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Introduction |

The aims of the programme
Our goal in the ATDS Education programme in the

school curriculum is to develop the knowledge, -

attitudes and emotional support to maximise indi-
viduals® and their communities’ commitment to the
safest protective behaviour possible. In helping
students develop acceptable modes of behaviour,

we hope that families and communities will also

benefit. In particular the programme aims to intro-

duce acomprehensive AIDS Education programme

in schools that will:

I developinstudents knowledge and understand-
ing of AIDS issues and problems.

2 develop desirable attitudes in students to health
both through what they learn and how they learn
it.

3 help students develop positive attitudes to peo-
ple with HIV/AIDS.

4 enablestudents tounderstand and deal with their -

own health problems, fears and anxieties whes-
ever possible. :
5 developinstudents values andlife-skills suchas
problem-solving, analysis, evaluation and pre-
diction that are conducive to positive, responsible
and healthy life-styles.
6 promote responsible behaviour in students that

maximises protection from sexually-transmit-

ted diseases including AIDS.

7 increase seif-assertiveness and self-confidence
in students in their relationships with peers and
aduits.

8 enablestudents torecognise physical, emotional
and sexual abuse and deal with it,

5 develop appreciation of girls and women as
equal partners to boys and men in society.

10 foster a new youth identity and students’ con- -

sciousness of themselves as members of arela-
tively HIV-uninfected group.

11 enable students to make better use of available
resources to improve heatth care.

12 developanappreciation by students of the socio-
economic, cultural and historical factors in the
transmission of HIV,

The structure of the progrc:mrﬁe

In the twenty units in the course there is sufficient -
material for approximately two school terms’ work.
One unit should be covered each week in one thirty-
minute period, but a number of activities, including -

those in the “What do we do now?' Sections of the =

units may need to be completed for homework or in
free time that becomes available on the timetable.
Periodically, students may demonstrate an intense
interest in particular topics related to their own
experiences or to their fears and uncertainties about
some matter. This may occur in the case of ‘caring
for people with AIDS’, for example. When this
happens, make more time available for students to
fully explore issues of immediate interest to them.
Coverage of the units can then be extended into the
beginning of the third school term. ,

In the third school term students use the knowl-
edge and skills they have developed during the first
two terms to work on projects of their choice.

- Students work in groups on any one of the four- -

projects outlined. Work on the projects will help

- students to consolidate their understanding of the

issues studied in the units, and will enable them to
use their knowledge and skills for their own benefit
and for that of others in the school and the community.

-.The scope of the programme

The programme has a wide focus encompassing not -
only factual information but also issues in such
areas of students’ experiences as follows:

Relationships
Influence and pressure of friends and peers, family

" members and other members of society. Influence

of current community perceptions of stereotypes
and in particular of gender-roles in shaping behav- .
iour of students in their relationships with other
people. Current sexual attitudes and practices in
society that represent danger for adolescents.

Life-skills

Problem-solving, self-awareness and assertiveness,
risk-taking and decision-making, communication,



critical thinking, handling peer pressure, coping
with emotions and stress and anxiety, social adjust-
ment.

Humcm growth and development

Understanding physwal changes at puberty and
concomitant psycho-social and emotional develop-

ment, and the challenges these present to the adoles- -

cent in adopting responsible and healthy life-styles.

Health

The influence of hcaltﬁy life-styles on the develop-
ment of a positive self-image, and avoidance of
diseases, especially HIV-infection and AIDS.

In the programme there is considerable overlap
and cross-referencing between the four areas above.
The rationale for the wide focus is that we believe a
holistic approach to the development of positive
attitudes and behaviour will better equip students to
avoid HIV-infection and AIDS.

It is expected that the approach should be far '

more effective than a narrow information-based
programme.

Essential knowledge, skiils and
attitudes for the teacher

For the programme to be effective, you will need to:

» understand what is known about HIV and AIDS.
Accurate and comprehensive knowledge about
the disease and how it is transmitted will enable
you to give reliable information about it to your
students and meimbers of your community. You
will find this information in the section ‘Basic
Information about HIV and AIDS’.

« confront your own feelings, especially your fears
about HIV and AIDS, and about people with
AIDS. Youmust feel comfortable withthe issues

raised in the course, particularly those related to°

human sexuality and sexual behaviour so you
can discuss them with confidence in the class-
room. \

» recognise the wide range of sexual development
that your students may have undergone. Some of
them may only be in the early stages of puberty
whilst others may already have had some sexual
experiences. So you will need to be sensitive in
dealing with the various issues relating to sexual-
ity and sexual development in the materials.

» givesupporttostudents whose fears about ATDS
and about relatives contracting the disease may
be aroused by some of the information given in
the programme. Some students may already
have contact with people with AIDS in their
families and may be concemed about them. Be
sensitive and supportive in helping toallay their
fears and to enable them to deal with their
situation positively.

= reassure students by stressing that they can pre-.
vent AIDS by adopting and maintaining life-
styles that will ensure they avoid HIV infection,

« correct misinformation about AIDS and HIV
transmission. It is impossible to become infected
with HIV through casual and social contact.

*+  help students develop compassion for people

with AIDS and their fannhes

Teaching methods for ’rhe
programme

The central concern of the programme is with behav-

iour and behavioural change. Students are invited to.

examine their own behaviour and that of others, and
to decide to adopt behaviour patterns that will enable
them tolead happy, healthy and productive lives, and
in particular help them to avoid infection with HIV.
We hope that students will also act as a positive force
in influencing other young people to adopt life-styles
that will enable themto play constructiveroles in their
communities.

To empower students to effect behav:oural
change in themselves wherever necessary, and to
infleence behavioural change in other young peo-
ple, they need to participate actively in the learning -
process. Knowledge of accurate information is es-
sential, but this is only the starting point. Informa-
tion such as that included in the reference sectionof
the students’ book and in this teacher’ s book provides
the factual information that is the basis of the course.
The learning experiences themselves, however, are
designed to encourage students to evaluate their
ownand others’ current patterns of behaviourandto
adopt and maintain positive life-styles themselves.

Inconducting the programme, your majorroleis
that of facilitator for the various participatory activi-
ties. Information-giving on your part is reduced toa
minimum, and your views on issues raised are
recognised as only the opinions of one person,
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although admittédly a person who has considetably
more relevant real life experience and specialist

knowledge ‘of the subject. Treat the views and

opinions of students with respect, and acknowledge
that they all have important experience to draw from,

A variety of participatory activities are includedin
the lesson units. The major types are described in this
section, together with a number of other techniques
and materials that can be used to stimulate thinking
and interaction among students as they reflect on

- issues of concern to themselves, and as they try to

determine modes of behaviour that thcy will adopt
Discussion

Discussionis suggestedin ‘Let’s talk’, “Think about’

it’ and within other activities throughout the pro-
gramme. This is a technique which allows members
of a group to openly express their opinions on a
subject and listen to the opinions of others. You can
conduct discussions with a whole class but using
group discussion creates a more informal atmosphere
and promotes participation by all.

What you do
_Organise partictpants in groups of six to eight to

ensure thateveryone gets achance to speak and feels :

able to contribute,

Arrange the seating in circles or around a table
to promote goodinteraction, Tell each group to elect
one member to feed back the main points of dis-

cussion to the class group. Give the groups thelr_

discussion topic.
For example, from Unit 2: .

Can you help?

Talk about these two letter sin your groups.
What is wrong with the two young people?Do
they have a big problem?

What wouid you tell them to do next time they
have an experience like this?

Have you ever felt like this?

What are the problems of growing up?

Do you know enough about your own bodies?
Where did you leam about growing up and what
it means for you?

Would you like to know more?

Leave the groups to get on with the discussion
unless you really need to intervene or you are asked
for help or advice.

‘When groups have had sufficient time to discuss
the issue, ask a member of each group to summarise-
the main points that have arisen. List 1mportant
findings and conclusions on the board.

Together with the participants, draw conclu-
sions which will guide attitude and behaviourin the
future.

Why we use group discussion

Groupdiscussion stimulates free exchange of ideas.
Group members have the freedom to discuss their
feelings among a small group. The intimacy created
when a small group of peers discuss an issue heips

- remove iohibition. This is very important when -

discussing issues related to HEV and AIDS,

Later, share ideas with the class group so partici-'
pants also hear the opinions of others. This may help
individuals to clarify-their own ideas, values and
attitudes. Group work can build good relationships
between group members. Encourage this as peer

~ groups have such an important role to play in form-

ing values for young people. .

What to expect :

Discussion may be difficult and even chaotic at first,
But as students get used to the technique it should
become easier and more successful. One of the most
difficult things to achieve in group discussion is

participation from all members. We will always find

people who have the tendency to monopolise. En-
courage all members to contribute.
Discussion works very well if it follows some

© kind of ‘trigger’ ¢.g. role play, a case study, pres-

entation of a problem, brainstorming;

Brainstorming

Brainstorming involves inviting spontaneous re--

sponses from participants on a certain subject.

What you do

All students think of as many different suggestions,
feelings, and ideas on the chosen topic as possible.
The teacher writes down all the ideas on a board or

large piece of paper, without commenting on the

ideas, but seeking clarification if the point being

made is unclear. ' '
Itisimportant to write down everyone’sideas. If

astudent has plucked up courage to make a sugges-

. tion, it should appear, otherwise thai student may

not speak again. Once all contributions have been
made, the suggestions are discussed with the groups.

7
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Why we use Brainstorming

Brainstorming helps ideas to flow and so generates., .
ideas quickly. The ideas are putdown in writingand . .

can be used as a basis for discussion later, The
technique allows students freedom to express ideas
they might normally withhold because they fear
judgement from the teacher or anyone clse.

When approaching a difficult topic such as sex,
which usually makes people nervous and shy, you
may find brainstorming invaluable in loosening up
a group. It can be very enjoyable at the same time.

What to expect

Brainstorming with a large group, such asaclass of

students, may be difficult as individuals will shout to
be heard. Once the technique has been demonstrated,
alarge group can be sub-divided and each small group
can select someone to write down suggestions.

Devil’'s advocate

A ‘devil’s advocate’ is apersonina discussion who
puts forward an undesirable or dangerous point of

view. The technique involves a ‘devil” who advo-

cates risky behaviour or undesirable attitudes. The = . )
_ Point out to students that the people taking the role

other studentsquestion and argue to try to defeat the

argument. The ‘devil’ must be a capable speaker

and have a strong character

What you do

Ask students to identify some of the lemptahons
which face them. In pairs one student pretends to be
a ‘bad’ friend whoistrying tomake the other succumb
to the temptation. They think of all the arguments as

towhyitis alrightand try very hard to tempt the others. -

The other student argues to avoid the temptation.

For example, students might imagine themselvesina - -

scenelike Nyasha and his friends in Unit 18: Actitout!
like this : :

Yourfriends want you to try mbanje but you don’t
want to because you know it is illegal.

Devil : Nyasha, Rudo, take a pull on this! it's
great!

Nyasha : But mbanje is illegal, isn't it?

Devil : Who will know if you try?

Rudo : | will know. And | know it's not good for you.
Devil : Ah! Come con. Lot's of people dofit. ..

. to one ‘devil’
devil's advocate could actually be the peer group

The exchange between the devil and the group or

individual should not go on too long. There need not :

be a winner or loser, the purpose of the activity is to
raise questions and set students thinking about the
issues. '
Allocate some time for small groupstoreportback
tothe class what happened in their conversations. The-
teacher can summarise any helpful points students
outline for resisting temptations. '

Why we use Devil's advocate
Devil's advocate is most often used when dealmg
with areas of temptation for participants. In this
respect it helps them to judge some of the choices
they have to make related to modes of behaviour,
and think up alternatives where necessary.
Inarguing withthe ‘devil’, skills of reasoning as
to why or why notyou want to behave inaparticular
way are developed.
In this way students are introduced to the diffi-
culties of clarifying values and w111 startdeveloping
their own beliefs. '

What to expect

of the ‘devil’ are not necessarily speaking theirown
opinion but are only playing a role.

The technique of devil’s advocate is notrestricted
arguing with a large group. The -

asserting pressure on an'individual. Since peer group
pressure is often the reason young people engage in
risky behaviour, this is ap- important option:

Pair and smaill-group work

By small-group work we mean a structured group
activity such as: :

— an exercise in problem so]vmg

—- a questionnaire or table to fill in or complete
— a deciston-making task

— a letter to write. _
The activity should be relevant to the students

* themselves if they are to carry it out enthusiasti-

cally. Small group activities related to the needs and
interests of young people are found throughout the
materials on the programme.

What you do

An example of a problem-solving exercise is found
in Unit 10: Setting the standards and Act it out! Here
is what the students are asked to do:
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Take turns in being the brother — and then tel!
each other what you should do, giving a good
reason for it. |.et your partner be the brother
(whether you are boys or girls) and give you
reasons for disagreeing with your advice. Make
sure he can see your point of view.

Why we use pair and small-group work

Many students respond well toaset task. For younger
students especially, getting them to think around a
set task can be the easiest way to get a meaningful
discussion going. Students who may not feel con-
fidentenough to participate actively in tasks involv-
ingbig groups or the whole class will often contribute
very significantly to smaller group activities.

