself and your co-facilitator to o
group for back stopping but have each group select it's own facilitator, Each group
will have a copy of the slory and the DISCUSSION GUESTIONS. Aliow 15-20 minutes

- to.discuss the story and rale. each of the characler. Each group should also
. ‘examine the role parenls play or can play in guiding adolescents. '
R N A A T S TR B
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3.” Re~group and disdtjss‘each}group's responses,_
- ~parents that sometimes their children_'s values

o _Iedves children feeling like.they. cannot turn to 1

heir parents, Think back to your own
growing up. 'Were there positions on which you'and your parents differed? What

approached did they use to cause you to accept freely, thelr point of view or their
value? )

. Discuss characteristic of adolescent development, first asking the grdup to describe

what théy notice about teenagers as a group. Some features of adolescence are

- oullined under ADOLESCENT DEVELOPMENT at the end of the lesson.

Remind parents of the various approaches they their own child. Have the group

identify some of. them from their experiences as parents. Assure them that as -
parents: : :

.M they can discuss the\fact& of preghqncy and confraception with their child and
~stillindicate that they disapprove of sexual intercourse until the child is alder or in

-a particular type of relationship

& it is not conlradictory to encourage your children to abstain from sex or delay
sexval relations and also advise them on responsible sexual conduct. Open,

honest discussions of .this kind can help leenagers appreciate the value of
acceptance and irust in a relationship. '

M it is never foo late 16 begin conversations about sexuality and sexual conduct.
Remember that even if you have never discussed this area directly with your

child, your values and the nature of the relationship you have with him/her since
- birth have influenced his/her sexual learning.

’ Adapled from Dr, Michas! Carrerq, Séx: The Facts, the Acts and Your Feeling, NY:1981,

1

. 'qu'é borenis surr.mmcﬁse‘l_essons Iecrried. Also ask them to say how they will utilise -
the information shared, : ’

I processing the responses, remind ,
and.experiénces will not match’thelr
own. This gap can Tesult in parents feeling betrayed, ignored or disobeyed:; |t-
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MUKANGA'S STORY..

Mukongd is 17 years old. She has a boyfriend cdlled' Séngwe. They have been

dating for sometime now. On several occasions, Songwe tried to have sex with her but
Mukanga has refused saying she is not ready.

One day Songwe.ls escorting Mukanga to pick 'up hoes from the neighbouwring
communily. On their way, back, they decide 1o sit-under q ree in a light bush, It is
getting dark and they are both cold so ihey cling 1o each other for warmth. They are

. both swept away by feelings of warmth and closeness and they have sex. Thereafter

Mukanga is worred that she might.be pregnant. 1 She wants to find out more about
confraception. She wished she had listened to a radio program on confraception and
family planning. v

Shedvis SShgwe YU Famity Pldrining ang he'says te Y38 nstkndvwranything.: She
Hie ' FEITSTHBIENHESYs T SR HRINCHIBEY O MRR LI, SHESI5ABHLARE hir
and-asks for® Mtérmdtion’ about contraception. The teacher says that he has been
accused of encouraging promiscuity among teenagers by providing them this
information. | The school has therefore banned dissemination of this information to
pupils, Mukanga has sex with Songwe again but this time she is not woried because
their fiend Lubuto discussed safe days with them. -Mukanga wishes she could discuss
this with her mother but she knows il is taboo. She remembers that there is a clinic
nearby and goes there to seek information on family planning. She is told the service is

available but the nurse thinks Mukanga is too y'o'ung_'tg ask about this and besides she is

still ot school hence should not have sex. - * -

;
. . . . . : P AN
R R AVRRT AT & TR VS PR : Bye st .

As a last resort, Mukanga decldes io finally talk'to her big sister Mwewa. She hopes
her sister might be understanding and accommodating s.in.'c'_e she herself dated her
current husband for 2 years before they got marmied.” Mukanga's slster refuses to give
her information and scolds her for asking about "things fhat she is not even supposed {o
think aboul." Mukanga feels so humiliafed and alone. :

Later Mdkongq sfdn‘s fe-elfng-weci(,' -nauseo’red and quite sick. She goes 1o g clinic

outside thelr community and undergoes q ihoroughhgheck up. She is fold she is.

pregnant. Mypkanga weeps and coutd not face anyone:’

iy,
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| ADOLESCENT DEVELOPMENT

N
Ao

TP e

7 Addlescence s experiended diffefently fiom one cultire to another.

L : R R S PR s R TN

. B The social and home environment profoundly influences adolescenis'
7" emotional development. “Thelr’ values; feslings; ideals,: behaviours will be

~influenced by changes in interpersonal relafionships’ experienced ‘within the
family'and peer network.- - .

-5+ Adolescents’ thought process is sill developing.: They are concrete thinkers,
R rooted incthe present and the reality of the immediate experience. Future
' bonsequences of present behaviours, planning, etc. are difficult and abstract
concepts they do not yet master, Teenagers often experience events as

‘things beyond their control, only the here and now matiers. Tomormow takes
care of itself, : ' :

- @ Establishing one's own identity as an individual,_"Seporofe'from the family
v becomes .important -during " adolescence, This - process occurs through
¥ - experimentation with ditferent ideas and activities sometimes in opposition to

family ideals. It goes.along with establishing new and erofic relationships
outside the family circle and wiih sexual experimentation.

- M Adolescenis depend oﬁ their peer group for defining interests, goatls and
ideas about right and wrong. Friends become models for each others

behavlour. Feselings of inadequacy and inferiority lead them to -constantly
measure themselves against their peers,

M While adolescents siruggle for independence and movement away from
family, they feel insecure, unsure and ailso long for the security of
dependence on parents. They want and need advice but want to make

their own decisions. This dependence/independence conflict creates much
- trouble at home between parents and chiid,

i B o ER R k13 ) : oL .
- M Adolescents need to_feel. successful and .competent: Experiences that

' epﬁaqc’e ihose,feelings build ‘se_lfi':E':onﬂdence and self-esteem.
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HEALTH & WELLNESS
LESSON #1

SCENARIOS

My baby has been sick for 2
weeks with diarhoeqa, | can't

seem to make it slop. What
can l dof

I'have a buming and itching in
my penls. I used some
medicine | got from «
tradifional  healer and i
seemed fo help but now the
buming Is back.

I have fried to teach my
daughter how ta wash and
clean hemelf ..especialy
when she is having her
menses, but | have had litHe
success. She doesn't seem to
care if she is clean or not,

My teenager has lots of
pimples and black heads on
the face. | don't know how fo
help get rid of them, It's.a
source of embamassment,
even amohg peers.

My son's body adour Is very
strong and offensive. Should |
be concemedy '

LESSON PLANS

HEALTH TALK: Radio Calléln Préérﬁinme

PURPOSE  To help participants gain accurate information about preventive health
care and good hygiene
To encourage communication about personal health and hygiene

TIME 45 minutes

PREPARATION

+ poll community about health concerns
«interview MOH about common illnesses

s create scenarios from the information
gathered

.. MATERIALS

» cards with prepared scenaros for callers

s props for simulating a call-in radio talk show

¢ secure support from MOH or medical personnel
* review Chapter 7 in FLE Curriculum, Personal & Sexual Health

STEPS

t.

Introduce the topic and state the purpose of the session;

2. Explain o the group that today's session lakes them to the studios of Radio One, for
Talking Health, a radio talk show where callers seek a

31

Divide the group in lwo smaller

lhe role of advisors. Tell them thal the callers have"fo come up with typical
queslions people have abeul personal healih concerns, while the advisors will have
fo give advice on the health lopics each caller presents. Assure them that as a
group they can come up with sound advice. Then tell 'ih'_e.gro_up that at the end of

Ihe game the health officer and you will go through the pr
offer additional information as needed.

dvice from health experts, -

groups. Assign one the rqje of callers and the othei.

oblems presented and - -




Health is the state of
complete well being ...not
merely the absence of

disease and infirmities. _
Woild lleallh Organisalion

Factors affecting health & -

wellness include:

* heredity

« sanifation

» knowledge

» personal hyglene

» personal behaviours
* BCONOMIC resaurces
* nutrition

s accepfance

« social equality

¢ medical care

'

4. Ask a volunteer frony the caller-group o preseni a personal heaith problem or read - .
one of the scenarios prepared. If you sel {he lone, you should have no problems .
generaling enough scenarios 1o last a very long lfime. Healih problems from -

.. Personal experience are always preferred since they are likely to be more relevant
“'to the audience and thereby more effective as feaching tools. {If you want io

" ensure thal a comprehensive sel of probfems is presented, poll the community and
" pre-select the scenarios lo be used lor this lesson.) N

5. Explain to the advisors that ihey should work together to come up with the best ;
‘advice for the siluation described.

6.::-When the scenarios or the time have been exhausted, invite ihe health officer fo
comment on all the heallh issues presented, comecting any misinformation ‘and *
clarifying areas of contfusion, '

7. Summarise the session b)} ‘cxs'king the parents to share what they have learmned
Highlight the main poinis and key lessons learned;

s

. ADAPTATIONS/CONSIDERATIONS
1,

If the group includes children, parents and their children can work on the problems
presented or the advice offered together. '

S 20 THe group could be divided so that smaller groupings tackle the various scenarios

~.at the same time. After whigﬁ time they report back to the enﬁre group. -
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- conlrol their ferlility with

HEALTH & WELLNESS

LESSON #2 | ABORTION

aborion

PURPOSE To explore feelings and values regarding abortion
the fermination  of a To distinguish myth from fact on aboriion
pregnancy —may be
5por?ioneous or induced TIME 60 minules
» Women have - used

aborlion as a means ol PREPARATION

confrolling ferlility as far

* poll communily's views'on abortion
bact as history can recall,

s record common beliefs

+ talk with traditionat healers & medical doclors

+ Legal, safe and-affordable about procedures for abortion

abortions  help  women

STEPS

» senfence completion exercise

- - MATERIALS

s information on abortion

fewer heallh risks,

* Women choose lo have
abortions for many reasons,

» Deciding whether to have
a baby or an abortion is
always a serious choice
based on what you believe
is responsible, moral and
besl for yourself and the"
people importanl o you.

LESSON PLANS

L. Infroduce the topic and stale the purpose of 1he'session,

- Ask participants to complele the senlenceé

. Parents may have very sfrong feelings about aborli

2. Explain. that aborlion provokes sirong feelings that make it difficult o discuss the

lopic. Today we will begin by Irying 1o express our feelings on abortion.

below with The firsl hought thal comes
lo mjnd. v
.’ Abor‘liqn is... '

* Reasons a woman migh! choose an aborfion are. .
= .. Traditionally, abortion ...

+ The most common melhod used lo bring aboul an aborlion is. ..