Letters to the editor
The letters which appear on problem pages of

magazines are very popular. Use relevant letters

from these pages as case studies. Generally people
write toproblem pages because they cannot approach
anyone about their problem or because they find it
easier to write down their problem than they would
to talk about it. Many of the letters submitted to
problem pages are from young people. An example
can be found in Unit 2.

What you do

Groups can discuss the letters, the possible courses
of action for the letter-writers to take and even
compose replies to the letter.

What to expect

If the letters to the editor or case studies present
problems to which one or more participants relate
closely, you may encounter a strongreaction during

the activity, or you may have a group member

approaching you after the lesson, _
If the group you are working with is 2 caring and
open group, they can probably handle such a case
and offer support to the individual in question. But
ifthe group cannot be trusted to react in a supportive
way, it is up to.you to protect the individual. This
may mean interrupting the session. The most im-
portant thing to remember if you are approached

personally by a young person who has a problemis

to listen and show that you believe them.

Role play

Role play involves presenting small spontaneous
plays which describe possible real life situations.

What you do

Give a situation or problem to a group of students
and they take on the roles of the people involved.
The role play or situation must have enough in it to
stimulate them. The situation must be clearly out-
lined and must be important and relevant to the
students. Volunteers act out what the people would -
say or do in a given situation. Other members of the
group watch carefully and after the play they all
discuss their reactions to it,

Why we use role play .
Role play allows us to practise situations before we
meet them in real life. For example, a role play may
be like that in Unit 7, Act it out!. This preparation
will help provide the skills we need in order to
protectourselves from becominginfected with HIV. .

In role play, we take on someone else’s charac-
ter. This allows us to express our own ideas and
emotions through the character we play. This is a
less intimidating way of expressing ourselves and
may allow us to express feelings we might other-
wise keep bottled up. Also, asking students to play
someone of the opposile sex may give theman extra
insight into the problems faced by other people and
may also reveal some of their preconceived ideas
about the opposiie sex.

Finally, role play provides a good basis for
discussion and review of a topic and the issues
associated with that topic.

What to expect

If students have never tried role play before, it will
take them a while to lose their inhibitions and allow
them to take on someone else’s character. Young
children are very good at role play as they generally
have few inhibitions.

Students may become very involved in the role
play and while this is a good sign it is important to
‘de-role’ them, that is to ensure they stop pretending
to be somebody else and return to reality.

The concept of role play must be fully under-
stood by the students. If students who are asked to
play ‘bad’ characters feel that others will mistake
them for their role play character, they will be
reluctant to participate.
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Poetry

Poetry is a vital and meaningful form of expression
through which a poet conveys his thoughts and
feelings. We may use poems that are written on a
topic to provoke discussion or we may encourage
students to express their own thoughts and feelings
in a peem.

What you do

Ask one of the participants toread out the poem after
carefully preparing it, for example the poem in Unit
6 (The songs in Unit 1 and Unit 5 can be used in the
same way).

Divide students into groups of three and ask
themn to appoint one group member to report back to
the main group. The groups discuss questions devised
on the poem to bring home the pertinent issues.

For example in Unit 1, Let’s talk:

Does the ‘expensive car, the fancy fur coat and
the maid to order around' make the person inthe
song happy? '

Does she have any friends? How does she treat
‘good people’ she meets? Do they become
friends? Why not?

...andscon

Once the small groups have discussed the questions,
re-convene the class group. Discuss the questionsin
the large group making sure that each group has the
opportunity to contribute,

In summing up, the teacher can ask the students
to talk about the mostimportant lesson for themselves
in the experience related in the poem.

Why we use poetry

Many young people enjoy reading poetry, especially
if it relates to situations they relate to themselves. It
can offer reassurance that they are not the only ones
with a certain problem.

Poetry is often a popular form of expression
among adolescents who find that they can express
feelings in poems that are difficult to express oth-
erwise.

Song

Songs can be used to give people ideas or messages
about health. If the tune is catchy, people will
remember the song and the information it contains.
Songs can put people at ease and encourage group
participation so use it this way during the pro-

10

gramme. Young people love to write and perform
songs or ‘raps’ (speaking out the message rhythmi-
cally).

Why we use song

Young people can use songs very effectively to
spread ideas and messages about HIV/AIDS into
their local communities, Use a catchy tune and
make sure the message is clear.

What you do.

Put apoem to music ormake up words forasong that
will stay in people’s minds and help them to protect
themselves. It can be in English, Shona or Ndebele,
You may put actions to the words, add different
choruses and even turnthe songinto adance-drama!
If you can’t make up new tunes, use well-known
tunes with new words so that the students enjoy
singing the old song with a new message!

Proverbs

Proverbs express the traditional wisdomofapeople,
and often convey positive messages regarding be-
haviour and relationships. Students willhave a fund
of proverbs that have been passed down from gen-
eration to gencration, and many of these can be
discussed in relation to target attitudes and behav-
iour patterns which the AIDS education programme
seeks to develop.

Stories and fables

Stories are an attractive means of communicating
important messages. Traditional folk stories, like
those in which animal characters, for example,
Kalulu, represent human beings, may be adapted to
express ideas about risky behaviour and attitudes
and activities that should be cultivated in the fight
against AIDS.

Pictures and photographs

Pictures and photographs and other graphic materi-

als (e.g. flow-charts, graphs, tablesetc.) are useful in

gaining students’ attention. They can be used to :

— focus attention on atopic e.g. charting the spread
of AIDS

— provide a stimulus for discussion or practical
activity ( like designing a poster).

Make sure that the pictures and photographs you use

are relevant to your students’ interests and depict

people and situations they can relate to. Also use

students’ own pictures. These will attract a lot of




interest from the class. Ensure that your pictures are
clearly visible and the main idea you want to focus
on is not obscured by distracting images.

Flip-charts

You can make a flip-chart quite simply by attaching
a number of sheets of blank paper together at cne
end with string, a clothes’ peg or staples, etc. If the
sheets of paper are attached to a piece of thick card,
they will be more durable and you will find it easy
to rest your flip-chart on a chair on top of a table
where it will be seen by the whole class. :

Use coloured chalk or felt-tipped pens to write
or draw on the pages. You may use your flip-chart
to present a series of tables or graphs, one on each

page, to show, for example, the increase in the -

number of AIDS cases. Or you may wish {o present
a story in pictures, one scene or episode on each
page. No doubt you will have otherideas, too, about
how you can use the flip-chart.

Videos

Videos are useful in engaging students’ attention
and interest. You should pre-view any video you
- plantoshow your class to ensure that the material is
suitable and to plan your teaching strategy. You
may decide to play the entire video through and then
use it as the basis for discussion. Alternatively, you
may wish to play sections and use each segment for
a short activity before continuing with the next one.

If you are fortunate enough to have a video or
access to one, the following video cassettes are cur-
rently available in various health education libraries
in Zimbabwe. You can write to NACP, Ministry of
Health, P.O. Box 8204, Causeway, Harare, for more
information about them.

Facing the challenge 15 minutes
A true life story of a person with AIDS in Kenya who
went public on AIDS day.

AIDS is not only for others 51 minutes

A portrait of an epidemic in Zimbabwe. Through
interviews with people from all walks of life, the film
gives a picture of a society where the traditional
moral system is disintegrating, and sexually trans-
mitted diseases are flourishing.

-

TASQ : Living positively with AIDS 55 minutes
A video about the care, support and counselling of
people with HIV infection and AIDS.

Blue pigeon 13 minutes
Focusing on the sexual changes that take place in
the minds and bodies of teenage boys and girls, this
animated film explains the process of sexual inter-
course and conception through to childbirth.

Music for two 11 minutes
Features a girl in pursuit of true love who imagines a
variety of maleffemale relationships, this animated
filmis supported by animpressive musicalscore and
vivid colours.

The orphan generation :
Focuses on the struggle of one Ugandan village to
cope with the deepening orphan crisis and sugges-
tions by community workers on how problems may
be redressed by community-based as opposed to
institutional care.

It's not easy 48 minutes
Ugandan story of a businessman through whom his
family become infected with HIV.

Consequences 54 minutes
Explores the problem of teenage pregnancy andthe
use of safe sex practices to prevent it and to protect
against STD and AIDS.

Born in Africa 90 minutes

The story of a Ugandan musician Philly Bongoley
Lutaaya who had the courage to go public about his
own HIV status at atime when AIDS was little known -
or understood by the people of his country.

No need to blame 35 minutes
Presents the life storfes of five young Zimbabweans
who are living with HIV and AIDS.

Mashambanzou 24 minutes
Mashambanzou is a drop-in centre in Harare for
people with HIV and AIDS. Through the voices of the
people who gothere, this videoexplores their needs,
their problems and the relief and support that
Mashambanzou gives them.
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Projects

There are four project topics outlined in the stu-
dents’ book. In addition, there is an introductory
section and a section on principles for conducting
interviews. Please refer to these sections in the
students’ book before they start their projects.

Objectives
Students will:

1 consolidate their knowledge about AIDS and
how it is transmitted

2 strengthen behaviour patterns that will help them
avold HIV infection

3 contribute to national efforts to fight against .

AIDS

4 give assistance and support to people infected -

with HIV and people with AIDS.

Students will also develop skills of planning, carry-
ing out an investigation, collecting information and
studying it to find out important facts, and present-
ing information collected, in ways that will be
useful to other people at school and in the commu-
nity.

Project topics

Students in groups of four or five should choose one
of the following topics. Make sure each topicis done
by at least one group but different groups will also
be working on the same topics.

1 Caring for people with ATDS — how to be

useful and make the person with ATDS as com-
fortable as possible

2 What do you do in your free time? — what is
there for young people to do in their spare time
and should more activities be available?

3 Danger points— what are the situations or
turning pointsina young person’s life whichcan
prove to be crucial in deciding their futures?

4 How is AIDS spread? — the facts about the

spread of AIDS

12

- Scheduling work on the projects

Projects will normally be scheduled for the third

.school term, after students have completed the twenty

lesson units in the programme. This will enable
groups to participate effectively in the annual World
AIDS Day activities ( December 1) in their commu-
nitics. Some teachers and schools may, however,
wish to schedule work on the projects earlier in the
year, perhaps as part of the preparations for the
school’s Open Day or Prize-giving Ceremony.

‘Schools should exercise their own discretion in

making this decision.

Organising and conducting the projects

Refer to the section ° What you need to do to

succeed’ in the students’ book (pages 46-47) foran

account of the activities all groups should carry out.

In particular, it is important that you :

» give students support and encouragement in
their work on the project

» assist with suggestions about how they may
proceed at each stage

« ensurethatall the students ineach group partici-
pate actively in the work

* keep a weekly record of the progress of each
group. (A separate page in a notebook for each
group should suffice for this.)

« arrange visits and interviews for the groups,
where necessary _

+  assist students in preparing questions for inter-
views and questionnaires, and in helping them to
rehearse in preparation for interviews

+ help stadents to collect information and suggest
sources which they can approach for informa-
tion

* provide materials (e.g. card, felt-tipped pens,
etc.) that students may need, where possible

» arrange for the storage of project materials at the
end of each work session

« arrange for the display and presentation of the
finished project materials.




Basic
information
about HIV and
AIDS

What is AIDS?

e

What is HIV?

Whilst it is acknowledged that in HIV and AIDS education giving out
information is not enough on its own, aclear understanding of the basic facts
is essential. AIDS is a relatively new phenomenon and there is a lot about it
that we don’t know. But we do have a basic picture of HIV, the virus which
causes AIDS, how it is spread and how it affects the human body. This
information is unlikely to change in the future. Getting a firm grasp of the

basic facts will enable you to give a sensible response to questions that may

be asked and to counteract misinformation. You must also be prepared to
challenge prejudices and offer reassurances against unwarranted fears and
anxieties. o _

No one is expected to become a medical expert. However it is important
that you as a teacher have the confidence to admit that you don’thave all the
answers and that you are willing to help pupils to find out more if they want
to.We hope this section will provide a sound base of knowledge and un-
derstanding for the Schools’ AIDS Education Programme.

AIDS stands for
A cquired: not genetically inherited but you get it from somebody
I mmune ] weakness or inadequacy of the body’s

I eficiency main fighting mechanism, the immune system

S yndrome: group of diseases, not just one disease
AIDS is a sexually transmitted disease syndrome caused by a virus. A closer
look atthe term itselftells us alot about what AIDS is. AIDS arises from damage
tothe immune systemacquired as aresult of infection with HIV. There are many
conditions which can result in someone being diagnosed as having AIDS but
what links them all is a Deficiency or a weakness of the Immune system. The
word Syndrome is used to emphasise that AIDS is a group of signs and
symptoms and not a single disease.

The virus which causes AIDS is known as the Human Immunodeficiency
Virus (HIV). This virus eventually causes such extensive damage to the body’s
immaune system that the body is attacked by life threatening diseases. These
diseases vary in different countries, depending on which virus, bacteria and
fungi exist there. '

AIDS cannot be diagnosed on the existence of one sign or symptom. Only
well qualified and experienced health workers can diagnose AIDS. All the
symptoms of AIDS can be symptoms of other diseases too. Therefore you
cannot tell whether you have AIDS or not unless you have been examined at a
hospital or health centre and diagnosed as such.