: ion. This wiE:I no doubl ihlluence
their definition ofoborlion_.‘_Q[fer1he=fo_lllowing definilion : o B

- . ) - . Tet N
Abortion is the termination of @ pregnancy -
miscairiage or induced in a number of ways,
) _

-aboriions may be.spontaneous as in a

o3




Terminatlon of Pregnancy
Act, 1972 ;

This statute allows for the legal
termination of an unwanted
pregnancy If: '

-the woman's physical health -

or the health of her children is
threatened by the continuation
of the pregnancy

-3 physicians can cerlify ihis
need

-there is a strong likelihood of
congenital abnormalities in the
developlng foetus

-the procedure Is performed by
certified medical personne! at
UTH -

¢ unsafe and poorly performed
aboartions are @ major source
of matemnal deaths In Zambla

(Castle, 1990} -

* In a study of 288 matemal
deaths In Zambian hospitals,
approXimately 30% were
assoclated  with  poorly
perfarrmed abori- lons

{Likwa, 1994)

» eighty percent of women
who were admifted to
hospitals with Induced
abortionrelated :

complications were younger
than 19

(Likwa, 1989)
* MOh reported that haospitals
performed 1,164 . legal

aborilons and freated 17,977

‘women for compllcations of

lllegal abortions In 1993
{Likwa, 1994)

e
4t

3. Explain that women have altempted 1o-terminate unwanfed pregnancies as far
back as history can réecall, Provide an overview of abortion. Be sure to include
information on the following [See table below):

« traditional methods of aboriion

» Termination of Pregnancy Act

* how abortions are conducted in hospitals today
« when abortions are performed '

* risks associated with any kind of abertion

¢ What-are the risks with having an abortion?

é." Have ihe group discuss questions they think their child might ask about abortion.

7. Test group leaming with the statements below. Read each of the following
statement and ask a volunieer to say if the statement is: false, a fact, a personal -

value, or a feelings. You may also want to add common community beliefs on
abortion to this list of statements. '

- » If a.woman has an abortion now, she is more likely fo have o miscamage
later. FALSE. {First trimester aborfions do not, though multiple abortions, second

. Iimester abortiohs and childbirth all do sightty Increase the risk of future
miscarmiages).

* Having an abortion can be difficuli emotionally. FEELING. (This Is a fact about
a feeling. Some women and men find having an abortion emofionally difficult
while others do nol. How a person feels is partly a function of his/her vailues, how

much fhought goes into the decision and how much support there is for the
decision}. '

+ Abortion is murder. PERSONAL VALUE, (Some people hold this value, shaped by
religious teachings and beh’ef; about when human life begins].

. Abortion is legal ih Zambia under cerfain conditions, TRUE. ({The fermination of

" Pregnancy Act allows for medical abortions under the conditions outlined in left
column.) -

L
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abortion counieliing
Women and couples should
talk with a counsellor before
seeking an aborlion and
after the procedure Is done.
This Is cdlled abortion
counseliing. The counsellor
explalns - jhe _abortion
procedwe and what to
expect afterwards. She may
also talk about birth conirol
options. - The counselling
session Is an opportunity for
women/: couples to ask
questions, express thelr fears
or concems  about the
pregnancy or the abortion.
Counseling will help the
woman/couple feel clearer,
slronger and less alone. -

- 8. Conlinue sentence completion exercise with the questions below:

¢ Whenitcomesto abortion, the man... .
+ If a teen gets pregnant and wanis an abortion, her parent(s) or guardian(s)

should ..,

« [f someone | love was planning to have an abortion...
* if agirl gels pregnant, her boy friend ...

9. Invite final questions from the paricipants.

10. lrﬁ.rodbu-c'e ﬂné importance of counselling for women/couples seeking an abortion.

11. Summarise by highlighting the importance of counsellihg before and after abortion.

Also highlight the main points and key lessons leamed.

ABORTION FACTS

RISKS ASSOCIATED WITH ABORTIONS

Horx Ty
0T e

H

-The chance of complications for medical -
abortion Increases the later the abortion Is -
performed. The skilt and experience of the
pravider are important factors in the risk
and management of complications. Signs
of compiications generally appear within a
few days after the abortion. They includa:

« infection .

» retainedtissue .

» perforation of the Uterus
» haemorrhage -

« fears to the cervix -

MEDICAL TECHNIQUES FOR ABORTION

Msdical dborﬁon-sig.cré; generally performed
within the first timester of an unwanied

pregnancy, Procedures include:

suction: drawing out the contenis of the uterus
through a narow tube oftached to « gentle
Vacuum source

dilation: an!crging the cervical opening by

stretching it with taperéed Instruments called
ditators

* missed dborﬂor_\ - curehfagé: scraping the inside of the uferus with
* blood in the uterus a metal loop called a curetie, to loosen and
s death remove fissue S .-
. i -
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LESCGON #3

sign’
somelhing you can see, like a
sore or discharge

symplom

something you leel, like ile:hingg,
burning. lever, achoes aned [csing

LESSON PLANS

HEALTH & WELLNESS

SEXUALLY TRANSMITTED INFECTIONS

PURPOSE

To identify signls and sympforﬁs of common sexually fransmitted infections
To discuss appropriaie response 1o sexually transmilted infections

TIME 90 minutes

FREPARATION :
*review Chapter 7 in FLE Cumiculum . MATERIALS
« collect pamphlets on STD from MOH and PPAZ _ « 31D flip-chart

s invesligate cost and availability of STD screening and freatment  [* paper & markers

in the community o
*secure a co-facilifator

S 1

STEPS

1.

Inlroduce ihe topic and slale the purpose of the ses‘sion. Exfalqin how sexual and
reproduclive heallh is important lo our overall health and wellness and that
sexually fransmilled infections pose serious threals 1o our health. ’

Ask parents lo explain what SID stands for. R

einforce cormrect information, comect
misinformalicn. :

L
1

Infroduce the new term: STI. Explain hal when falking aboul

sexually fransmitled
dis

edases, somelimes the word infection is subslituted for disease. Diseases are nof
alwdys associated with sexvally Iransmitted infection —somelimes there are only
symploms of infections exg. monilia or yeasl infeclion. ST, STD, VD all refer to the
same lhing -diseased or infecl ions passed on ihrough' sexual intercourse.

In preparation for STEPS 5 & 6, ask your co-lacililator lo divide a sheet of inlo Iwo.
Label or‘we side “Signs & Symploms". Label the ofher STis/STDs. ‘Record sleps 5 & 4.

~




Test for Cure

Sometimes STls do  not |
respond’ to the medicines .

prescribed  for - treatment.
When vyou ha'e been
freated for a ST, you should
retum to the health centre
when you have completed
the medication 1o be tested
again for cure. This test
confirms that the treatment
has been successiul in curing
the STI.

5. Ask parenis o brairistorm all the sexually transmiited infections/diseases they know
about or have heard of, and have the co-facilitater record them under the
“STls/SID" column.

. 'g'

s 17\si£'.iﬁé group to explain what signs and symploms mean. An explanation of each

| term s offered In the left column, Then have parents bralnstorm all the signs and
symptoms related fo each STI/STD mentioned.

\

/. Review, with the group, the list of signs and symptoms described. In clarifying

_responsés, be sure to distinguish symptoms/signs of STI from normal body functions.

8. The importance of this exercise is to identify common signs and symptoms of
sexually infections in general not how to diagnose the specific infection. Explain
that if someone experiences any of these signs or sympioms he or she should:

1) go to the health centre as soon as possible for a check-up )
2) begin the prescribed treatment immediately
3) stop having sex unfil freatment is completed or using a condom properly

9. Discuss the importance of completing the full course of medicines for 3Ti freatment

. and of follow-up visis to the health centre to test for cure.

10. Use STD flip charts to review symptoms of each STO and their effects if untreated.

11. Discuss methods of preventing STls.
A —abstinence _ ‘
B —be faithful; each pariner has to be falthful to the other by not having sex with
anyone else
€ —use a condom every time you have sex

12.Summarise the session by asking the parents to share what they have learned,
Highlight the main points and key lessons learned. '

4,
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HEALTH & WELLNESS

LESSON #4

QUESTIONS ON HIV/AIDS

*  Whatis HIV?
+  Whatis AIDS?

What behaviours put people

at risk for HIV Infection?

¢ Through whal four body
fluids is HIV knawn to be
transmitted?

¢ How is HIV not fransmitted?

*  What sexual praciices
present risks for HIV
Infection? -

*  Howis HIV infeclion

- prevented?

HIV: Human lmmunadeliciency
Virus is the virus that causes
AIDS

AlDS: Acquired Immune
Deliciency Syndrome 5 o
condition broughl on by v
inleclion. The inlecled
individual loses over 10% ol
his/her body weighl, mainlains
lever and diathoca lor longer
Ihan a month and eXpeenees
ilncsses ke recuning herpes,

yeast infedlions, pnoumonia,
ale. )
Ihe - syndrome Was lirs]

daescribed in The USA in (901,

WHAT IS HIV/AIDS?

PURPOSE To provide faclual information about HIV/AIDS.
TIME 40 minufes
PREPARATION

»review Chapter? in FLE Cumiculum

«invite expert from agency addressing HIV/AIDS to co-present
» find out ahead of time what the community believes

MATERIALS
» QUESTIONS ON HIV/AIDS

about HIY fransmission and cure

STEPS

8.

* 10.1f no one has any informalion; explore with them reasons for him or her not knowing

Introduce the session :by,lldcknowled-ging t
Lambia. Explain how difficult il is to addre
about

he prevalence of HIV, infection within
ss HIV infection because of our beliefs
Ihe virus, how it is fransmilied, our perceived vulnerability and our own sexual
behaviours. Today's session will look al {he facls we have on HIV and AIDS.

. Ask the group if anyone knows someone with AIDS. Ask fhose who do to share their

understanding of the disease:
* How did this person ge! the virus? .
* * How is he/she feeling® : ‘
+ How did he/she find out about the infection? By
* How are people in the family handling the situation.

(Be careful fo insure confidentiality. Encourage people fo tell their stories but also be aware
that they may be afraid to disclose,) : s

1.

anyone with the disease. :

or
v

\

LESSON PLANS




The *virus was idenfified in
France In 1983,

HIV Infects and damages
certain cells In the body —T4

while blood celis. These are -

the cells which fight
infections. * -

1

Within 3 months after the-
virus infects the body, antis™
bodles :are . produced In..;,
sufficient” quantity to be

detected by special blood
tests. This process of antibody
preduction is called sero-
conversion, There. may bé
feelings of illness during this
process but after sero-
conversion, the infection
goes 'silent’ for a long time.

The perlod of latency {going

silent) could be as short as 4
months or - decades
depending on the general
health of the Individual
before infection and the
ability of that Individual to

live healthy and receive -

medical care after Hv
infection,

4. Read out the questions on the left column one at a fime. Ask volunteers fo answer -

each question as it is read. Allow participanis to explore the answers and provide
them with correct information whenever necessary. |

. Ask parficipants if they have other questions abouyt H!V/AIDS which have not come
" up in this session so far. .

»
\

- Explain to the parents that people need basic 'answers to their questions, not -
- elaborate complicated information. The basics are described below..

- Qi Whatls HIV?

‘At HIV, Human Immunodeficiency Virus, Is the virus that causes AIDS, The virus
" passes from person to person through the exchange of infected bodily fluids.

Q: What Is AIDS?

A: AIDS, Acquired Immune Deficiency Syndrome, results from HIV infection. An HIV
- Infected individual, develops AIDS when the virus has damaged the body's
“defences (immune system). People with AIDS develop ~diseases that most

healthy people resist or control, such as a parasitic pneumonia or thrush. They
also suffer from cancers'rarely found among people with healthy defences.
Many people with AIDS have trouble with movement, memory, and body
functions. People with AIDS have weakened immune systems which allow them
to develop infections they ¢annot fight off. This is why positive living is important
for them. This includes adequate rest, o balanced diet, seeking medical

aftention whenever one feels unwell, good exercise, emotional and mental
support, ete. ' '

. Q: What behaviours put people at risk for HIV Infection?
A: Unprotected sex with an infected person; sharing syringes or razor blades with
infected people; during pregnancy HiV-infected mothers can pass the virus to

" unborn babies; mothers can pass the virus to nursing infants through breast
feeding. '

100
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At present there is no cure for
AIDS, " several - drugs are
available which prevent HIV
from multiplying but they do
not remove the virus from
the body. '

Aithough there is no cure for
AlDS, there is freatment
availoble for many of the
illnesses  related 1o HIV
infection. These however
may be expensive and
localed in health centres
beyond the reach of many.

Qt Through what body flulds Is HIV-known to be kansmitted?
A1 Blood, semen, vaginal secretion, and breast milk.

Q: How Is HIV not transmitted?

At HIV in not tansmitted through contact with foilet seafls, drinking
cups/utensils, mosquitoes, efc.

"Q: What are the sexual praclices place one at risk for HIV Infection?

At Anal, oral and vaginal sex with an infected pariner or a pariner whose HIV
status is unknown.

Q: How Is HIV infection prevented?

A: Abstinence, not having vaginal, oral, anal sex with an infected parinerora .
partner whose HIV status is unknown, mutual faithfulness between partners;
consistent use of a latex condom when having sex, not sharing syringes or

other instruments used fo pierce or cut into the body, not becoming
pregnant if HIV infected.

7. Summarise the session by asking the parents io share what they have learned.
Highlight the main points and key lessons learned, ’

LESSON PLANS
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HEALTH & WELLNESS

LESSON #5 | HIV/AIDS, & SAFER SEX-wWhat I Think
safer sax . oo IR .
sex praclices which decrease PURPOSE  To examine altifudes about behaviours which place us at risk for HIV
the likelihood of Infection -t infection .
‘"C‘Udlﬂli ‘;0"9‘3‘ C:j“d CO”SIS‘f’fﬂl To explore safer sex praclices which lower our chances of HIV infection
3 usa ol i|arex condoms, muiua H !
faithfulness betwsen sexual fhrough sexual infercourse
* pariners, establishing HIV and
STl status  before  sexual TIME 460 Minutes.
ﬁ involvement and absiinence.
* PREPARATION ‘
« poll community ahead of time on their MATERIALS
COMMON BELIEFS ABOUT HIV beliefs about HIV transmission and safe » COMMON BELIEFS ABOUT HIV
3 & SAFE SEX PRACTICES sex practices « "agreement” signs
* -You do not need fo womry » prepare a list of common beliefs on The subject _
: about getiing HIV when W o
. you know your sexudi * create your "agree”, "disagree" and * not sure” signs
. pariner very wall.
3 People wh o avold | SIEPS ;
i * H?\?p fh;tﬁg \Z%Zialﬁ q,\:gm 1. Introduce the topic and state the purpose of the session.: .
having sex.
2. Explain that although there is no cure for HIV/AIDS, there are precautions one can
¢ You can el thal a person is . take io avoid getting infected. However our beliefs about HIV and our chances of
- healthy and not infected il b
with HIV by looking at becoming infected can prevent us from proteciing ourselves. - Today we will be’
7 het/him. - discussing some beliefs which may prevent us from practising sexual behaviours
& which Jower our chances of becoming infected.
o It Is vary difflcult to ask o .
T man fo use a condom. 3. Ask the group to explain ‘'what they understand by the term safer sex. Clarify
W » Most people are afrald 1o responses from 1he group so ’rhcﬁ the term is defi ned occurqtely See definition in
talk about their concems left column. Lo . _
regarding HIV Infection wilh ‘ E o
“helr pariners, o :
LESSON PLANS - N




Men get angry when the use

of a condom Is suggested,

[N [

Condoms Interfere - wiih

sexual pleasure.

Many people do not know
-how . .to  use condoms
correctly. : :

Condoms are not safs,

The lubiicants in  some
condoms contain HIV.

You can't use a condom
with your wife/husband.

Traditional healers can'cure

AlDS,

Women-no longer have an
excuse for not prateciing
- themselves since there is o

female condom now
available,

"t

4 o«

4. Explain that you are going id*state ‘some common béliéfs about HIV transmission
. .and’ sexual practices. .Each person is o indicate .whether he/she agrees or -
. ivdisagrees wilh the stalementby standing by the sighwhich reflects his/her views . -

5, Using the belief statements beliefs you have collected from youg community poll or

the statements lisied in jhe left column, state one belief at a time. Give each -

person time to indicate where s/he stands on this belief,
6. . Ask por’rfciponh to explain why they c:'gjree, disagree or are not sure.

7.7 If there is no one who goes o one side, then ask the group to describe what the
arguments might be for the ofher side.

. Example: If no one goes to the disagree side' on "peép!e who want fo avoid HIV
should abstain from having sex" ask the group to think about why people .
then don't abstain from sex if they want to avold HIV, which most would wanf _—

to do.

8. Summarise activity by calling aitention 1o the varying beliefs and attitudes people

have about HIV and sex practices. Ask a parent to resiate the facts on HIV
transmission.

Adapied from: Be Proud! Be Responsiblel Jemmott, Jemmott and McCaffree, Select Media,
New York, 1995 : ‘
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HEALTH & WELLNESS

LESSON #6

LESSON PLANS

HIGH, LOW AND NO RISK FOR HIV

PURPOSE To help participants clarify HIV risk levels for g variely of behaviours
To reinforge knowledge about HIV transmission

TIME 40 minutes.
PREPARATION I o —

' MATERIALS
« make traffic signal from materials that are available to you

= ) ) siraffic signal _
coloured paper, cardboard and paini, old in cans —whatever, « cards with risk behaviours
{he important thing is 1o have one sign indicate "stop", another « pritt stick =
"go" and the final “proceed with caution” ,

» draw on separale pieces of paper or cardboard, -

the various risk behaviours described on the worksheet
s secure g co-facilitator

STEPS

1. Iniroduce the session by explaining that behaviours differ in the risk they present for
HIV Iransmission. Some have a lower risk of HIV fransmission than others. Low risk
behaviours differ from high-risk behaviours in the relative risk each presents for HIV
Iransmission. Behaviours which involve taking precaulions against the exchange of -
body Huids pfésent a lesser risk of HIV fransmission than behaviours which offer no
precaulions against the exchange of the same. Today's. session will help us assess
the risk of HIV Iransmission presented in common behaviours. '

2. Place the traffic signs next 1o each olher. The red light represents HIGH RISK, the
yellow light -LOW'RISK, and the green lighl -NO RISK. }

ot




Activity

# fiansfusion of
infecied blood

* sharing of
contaminated
syringes, needles
and razors

e anal sex without
a condom

* vaginal sex
without a con-
dom with a STI

* some exposure of

broken skin to
infecfed blood -

¢ vaginal sex withs -

out a condom

* breast-feeding by
infected mother

* neadla-stick Infury

* stight exposure of
broken skin to
infected blood

* sex with proper
use o[condoms

# oral sex in the
absence of ulcers
or broken skin

» deep kissing -
s lin kissing

s expasure of Intact:| -

skin fo infected
blood

3. 'Divide the cards éf’nongz paﬁipiponis and make Pritt stick avaitable to everyone,
Then give them the foliowing instructions...

Each card describes a specific behaviour, Place each card under the fraffic
light that you feel identifies the level of risk for HIV infection that behaviour
represents. . .

High Risk/Red Light behaviours involve the exchange of blood, semen, breast

milk, or vaginal secretions and pose a definite risk of fransmitting HIV, the virus
that causes AIDS. ' ’

Low Risk/Yellow Light behaviours involve some attempt to prevent the
exchange of body fluids as in the use of q barrier such as a condom, but |
they are activities during which exchange of body fluids might create some
danger of transmitfing HIV. _

No Risk/Green Light behaviours involve absolutely no exchange of blood,
semen or vaginal secretions and thus pose no risk of transmitting HIV.

4, Ask each person, in turn, to place his/her card or cards under one of the categories
. indicaied by the traffic sign.

5. Have the group delermine "wheiher the placement is comect or not and their
reasons. :

6. Summarise the session by asking the poreh’rs to share what they have learned.
Highlight the main points &nd key lessons learned.

ADAPTATION/ CONSIDERATIO_N
1. Cut out pictures which depict! the aclivities discussed in this exercise. Paste them on

manila paper or cardboaid for durability,
programme. o

Use as needed throughout your

2. Write descripfions of behaviours on cards. Use with parenf who can read.

Relatlve
Risk
very
high

ft
high

ft
mod-
erate

ft
very
low

]
s no
risk
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27.
28.

~ HIGH, LOW, NO RISK WORKSHEET

BEHAVIOUR
.1 Hugging, . . B I TN L Sassrd -
2. Having sex with someone who hasn't had sex in a'yery long time,
3. Using drugs.
4. Dry kissing. : L SIS a
3. Using a condom when having sex with a person who injects drugs. -
6. Having sex with many pariners and using a condom with each one.
7. Having sex with many pariners wlthoul using a condom.
8. Having sex wllh only one person whose HIV slatus Is not known.
Q.

Having sex with someone who has ha

d many pariners without
wearing a condom, '

. Having sex with a persoh who Injects drugs or shores neadies withoul

.
12,
13.
14,
15.
16.
17.
18.
19.
20.
21,
22,
23.
24,
25,
26,

using a condom.

Gelling or giving a massage.

Mutual masiurbation -playing with each ofher's genilals.
Abslinence from oral and genilal sex. N
Performing oral sex on a man who Is wearing a condom .| ..
Performing oral sex on a man who is not wearng o condom., ™
Romanlic conversalion.” . * - ) ' o
Masturbalion. S :

Shoring ealing utensils with someone who has AIDS.

Sharing syringes afler cleaning them wilh jik. ’
Using a syringe someone else has used withoul cleaning it with jik.
Showering/balhing together, -

Touching someone who has AIDS.

Vaginal sex while wearing a condom.

Vaginal sex without wearing a condom.,

Waet kissing. ' . :
Using.one razor for making lalfoos wilhoul slerilising it afler-each
personis lallooed. B

Performing oral sex on @ wornan,

Having anal sex wilh a condom.