HIV stands for:

H uman

I mmuno deficiency

V irus
This means that it is a virus which causes a failure of part of the immune
system in humnans. Viruses are tiny organisms that cause many diseases in
humans and other animals and even in plants. Viruses are among the smallest
and simplest living things. There are numerous types of viruses which cause all
sorts of diseases. Human diseases caused by viruses include measles, polio,
mumps, cominon cold and flu.
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What does HIV do in
the body?
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Viruses cannot multiply on their own. They can only reproduce themselves
by using the genetic materials of the cells of the host animnal or plant. In order
toreproduce, HIV attaches itself'to the genetic material of the cell ithas infected.
This makes it very hard for either the body or drugs to deal with it, without
destroying the cell itself. Thisis why itis sodifficult todevelop a ‘cure’ for HIV,
since anything which damages the virus is likely also to damage the cell it has
infected. :

The destruction of the immune system by the virus means that infectious
organisms can invade the body unchallenged and multiply 1o cause disease.

HIV causes damage to part of the immune system. The immune system is the
means by which the body protects itself from infection and disease. The skin
serves as a physical barrier and the white cells in our blood deal with potentially
harmful organisms such as viruses, HIV is attracted to certain white blood cells.
These cells are among the most important in the working of the body’s immune
systemn. They cause special cells to produce chemicals called antibodies which

" neutralise infection.

Adter being infected with HIV the body produces the antibodies to HEV in
an effort to protect itself. These antibodies tend not to be powerful enough to
neutralise the virus and by this time the HTV will have already attached itself to
the genetic material of some white blood cells, ready to reproduce itself some
time in the future. :

Some people with HIV show no symptoms of disease and may be asymp-
tomatic for months and even years. These people may remain completely
healthy and free from symptoms of HIV but they have the virus in their blood
and are at risk of developing ATDS at some time in the future. Once you are
infected with HIV, you can transmit the virus to other people even though you
may appear perfectly healthy and may not know that you have been infected
with HIV. : '

If you are healthy there is no real way of knowing whether you are infected
with HIV except by considering how much you have been at risk and therefore
how likely it is that you could be infectéd or by having a blood test.

Some people with the HIV virus infection develop one or more of the signs
and symptoms which make up HIV. These can be easily mistaken for those of
many other illnesses. They include: persistent fatigue; severe weight loss; night
sweats or fevers lasting several weeks; persistent diarthoea lasting over one

~ month.

A common complaint is painless swollen glands, usualiy in the neck and
armpits, which last for at least three months. Some people develop recurrent
infections such as oral thrush (candida), herpes zoster (shingles) or genital
herpes. A common presentation in children is failure to thrive, prolonged
diarrhoea and pneumonia which does not respond to treatment. All these
symptoms are thought to be caused by the direct effects of HIV on particular
organs in the body.

These symptoms are alsocommon in people who donothave HIV infection.
However, when several of these occur at the same time and they are persistent,
this may indicate HIV infection. As the immune system is increasingly
damagped, these health problems become more serious and more difficult to
treat. The most serious consequence of HIV is AIDS.




How is HIV fransmitied?

It is not yet understood why the length of time it takes for people with HIV
to develop AIDS varies so widely from person fo person. The following factors
are thought to contribute:

« the amount or concentration of the virus in the blood and infection with
different strains of virus.

« individual differences in immune responses.

e stress on the immune system through general lack of fitness and exposure
to repeated or severe infections,

* state of mind-—anxiety, depression and generally feeling low may increase
the risk of other infections and so add stress to the immune systemn.

* other health nsks such as smoking, overtiredness, bad diet and heavy
drinking of alcohol.

It is now quite clear that HIV can be transmitted through semen, vaginal and
cervical fluids and through blood.

Sexual intercourse .

The most common route of transmission is sexual intercourse with an infected
partner. HIV is present insemen and in cervical and vaginal fluids and the vagina
and penis provide entry pointstothe body. Therapid spread of AIDS in the world
today is attributed to transmission through sex.

HIV hasbeendescribed as one of the ‘latest’ Sexually Transmitted Diseases.
The transmission of HIV is made easier by the presence of other STDs,
particularly genital nlcer disease such as chancreid. With an STD the risk of
contracting HIV during sex with an infected person is very high.

Infecied mother to new-born child

HIV can be transmitted from a woman with HIV to her child before or during
birth. Before birth, it may be transmitted across the placenta to the foetus;
during birth it may be transmitted through the mother’s blood. The chance of
amother infected with HIV passing on HIV to her child is estimated at 30%
to 50% in Zimbabwe.

Blood
As a virus which lives in the blood, HIV may be transmitted by the transfusion
of blood from an infected donor.

InZimbabwe, all blood which is donated to the National Blood Transfusion
Service and the Red Cross for transfusions is routinely screened for HIV anti-
bodies. This means that blood which is given to patients in health centres and
hospitals is safe.

HIV can also be transmitted through the use of needlés, syringes, blades,
knives, surgical instruments and other piercing instruments that have been used
onaninfected person and notbeen properly sterilised, This includes instruments
used for circumcision, tattooing, acupuncture, earpiercing and traditional
healing practices. '

In Zimbabwe, the main means of transmission are :

» Sexual intercourse with an infected person

» Infected mother to child.
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How HIV is not fransmitted

How to prevent HIV
infection

16

‘We know that HIV is not passed in these ways:

» ghaking hands

+ social kissing and hugging

» sharing cups, plates and other eating utensils

» sleeping in the same room as an infected person

+ sharing toilet and bathroom facilities

« through coughing or sneezing or through the air we breathe

» sharing work instruments or machinery ‘

» swimming together

+ donating blood to the Blood Transfuswn Service or the Red Cross

= bites by insects e.g. mosquitoes, bed bugs etc.

You cannot get AIDS through everyday social contact with an infected
person. There are no known cases of people becoming infected with HIV
through normal living with an infected person.

Sex .

The majority of people infected with HIV were infected during sexual

intercourse. The only way to be absolutely sure that you are not going to get

infected through sex is by not having sexual intercourse. However there are
anumber of measures which sexually active people can take to ensure that the
risks they take are minimised.

There is no risk of infection through sex if you and your partner have sex
only with each other and neither of you has previously been exposed to the
AIDS virus. By sticking to one faithful lifelong partner you can avoid
infection with HIV.

If you are not in 2 mutually faithful lifelong relationship then practising
safer sex can lower your risk of infection. Safer sex means avoiding sex that
allows your partner’s blood or body fluids (semen or vaginal fluids) to enter
your body. Having asexual relationship needn’tjustmean vaginal intercourse.
Things that you can do together which are very low risk include:

« Hugging and kissing— wetkissing where the tongue of one partner enters
the other person’s mouth should be avoided if either of you have cuts,
sores and ulcers in or around the mouth. Caressing and fondling each
other and massaging and body rubbing are safe, provided that no semen
or vaginal fluids come into contact with broken skin or sores.

» using condoms— ifcondoms are used correctly they can reduce the risk
of getting or passing on HIV or other STDs. It is very important to use a
condom properly. The decision to use condoms must be discussed
between partners. It is not fair to force one partner to do what the other
partner wants. It is better to discuss the risks and advantages together. You
can buy condoms in supermarkets. Clinics, hospitals and health workers
distribute them free.

If you already have HIV it is risky for you to be exposed to it again. Used
correctly, condoms help protect both partners from re-infection and new
infections. The risk of infection with HIV is greater if either partner has another
sexually transmitted disease, particularly where a sore is present. This is because
semen or vaginal secretions of an HIV infected person can come in contact with
open sores easily. Although there is no cure for HIV infection, most other
sexually transmiited diseases can be treated or contrelled.



If you have a sexually transmitted disease, you should seek treat-
I : ment immediately and notify your partner{s) and encourage themto
i | ’ get treated.
Mother to child
| Avoid pregnancy if you are infected with HIV. If a woman infected with HIV
. . ' gets pregnant thereis a 30% to 50% chance thather baby w1llbemfectedw1th
l ‘ , _ HIV and die within the first few years of life.
‘ ' " - T ‘ Blood
' Great care should be taken that instruments which draw blood and are used
: ' in activitiés such as circumcision, tattooing or ear piercing, are sterilised after -
use if they are to be‘used again.

Instruments can be cleaned by leaving them in a solution of one part
bleach to nine parts water (1:9) for 30 minutes or boiling them in water for
20 minutes.

Do not get back street ‘injections’. The needles and syringes used by the

| - o Why mosquﬂoes do not spreud AIDS

First published in New Scientist,
London (26th March 1987)
Probably the most commonly asked
question about AIDS is whether the
virus spreads throngh mosquitoes or
other blood-sucking insects. Fortu-
nately, the answeris no. Hereis why:
Malariais biclogically transmit-
ted when the malaria parasite enters
the mosquito, thrives and then makes
its way totheinsect’s salivary glands,
from whichitisinjected into another
person. This sequence of events is
unlikely for HIV because the virus

appears toreplicateingnarrow range .

of mammalian cells.The second hy-
pothesisis mechanical transmission,
with the virus spreading on the in-
sect’s mouthparts which might be-
come contaminated with blood con-
taining HIV. If a mosquito bit a per-

_ son infecfed with the virus and was
then disturbed, so that it interrupted

its feeding, the insect could then fly
off to bite another person and per-
haps the vires on its mouth parts
could be injected into the second
person. According to this theory, the

by Jonathan Mann

insect would then operate like a very
tiny contaminated needle. The evi-
dence against mechanical transmis-
sion comes from several sources.
First, the age and sex distribution of
‘people infected with HIVin Africais
typical of a sexually transmitted dis-
ease. If insects spread HIV, there
shouldbejustas much, possibly more,
infection among young children and

old people as among people between -

20 and 40 years old. Thus, for exam-
ple, malaria is common among in-
fants and children in these areas.
Several studies among families
of AIDS patientsin Aftica show that
people who live in the same house-
hold as AIDS patients are no more
likely to be infected with HIV than
members of households without an
AIDS patient. The exception to this
was if they were the sexual partner
(spouse)orchildof the AIDS patient.
Thus, in Africa as in the US and
Europe, researchers have not found
that the virus spreads among people
living together, except for sexual
partners and transmission between

" mothers and children. I mosquitoes,

bedbugs, lice or other insects living
in a crowded African home could
spread the virus, we would have ex-
pected to find more infected people
in the households of AIDS patients.
Another reason why transmis-
sion by insects is unlikely is the tiny
amount of blood on an insect’s
mouthparts, together with the small
quantity of the HIV that seems to be
present in the blood of nfected per-
suns. These combine to make me-
chanical transmission even Jess likely.
The studies of families of people
with AIDS also allow us to discount
theories aboutcasual spread of AIDS
by contact. Also, studies of hospital
workers showed that HIV was no
more contagious from hospital pa-
tients to hospital staff in Africa than
in the Western world, All the evi-
dence leads us to conclude that the
virus is transmitted everywhere in
the world in the same basic ways
(sex, blood and mother-to-child), ai-
though there are important geo-
graphical and social variations.
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thguage is Important

The HIV Test

18

back street practitioners are not sterile. -

Although doctors and scientists are searching hard for a cure for HIV and
AIDS and a vaccine to protect against infection, they have not yet succeeded.
In the. absence of an effective vaccine, or cure for HIV infection, education
on how HIV is transmitted and how people can protect themselves is the most
important means of reducing the spread of HIV.

It is very important to use accurate language when tatking about HIV and
AIDS and the issues which surround them. A lot of confusion is created by
the use of inaccurate language and many incorrect assumptions are drawn. As
teachers we must be aware that the people we teach will adopt the language
they hear us use. We must be very careful to choose our words carefully.
Tt is important for us to understand what AIDS is, what HIV infection is and
to be able to distinguish between the two different terms. Commonly people
mistake HIV and AIDS or use the wrong term for the wrong condition. As we
have seen, being infected with HIV and being diagnosed as having AIDS are
two very different things. '

It is not unusual to read about the ‘AIDS virus’ when in fact there is no
such thing. When this term is used reference is being made to HIV, the virus
which causes AIDS. The use of the term ‘AIDS virus’ confuses a virus with
a syndrome of many different conditions.

Similarly people talk of the ‘AIDS test’ when they mean a test for HIV.
The HIV test detects antibodies to the virus which the body produces after
infection. Most people who test HIV positive do not have AIDS. Therefore
it is irmportant not to use the term ‘AIDS test’. The term ‘HIV test’ shouldbe

used instead.

Most important of all for health educators is the language they use when
talking about people with HIV and AIDS. A phrase in everyday usc is ‘AIDS
victims’. This implies that the people concerned are powerless todo anything
about their condition when in fact many people with AIDS are fighting hard
to remain healthy as long as possible. Another phrase we hear used is ‘AIDS

" patients’. This immediately conjures up the image of sick people. This may

not be the case at all. ‘People with AIDS’ is a more straightforward and
appropriate term to use. Another phrase used is ‘AIDS carrier’. This is often
applied to someone with HIV infection but who hasnot developed AIDS. The
term ‘carrier’ gives the impression that HIV or AIDS can be easily caught by
casual contact. This is not true and it is up to health educators to convince
people this is so.