ADD OTHER BEHAVIOURS WHICH CARRY SOME RISK OF HIV TRANSMISSION

M.‘&M&RM!W.W;M. MMMYN&,TQQE ,
' _ . ; o L

SR

PLACE{AENT
“Yellow/Rad & =

¥
P -

Green/Yellow
Green
Red/Yellow
Yellow

Red
Yellow/Red
Red

Red

Grean
Green/Yellow
Green

Yellow

Red

Green

Green

Green

Yellow

Red

Green

Green
Yellow/Green
Red

Green

Red
Yellow
Yellow




facts -
information”“that can be
verified; reallty, fruth

myths
theories, storles, bellefs thal
are accepled as fact

PURPOSE

MYTHS AND FACTS ABOUT HIV & AIDS

_ To present and (evieiv faciual iri_'fon*ncli'_on, facts aboul HIV & AIDS
©  Toexamine common myths aboul HIV'and AIDS
TIME o 4$ minules |
PREPARATION

. * poll community on common beliefs about HiV & AIDS

s record bellefs on myih/tact cards for use in sesslon

*review Chapier 7 in FLE Cumiculum and Lesson & in
Health & Wellness = -~~~ =~

e

STEPS

MATERIALS
+« myth- facts stalements
* paper & markers -

L. Introduce the session by stating the pumose —to examine common beilefs about
HIV and AIDS against information from research and studies.

2. Explain how powerful beliefs cré in Influencing behaviour, It is difficult to influence

o -ifpeople'si behaviour by simply providing information. if we are able o examine

-common bellefs, we become’ better able toiallor our messages so that they reachf-_

" the people. -

3. Read out loud the statements from MYTHS AND FACTS ON HIV & AIDS, one al a time,

directing one stalement io each parliciponl. Have the person to whom the
slalement Is addressed decide whelher the stalement read Is a facl or a myth, Ask

participants to provide réasons for thelr answers,

4.” Conlinue the exercise unlil each paricipant has had a
- defend her/hls posilion.

chance to respond and

.
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Afler each Individual parhmponis say whelher ii isQ myth ora fcxci ond why, ask the
group if they agree or disagree and why.

Confirm or question explanations offered wilh the informalion avallable from the

text or expert sources. Prov[de research-based explanations of why each statement
is myth or fact. -

Summarise the 'session by asklng the parents to share what they have leamed.
Highlight lhe maln points cmd key lessons learned.

ADAPTATIONS/CONSIDERATIONS

. Myth/Fact cards may be prepared and distibuled, one’ per porhcnpcnl if the group

reads. Each one could ihen reod what is on her/his ccrd and respond accordlng to
direclions. R : %

Sy

Common beliefs can be répresenied through illustrations, via prepored flip charls or
your own drawings. Each drawing should comespond to ihe stciemenis on the
mylh/lact card. Read from the card while directing: the- group's aflention to the

illusiration. The parlicipan! on the floor slill gels o respond first before opening the :

discussion lo the resl of the group.
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MYTHS AND FACTS ON H1V

. AIDS is the manifestalion of your body's inability fo fight off diseases a healthy immune syslem

Fact

would normally resist,
2. A virus causes AIDS. - ' | Fact
3. I you hug someone with AlIDS.you can get HIv. Myth
4. Anyone can get AIDS, : i Faci
3. AIDS can be cured. : Myth -
é. Using someone's personal belongings like a comb or hairbrush can spread HIV. Myth
7. It a pregnant woman is HiV posilive, there is a chance HIV mdy be passed on o her unborn Fact

baby interutero, i} e e .

8. Most people who get AIDS die. i Fact
9. Having AIDS makes you more likely to get other diseases., . - Fact
10.You can tell. by looking whether.someone is HIV positive. Myth
i11.Condoms are 100 percent effective against the Iransmission of HIV. Myth
12. You increase your chdnce of getling HIV if you have sex with many people. Fact
13. HIV Is malnly present in semen, blood, vaginal secretions, and breast milk. Factl
14.1f you give blood you are at risk for getting HIV., Myth
15. You can catch HIV from a toilet seat. : Myth
16, Female homosexuals don't have to woiry aboul HIV infection. Myth
17, An HIV-Infected mother can Infect her child through breast milk. Fact
18. Birth control pills can prevent the transmission of HIV, ' Myth
19. Loyaity to a partneris 100 percent safe, Myth
20, If you kiss someone with HIV you will get the disease., Myth
21. Having unprotected sex with someone who Is HIV positive is one way of getting infected. Fact
22.You can get HIV by sharing a needle with someone who [s infected. Fact
23. Having anal'sex Increases your chances of getling HIV. Fact
ADD COMMON BELIEFS ABOUT HIV IN YOUR COMMUNITY TO THIS LIST .

Adopled trom: Bs Proul Be Responsibial Jommolt, Jemmott, bnd McCatfroe, Select Media, New York, 1995,
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HEALTH & WELLNESS

LESSON #8

CARDS FOR LINE-UP

agres to use
condom

get condom

emt_lnn

oarefully open
sondom wrapper

held condom tip
to sgqueexe out
alr

- |loave room at tip

for ejaculate

A g

LEZSBSON PLANS

'CONDOM LINE-UP

PURPOSE  To reinforce pcrlic":l‘pc'mf's‘knowledga on how o Use condoms co:rrectly‘
To energise paricipants and review previously learned materais

TIME - 1530 minutes . | S S

PREPARATION | -

» wrile or illustrate each of the steps in the left column

* Sécure some condoms and an object suitable for
demonstration on how to put.on a condom cormecily

' : MATERIALS -..
on pleces of paper or cards large enough to be easily « condom line up cards
seen by the group . ¢ condoms

"|* penis-like object

steps 7

1.

Explain that this aéiiviiy wili helb reinforce our khowledge of how fo use condoms -

comecily. Condoms don't work if we do not follow the procedure for proper use.

Tell participants that we are going fo review lhe ste
with @ game —lhe condom line-up. In this game,
wilh an aclivily illusirated it.
cards in order qf Ihe order of

ps in using a condom comrectly
17 people will be given a’ card
Each member of the team will be asked {o place the
the sleps involved in using a condom. - '

Shuffle the Condom Lline-up cards so they are NOT in the comrec! order and pass
cards to the leam. Ask the leam to stand in front of and facing Ihe re'si of the
group. The rest of the group will acl as an audience. (If lhe group is small, have
some paricipants fake two cards.) .
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roll condom on

sexual

I

l. When this team is ﬁnis.h-ed. ask them if they éxre satisfied with the order. If not, give
..them time fo make adjusiments,. . 5 oo e g

. ik L PR S R L P
. T et .~ .o o A . o H
A L

T = Rae o

- '2';_i:Then ask those observing if they have any furthér adjustmenils fo make. If SO, mok"eﬂ ,
. Intercourse _‘'those adjustments, © ~ : ' *
oai‘um - 3. When the entire Qroup is satisfied, if there are steps out of sequence, ask questions
ejaculation 1o prompt correct sequence of steps. Finally, review the sequence oullined in the
~ left column. '
hold condom b , _
onto base of 4. Demonstrate, with volunleers from the group, the proper procedure for using
penis . - . condoms,
: 3.. Expand discussion and encourage posifive atfitudes toward condom use,
wi ponh . * What else’'would you like to know about condoms? .
* What would you want to iell young people like your children about - -
: . condoms? ~ o
remove °'°“d_°m 6.-Summarise the session by asking the parents 1o share what they have learned,
: — - Highlight ihe main points and key lessons leamed,
thmpom_lqm_- : e . : :
loes of erestion
hug, kiss |-
cuddle |
Note there are 17 cards.
o LESSON PLANS
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CONDOM FACTS

Latex condoms are highly effective when used co_nsisfénﬂ

LESSON PLANS

y and correctly.

[

‘ How. are condoms regulated and tested?

agh Condoms are manufactured according

aBbpackaging, every con-doom is electronically lesled for defects, such as holes

or areasof thinning. In addition, condoms made in the US are randomiy tested using
water teak test, o :

4

bon't condoms have fnié‘roscopic holes that allow I;{IV to pass.through?

cadi L

, Condoms undergo tesis for holes.

provide a continuous barrier to mirco-organisms as well as sperm.

‘ What of the female condom?

LS

, The female condom is
% d@bcontraception which provid
HIV. As a new pr

however, prelimin

the first femole-conirolied barmier method of

& some measure of proteciion against STis, include
oducl, limiléd studies have been conducled on its effectiveness:
ary studies do suggest ifs effectiveness. '

W}

lo national standards. Before -

Lab studies show that intact latex condoms

irz




QHOW often do condoms break?

»

Condoms rarely bredk. The use of out-of-dafe condoms is the leading cause of
breakage. Other reasons include fingerndll tears, exposute to heat, reusing

'coﬁdoms' or unrolling the condom before putting it on,

,QWhy are condoms being promoted even though they are not foolproof (100%
~aw cffective)?

‘Because they substantially reduce the risk of HIV. infection during vaginal, anal
' or oral sex. Health behaviours that significantly reduce risk need to be

114
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LESSON #1

In life the consequences often
come fist and the lessons
allerward. in taday's era of
AlIDS and drugs and violence
and too-early and unsafe sex,
the -consequences can be
deadly or last a lifetime. So
parental communicalion, guid-
ance .and example are more
crucial than ever.

Matlan Wright Edelman

- responsible parenthood,

s provision of emolional and

material support necessary to
raise healthy children, e.g.
love, focd, education,
guldance, shelter, and
medical care

. plqnnihg ahead of time how

many children to havé, when
and with whom to have them

LESSON PLANS

RESPONSIBLE PARENTHOOD

WHAT IS RESPONSIBLE PARENTING?

PURPOSE To establish colleclive definilion of responsible parenthood
To explore ways of parenling better
TIME 40 minutes
PREPARATION | e
«review Chapter 4 in FLE Cumiculum MATERIALS
. ) » NONE
STEPS

I.

Introduce the session by slating how difficult and combléx pc;renﬂng has become.
As the sociely changes, so do the requirements for raising ‘a healthy child. The
purpose of today's session is to look at what it {akes fo be aresponsible parent,

Divide pdrents into pairs. Tell the group that they will have 5§ minutes to discuss in

pairs what "responsible’ parenting” means.

Regroup and have each pair present ihe ideas discussed. Allow for clarification
and group comment, : .

Divide parents into groups of 4-6. Tell each group that ihey will need a reporter to
report back to the large group. : '

Ask them to discuss the foll_bwi_ng :

-~ - . . . P
What are the qualities and characleristics of a responsible parent?
What makes a good parent?

What are the difficulties of being a good pareni?
What can be done to overcome these difficulties?
]
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-

Regroup and let the glroups' present their answers, one gfoup at a fime.

‘Acknowledge the difficulfies expressed and call attention to the strafegies offered
_ for overcoming these ditficulties. Encourage fhe group to support each other.

8 'Slumlrharise" by:csking the parents {o share what they have learned. Highlight the .
~ main poinis and key lessons leamed, ' :

ADAPTATIONS/CONSIDERATIONS

1." Presentations could be done in form of a r ole-play or 5.6’39-_'

’ i - [
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LESSON #2

Children have never been
good at listening to their
elders, but they have never
failed to Imitate them.