You may come across other terms peculiar to your own area which you
may wish to think about before adopting. Be sure that you know the meanings
of the words you use and that you do not use words which might cause
confusion or offend people with AIDS,

Most people with HIV fecl healthy. They don’_f know that they have HIV. If
a person is healthy, but they know that they have been at risk, the only way

to know if they have HIV is to have a special blood test.

This is a blood test on a small amount of blood. It is drawn by needle from
the arm. The test shows the presence of antibodies (a blood reaction to HIV),
not the virus itself.



Treatment

Tt may take the body up to three months to produce antibodies 50 people
should not take a test too soon after risk— recently infected people may test
negative. '

If a person takes this blood test, they may be told that they are HIV
positive. This means that they have the HIV virus in their blood. If they are
not sure of the results, they may ask for another test.

Finding out that you are HIV positive is distressing and may come as a
shock. A person in this situation needs someone they trust to talk to.

They may know someone else HIV positive with whom they can discuss
their fears. They should never sit and go over their worries and fears alone.
They must talk gbout their fears as often as they need to.

Hthetest cannot find any signs of HIV in the blood, the person will be told
they are HIV negative. It may take time for the signs of HIV to show in th-
blood so they may need to be tested more than once to be sure.

. It is only wise to get a test:

« if someone is thinking about getting married and has been involved in
risky behaviour '
* before someone decides to have a baby if she or her partner has been
- invloved in risky behaviour
+ if someone took a risk and wants to protect themselves against re-
~ infection. :
* if someone took a risk and wants to protect their faithful partner.

When someone has a test:

* asmall amount of blood is taken from the person

» the result usually takes two weeks to come

= the resultis private (confidential)

* there will be someone to help them to cope with the result of the test.
NOTE : an AIDS test is costly so will not given unless it is considered
essential by the doctor

At present there Is no cure for AIDS. There is no treatment that can fully repair
the damage causedtothe body’s defence system of completely remove the virus
from the person’s body. But there are several ways of reducing symptoms and

. of treating the many conditions associated with HIV and AIDS.

One drug which is being used against HIV itself is Zidovudine (AZT).
Because of AZT the life expectancy of people with AIDS who have been treated

* with the drug has increased. It works by slowing down and interfering with

HIV’s capacity to reproduce itself, but does not eliminate the virus from the
body. Unfortunately AZT is expensive and not easily available in Zimbabwe.

Despite the fact that there is no cure for HIV there are various steps people
withHIV cantake tosafeguard their health. In orderto maintain good healthand

. delay the onset of disease, it is important for people with HIV to:

= seek early medical treatment for health problems
* eata varied balanced diet

*  have regular exercise

* have enough sleep and rest
» relax and enjoy leisure time
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Lmng with HIV ond

Ai DS

AIDS in the home
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« take good physical care of the body
+ practise good hygiene
» maintain morale and a posmve seif image.

1t is also important for people with HIV to:

» avoid further HIV infection through unprotected sex
= avoid smoking
* avoid becoming overtired -

-+ reduce stress and worry

» avoid other infections.
These are all practical steps that people can take as individuals.

F

' "I’he incidence of HIV/AIDS in Zimbabwe is such that very soom, every one of
-us will have to address the issues that surround living with HIV and AIDS.

Whetheryou yourself are HIV positive, whetheritis a partner, afamily member,

" afriend, aworkimate or anetghbour, AIDS isaproblem which you willbe asked

to share.
We know that HIV is not eontagmus Iiis not transnntted through uonnal
everyday contact, so there should be no stigma attached to the disease. But

‘perhaps because the sensitive issues of sex and death are interwoven around

ATDS, the negative reaction from the general pubhc tothe AIDS eptdemm has
been unprecedented.
AIDS has produced reactions of fear hostility and prejudlce it has been

- suggested that people with AIDS should be isolated. There have been callsfor.
compulsory testing, Many people with HIV/AIDS have beenevicted from their

lodgings, rejected by their families and friends and lost their jobs. Consequently
people with ATDS are afraid to tell others about their condltlon for fear of
victimisation. '
Reactions such as these are often the result of ignorance of the facts. The
introduction of education about HTV/AIDS should help dispel such reactions
and produce ahigher degree of understandmgforthose affectedbytheepldenuc

- You have arole to play.

' ’Ihe home is a very important place for a person with AIDS. Ifa person with
* AIDSisassuredofacaring and understanding family, he/stie willbemuch better

able to cope, emotionally and practically, with the illness.

A person with AIDS will need bothmoral supponandphysmalcare Asthere
is no cure that the health services can provide, the best care can often be given
by the relatives. The patient will feel more secure at home where he or she is
amongst loved ones.

There is no risk attached to caring for a person with AIDS at home provided
that sensible honsehold hygiene measures are taken. Helen Jackson, the author
of AIDS: Action Now has the following advice to offer:

«  Avoid skin contact with blood; if blood gets on to your] hands, wash as soon
as possible in soapy water. Do the same for other body secretions such'as
urine or facces.

+ Cover any cuts or sores on your hands thh a waterproof plaster

+ If plastic or rubber gloves are available, use these to cover your hands
when dealing with blood or soiled linen; you could also use plastic bags
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HIV cmd AIDS in The

" workplc:ce ’

to cover your hands. .
* Boil soiled laundry fortwenty minutes and/or use bleach {one part bieach 10
nine parts of water) to kill any virus present.

Providing physical care to someone with AIDS is a very surc way of showmg

them you love them. It’s also important to be ready tolisten and to talk to them

The same author suggests that we: ’

+ sitand talk with patients, giving them the opportumty to chat or' remember
old times if they warit to

-« find out whatpatients needandwant,e g toeat, to pass thctlme orwhothey

would like to see
« ‘askpatients how they are feelmg, andhelp them to tcll about any wornes dr
concerns they have ¥
+ helptoreduce loneliness by being there, sharmg the day sevents, mcludmg
~ patients in discussion and decisions, makmg themn feel part ¢ of the farmly

A look at the current statistics for AIDS cases in Zlmbabwe mdxcate that the

- majority of people with HIV/AIDS are in the econormcal]y productive age
- group, 20-39. Implications for the workplace must Itherefore be. glven the

consideration due to it.

Wemustfirstrecognise thatthcmagonty of PHV1nfectedpeopIearehea1thy
Astime passes, they may develop AIDS or other HIV related conditions or they
may remain healthy. We should also consider that the majority of workplaces
do not hold any risk of acquiring or transmitting HIV between workers, from
worker to client or from client to worker,

The Zimbabwe Congress of Trade Unions convened a hauonal workshop

- on AIDS in August 1989 and put forward the followmg recommendations:

1 Compulsory HIV screening (at workplace or beyond) whcther direct or
indirect should NOT be required. No other blood test should be used for
HIV screening without the worker’s cornsent.

2 Confidentiatity on HIV status mustbe rhaintained and thcre should bc no
obligation to inform any employer of an employee’s HIV status.

3 Employees must be protected from stigmatisatien,:discrimination and

unfair dismissal due to real or suspected HIV/AIDS.

4 - HIV infected employees should not be discriminated against in bencﬁts,
including pensions, social security, housing, etc. . -

5 HIV infection does not impair fitness for work and is not a cause for
termination of employment.

6 AIDS cannotbe spread throughnormal workplace contact. Workers with

AIDS should work for as long as medically fit, with suitable work
arrangements macde where possible.

7 Precautions (such as availability and use of rubber gl()vcs) should he
madein first aid procedures and other changes should be made to the work
environments of those occupationally at risk of infection. -

How can these recommendations guide school pohcy onthe way the school
treats HIV infected people? .
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Counselli ng As an AIDS educator, you may find that pupils and other people concerned
about AIDS approach you for advice or counselling. People may come to you
- with different problems. They may have HIV or AIDS themselves, their
spouse or a family member may have AIDS, they may just feel that they or
someone close to them is at risk and need advice on how to protect
themselves.
Health workers are trained in counselling but they may not always be
- available or people may prefer to approach someone outside the health sector.
‘Ttis good to be prepared to assist people in need of help if you are approached.
Counselling is a process through which a person is helped to cope with
some aspect of their Iifc. It may mean helping them to see problems in
- perspeclive, to work out possible courses of action, to make decisions and to
implement them.
E e .-~ - 'When we are approached for hclp with a problem we are often tempted
- to take the problem as our own, and as a result take away responsibility and
create dependency. This is not the solution. When involvedin counselling we
- should not make decisions for anyone or tiy to tell them what to do. We should
not try to convince the person to see things our way. Instead we should offer
the person a trusting relationship so that they can talk about their problem and
express their emotions freely. We should be able to offer information where
needed and suggest practical solutions.
In relation to counselling for HIV and ATDS we may need to:
« find out the person’s level of understanding of HIV and AIDS, their
" oL : beliefs about it, their attitudes and their misconceptions .
* correct wrong information, and check that a person has gained a more
accurate understanding of the virus and the disease and its transmission
* identify risk factors for HIV by taking a detailed personal history
* help the person to understand what aspects of their behaviour they need
to change to safeguard themselves and others, and help to motivate them
- toachieve these changes
» assistthe persontoadjust emolnonally to HIV or AIDS, assist other family
members, in particular sexual partners, to cope with the information and
to suppott the affected persons as well as considering their own risk
e assistin different ways with the many practical problems that may arise,
~ informing the person of other sources of help, and helping to mobilise
these resources if necessary
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Lesson by lesson no’res for
TheTeOCher_ | |




i

BEFORE THE LESSON

Students think about songs
they know in which the
singers give advice or sing
about lessons they have
learnt about life. Students
write down the words of the
song, and prepare to talk in
class about the warning or
advice the singer has for lis-
teners.

INTRODUCTION

Students talk about their
songs, and the messages of
advice or warning that they
contain. Lead students to
discuss whichmessagesthey
find most important or rel-
evant.

Mountains ‘o
things

The song could be read by
one of the students who has
been asked to prepare it be-
fore the lesson. Encourage
the student to read the poem
rhythmically, perhaps in the
manner of a ‘rap’. :

Lat's talk

Class discussion: The sing-
erinthe song valued posses-
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Mountains o’ things

To have a big expensive car
Drag my furs on the ground
And have a maid that I can tell
To bring me anything

Everyone will look at me with
envy and with greed

'l revel in their attention
And mountains

Oh mountains o’ things

Mostly I feel lonely
Good good people are
Good people are only
My stepping stones AF
Ir's gonna take allmy &7
mountains o’ things
To surround me
Keep all nty enemies away
Keep my sadness and lorieliness
at bay

Tracy Chapman

Let's talk

Read the extract from a song by Tracy Chapman.

Does the expensive car, the fancy fur coat and the maid to order

furs = expensive coat mada around make the person in the song happy?

ol animal tur :
mountaing o’ things = lots Does she have any friends? How does she treat the *good people’
of belongings she meets? Do they become ber friends? Why not?

envy =jealousy

at bay = gt a distance
revel in their attentlon =
enjoy belng the centre of
attraction

Will her ‘things’ really keep her loneliness away?

How do you think she got so much money?

Who do you think her real enemies are?

‘Would you like to be the person in the song? Why or why not?




sions and the power and admiration they would
give her over other more jmportant aspects of life.
She did not value friendship except for what she
would gain from it and now she is lonely and
miserable and unable to change her situation. She
has no real friends and can only try to console
herself with more possessions. She seems to have
used or abused other people, ‘my stepping stones’,
in order to get her wealth ( she probably got the
money from sugar daddies) but she has been mis-
guided and has ended up miserable. She is now her
own worst enemy and cannot regain her happiness.
No-one would want to end up in her situation.

How do you see yourself?
Can you help?

Groups try to reach agreement about the advice
they would give Lisa and Shane. The class decides
which group offers the best advice,

Think about it!

Encourage students to consider carefully what de-
gree of mportance they attach to appearance in
judging someone else.

14

How do you see yourself?

Remember the way you see yourself is the way other people will
see you.Lisa has a friend called Shane, here is what Shane says:

Judging a book by
" its cover

Ask students to consider the

Ilike Lisa a lot, She is not very
pretry or anything but deep
down she is a really nice
person. I enjoy being with her.,

But Lisa has a problem. She keeps
comparing herself with other giris.She
seems 6 hate herself. It is becoming
difficult for me 1o like her,

case of the boy in Linda’s
story, and to think about how
itmay affect their views about

What must I do? 1
don’r wan! to lose
my good friend.

&

Judging a book by its cover

You have probably heard people say, ‘Don"t judge a book byits
cover.” What does that mean? Here is Linda's story:

But P'm not so sure any
maore, He always shaws
aoff about his looks and
makes fun of the others,
The other day he just
slapped a little kid in our
class becouse ke ‘looks
5o dumby' ke said.

1 used 1o like this boy in
my class g lor. Everybody
thinks he is 50 handsome.

He is also very rude and
calls some pirls ‘ugly
ducks’ or ‘streetkids’ if .
he thinks they're poor. I
don’t think this boy is
nice at ali but just from
his looks, you would
certainly think ke was.

[ What do we do now? ]l
List all the things you

Can you help?