James Baldwin

| RESPONSIBLE PARENTHOOD

ARE YOU READY FOR PARENTHOOD?

PURPOSE To identify qualities necessary for responsible pﬁren’ring _
To discuss how parenls can help itheir adolescent children avoid
parenting prematurely

[TME 60 minutes

PREPARATION :

» review Chapter 4 in FLE Cumiculum _
s secure a co-facilitator’ .- MATERIAL

STEPS
1.

" |» paper & markers

There has never Eeen a more imboriohf fime for parents and teens to talk about

sexualily. Yet we hesitate to start these discussions. Opportunities and time slip by.
Explain that this session asks us to reflect on our eariiest experiences as parenis and

use these for guiding our children 1o responsible parenthood. We will also explore
how parents can start this conversation. : '

2. Divide parents into groups of 45,

3. Ask each parent lo reflect on the ways in which having children has changed her
or his life in the'following areas: B :

continuing education social life ~ finances

work opportunities interactions with friends - daily routine -

4,

Asslgn each group one or more of the cafegorles listed and encourage parents to
list as many changes as possible per cafegory. Ask them to be specific and fo give
real examples. - ‘ o : Lo

LT

\ . ‘ '
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IS MY CHILD READY FOR
PARENTING?

How would the lIfe of your
.child change today i

he/she became a parent?
Are there changes they
would experience that you
did not? :
What would you like to say
to your child about being a
parent? R

When do you think it's best

to start a family? -

How do you know when a
person Is rendy to become
a father or mother?

6. Now think about your teenage child and-today's Zambia.

o T ST A A

3. Have the parents regroup, and discuss the changes listed. Ask them to comment on
-+ whether each change was yosilive or negative in their lives.

Can they parent responsibly?

Have the parents retum to the aroup they were assigned earlier for small group
discussian. You may use the questions in-the left column fo guide their discussion.

7. Have the parents regrou-p and share what they discussed in their small groups.

8. Ask each parent o design a song or presentation w.hich“wili help his or her teenager
become aware of the difficulties and chaillenges of too-edrly parenting.

9. Summarise by asking the parents {o share what they hdve learned. With their help,
highlight the main points and important lessons learned. -

ADAPTATION/CONSIDERATIONS |
1. This session may be conducted with parents and children together. If the group is
mixed; divide parficipanis so thal parents and children: (not necessarily their own)

. aren the same group io generate the lists. |t is very educational for the children to
.. hearthe adults talk, . - ‘ : '

LESSON PLANS -
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RESPONSIBLE PARENTHOOD
LESSON #3

PARENTING WITHOUT A PARTNER

PURPOSE To explore the challenges ihat come with parenting without a pariner
{singte parenting)

TIME 45 minutes

PREPARATION ) MATERIAL

s review Chapter 1 in FLE Cuniculum *hone

STEPS

1" Find oul from the group what they undersiand by pcrentihg without a pariner

2.

{single parenting) and whether or not it is common in Lambia.

Divide participants info groups by gender. Find out if there are single parents
presenl and let them ‘make their own group. If any group is larger than 4,
break it in 2 so that all the groups have no.more than 5 present. Have each

group o select a reporter.

Tell all the groups that they will have 15 minutes to discuss single parenting.
The questions below may be used to guide the discussion.

+ What are some of the responsibilities that
partner?

« * What are some of the difficulties single parents face? .
+  What are some of ihe factors that lead ’(o parenting without a partner?

1

come -with parenting without. a

Bring the groups together again. Ask them to share a sUmmciry of their.discussion.

Did the responses from the various groups differ in any significant way? Ask them o
explain why they think that happened.

'

LEESON PLANS
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‘ .
5. What kind of support needs ’ro be made ovoilqblé'io single parents from:
s family
* community . o
*» church
s government

-
-

. Summarise the session by asking parents to share what they have learned,

[
H
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RESPONSIBLE PARENTHOOD
LESSON #4

antenatal care

steps {aken by a pregnant
woman to ensure a healthy
pregnancy, including medical
check-ups from a midwiie or
doctor for signs- that the
pregnancy Is going well

RECOMMENDED SCHEDULE
FOR ANTENATAL CHECKUPS

* as soan as a woman thinks
she is pregnant

s every other month during

lhe fist 5 months of
pregnancy

sonce every month from «
month 4 io month 8

» every waek during the 9th

““'month

PURPOSE

ANTENATAL CARE IS IMPORTANT

TIME 130 minutes

PREFARATION .
s review Chapter 4 in FLE Cumiculum
» draw pictures represeniing THE STEPS
TO A HEALTHY PREGNANCY in left column

«idenlify cost and location of antenatal
care in the community )

To discuss the advaniages of early anfenaial care.

MATERIALS

+ pictures representing SfEPS :
TO A HEALTHY. PREGNANCY B

« invite a nurse midwife or TRA fo co-present the session

STEPS

1. Explain that the anienatal (before birth) period starts when a woman gets pregnant

. Ask participants fo brainstorm what {hey think ‘1he_‘be§r'1efiis or. ad

and ends when she gives birth. The earty antenatal period refers to-the first three
months of pregnancy. Infroduce the session by stating that today. we will be talking

about some of the developments ihat occur during pregnancy and how those
developments are influenced by early antenatal care.

A véniages of
anfenatal care are. Record the benefils stated. When 1he list is exhausted, review
the benefits confirming what early antenatal care can and cannot ensure,

[y
1o

. Explain foelal deveIOpmehf dun‘ng prégnoncy'.' By fhe-'fourih""Wéek'.ofier

conception, organs begin to be formed. Tiny buds develop that go on to become

] \
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STEPS TO A HEALTHY- |
EGNANCY - =~ . -

get a pregnancy ;test as-
$00N ds you miss your period
fo confrm that you are
pregnant S o

talk with your parner &

someohs selse you trust

- weekends, smoke a litfle - &1 |
hide the pregnancy'so noi:|. .

kY

k]
decide on whether you will
bring the pregnancy to term;
seek an abortion, etc.

begin  anfenatal core,
including check-ups with TBA .
or medical provider "

.antenatal care  Includes

avolding all ~ drugs and
medicines not prescribed by
a medical provider, not
smoking clgarettes or
dagga, not drinking any
alcohol, ealing nourlshing
foods rich In  protein,
calclum, folic acld, odine
and iron, - dinking lots of
water and fult Julces and .
getting adequate rest and
relaxation

Ignore
signs . .
do what you normaily do -
eat lots of chips and Fanta,
dink a few -beers on -

early” pregnancy

one will know

f‘he"i_ﬁng'js, the liver &hd dfh"e_.f organs. At this point In development, the embryo Is at

. greatest risk for develo_pi_r)gu‘t_)i“r’rh defects from ‘alcohol; drugs and polsons .in the::
<-environment. A month afte conception, many Women would ot have confirmed™"

their pregnancy yet some of the most crifical events In the development of the
" embryo .would have already taken ‘place.” The earlier a woman: confims her.
" - pregnancy, the earlier she can begin antenatal care and the better the chances of

a healthy outcome.

v

b}

Explain that not all pregnancies cary the same risks. Women who are between the

.ages of 18 -.35 usually have he fewest problems giving birth. If @ woman is younger

. than 18 or older than 35, special monitoring and care will be needed to ensure a

“healthy pregnancy. Women giving birth for the first time or women who have had
. more than 5 children ‘also need closer antenatal supervision.
- situations requiring close medical attention include:

sdifficulties with last pregnancy or birth  sanaemia .

shypertension or high blood pressure -sswelling or pre-eclampsia
ebladder or kidney infeciion - sdiabetes or blood sugar
«HIV infection . - shepatitis B '

«convulsions sunfreated TB
smalaria oSTls

sextrame poverty where food intake In Inadequate
spoor sanitation -

Ask participanis why, with all the advantages Identified, some women do not seek
antenatal care. Discuss the reasons offered and brainstorm how to get around

© them.

Tell the group that you would like them to think about adolescenis now, bearing in

Other high risk -

mind all that we have discussed about adults and the management of their -

# pregnancles, :

123
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7. ‘Ask 8 volunteers to come forwcrd.- Give each o
the STEPS TO A HEALTHY PREGNANCY. Tell each

who thinks she might be pregnani. Line up with the cards showing the steps she
might take.

ne a picture card depicting one of
to imagine s/he is a young woman

8. Use the questions below to guide a discussion
. unplanned pregnancy. : )

. Which step(s) would be the hardest for a teenager?
Why? '

How can they be supported in taking the right step?

of adolescent responses to an -

?. Explain that we are now going to think about all the people who may be
. responsible for helping to ensure q healthy .pregnancy. Read the following story
- aloud. As you read, participants.shovid rank the people from #1 {the person who
acted MOST responsibly) to.#5 (the person who acted LEAST résponsibly). After you,
finish reading, repeat the directions and give dll participants a minute to rank the
individualsin the story... ~ - S : t

In October Catherine missed her pericd. Catherine is 17 and had missed her period before,
so she didn't think much about it. ’ ‘

In November, Catherine sfill didn't get her period. She told her best frfend, Ann, and-Ann
said, "That happens to me somefimes. Don't worry." Catheririe felt relisved. “Missing your
period is perfecily nermal”, she repeated to herself, : ' :

By early December, Catherine had trouble sleeping. She worrled about the possibliity of .
being pregnant. "Maybe | should find out I'm pregnant, but if | go to the clinlc, someone
will see-me. Who can | falk 102 1 should talk o my mother but she'll kil me. I've got to talk’

: N to-her." The next night Catherine ied io taik to her mother. Sha said that she knew a girl
- who thought she might be pregnant. Her mother replied, "I don't know what's wrong with
kids foday. I'm glad that | ralsed you properly so 1 don't have to worry:cxbout that sort of
Jhing with you.", Catherine didn't say anything else, . " 7 1 e

RN Lﬁ..‘;‘f L P TS MY S i

B S

In January, Coiheri}:;e had ‘u:_ﬁleql{b:cl'qss ln_-school. .‘IShe_,wcg_'gl_cd 1ﬁé¥i§voﬁid_?b;:_iéqrn,lhg

?bou’r pregnancy and famlly planning, She tholght she mibht'even?spéak'wlth'h_er. hedilth.

eacher, Mrs, Kana, Mrs. Kana began her lecture on feen pregnancy by saying," Getling

Uk s
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RESPONSIBLE PARENTHOOD

LESSON #5

You must prepare your child to

pick up ihe burden of life long
before you put yours down.
James Baldwin

BELIEFS & VALUES

Children . raised by single
parenis are not as  well
behaved as those raised by
both parents.

It Is Important to have children
so that tamily fraditions. will
live on.

Patents are to blame for thelr
children's fallures In life.

It 1s important that fathers dlso
spend lime with their female
children,

Families need to spand more
time with thelr chiidren.
Couples should have children
as scon as they are manied,
Incest {sex between a child
and a relalive) is a.-family
matter.

Caring for children Is,-for tha

most porf; a ledlous and
boring job.