How you would try and help
both Lisa and Shane? Think
of a good answer in your
groups and then report back
to the rest of the class.

Think about it!

What does Linda's story tell
us? Do you judge someone
simply by their appearance?
‘What things would make you
call someone “nice’?

appearance thatthey expressed
in the last activity.

What do we do now?

Students in pairs: Ask stu-
dents to try to be helpful to-
wards one another in giving
advice. Listen to some of the
pairs, and give praise for good
advice given wherever ap-
propriate.

like about yourseif and
all the things you don’t
like (if there are any!),
Exchange lists with your
pariners and ask them to
give you some advice
about each ‘bad’ thing
you wrote down. Ask
them if you are right
abont the ‘good’ ones,

too

Give them some advice |
and make sure what you
say makesthern feel good
about themselves.

Remember to practise
l what you preach!

7
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BEFORE THE LESSON

Students ask older friends
about embarrassing experi-
ences they have had owing to
physical changes they expe-
rienced during puberty (for
example, facial pimples,
voice breaking in boys,

__ breasts developing in girls,

and so on).

INTRODUCTION

Students in single-sex groups
tell each other the stories they
have collected. One or two
students may be asked to tell
their stories to the class if
they do not feel embarrassed
to do so, and if the stories are
on ‘safe’ topics related to
pubescent physical changes.

Can you help?

Students in groups assess how
serious are the problems that
thetwo letter-writers express.
They should be encouraged
to talk about their own simi-
lar experiences. In exchang-
ing personal storieslike these,
students may appreciate that
these are common 1o many
young people like them-
selves.
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2 Growing pains
DearSisi. ..

Dear Sitt

I awe a 14 yean old boy and I am in agony.
The other day we had tome vitilors ot boms.
First I apild bho toa, I said sorry. bud Yhsws it
I wat backing away, J bipped ouer & chair
o I felt wery ol and I conld dhandiy el
and, whal was worst of all I wandsd o crg/
fmfwﬂyﬁm@ﬂem@f

Can you help?

Talk about these two letters in
yOur groups.

‘What is wrong with the two
young people? Do they havea
big problem?

‘What would you tell them to
do mext time they have an
experience like this?

Have you ever felt like this?
What are the problems of
growing up?

Do you know enough about
your own bodies?

Just guickly loft the soom waking @ walier Where did you leam about
1trange noite ik wad ! o de gwy growing npand whatit means
) . 3 for you?
This. 48 %ﬁ;ﬁd Mia%%:;”m W:ﬂdyouliketohowmore?
with mo. Jhhal can D da? My dody it lolslly
el of condsnd!
Embariaised, ﬁm“k Ragp Sits
D am a /3 year ol girl doing my form /. Yeslor-
_ M Sambanged clatsroom, Jttien I walbsd iwnis

and I foli o thy bhat I wished bhe floos would
W@M&é&mm I couddidond ccen
samemder whal J wad meanl b be folohing!
W@éﬁeiy&dﬁ%wdwéydoﬂ/sd%
Zhis? Tt il becaseds I look Lgffereni — miy body
Mﬁmﬁ'mmfﬂéméa{ado%
dastuni happen again.

N beanly, Awange




Fact or fiction?

Let's talk

Single-sex groups. This is a sensitive area which
may cause students some embarrassment to tafk
about. If need be, boys and girls may do this activity
in separate groups at different times.

Find out about it!

Encourage students to consider each myth in the
light of the known facts that they will find in the
reference section of their books and other reliable
sources of information.

Talking sense

‘Students in groups report back to the class, making
suggestions about how they can help to stop false
stories from spreading. Put the ideas on the black-
board.

Fact or fiction?

L.éwis, how can you ask me about
masturbation? Don't you know that it
makes you go blind?

Eh, eh! Don't jump aver my \
vegetables, Don't you know
that if you are mensiruaring
you will make my vegetabies
stop grawing?

Let's Talk

Have you heard some of these beliefs before? Maybe you have
heard other ideas from your friends or relatives. There are many
ideas and stories about some of the changes and feelings you will
start experiencing as you grow up.

-Getinto groups of four — with other gitls if you are a girl and
with boysif youare aboy. Choose twoexperiences which people
of your sex have or other aspects of growing up. Make a list of
some of the stories you have heard about these things. Decide if
it is true or false. For example:

Experience/

Change Myth or Beliet True/False
Masturbation | Makes you go blind False
Menstruation | Very dirty and shameful False

Report back to the rest of your class.
Find out about it!

‘You probably had quite a good laugh at some of the steries or
‘myths’ your classmates came up with, Unfortunately these are
quite common. In some cases you can get ¢onfused, hurl oreven

Talking sense

Why do you think people
maké up stories about these
things?

‘What could happen to smeone
because of not knowing the
real facts and listening just to
the stories or myths?

How can we stop false stories
- from spreading?

NOTE FOR THE TEACHER

: Look out for any signs of
unhappiness or undue reti-
cence or discomfortin any of
your students during this les-
son and try to follow this up
after the lesson — possibly
by asking another person to
have a chat with the child or
having a chat with him or her
yourself {a girl will need a
woman to chat with her and a
boy will need a man to chat
with him).

There may be something
worrying them which they
Jjust need to talk about or get
some information on. Make
sure you don’t embarrass
them by highlighting any
problem in the class or ‘pub-
lic’ situation.

Ifthe situation is aserious

It is only smali boys like you,
George, who have wer dreams.
Real men like us do the real
thing, man.

Lisa, so many pimples or
your face? You must reaily
be thinking abou! boys again!

7 ) one, you will need to consult
What do we do now? the Head or another member
Advise a younger mem- of staff and decide on a plan
berof yourfamily orclass

who asks you ahout any of action to assist the student.
of the changes you have
discussed. Give them all

the facts and useful in-

suffer a great deal through these beliefs which are so eften false.
Lock in the reference section of this book to check if you
were right about all the beliefs you wrote down.

formation so that they,

too,can feel comfortable:
about growing up!
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BEFORE THE LESSON

Students draw up a list of all 3 LO O ki n g g O O d !

the things they do every day
to make themselves feel

healthy andclean,andtolook | Making the best of ourselves

attractive. .
What'sthedifferencebetween - Probe info your appearance

an oily, muddy bus and a .
INTRODUCTION spa,k]jig c]ean,ysmooth-mn- How can you look and feel your best? Below are some probing

Teacher: What are some of ning one? Both will take you qucsuons to help you find out.

.=~ thethings we shoulddoevery S:'.; ;;Dssa?ﬁgg‘;;?gﬁ “4. “How often should you wash your whola body? Y

' ; : 2 How many hours of sleep do growing people nead?
day so that we can be healthy bodies are like that too. "3 What s the comect way of smlng. stanclln 9 and ﬁmng
and cloan, and Jook good? Assessment check ' 4 ; mﬂgﬁd you bfush your heir’ and massaga your
Ipd1v1dual students read.thelr Quickly assess each of the |- - scalp? - _
lists, and teacher compiles a following on yourself: 5 :ow aftén shoulsa you was|!f1 youz hair? m :

X . . [ 8 - - How do you make. yourself smell clean and frash ng
blackboard record of these | -skn Th e © . afteryouhavehadabath?; . .
under such headings as fol- voars  =fuetand toonals .g _ ugtwv ginyzgubtca’kk-; ;:e ygiur;):;; 7
lo_ws: . * posture (standing & sitting) .9 " How do you keap your nalls clsan? How long are
Diet Exercise Isyourbody intip-top shape? 1t1! mw tc:ﬂen Sh%ilg gou !l)hly?sh your toeth?

. 1 at causes real B
Rest Cleanliness Think about itl 12 How do you look aﬂer your.eyes and your ears?
GTOOIDiDg ‘We can’tchange ourphysical
features but we can make the Please help!

Assessment CheCk best of what we have, List Ts thereanything about your looks that worries you? Write a leiter

things about your looks you (anonymous if you like), to ‘Looking Great!” asking for advice

Students may write down can do something ahout. — the teacher will put a postbox in the classroom. You will soon

their assessment of their ap- Ee‘““’l’ly

pearance individually, and if . . T:ps for feenagers -

!'hey WIS_h’ they _I:-lhay compare Tired af spolty skin? Try this: What do we do now?

unpressions with a partner. Wash face normally with soap. Take a little mealie- .

Thev should not be forced to meal in your hands and rub gently all over your face P"ollc)w the_tea:y e:g mormng:rm_l-

¥ sh - and neck. Splash off — sea how good it fesis! fine opposite to make sute you're m
do so, if they wish to keep What about your dist? Id%"“dlffi““-_ Breathe in ﬂid out Vengh
. « Eat natural foods if you can — fresh fruit and egplyto give yourmuscles enou,

their assessment secret. vegetables are bes! oxygen. Start with a_short pro-
= Cut down on-sugary and fatly foods gramme and then build up your
+ FEat meat in moderation routine until you are really very fit!
= Casbohydrates are good for growth and energy




Probe into your appearance

Read through the list of questions about what thejy
know about how to keep healthy and well-grcomed

Think about it!

Students may do this activity in pairs, and report
back their conclusions to the class. Great care should
be taken to ensure that none of the students is
embarrassed by this activity, especially if it is clear
that any of the students has problems in coming to
school clean and well-groomed through difficult,
circumstances at home.

Please help!

Encourage studeits to use this opportunity to raise:
any problems they may have about their appear-
ance, and stress that they do not have to reveal their
names if they do not wish to do so. Make sure that
students receive areply as soon as possible, and be
as sympathetic in your answer as possible. Impei'-
sonal spoken replies may be given for anonymous
letters. ‘

1 Start with marching to pre- 2 Moveontojogging, usingyour
pare your body for exercise. arms. This strengthens your

heart—amusclewhichneeds
exercisel 3~ 5 mins

3-5mins

What do we do now?

This should be an enjoyable
activity for all the students.
Youmay wishtotake students
out of the classroom to a
pleasant area in the school
grounds. Ask for volunteers
to demonstrate the exercises
shownintheillustrations,and
let the rest of the students try
them out. Do not insist that
all students take part if they
do not want to, but ask that
they watch the demonstration.
Some students may wish to
practise the exercises pri-
vately at home after class. -

Why exercise?

Reach for itl == jumping jacks
strengthen the muscles sup-
porting your joints and skel-
otal system. 2 - 4 sets

Brace yourself with squats to
strengthen your lower body.
2«4 selsof 8

5§ Sh-upswillnatonly giveyoua
strong, flat stemach but will
alse strengthen your back.

e

S e F
7 !mprove co-ordination and
strengthen your lower stom-
ach with cycling.
2-4setsof 8

Z2-4selsof8

Cool down with these !ow
lunges andstretches. You ara
ready to face the day!

& Press-ups keep your back,
chest and arms strong and
supple.

2-4 gels of 8

* makes your heart strong.

* improves yourbreathing.
= givas you more energy.

* keeps your body in shape.
* keeps yourbrain working
wel, too!

End ihe lesson by asking stu-
dents what they intend to do
in future, and how often they
intend to do it, in order to
improve their health and ap-
pearance.

29




4 Personality!

~ importantly; the waywet
. to develop happy, satisfying re
others in soclety. In th st

the importance of thei
teristics and thos,

BEFORE THE LESSON

Stdents think about one good
friend and about the things
that they find particularly at-
tractive about that person.’
Smudents should be prepared
to talk about their friends in
class,

INTRODUCTION

Teacher: Today we are going
to talk about our friends, and
about those things that we
think are most important in
our friends.

Two students read the dia-
logue: What's she like?

Three or four students talk
to the class about a friend
each of them has, and the
qualities that they find most
attractive in their friends.
Teacher writes a brief black-
board surmmary of the quali-
ties mentioned, in two sepa-
rate Hists:
physical appearance
personality

Let’s talk

Class discussion: Encourage
students to focus on person-
ality traits and characteristics

of their friends.

4 Personality!:

What's she like?

Tandi : Hi, Busi, I believe you have been seeing quite alot

of your new neighbour. What's she like?

Well she's about the same height as me and the

same age, too. Shehas very large eyes and she. . .

Tandi : No! Imean as a person, what's she like as a person
© —T've already seen what she Jooks like.

Busi :

Busi: Oh,somry, Isee what you mean, She’s really fun to
be with — very cheerful and interested in every-
thing that I talk about. T already feel as though I’ve
known her all my life.

Let’s talk

How did Busi start to talk about her new neigh-
bour?

‘When Tandiasks “What's shelikeasaperson?’
what does she mean?

Decide on the most important things you like
about people, for example: they tell funny
stories, they always offer to help, they can look
on the bright side of things, and so ea.

Who do you like?

Close your eyes for a few minutes and think of
someone youreally like. Can you describe their
appearance? Do you like them because of this?

Try to describe other things about ther that
you like. In pairs write down five things.you
like about one of your favourite people.

Next think of five things you don’t like about
somneone youknow. How many thingsin both the
‘good” or the “bad” list are about their Jooks, and
how many are about their personality?