"~ A goodreasaon for having

children Is that they can help
when parents are too old to
work, .

Parenis have arespansibliity lo
care for their children untll
they become adults,

VALUES IN PARENTING
_PURPOSE - Jo examine common c:thtudes about parenting

To create awareness of the values behind ’rhese attitudes Ctnd 10

determine which of these values parents won’f to pass on lo their chlldren
TiME 460 minutes

2

MATERIALS

e none

PREPARATION

» poll community on feelings/attitudes about parenting

« record these for use in session, a list of common beliefs is provided e
inleft column as well : BRI
'secure co-facilitator

STEPS I o

1. Introduce the session by stating the purpose of the topic. Remind the group that
porenhng is so demanding, our responses and atfitudes are sometimes a reflection
f our frustrations and not about parenting per say. However, o the child, what is -

expressed in behaviour is what is remembered - if we _never ln’ferpre% whai is
happening or clarify our values.

Explain to the group that the exercise we are obout to begin is designed to explore
attiludes qboui parenting.

Reod out loud one sicﬁemen’f at a time from the fist you hc:ve prepored or‘from ihe. .
left column. Do you ever feel this way? Ask the group to indicate whe?her ihey
agree ‘or disagree with the statemeni by turning: “thumbs up"
“thumbs down" if lhey do not agree. Give one parem‘ an. opportunlfy ‘o explqmz\f‘ :
his/her opinlon, then open up the 'discussion to the rest of ﬂ'ne grOUp A ‘E“, Nhoth
What values do these statements convey? C i BRI I

h " - e
. i"."“ . f
‘ e, P o pevmaad
. i .o
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' ;
‘ ] 4, Use the following queshons to stlmulofe a general discussion after the list Is "J
BELIEFS & VALUES . | exhausted: ' . |
Continue with fhe list of ~* How do adult come to feel they way they do about parenting? Ej
values In pareniing collected . s Whaido you tellyouri chiidren about parenting through your behaviours?. =

In your poll .of the » Are the messagés différent for your boys and your girls? Why/Why not$
community. ... % Whatwould you like your children'to belleve/feel/vcﬂue about parenting? i
"' s How can those senfiments and thgse values be passed of? - i

. | S = Before someone decldes io become a parent what do they need ’ro

con5|der?

i
FEl

i
LE

5.. Summarise by asking ihe parenis fo share what ihey have learned. Highlight the i
. main pomis and key Iessons leamed. o -

54

....
Bl

ADAPTATIONS/CONSIDERATIONS

1. You could have the participants brainstorm the burning issues about parenting in
their community,

-y

o
{

_ 2 A role—;:-allay can be used to demonsirate any of the stalements on the list.
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RESPONSIBLE PARENTHOOD

LESSON #6:

adofescent, .
term used to"desciibe a young
person between 10 and 19

years old, broadly speaking «
teenager

adolescence

term used to copiue a
transitional ¢ developmental
stage between childhood and
odulthocod where  physical
malurity  has
malurily in other areas is still
incomplete

begun  but.

i

BEING A TEENAGER TODAY

PURPOSE To stimulate thinking about the difficulties issues adolescents face today

TIME I ,‘_i, 3(,) minU?els. .;;i', Cais Sy Ti':' v e, 3 .El Sl
' TR S " a*ﬂ t'f T R
PREPARATION #0000 Ty Dt oo ERREEE R

s review Chapter 2 in FLE Curriculum S e

MATERIALS

« interview adolescents in the community about
: ' e paper & markers

the difficulties they face - N
=invite @ peer educator fo present adolescent views
e secure a co-facilitator

STEPS

1. Infreduce the topic and stale the purpose of the session. Explain that as the society

changes, so do the condilions under which we malure as adults. . Traditionally, one
became an adull when one compleled iniliation but the skills and proficiencies
required to become independent today have the effect &f prolonging childhood.
Nonetheless, we hope to reflect on what we think it Is like to’ grow up today and the
challenges that poses for our.children. T

2. Tell the group that you will be reading some statements that you would like them fo -
finish. They should complele these with the first thought that comes 1o mind. Have
your co-fucilitator record the responses, ' R

« When| hear, "adolescents" the first thing that comes to mind is...
* Some of the difficulties faced by young people today are ..
* The situations that make it so difficult for teenagers today are ...
» One question | have about leens and the difficullies they face is...

When | think about helping teens develop in a healthy way, | think about...
'
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I | :
« Whenl| think_ébbié}l&ci{]pgfp}abpiié growing up today, | wish...
* Tome, the scariest part of being a téendger foday s ...
.- Some'ihlngs_thatlcqr.] be done to help teens today are ...
3. Allow the group 1o ‘react to each other's responses without demeaning the
" responses shared, . : '

4." Remind parents that today's Zambia is different for young people and talk about
the ways in which things are ditferent, Parents can however continue to love and
guide ‘their.young ones toward q healthy adulthood. Reinforce some of the

' responses that suggested ways in which this can be done and offer other strategies

7 for consideration.. -

5 Identify sources ﬁﬁﬁsu ppod for
- - seek help when they are con
- on their own,

pofén'fs.within fhe com'ml'Jﬁi'ty. Encourage parents to
fronted wiih issues they feel they cannot handle well

6. "Summarise the session by asking paren

ts 1o share what they have learned. Highlight
- the main points and lessons leamed. '

ADAPTATIONS/CONSIDERATIONS |
1. This session could be conducted with teen and parents. Each could work in their
own group them come together to share responses,

2. Parehis could share whdt it was like

: growing up for them and how adulthood was
:-defined in their days. Teens could s

hare thelr perspectives on when one becomes
~an adult in 1oday's,societygand.what they feel they need to become health,

ST ey,

fodst esls 3
: .
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LESSON #1
gender-
the soclety's Interpretailon of

what it means to be_ a man or a
woman

{render rolex

those roles we 1eam to-accept
as appropriate for men or
women on the basis of their sex,
e.g.

GENDER

men women
protector need {o be
protected
manual need fo be
labourer assisted
asserts his will | comply with
| men's will
direct women | follow men
fighis criess
sfrong & beautiful &
rugged fragile

2. Have your co-facilitator set up 3 larg

Gender roles are learned
and relnforced soclally. They

change from place 16 place
and over fime,

. . . o R R

GENDER ROLES _’Enuiﬁéﬂ_

PURPOSE To examine the meaning of gender

To explore the gender roles assigned men and womern In this soclety

To discuss the relationship between gender stereotypes and gender blas
TIME 120 minutes
PREPARATION

sreview Chapter 3 in ELE Curi ;éblﬁm B . S ;
* record common stereotypes about fe/male qualities for use
in session S

s secure a co-facilitator

MATERIALS
* paper & markers

STEPS

1. Infroduce the ’ropic'by stating the purpose of the session. Tell the group that we will

use g little game to explore the qualities people belleve men and women possess
on the basis of their sex (their biclogical make up). .

e sheels of paper labelled “male”, "“female",
and "both sexes" in words or in pictures. :

\

3. Tell pér’ricipams that you - will ‘describe some character iraits. They should say.‘_l
whether the frait s masculine, feminine, or equally’ appropriate for both females
and males, = - v omE ST

. i
Y

4. Read the CHARACTER TRAITS In thie left column.

Add oiher'quofllies that are gender
stereolyped In your communlty, ‘1 e _

i
i
'
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gender stereotype
a set pattern of behaviour

and/or aptitude expected of @

person on the basls of her/his
seX '

Gender stereotypes In turn imit
the options made avallable 1o

Individuals on the basls of sex se -

that'for example: -

- smen-drive buses
swomen work as nuns
smen bscome members of

parflameni
swaomen become wives io
members of parllament
*men hold" office
church i

swomen cook the meals for |

church functions

CHARACTER TRAITS

intelligent
expressive
caring
emotional
rellable
nurturing
dramatic
confrolling
self-sufficient
sensual
Intultive
competitive
waak
aggressive
decisive
ratlonal
articulate
strong
logical
responsible
cunning

Wi E Y

n the -

. Have the pariicipants discuss their reasons for the assignments they made.

- Explain that when people come fo believe that certain qualifies are associated with
. beingifemale or'male, then roles or.opportuniiies ‘are ‘assigned accordingly.. The
- “assoclation of certain quallties to one's sex Is called gender sfereotyping. Use the
' exerclse 'to bring out ; concrete examples based on:experiences within the
eeccommonity, T | y

Ll

i

7.7 Explain how stereotypirc leads to establishing patterns that limit individual abilfies
by restricting their access to opportunities. Let the group provide examples of how

this works, * The assignment of opportunities or roles on the basis of gender

: stereotypes is called gender bias or sexism,
Does that happen in this communityg Does that happen in our homes?

. Referring back to assignment game completed earlier, contfinue the examination

of genderroles. You may use the following questions or any others you find suiiable"
Yo guide the discussion. '

+  What differences do you nofice in the qualifies assigned to males vs, those
... assigned fo females? .
¢ How doyou feel about these assignmenisg: .
"+ Ddthelistsreflect real differences between the sexes? |
* Do they reflect how people feel about men and women's abilities?
* Do they reflect what we are fruly capable of as females and males?

» What makes the.gender stereotyping of these qualities problematic in our
homes and communities? '

How does gender stereotypes affect our chiidren?

How does gender stereotyping affect sexual behaviour?

How does gender stereotyping affect reproductiive health behaviours?
What can we do to prevent gender stereotypes from creating problems?

Hightight the main points and key lessons learned. -

9. 'Summd'n'se the session by askihg the parents to share what they have lecmed‘. _

130
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ATTITUDES THAT REINFORCE GENDER INEQUALITIES
| GENDER ROLES VS SEX ROLES |

Many people mistakenl
or female determines w
be allowed o do as human beings.
and women on the basis of sex, Le. o
are called sex roles and they are:

y bélieve that our sex deiermine:-é our destiny,

i.e. being male
hat qualities we have naturally,

and what we can and should
The roles or functions that are exclusive to men

n the basis.of our anatomy are in fact few. These

female sex roles
1. ovulation
2. menstruation
3. gestation
4. birthing
8. lactation

mate sex roles -
1. spermm production
2. ejaculation
3. impregnation

\.
'

Alfitudes abouf gender are leamed. However,
about men and .women's capabilities, we organ
these notions, The following page provides 10 exa

as we Internalise prevalling notions
ise entire social systems fo sustain
mples of how this works:
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Other gender stereotypes
~ in your community: '

1,
2,

3 \

Policies and procedures in
local - institutions  which
reflect these stereotypes
and sustain them:

1.

2,

B2

—

'ATTITUDES /STEREQTYPES

- A woman's place is In the

"home,

. "Women are highly emohonal :

cmd cry easily.

. Women are nurturing; they love o -

"’io take care of others;, -

Womens salares are supple-

- mental, men support them,

Women will miss work because
of family and monthly periods.

Women are nimble fingered..

. All women aspire to mairy and

become housewives.

Women know how to take
orders; they are used to {aking

."orders from their men.

10.

. Women don't know how to be

businesslike.