Da you think people can change the way
they behave? How and why do you think
someone may iry to do this?
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i § ‘

: Who do you like? Know your own character
Pairs: Students draw up their lists of *good’ and Pairs: Students should be asked to be honest about

p
‘pad’ qualities of people they know. their responses about themselves, and to be helpful
Class discussion: Some of the pairs read their lists and tactful in rating their partnefs.
‘ to the class, or write them on the blackboard. Lead

i the class to say which are about people’s looks, and

‘ - which are about their personality.

f Important: In the discussion on whether people

| ! can change the way they behave, students should be

j made aware that people can change the way they

‘ | behave for the better if they wish to do so. '

[ ;

. P Assessing your

i - KNOW YOUR OWN CH, ' .

| KNOW YOUR VN CHAS . | affitude

i ¥ Look at the list of things describing someone below. On a sheet How have you rated . .

! of paper, rate yourself: excellent, good,average, poor or terrible yourself? Pairs: Pairs should Iy to de-

: for each quality. Add your own ideas, toc. Your ratings teil you about cide why they agree or disa-

excellent good average  poor tetribie ;h:nki:: OAf iersnn y:; lhi";k gree about any of the items in
10 5 ] o 5 . Ask your partner to i s Ly
Ny oy & M O B you using the same this list. They shf)uld. tljunk
i 1 Wiendly ’ guidelines. Compare your about whether their opinions
¥ - 5 truthiul ratings. If they are different, are based on the ideas of their

L I ame younow have some ideaabout - .

] e 3 kind what kind of person other families and communities, the

] 4 gets things dong peaple think you are! media, etc. Pairs should talk

' 2 e === about some of the items and’

7 sincers What do we do now? about how they. think they
} 8 couragoous g?ﬂ%‘;ﬂfﬁi“"“i“fﬁ have arrived at their opinions
: people's

L 8 hard-working beliefs. Use ideas fromthe about them to the class.

‘ | 10 caring questions you have an- Point out to students that
‘ ; ) swered butadd others, too.

‘ ! How do_these belifs our cha‘ractcrs are also re-
. Assessing your attifudes make people behave? flected in the way we treat
| 4 ) . Recordyourtindings ike other people. The questions

i How we treat the other people in our lives also adds to our this: Most people said . A . )

ki personalities. How we think about ather people will determine girls shouldnot ... ,and in this section are des,lgned to

; how we treat them. We usually like people who think the same 50 on. Which beliefs will guage the way we view other
| way as we do. © 7 = | help the AIDS Aware- H ntef

i Study the following statements and then on a piece of pape nesscampaignand which pcO_plE: WI_th Wh(‘?m we inter

write either agree, disagree or not sure foreach one. Compars may harm it? act, espec1a11y with members
| _ your answers with your parther’s. How do you differ and why? of the opposite sex.
w A D | NS

| L 1 There is nothing wrong with having more than one boyiriend or gislfiriend.
‘ 2 Sex before marriage is only wrong if the man does not use a condom.
‘ ] 3 Itisnormal for mentotake advantage of women, especially whenitcomes

E to sex.
i 4 Young unmarried people whe want to enjoy sex should be allowed to use
. contraceptives.
‘ 1 5 There is nothing wrong with men having more than one sexual partner.

! 6 Sex before marriage is wrong for girls.
| 1 7 Boys should also learn 1o say ‘no’ to sex betare mamiage.

T
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BEFORE THE LESSON

Each student should think
about one friendship that s’he
has had and that has since
ended. Students should think
about why the friendship
ended, and what, if anything,
they could have done to pre-

“vent this from happening.

INTRODUCTION

Some of the students may be
encouraged to talk about a
friendship they have had that
has ended. Try to link some
of the experiences that stu-
dents talk abont with the ex-
periences that the letter-
writers describe.

Teacher: Let’s talk about
what some other young peo-
ple like yourselves say about
how their friendships came
to an end.

Pal's Page — Can
you heip?

Ask three students to read the
three letters expressively to
the class.

Class discussion: Students
describe in their own words
the causes of the breakdown
of the three friendships.

32

5 Good friends

Pals’ Page

Dear Pal
I'maveryshy boy and I get
embarrassed very easily.
My family has just moved
to another town and have
enrolled me at this school.
I have been putina Form 1
class but even though I've
been here for amonth I still
have no friends. 1 want to
try to make friends at this
school but I don'tikmew how
to start. At times I really
feellike talking to someone,
especially atbreaktime, but
thenl getcoldfeetandecan’t
even open my mouth. What

Dear Pal

I'm far and ugly and no
good at anything. I'm no
good in class and I can't
play sport. I feel com-
pletely useless. Whenliry
talking to the other-girls,
they don’t listen or move
away. Recently, one of the
older boys said he could
buy me a coke down at the
shops and we could ‘have
some fun'. The other girls
all laughed. What did this
mean? Should I go with
him? Will ihe other girls
likemethen?I'msolonely

Dear Pal

I have lost my friend. We
had a fight over where we
were going to study last
week and since that day he
will not talk to me. In fact,
he has joined a group of -
boysinanother class. When
we meet he looks atme as if
he doesn't kmow me and yet
we used fo share all our
secrets. Please help me.
What can I do?

Lonely

can I do te have friends? and unhappy.
Miserable Useless

. Can you help?
T You’ve got a friend Y P

When you're down and troubled
And you need some loving care
And nothing is going right
Close your eyes and think of me
And soon I will be there
To brighten up even your darkest night

You just call out my name
And you know wherever I am
I'll come running to see you again

The song in the box talks about being a very good
friend, but the letters give us examples of the
things which can go wrong in friendships. What
are they?

Talk about what you could say to each of the letter
writers. Choose someone in the group to report
back to the rest of the class.




Groups decide on the advice that they would give to
each of the writers of the letters.

Letter I: Students may consider whether the letter-
writer may need to tiy to use his talents and abilities
to be of some help to other students in his class. Ifhe
is good at Maths. for instance, he may offer to help
some other student who has difficulty with the
subject, '

Letter 2: Lead students to consider that the writer is
obviously being too self-critical regarding her ap-
pearance, and also that she is too concerned with
physical appearance and not sufficiently thinking

about her positive atiributes, like personality and
character, etc. Point out the danger of going out with
a boy simply to gain the good opinion of the other
gitls, especially if the writer suspects that the boy
intends to get her to agree to have sex with him.
Letter 3: Perhaps this letter-writer needs to be ad-
vised that it is not worth trying to continue the
friendship. Even though the situation is hurtful, he
should realize that he is not to blame for it, and that
his former friend has acted very foolishly. In time he
will no ionger worry about this friendship, and will
make new friends who will be more reliable.

¥

-

Are you a good
friend?

Are you popularand friends with everyone? Or perhaps you
prefer having just a few very good friends? How important
is being popular? Below is a questionnaire to help you

{ wish I had
someone to

Individually students exam-
ine their own behaviour and
learn to understand their re-

talk tol

times’, ‘often’ or ‘never’.

decide whether you are a good friend or not. Write out the
list putting a tick in one of the columns to indicate 'som

Now make aclass list in order of importance of what .
look for in a good friend. Add ether things you think of, too.

sponsibilities in the friend-
ships that they have.
Groups try to reach

\ ..':u'k\ir I@JJ—‘IO‘“"

some- often never
times

agreement about the things

Do you invite your friends home?
Are you good at keeping secrels?
Do you gossip about your friends?

Do you always return the things you borrow?
Dio you listen to your friends’ troubles?

LT B T 4 S /5 T | R

friands say you should?
9 Are you gasy to gat along with?

"

Do you stand up for your friends in their sbsence?

Do you trytostop your friends from getting ints trouble?
Do you ever do things you don’t want to because your

10 Doyouapologisewhen you have letdown yourfriends?
Do your ever Iet a quarrel or disagreement last?

they regard as important in a
good friend. Groups report
back to the class, and the
teacher makes a blackboard
list of the groups’ reports.

Let’s talk

Class discussion: Students
further clarify theirownideas
about friendships, and the re-

Lel’s talk
Do you like to belong to a group? What kind of group?

Who gives you the best advice — your family, friends or
relatives?

Is it easier to talk to friends of your own age and sex, your
parents, your brothers and sisters, or other adu]ts?

Do your friends sometimes try to persuade you to do things you
think are wrong? What do you do when this happens?
How do you feel deep down tnside?

sponsibilities and benefits and
potential dangers that go with
friendships.

What do we do now?

Encourage students to report
back to class some time in the
future on their experiences in
forming new friendships.

What do we do now?
Do you or anyone you
know find it difficult to
make friends? Why?
Make friends with at
feast two new: people of
any age. It wouldbe good
if you could try to be
friends with someone
olderthan you and seme-
one younger than you.
Do you find it easier
or more difficultto make

friends with someone in
a different age or sex
\ group?

16
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- 6 Making confact!

BEFORE THE LESSON

Students list all the people 6 MOking ConTOCT!

with whom they have arela-
tionship, and group them | \What is a relationship?
. under such headings as:
Family, Friends, School-

Huappiness cannot come Let's Talk

JFrom without Other 1 i ; ;
L. people are an important part of our lives. We are all linked
mates, Tcachers, etc. § T must Comh; from W“hm-d in one way oranother to our parents, friends, brothers, sisters and
- t is not what we see an lagsmates.
s INTRODUCTION ; ¢
- ;ouch or Iha]l; .W}i'“"h Others  yyyar does the word *relationship’ mean?
Let's talk P ;;_ e WINCH MALES U5 What dffcerttings ko p relaonsips —fow you alk o
Class di jon: Ask stu Itis that which we think and a person, what you do for them, and 0 on.
$S alscussion: ASK S feel and do, first for the ~ Why e they so important?
dents totalk about the people “other fellow and Now do the questionnaire to see how well you get on with other
in their lists, and about the then for ourselves people
relationships they have with |, Helen Keller
some of them. For instance: |

 GETTING ON WITH OTHER PEOPLE A QUESTIONNAIRE

‘Which of the people on your )
list do you have a close rela- It is not always easy to get on with people. Try the questionnaire below and sec how well you
. A . can do it. Choose A, B or C, whichever is NEAREST the truth.
tionship with? Why? . : ————
In talkmg about what dif- 1 How many times did you help inthe house | 5 Whan do you take a bayfriend o girfrisnd

fer ines mak rela- last week? heme?
. ent.thmlg .. e up la A Atleast once a day. A Never, if you can help it.
tionships, it is important (o B About five times. B When you first meet.
C Almost never, C Only if you start seeing a lot of each other,

stress the mutual interde-

pendence of the people inthe 2 Did you greet your class teacher at alf this 8 When someone upsets you, do you explain why

. ! weak? fothem?
relaticnship, and the respon- A Yes. : A’ Sometimes.
B No. B Never.

sibilities and duties that each
has towards the other. |

C Cannot remember. C. Allthe time,

Do yau remember to say “Thank you' to When your friend(s) have made you angry, do

people who help you in any way? you completely ignore them?
A Always. A Yes.
B Sometimes. B No.

C Never. C Sometimes.

4 When you are with friends or family, do 8 How often have you been disloyal to your
you. .. friends/ parents?
A talk all the time, A Cuite often.
B listen to what othars have to say. B Hardly over,

C have nothing to contribute. C Sometimes.

34




Personal relationships
questionnaire:

Ask students to cover up the score-sheet on page 17,
and to answer the questions as truthfully as possible.
Stadents score their answers themselves, and there
is noneed for them to reveal their performance to the

.£lass, You may ask individuals tc say how they

intend to try to improve their relationships with
other people as a result of what they have learnt

Think about it

This is a continuation of the class discussion begun
in Let’s talk. ‘

Good and difficult relationships

Pairs complete tables for several of the people they
have a relationship with, and advise one another on
the ideas that they express about how to change the
relationships.

about themselves, if they wish to talk about it.

Think about itl

Talk about the following and then compare
your ideas:

What different types of relationships do you
have with different people {atschool, at home,
at the youth club, and so on})?

Why are such relationships important?

‘What makesa relationship good (talking openly,
sharing interests, kindness, and 5o on)?

What breaks down a relationship (not talking,
- no time, thoughtlessness, and so on)?

Are some relationships more important than
others?

8 On Sunday momings, do you , .,
A stayin bed?
B help your parents at home?
C. do your own jobs like washing hair ar
doing hemework?

10 When your relatives come 1o visit do you
make them igal at home?
A Always
B Bametimes
€ Almost never

How to score from your answers:
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Good and difficult
relafionships

Think about your relationships with different
people. Copy cut a blank table like the one
below for each person. Complete jt and tell a
friend what you have learnt about each of your
relationships. Perhaps your friend can help you
fill in some of your tables. The one below is
filled in as an example:

Name cf person: Motier
[s the relationship gocd or bad?: Good!

Whyisthe relaticnship good orbad?: Soad'i "
Lalk fo saoh other, we both enfoy rosding and she
Asips me when fm i trouble.

What can you do fo change the relationship? : /couid
destroy fve roletionship by not Hstening Io her.

How did you score?

Above 1 Your parents and friends myst be
saints to put up with you — | won-

der if anyone else will?

Yauhave alot of work 1 do on your
relationships! Do something about
it before it's too latet

You are probably like mast peopls,
willing te get along with pecple but
fempted not to try very hard, espe-
cially with those people close to
you. :

Above 35 You have very good personal rela-
tions — you know how to get along
with others. Thig attitude will hefp
you a lot In life.
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7 A day in the life . ..