Qutspoken, confident women
are troublemakers. :

INSTITUTIONAL RESPONSE

(Which In tum sustalns the sterectype.)

Only hire a female worker if there are no men
cval!cble for the job.

Keep women out of mdnagerial positions, those
_positlons reqmre sfrengih and emotional stability.

Only women are suiltable for nursing and ch:ldcare
bring all your womes to them.

Pay women workers less and prowde them fewer
benefi fs

Offer women part-fime positions or confraciucl
work, don't invest in their development.

Provide them oppoﬁunmes as typists, tailors and
hairstylists,

Don't waisﬁime or money iraining them.

Don't consult them about their work just tell them-

what to do.

Don't put women in positions of importance.

Hire docile, subservient women wnhouf much self-
confldence
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GENDER
LESSON #2

STATEMENTS ABOUT

GE

NDER

Women should get out of bed
earlier than men,

Boys can't fetch water,

Boys shauldn't swaap.

Having sex with g boy is the

only way for d gil to ensure
that a relationship will 1ast,
Having sex wilth g gll is the
only way for a boy fo show
that he Is really a man,
Awoman is unclean when she
Is menstuating.

Men belleve sox is o sign of
love, .

A bay will be g homosexudl it
he Is ralsed to perfom girl's
chores,

IF's OK for g girl's- brather-in-
law to touch her. breasts in
order to help them arow.
Beating your woman is o sign
of love,

A waman wha asks for sex [s g
prostitute, _
When a man shows affection

- 1tis asign of weakness,

Your manliness [s measured by
achlevement and success,

A man who cannot confrol hls
woman [s impotent.

| MYTHS & FACTS ABOUT GENDER

f'.,:FQR‘PiQS'E To discuss c;uliai‘cjfl beliefs about h'o-:w men and women should behave
e To examine the impact of gender stereotyping on Individuals

- TIME 60 minutes

 PREPARATION

s review Chapter 3 in FLE Cumiculum

MATERIALS
*read notes in Lesson 1, "Gender & Sexuatity",
Manudi for Parent Educators

-* Prepare agree/disagree cards

s statemenis on gender

s secure co-facilitator

STEPS
1. Introduce the session.

27 Bxpla

in'that gender identity is deeply infe
- cer_j!rd[ to who we are, So too are our gender biases -

3. Tell the group that we will be looking al some beile
roles. We wiil examine those beliefs closely 1o see if
how the affect men and women,

4, Expfc:in that you'll be reading statements of bel
Each person should ndicate whether they agre

and explain thelr thinking around it, {Use any of the forced cholce activities

LESSON PLANS
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GENDE,R
LESSON #2

STATEMENTS_ “ABOUT
GENDER -

Women should get out of bed
eardier than men, *

8ays can't fetch water,

Boys shouldn't sweep.

Having sex with a boy is the
only way for a gitl fo ensure
that a relationship will last,

+ Having sex with a gitl is the
only way for a boy to show
that he Is really a man.

+  Awoman Is unclean when she
is menstruating.

+ Men believe sex Is a sign of
love, -

* A boy will be a homosexual if
he is ralsed to perfom girl's
chores.

o It's OK for:a gid's brother-in-
law to touch her breasts In
order {o help them grow.

¢ Bealing your woman Is a sign

of love.
s A woman who asks fof sex s a
prostitute, - - ‘.

s  When a man shows affection
it is a slgn of weakness,

‘e Your manliness Is measured by
achlevement and success.

s A man who cannat control his
woman Is Impotant,

MYTHS & FACTS ABOUT GENDER

\

PURPOSE To dISCUSS culiur\ol bellefs obout how men ond WOmen should behove .

TIME &Qminctes L

To examine the impact of gender siereofyplng on lndlwduols

PREPARATION _ | S

s [eview Chcpier Jin_ELE gUfﬁCUlum MATERIALS
eread notes in Lesson 1, “Gender & Sexuality”, « stafements on gender]| .-
Manual for Pareni Educators ., . : N N

* prepare agree/disagree cards

s secure co-facilitator

STEPS

1, Introduce the session,

2 Expioln thot gender |deni|ry is deeply Iniegrcted |nto our overoll personolny Ii |s

~'central to who we ore So too’ are our gender bioses -fhe pre]udlces we hold about
men ond worrien ‘on 'the basis of sex. These biases are so |ngro|ned tn our ’rhinklng J'r L
s hard for us fo see them. .

3. Tell the group ihoi we will be Iooking oi some bellefs people hove oboui gender__':
roles. We will examine those beliefs closely to see'if’ 1) they are stereoiypes ond 2)'
how the affect men and women. oL E T :

4,

Explain that you'll be reading statements of beliefs peop]e hove oboui gender coh

Each person should indicate whether they agree or drsagree with the statement..
and explcaln their ’rhlnklng around i, (Use any of the forced ch0|ce activities
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EFFECTIVE COMMUNICATION
LESSON #1

GUIDELINES FOR BETTER
LISTENING

1.

Show you're Intarested.
Genvine concem and g
lively curiosity encourage
othets to speak fealy.

Tune in to the other person.

Try to understand his/her
viewpoint, )
Hold your fire. Avold Jumping
o conclusions.

look lor the maln Ideas.
Focus on the key issue,
Walch for leelings. People
often talk to get somsthing
off their chest, feelings; not
facts may be the main
messags,

Moanitor you own feelings..

Our emotions and values
filter, even distort, what we
hear. Be aware of your own

- attitudes, cherished beliefs

and emotional reaction to
the message.

Notice non-verbal cues, A
shfug, a nervous laugh,
gestures say q lot.

Give the other parson the
benefit ol the doubt. Don't
ehler .a conversalion with
prejudices of past

experiences. Remain open.

Dr. Edward Wakin

LESSON PLANS

HOW WELL DO YOU LISTEN?

PURPOSE:  To infroduce techniques for enhancing communicalion between parents
and fheir children.

TIME 60 minutes _

PREPARATION MATERIALS

» discussion questions

* secure a co-facilitator

STEPS
1. Tell participants t

hat in this session we will be examining our own skills in listening to
what others say. :

2. Divide ilhe group into pairs (pfefercbly with someone they don'l know well). Ask
eqch pair to sit fogether facing each other comforiably. - -

3. Tell each pair o deiermlne; .hol will be the first to spérﬁ_l_k. Each will have a turn

being the speaker. The speaker will have 2-3 minutes lo talk about any topic he or
she chooses. The other will listen. I

Instruct the listener to pay attention o the speaker and not speak.
Let the group know when the time is up and ask them to swifch.

6. Ask the speakers to leave the area so you ¢

an address the listeners in private.
Insiruct the listeners to show disinterest in what {

he speaker is saying this lime. -

Invile the speakers back inlo the group and ask the gr'c‘ju‘-p_f"r'c'j‘ reﬁj'eoi the exercise
now that f‘hey have swilched roles. The speaker may select her or his own fopic.




REFLECTING ON ADULT-CHILD
COMMUNICATIONS

Think about when You were
younger, much younger...

i.

What was your favourite thing
o do?

How did your family
communicate  with _ _each
other? - K

Who In your famlly were you
most comfortable talking with?
Why$ R

o . {
Were there other adulis -8.g.
teachers, family friends with
whom you enjoyed talking?

8. After each person 'h'os_h_cdd turn being the listener and the speaker, gufde the -
group through a brief discussion on the process of communication: "

* How did it feel o be the speaker in the first go round (when the listener was -

- +attending)?. . ‘ _
How did it feel the second time round {when the listener was inattentive)?
What did the listener do to make you feel they were not paying attentiong
What did the listener do to make you feel you were beinglistened to2
What did you learn about being a good listenerg
What behaviours encourage people to talk to us?

children?
How might it work with them?

* What are some of the difficullies we face in getting our children to listen to
us$ LY

" How well do we listen to thern?

?. A;k ’rhe‘group lo reflect on their childhood experiences communicating with adults,

You may use the questions in the left column as q guide,

10. Summarise by asking the group to share what they have leamed and how they will
use the lessons learned in talking with their children,

ADAPTATIONS/CONSIDERATIONS

1. Invite children to paﬁiéipaie in this session. Have them role-play with adults a
scenaro representing an attentive listener and an inattentive listener. Then

carefully guide the discussion,. creafing an environment of safety for young
people to share their views,

2, Infroduce sketches or role-plays fo illustrate good and bad listening techniques o
- ep,9Nd have the group discuss thelr observations and feelings afterwards, A

How can we use what we learned here with our own partners and our
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EFFECTIVE COMMUNICATION
LESSON #2

Communicalion Is a two way

street. It involves falking and
listening fo what is sald and
what Is nol-said. it is the
exchange of Information on
facts and feelings. Just as
Rarents .need {o be supported
In sharpening  thelr lisiening
skills, they also need to be
supported in talking to/with
thelr children,

talking

an ongoing, active process thal
happens in small pieces and
changes according 1o ihe
needs of the child and
developmenis In information
—continuous, brief chats that
occur regulorly

Every day, there are many

opportunllies for conversations

about sexuaiity:

« the birth of a new cousin

¢ a nelghbour's teen son
becomes a father

¢ a news siory on the radio

* d new hair do

» d video show

¢ a'sermon In church

* a kitchen party

¢ asong on the radlo

WHAT HINDERS COMMUNICATION?

PURPOSE To identity focfofs that hinder communication WHhin the family
TIME 60 minutes
PREPARATION

s secure 2 co-facilitators

STEPS : _ . .
1. Infroduce the topic and state the purpose of the session.

2. Divide participants into 3 groups {or as many groups as
+ assign yourself and your co—focilif_clors to each group.

3. Instruct each group fo elect a reporter,

4. Ask each of the grou

difficult for parenis and children to falk to each other.
have 12-15 minutes fo complete this step.

3. Regroup and have the re

have already recorded the behaviours and situations shared).

6. Combine the hindrcr'wces?li\d't seem to

MATERIALS .
* paper & markers

you have faciliialors} and

ps to brainsiorm behaviours and sifuations which make it
Let them know that they

porter from each group describe what their group felf
hindered communication between parents and children. (The co-

facilitalors should

+

be the same. Relay them back to the group

and ask participants o suggest 2 ways in which each hindrance could be

overcome. Allow for discussion and clarificalion,

LESSON.PLANS
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7. Ask parents to present a sketch portraying effective communication, that is,

communication in which the players demonstrate the fechniques overcoming the
hindrances cited. ‘

- 8, Summarise the sesslorfby dsklng pcrenis fo share what they have learmed and how _ o
they will use it, Highlight the main points and key lessons leamed. A

ADAPTATIONS/CONSIDERATIONS ' : : -
1. This lesson will work best if done following Lesson 1, How Well Do You Listen?

2. Skits or role-plays may be developed to illustrate hindiances o communicating
effectively.

-LESSON PLANS




EFFECTIVE COMMUNICATION
LESSON #3

teachable moments
moments that  present
opportunities for natural
conversations about topics
related to sexuality e.q.
you and your teenage son
dare walking” home from
the market and you see
your neighbours young
daughter s obviously
pregnant

Such a situation presents an
opporiunity to lalk with your
son about pre-marital  sex,
unprotected sex, absiinence,
adoption, aboriion, birth
confral, chlidblrth, antenaial
carg, childbirdh -any number of
lopics. Pick one, any one bui

prelerably only one, and start
1alking.