BEFORE THE LESSON

Students in groups: prepare
short dramatic presentations
to demonstrate incidents of
child abuse they know about.

INTRODUCTION

Groups: perform their pres-
entations. The class comment
on whether they have ob-
served any cases of the type
of abuse that are portrayed.

Nomsa’s day

This is an extreme example
of child abuse although it is
probably not as uncommon
as we would hope. Ask stu-
dents if they have ever come
across such abuse, being
careful that you do not em-
barrass any children whomay
have endured or be enduring
any bad treatment at home.
Make sure students distin-
guish between normal duties
at home and abuse or ex-
ploitation.

Let’s faik

Lead the discussion towards
the fact that Nomsa will have

her community on her side, -

She needs to inform someonea

36

Let’s falk

‘The picture story tells you about a day in the
life of Nomsa, a 13 year old girl who js being
looked after by an uncle and aunt. Talk about
these questions:

‘What do you think of the way Nomsa is being
treated by heruncle and annt?In what ways is
Nomsa being mis-treated? Why do her uncle
and aunt treat her in this way?

7 Adayinthelife...

If you were Nomsa, what would you do? Why?
Should Nomsa tell someone what her uncle and
aunt are doing to her? Who should Nomsa tell?
Why? Where could Nomsa go for help?

How do you think this treatment from Nomsa's
incle and aunt will affect Nomsa in the future?

- | B E
! I
2 DS
Nomsa is an orphar whose parents died in a car
accident when she was 10, She lives with her
| father's brother and his wife. Each morning when
everyone else in the house is asleep, she geis up ro
clean the house and prepare breakfast, If she
doesr't get up on time, her uncle slaps her or
shours at her.

A
£
)

After she has cleaned the house and prepared
Breakfast for her aunt's family, she has to do the [’
taundry. She is not allowed to eat until all the work '3
has been done.

TR e

Ve W Ena T

z L - \
After she’s washed the lunch dishes and clearad the
kirchen, she has to iron the clothes. If she iries to
rest, her aunt beats her or even kicks her.

g




of her plight as no-one would refute the fact that she
is being exploited and maltreated.

Also, students can try to imagine why Nomsa’s
aunt and uncle treat her in this way — perhaps they
arenot very closelyrelated, perhaps they did notlike
or approve of her parents, perhaps they, too, are
under pressures which make them behave so un-
kindly (financial orsocial). However, Nomsa’s future
isbleak—she will probably take the first opportunity
to escape from her uncle’s house and end up in an
equally oppressive home with a husband who mis-
treats her,

Think about it!

Normsa is being deprived in every possible way —
physically, emotionally, intellectually and spiritu-
ally. Physically: She does not get enoungh rest, she
works too hard and sometimes she is even hit which
could lead to permanent damage.
Emotionally: Nomsa lives with no love and no
companionship. She does nothave the leisure to be
with other children and she has no sense of being
loved or wanted.
Intellectually: Nomsa does not have time for school
or study and she bas no opportunity to even talk
about anything with other people. Her mind has no
opportunity to develop at all.

Think about i Act It oun!

Spiritually: Nomsamusthave

Nomsa’s story is about ‘child abuse’. Her un-
cle and aunt mistreat her and do not seem to
care for her at all.

How is Nomsa being abused (mis-treated)?

- Decide what conld damage her body physi-

cally, what could affect her emoticnally (the
way she feels) and what shows she is being
neglected (not cared for at all).

Have yoneverknown orread about children
who have suffered in the three ways you have
talked about?

L~y - R
‘- . Wb P
Afeer doing the laundry Nomsa is sent to the shops,
She carries all the groceries herself. Her uncle's
children are not allowed to help her.
O R SR AT

Together with a partner, think of ashort story or
play about achild being mistreated (abused) by
an adult. Talk about it first and decide what
each of you is going to say.

Act the little story for the class — everyone
can talk about their own feelings for the child
and the adult.

What do we do now?

Write a short story with a happy ending
about a child who was being mistreated
but through her kind neighbours, she is
saved from the situation.

Swop stories with your partners —
could your story be a true one?

R O O T S

| Nomsa eats alone outside. Fer auns doesw's let ker ear

with the others. She has very little and is always hungry.

i [ S | e AR
z| Every evening when Nomsa's unicle comes home, the
aunt compalins that Nomsa is lazy and ungrataful

- Every night when Nomsa goes lo bed, she cries and
‘I wishes her parents had not died.

TR

P S

a very poor idea of human
nature, She has never seen
any ‘good’ in people and will
grow up believing that she
must become like her aunt
and uncle,

Act it cut!

If students have difficulty
thinking of stories, remind
them that many traditional
stories talk of child abuse —
like Cinderella and Hansel
and Gretel — so they could
choose one of these. How-
ever, access to newspaper
cuttings will also give them
ideas. Help them to imagine
what drives the adults to
mistreat the children,

What do we do now?

This activity is designed to
stressthe fact that anyone who
is being abused needs to tell
someone they trust as soon as
possible. Look out for stories
whichmay be a ‘cry for help’
from a child who is in a dif-
ficylt situation.
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BEFORE THE LESSON
Students compile lists of jobs

they consider ‘suitable’ for

men, and those they feel
should be reserved for
WOIEN.

INTRODUCTION
Let's talk -

Class discussion: Students
read the text ‘James the .7’

“silently, orafluentreadermay

be asked to read it aloud to
the class.

Talk with the class about
how we often form our
judgements about other peo-
ple on the basis of our first
impressions of them. Ask
students to talk about some-
body they know, and to say
how they first came to know
that person, and what im-
pression they formed of that
person. Ask students to say if

they later had to change their

first impression of that per-
son when they got to know
him/her better. -

Note: ‘big-headed’ means
having a high opinion of
yourself. Possible titles for
the text: ‘James the clod/el-
ephant /clumsy/ etc.’
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8 Typicall :

James the ...?

James heard the first bell ring while he was still at a
distance from the school. He began running as fast as
he could. He got into the school gate and into the school
building, He then rushed down the corridor towardd the
classroom. He flew past the Biology teacher who
? shouted at him to walk. He slowed down abit but when
he turned the next cormer he was running fast again. He
could see the door of the classroom and the second bell
had not rung yet. He had to be on time today. This was
the first day of term. But then the bell began to ring. -
Tames increased his speed and dashedinto the classtoom
at the same moment that Mrs Dube, the new form
teacher was about to walk out of the classroom. James 4
ran into her and they both fell onto the floor.

Let's falk

Ifyou were anew pupilin the class, or Mrs Dube, what would you
think of James? Can you complete the title of the story?
Would you always think of James as clumsy or rude, for
example?

Dave you ever thought someone was rather big-headed and later
found out they were really very nice but very shy!

e Fatal night

S g It had been raining for some hours. The roads were wet and
dangerous. The accident was upavoidable. Tendai shud-
dered as the image of his father, motionless and covered in
a deep red blanket, flashed through his mind.

But the throbbing in his head and the pain from his legs
blurred the image. As the ambulance drove into the emer-
gency section of the haspital, a figure in awhite coat dashed
out, It was the emergency doctor.

‘My son! My son!” said the doctor. —

Was the doctor mistaken about who was in the ambulance?
‘Who was the doctor?




Fatal night

The doctor is Tendai’s mother.

Ask students if they had any difficulty in decid-
ing who the doctor is in the story, and to say why.

Explain that if they had difficulty, it may be
because they have learned to accept that doctors are
usually men. Also, in extended families, an uncle is
regarded as a father and so they might have thought
that the person speaking was Tendai’s uncle.

Students in groups present their lists of jobs that
they prepared before the lesson, and try to reach
agreement about which jobs they consider suitable

Jennifer meets a stalemate!

a passenger aircraft company; it was perfect for her -
qualifications.

‘Being a pilot is a tough job, Miss Mafa, the hours
are long and it requires tree stamina, Are you married?
Or are you thinking of marriage?’ he asked.
He seemed not to hear herreply and went directly on
to his next question, ‘Do you have any children?’
Jennifer was not offered the job.

Act It outl

In mixed pairs, if possible, act out the interview between Jennifer
and the peneral manager. If you are a boy, act the general
manager first and then Jennifer. If you are a gir], act Jennifer first
and then the general manager.

When yon have acted out the actual interview, change it into
a success story and act out the interview where the general
manager treats Jennifer as a promising candidate.

Compare notes with other groups — was it ditficult or easy to
do? Did you have any fixed ideas about people which made you
act in a certain way?

Think about it

‘Talk about these questions and report back to the class:

Have you ever thonght someone was'rude when they were really
just shy? Have yon ever misjudged someone in another way?
‘Why do we need to ‘label’ people usually? How can these labels be
useful ?Could we getinto trouble if we don’t pay attention to labels?
How might first impressions deceive us?

Jennifer was an intelligent, hard working person
who leamnt fast. However, the general manager of the
aircraft company seetned torush the interview, She had
taken all her papers to show him but he seemed te give
them only a brief glance. Instead, he questioned her on
cornpletely different issues

for men and women respectively. Groups report
back to the class. Encourage students to think care-
fully about the reports, and to query any statement
that they think is not justifiable, but only areflection
of traditional attitudes.

Act it oull

Fairs: Tt is important that some of the boys in the
class act therole of Jennifer, so that they may be able
to empathize with the character in the-story. Pairs
should act both situations outlined here.

Class discussion: Students should carefully con-
sider the questions that follow the Act it out! activ-
ity, in order to better under-
stand their own fixed ideas
about other people.

Think about if!

Labels are used to categorize
people: friendly, dangerous,
reliable, strong, etc. If wé
didn’tlabel people, wemight,
for instance, confuse those
who are well-meaning angd
helpful, withthose whomight
be dangerous and lead us into
risky behaviour. But first-
impression labels may not be
accurate as they are the result
of hasty judgement.

(" What do we do now? )

try acting differently!
e

‘When you use a false
‘label’ for someone or
you hear someone else
using one,(for example,
Oh he's just stupid or
Well what can you ex-
pect from her?) remem-
ber that when you treat
someone as stupid or
unfriendly, they willend
up acting that way! So

21
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? Breaking out!

including sexual exploitati

BEFORE THE LESSON

Students find out what stu-
dents in other classes think
about what activities are
‘suitable’ for boys and girls
respectively, at school and in
the horme. They draw up lists
of activities forboys and girls.

INTRODUCTION

Class discussion: Individual
students report on their find-
ings about activities consid-
ered ‘suitable’ for boys and
girls respectively, and the
class comments on them,
saying why people hold the
views that are expressed; for
instance, only girls help in
the kitchen at home — this is
aculturally accepted practice,
ete.

Let’s talk

Class discussion: Students
should be encouraged to talk
about common generaliza-
tions about how people in
their communities regard
groups of people in different
occupations, or from other
parts of the country, or from
other countries, for instance.

40

9 Breaking out!

Typlcal— ment
Miriam: Hello Lisat*You don’t look happy. What's

Lisa:

‘What on earth

| are you doing,

Luke? That's
giris' work!

wrong?

It’s my mother. I got a letter this morning telling
me that she’s in hospital. I want to go and see her
but my husband tells me I can't go until Friday
and that’s four days away!

Miriam: Typicall Justlike a man, isn’tit? Always incon-

siderate.

Let's talk

Do you think Mirjam’s comsment at the end in the dialogue above
is fair? Does Miriam know why Tames said Lisa willhave to wait
until Friday?

Do you think Luke's mother in the cartoon on the left is right to
complain about Luke in the kitchen? Why or why not? -
Thmk of other peneralisations — ideas which we have about

¥ groups of people — that tend to be untrue, and talk about them.

Think about it

Decide which of the following are stereotypes (grouping people
together to make generalisations). Think about how this conld be
dangerons. Do you know of any true-life examples of this?

YES | NO

Girls are timid.
1like sweets.
My father is a goed driver.
Boys don't cry.
Girls are good at languages but hopeless
at Maths and Science.
Gerald and his brother hate dogs.
Teenagers are lazy and rude.
Men are not gentle.
Men can fix things.
0 Mary is good with her hands.

m W
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They should be led to examine these impressions, Let’s talk and Think about it

and say in which ways they are untrue..
Think about itl

Pairs identify statements which are stereotypes: 1,

4,5,7,8,9. ‘

Stereotypes may be dangerous; for instance 1. Girls
are timid. This belief may encourage an unscrupu-
lous man to try to impose his will on a girl and force

her to have sex with him.

Class discussion: Rumbi in the story is the victim of
dangerous stereotyping: ‘Boys do better at school
(than girls)’; and* Men don’t like to marry girls who
are educated.” Students should be encouraged to
talk about the stereotyping that leads to inequitable
treatment of women and girls, and that often places
them atrisk of sexual exploitation by men and boys.
Students should be led to realize justhow dangerous
this exploitation can be, especially when the AIDS
epidemic is so rampant,

Rumbi drops out

‘Rumbi, come in here, I want to talk to you, I have some
news for you,” said Rumbi’s father. ‘T am delighted to tell
you that your brother has managed to get 2 Form 1 place at
Dzidzo Boarditig School next year.’

. “That’s wonderful, father, but isn’t it very expensive?