Adapted from Maggie Ruth Boyer,
Sommilmenls of the Heari

. League of
Women Yolers, PA.

TEACHABLE MOMENTS

PURPOSE - porocﬁﬁoe techniques for enhancing communicalion between parents
and their children
To help participants recognise opporunities for conversalions with their
children on sexuality
TIME 60 minutes.
PREPIIARATloiN fi hild k about MATERIALS
sexuality

« record children's questions for session

STEPS

1. Infroduce the topic and state the purpose of 1

asked and situalions presented, creat

he session. Remind parents of ail
those embarrassing questions children ask as soon s they begin o talk. Children's

curiosity about life is a normal part of their development. In fact the questions

e “feachable moments”, opporiunities 1o
ieach our children about sexualify in the normal course of evenis,

Explain that we are going to practice techniques for handling children’s questions
aboul sexudlity. To make the exercise more relevant, each of us needs 1o share ai
least ohe question about sex, sexuality, or sexual conduct, we have been-asked by
our children. Tell us about the situation surounding each question. If the group is

unable o generate relevant situations from their experience, choose a question
from the left column, '

LESSON PLANS
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QUESTIONS CHILDREN ASK*

1.

4-7 YEAR OLDS
Where do bables come

. from?

How does the baby get
Inside the mother?

How does the sperm get ta
the egh?

Why don't girls stand up to
urinate®?

Why don't girs have q
penis$ Why do boys have
penises®

Why Is tfhere blood on

~ bables when they are
born?
Why do people get
pregnants
What is it like to be a man?
Why do parents fight?

What is it like to be g
mother?

Why does my brother fight
with me?

Why does vyour body
change when vyou grow
up?

Why do peopls get
married?

How does a baby grow In
the mother's body?

Why do people die?

Why do people get AIDS?

Why does Daddy have a
blg penls?
{continued on next page...}

3.

+ Give the parent playin
. ‘QUESTIONS CHILDREN ASK list or from those provided in the left column. The
.-element of surprise for the parent makes the response more realistic. Tell the group
" how old the child is sUpposed to be and ask the qctors to role-play the situation,

“Remind them to keep in mind the age of the child. Instruct the observers to watch

Ask 2 volunteers to pérﬁcipoie in a role-play -assign one the role of parent, the other
the role of child. The rest of the group is to Observe,

g the fdle of the child one question from your prepared

attentively.

- When the role play is done, debrief with the following questions:

».  What was the child reclly asking or what was the meanihg of the child's
behaviour?
'+ What did the parent communicate 1o the childg

* How did the child fee|? {Ask the parent who played the role of the child to
talk about this before others do.)

*- Inwhat ways, if any, could the interaciion between parent and child be
improved?

Invite two other volunieers to role play the next quesi‘ion-sc:enario and repeat Steps
4 & 5 unlil each person gets a chance to be o parent or child or until you have
asked alf the QUESTIONS CHILDREN ASK PREPARED.

Ask the group:
*  What did learn about communicating with your child from this exercise?
* Whal difficulties do you foresee in g real life situation?
*  What can you do if ihe discussion does not go as you wish in real life?

Asking parents to summarise the session by sharing what they have learned.
Highlight the main points and Key lessons learned.

i40
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7-8 YEAR-OLDS
How does the baby get
out?

Does it hurt to have o
baby?

Why don't boys get

breasts?

How does a baby eat Inside
its mother?

What is sex?

What is rape?

Whatis ¢ condom?

What is It like to be «
parent?

Why are some people born
boys and girls? '
What - is the difference
between boys and girls?

9-10 YEAR-OLDS

When a boy gets big, does
he have some kind of wel
stuff  coming out of his
penis?

If a penis is in a vagina can
a guy uringle?

What s a good age to
have sex? '

What happens if a 20-year-
old man has sex with g ¢-
year-oid girl$

How many minutes do you
stay in intercoursa?

if you can't have sex until
you are older, why does
puberty happen to q kid?

LESSON PLANGS

ADAPTATIONS/CONSIDERATIONS

1.

fnstead of having the enfire group watch each scenario, have the group break inlo
pairs. Have each take a turn as parent responding to the situation presented. After
the role-play talk about what was good or not so good about the approach the
pareni used and discuss other ways fo approach the situation presented,

Have one group role-play all the situations for the entire group. Have one half the

observers offer support and give ideas to the parent; have the other half help the
‘child' develop histher role.

*Source: Eary [K-3] Family Lile Education Teach

1er Hondbook., The Network for Family Life Educallon, Rulgers Unlvessity,
1995,
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EFFECTIVE COMMUNICATION
LESSON #4

safer sex praclices

sexual behaviaurs which
prevent or reduce the risk of STD
infection, HIV infection and
unwanted pregnancy, e.g.,.

sbeing faithful 1o ane,
uninfected sexual partner

susing a condom comecliy
each time you have sex

*+ never having sex when you

have or suspect you have an
STI.

+ abstaining from
intercourse

sexual

negoliate

discussing, bargaining to reach
an . agreement that both
partners can live with

NEGOTIATING SAFER SEX

PURPOSE

Toincrease parent's ability io communicate around sexual conduct,
To praclice communicalion skills in negolialing safer sex practices.

TIME 460 minutes

PREPARATION

» collect siories depicting sexual risk taking and the reasons for it
* prepare scenarios and props for role plays

MATERIALS
« props

STEPS

1,

2,

3.

- deal with,

Infroduce the exercise by explaining that knowing what is best for you doesn't mean
that you will or can do what is best for vou. Oflen there is'a gap between
knowledge and action. Although we know that condoms and abstinence and
peing faithful to each other can prevent the transmission of STD, including HIV
infection, acting on thai knowledge can be difficult. It requires healthy self-esteem,
discussion and mutual respect. However, it is very important that you talk with your
partner about your feelings, the use of condoms and safer sex practices. An open
and honest discussion can protect you and cormrect misunderstandings. We all know
that this is not an eost'fhing o do. In this activity we are going to practice handling
a variety of situations related to healthy sexual conduct we somelfimes have to

Exploiﬁ that rol.e-p!cys will be"Qsed fo help us examine those very situalions.

Ask pariicipanis to come up with situations they have encoun'iered in getting their
partners or themselves to behave in a sexually responsible manner, e.g.
* wearing a condom :

. Gtistoining from sex because of a §T|
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* resisting the'temptation to have sex with someone other than your partner
* refraining from the use of herbs which dry up vaginal secretions
* Visifing the heaith centre to check out symptoms of a STI
NOTE: If fime is not enough. or the group can not come up with situations, have them
- selact situations from the list at the end of this lesson.

:4. Role-play the situations described, . )
3. Invite the group to share observations and discuss what occured,
* What did you see? Does this happen? -
* How do you think the characters in the sketch feltg
* What kinds of pressure were the characters facing®?
* Didyou nofice any misunderstanding?
* How could this situation be handled differently?

6. Summarise by asking the parents to share what they have leamed, Highlight the
main points and key lessons leamed.

SCENARIOS FOR ROLE PLAYS
Uity and Mwape |

Lilly. Your close friend Mwape Is about to have sex with a new man and she does not

- think she should be concemned about protection. She Is against using condoms.

She thinks that if she asks her pariner to use a condom she'll lose him. Encourage

her to use a condom.

Mwape. You have just mei a new man. You really like him and think he might be
- seflous about you. He has asked you to have sex with him. You are afrald 1o

discuss condoms with him because you think he might dump you if you suggest
using them.

SUMMARY:

unprotected intercourse can lead 1o STls, AIDS, and unwanted pregnancy

a partner can be replaced, some STIs are not curable

it is okay for friends to encourage each other in adopting good heaith habits
condom use can be made o pleasurable part of foreplay
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| Lubasl and Patrick .
“ , Lubasl. You are at a parly with your best friend, Patrick. Patrck is dru

talking about wanting to have sex with one of 1

_ _ party. You know that he doesn't have any con
L having sex.

nk and keeps’ e
he women Ke has just met at the. -~ 2§
doms, Persuade him 1o postpone

Patrick. You have been drinking ai « party and flirting with a woman you find
aitraclive. You really want fo have sex wilh her. You think she also wanis fo have -
sex with you, You have no condoms and your besl friend, Lubasi, suggests that

you wait until you are more clear-headed before you have sex. ‘ Lo
SUMMARY: ’ )
L » alcohol and other drugs decrease your inhibitions, making it easier to take risks

; * having sex with someone whose HIV status you don't know is playing with your life,
| + fiends can exercise positive influence on each other's behaviours.

' . Chimuka and Mukonde

¢ Chlimuka. You and your new friend, Mukonde, have been dating for three months, -« - -~ -

f Mukonde has told you he wants to have sex with you. You have plans for yourself
and value your health. Prolection against SID or HIY and not gelting pregnant are
important to you. You want to go to college become an accouniant. You have
therefore decided to abstain from sex. You will discuss your decision with Mukonde.
Your biggest concern is his reaction. You care deeply for him and are afraid of
losing him, but you will not back down from your decision. You want to negotiate -

sexual abstinence with Mukonde. :

- . Mukende. You have a new woman fiend, Chimuka, and would like to have sex wilh

: her. You have been sexually active with ofher women for one year. You know

. - that Chimuka has not had sex before. You think she might want you to use

condoms. You have not used condoms consistently: and will iry to convince

. Chimuka fo get on the pill instead. You do not have any children and want 1o

keep it that way. All of your fiends are having sex and they keep asking you jf -
: you're doing it with Chimuka. . B R A e st
e * -knowing your godl in life helps to determine which behaviours one Is likely fo . .}
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‘s declslons/behaviours which su
« i is good to defend
decisions '

* when you love someone

her/his full potential

pport your life goals are always good

you respect and encourage her/him fo develop

Kapambwe and Muuba 7 )

Kapambwe. You and your partner Muuba are in his house with the lights down low,
- and you are starting to kiss and touch each other: You are both feeling sexy.
Before'go_ir)g any further, you tell him that you want fo use a condom. He gefts
angry. Muuba does not want to use q condom because he thinks sex does not

feel as good with one. You want 1o use a condom because your health is
important you want to protect yourself, You need io persuade him that sex can

be just as pleasurable with condoms and that unprotected sex Is not an option
you would consider.

Muuba. You and your girlfriend Kapambwe are at your home. You are both in the

mood for romance. Kapambwe starts to discuss condoms. You get angry with
her because you think she thinks You have been sleeping around and you

haven't. Besides you think condoms interfere with sexual pleasure.
SUMMARY: -

condoms don't have to ruin sexuaql pleasure
there are ways to make condom use pleasurable

e itisimportant to talk-about condom use ahead of time, before touching and
kissing begins '

* it is more important to be iue io
© someone's anger

your own interests and stand firm by well thought out

your personal values than to pacify )