- “¥es, Rumbi, that’s why I'wanted totell you that you will
have {0 leave school at the end of this year, You can finish
Form Two so you'llhave enough education, That way Ican
afford to send Peter to that school.’

‘But, father, my teacher says I will do very well in my O
levels — she is sure I may even get an A level scholarship!’

. “Never mind, Rumbi, there’s not much we can do and
you know Peter can’t miss this opportunity.’

. Rumbi went crying to the kitchen where her mother and
uncle were, - :

* Herunclestoodupand askedroughly, “Why all this noise?
In other families girls don’t go to school at all. Boys do
better at school and when they start working they help their
parents. Girli got married and leave their families so why
spend money on them? Look at your mother. She never
went to school but she is an excellent wife and mother. You
should be grateful that your father is taking you out of
school before too much harm is done. Men don’t like to
marry girls who are educated,”

Let's talk

Is Rumbi’s father doing the right thing?

What does Rumbi’s uncle think about boys and girls?
What does Rumbi’s teacher think about her schooling?
Think about it

Rumbi's father and her uncle believed certain things about
Rumbi. Were these things to do with Rumbi or to do with girls
in general?

How did these beliafs lead them to jump to conclusions?

Decide how these conclusions could fead to unfair treatment and
think of examples from people you know.

What do we do now?
Rumbi's story tells us
about sexism (discoimi-
nation against somecne
because of their sex).
What other discrimina-
tion have you heard
about? Design a poster
against sexis or any
other form of discrimi-
nation. Display the best
posters in the classroom
and at your school,
Next time you hear
someone using a gener-
alisation of any kind, re-
member to tell them it
could be dangerous.
Make sure you don't fall
into this trap either!

23
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BEFORE THE LESSON

Eachstudent thinks aboutone
rule that s/he has for him/

- herself (for instance: I must

always tell the truth, how-

* ever hard this may be some-
" times), and prepares to talk
"about it in class.

Let’s talk

" Pairs: Students complete the
"questionnaire individually,

and compare theirresponses.
Pairs report back to the class,
and say who in their commu-
nities have influenced them
most strongly in adopting the
personal rules they have for
themselves. Ask students to

- think carefully about their

goals and ambitions for the
future, (what they want to be
whentheyleave school, etc.),
and how their personal rules
may help them to adopt be-
haviour that will enable them
to achieve their goals,

42

10 Doing it your way!

Answer the questions that follow and then compare answers.

1 Ifyoucamehome late one Saturday aftera
party bacause afriend of yours, whom yaur
parents disfike, wanted 1o talk, what would
you do?

A Lietoyour parents?
B Tallthe truth?
€ Refuse to give an explanation?

2 You have to stay at school the whole day
but you havs no fcodto eat at lunch and ne
money to buy any. Would you .7
A Ask a friend for some money?

B Go without foog?
G Goandsieal some fromashopnearby?

3 ifyousaw yoursister's fiancée ( the perscn
sha Is going to marry) outwith a woman you
didn’t know, what would you do?

A Go home and tell her?

B Waituntilhe cameto yourplace andask
him about it?

C Do nothing because most men like lots
of girlfriands?

4 What do you think about s6x?

A You should have it when you feel like?
B Only manied people should have sex?
C Sex has nothing to do with love?

Let’s talk
Are there differences in the way you and your
classmates answered the rulesquestions? Why?

Qur own rules are the result of our ideas and
beliefs which come from different people. Find
out from your partners who influences them the
most—-is it parents, brothers and sisters, teach-
€15, oI someone else?
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5 How would you behave if your brother or
sister developed AIDS?
A Hava nothing to do with them?
B Lock after them and try 1o make their
‘life happy and comfortable?
C Tell them God is punishing them for
their sing?

6 What would bring you the most happi-
ness?
A Good health?
B Self-respect?
€ Wealth?
D Love?

7 Howmanyboyfriends orgiriflends should
you have at a time?
A Two?
B As many as you can?
C One?
D None, until I'm older,

8 Whatisthe mostimportantthing you valug
in a friandship?
A Lloyalty?
B Respect?
€ Honesty?

Talk about something important that you believe
in strongly (what you want to be when-you leave
school, whether you want to marry, who, when,
how many children you want, and so on).Try to
find out where you got the idea or belief about
this from.




Think about it!

Class discussion: Inthis activity, students should be
encouraged to review their personal rules, and think
about why they have adopted particular rules. They
also should be led to think carefully about how their
families, school and community have inflnenced
them to adopt the rules that they observe.

Act it out!

Pairs: In this activity, students fake turns to Jjustify
the course of action they recommend by referring to

What do we do now?

Inconsidering the problem situations in this section,
students think about the mora} implications of each
course of action, and in so doing, further develop
their systems of personal rules on strong moral
foundations.

their own system of rules they observe.

Who influences
you?

Listall the people or anything
else that may have given yon
your ideas. It could also be
something you read about,
heard on the radio or saw ina
film.

-Think about it

{ How do our families teach us

theirideas of right and wrong?
How might knowing differ-
ent kinds of people affect our
way of thinking and behav-
ing?

In what ways do school rules
help us to develop our own
personal rules?

Do young people generally
acceptwithout questioning the
values of their families and
conmurmities?

What do we do now?

Collect articles and re-
portsaboutthe following
issues:

Why would a young, un-
married mother dump
her baby?

Why do lotof youngboys
and girls have sex with
older men or wornen?
Have you ever done
something which goes
againstyour own rules or
beliefs? Do you know of
anybody else who has
done this?Why?

Talk about all these is-
sues with your friends.

Setting the standards!

Imagine your 17 year old brother who is still at schoo] has made
a girl pregnant, He has a pumber of choices:

g

+ o

ing more to do with her. - S
A y and sk your par- - -

tisandnot -

Actit outl

Imagine your brother is talking 1o you about his problems as
described above in *Setting the Standards’. Which of the options
would you recommend he takes? Why? Can you think of
anything else he might do?

Take tems in being the brother — and then tell each other
what you should do, giving a good reason for it. Let your partner
be the brother (whether you are boys or girls) and give you

“ reasons for disagreeing with your advice. Make sure he can see

your point of view,
Didthe other groups agres with you? Take a class vote to find
cut which option is the most popular.
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11 Time off!

BEFORE THE LESSON

Students compile lists of all
the hobbies and pastimes that
are available to them in their
environment.

INTRODUCTION

Students report back to the
class the leisure activities that
they have compiled. Teacher
compiles a list on the black-
board, and suggests others
that students may not have
included. ‘

Lef's talk

Pairs: Students compile indj-
vidual lists of favourite- pas-
times, and compare their lists
with those of their partners.
Class discussion: Some pairs
talk about their favourite
hobbies and pastimes, and
compare them with those of
other students in the class.
Students talk about those ac-
tivities that they do just for
fun (perhaps listening to
music on the radio), those
that are useful (perhaps knit-
ting a pullover, or helping
their parents around the
house), and those thatmay be
quite profitable (for instance
raising chickens).
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11 Time

Leot's talk

What do you like doing best
of ali?

Write a list of your favourite
activities.

How many of them are just
fun?

How many are quite useful?
Could you make a living out
of doing any of them?

Now give your list to your
partner.

How many of the activities
are the same?

How many of them are dif-

 ferent?

Do you dislike any of the ac-
livities your partner has cho-
sen?Does your partner dislike
any of your favourite activi-
ties?

Y was best!

offl

One person’s meat . .,

Susan : Hi, Peter, are you coniing to the junior debate
tonight?

Peter : Debate? Not likely! It sounds totally bonng tome!

Susan : Boring? Have you ever been to a debate?

Peter : Well, no, but I can just imagine what it’s like.
Everyone trying to show how clever they are!

Susan : You don't know anything, Peter. It is really such
fun and so interesting. We always discuss things -
which could affect our whole lives!

Peter : Like what? .

Susan: Well, the other night we had a Jong discussion
about whether culture is good or bad.

Peter : Sounds odd to me and my father wouldn’t like it!

Susan ; No, that’s just it, Peter, it teaches us to think for
ourselves and at the end of the evening, you feel as
though you have learned so much more about the
world and yourself, too. Why don’t you come?

Peter : I1don’tknow,I...

Act it outl
Try io persuade your partners to take up a hobby or pastime that
they don’t know or don’t like.

Act it out for the class —- Jet them vote on whose argument




Act it outl

Ask a pair of students to prepare the dialogue in this
section, and to read it expressively to the class.
Students in pairs take turns to persuade their part-
aers to try some hobby or activity by presenting
persuasive arguments about the benefits and enjoy-
ment of the activity.

Class discussion: Students should be'led to think
about their own preferences for leisure activities,
and to consider why certain activilies do not appeal
to them - perhaps they have never really tried them
out at all, and have simply decided that they were
boring!

Think about it!

Laock at how some people relax and enjoy themselves, What is
leisure for you? Talk about the things which make you forget
your worries and things you like doing the most.

Riding my bike is like
medicine to my worries.

0 I ove reading
whenever | can
get the time.

i R,
! love piaying basketball

and ! like alf the people who
‘play in the team, so if's also a

1 keep my own chickens
it's fun and rewarding! |8

Think about if!

Ask students to think about one pastime that they
have not yet tried, and say why they may want to
take it up. Students should talk about how they think
they may start the activity, what it is likely to mean
in terms of cost and time, what benefits they may get
out of it, how safe the activity is, etc.
Groups: Students discuss their ideas, and get feed-
back from the other members of the group on the
hobby or pastime they have chosen. Members of the
, group who already have experience of and interest
in the hobby mentioned by any individual should try
to further encourage interest in it.

What do we do now?

Ask students to report back
to the class at a later date on
any new hobbies and pastimes
that they will have taken up
in the meanwhile.

Hove seeing plants grow
and ! always spend my froe §
time in the garden.

way of being with friends.

Just lying in the grass,
looking at the elouds and thinking
is the best potion for tme.

What do we do now?

Take up a new habby or
pastitne that either your
partner or another friend
has persuaded you to try!

Just "hanging out” with §
friends is what we lova!
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ime to waste?

BEFORE THE LESSON

Studentstalk to other students
in other classes at the school,
and find out from them what
their parents do not approve
of them doing in their leisure
time.

INTRODUCTION

Students report on their find-
ings about what leisure ac-

tivities parents discourage.

Lef’s talk

Class discussion: Students
compare their own experi-
ence with those depicted in
the illustrations, and talk
about how their parents react
when they see them with
members of the opposite sex.

Students should be en-
couraged to try to understand
parents’ concerns about their
children spending time with
members of the opposite sex.
They should also consider
which situations and activi-
ties involving both boys and
girls are likely to be ‘safe’,
and which may not be.
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Don't be led astray!

Everyone needs time off frotn work at school or at home —time
todo whatthey like and time tobe on their own. Our parents ofien
have lots of ideas about what we should not be deing in our time
off. Look at what these parents have to say about their sons and
daughters!

to the shops. I reatly wonder why Ny
“‘My son is always with girls in the

she likes going there.”
T holidays. Why do young people
e spend all their spare time with

members of the opposite sex?

B
H

q—,}i“m%

e A

3

ik

‘My teenage son always complains
that he has nothing to do in the
holidays. He doesn’t know how 1o
entertain himself!’

R R T

T

‘My twa feenagers don't seem 1o like
compary, They prefer reading or
Iistening 1o music ar home. '

m&: '.I.“_.f..m..lk‘.o.'.'“...'a.'-

‘My daughier always hangs a
with a large group of teenagers
oulside the cinema on Sarurdays.

» I

12 Time to waste?

Let's talk

‘What do yon do during your
leisure time?

Is it true that young people
like you want to spend most
of their time with members of |
the opposite sex? Why or why
not?

If you spend a lot of your free
time with a boy or girl, where
do you go and what do you
do?

Do you always tell your par-
entsthe trath about where you
are going during your free
time? Why would you keepit |
secret?

Why do you think parents
want to know how you spend
your free time? What are they
afraid of?

Teenagers can be ‘led astray”
or getinto trouble in their free
time. Why do you think this
happens?

round

sl .
‘My son, fuai, and his friendy
always go out in the evenings, on

kerds and in theiv holidays.
Where on earth do they pet the
money?*

They don't seein to do hing
usefi *




If you‘re looking for trouble . . .

Groups talk about what happens in each of the two
stories, and why the characters in each get into
trouble. Students should talk about other young
people they may know personally (no names) who
have had similar experiences, and what they should
~ have done to avoid the tronble that they got into.

Think abouf itl

Groups each produce one to three stories in writing .

about young people who got into trouble durin g the
holidays (the characters should be given fictional
names). The group should decide what the personin
eachsituation should have done in order toavoidthe
trouble that s/he got into, -

What do we do now?

Talk again with students about some of the worth-
+ while leisure activities that they discussed in the last

unit, and use these to show that they have a range of

interesting and ‘safe’ pastimes to turn to.

shame ever since?

Imagine what could have happened!

One Saturday during the last holldays, my friends and
I'went to watch a football match. Sitting near us were
a group of older bays from our school. One of them In
particular Is really good-looking and 1 think he is golng
1o become a doctor because he is going to university
next year,

Anyway, they bought us chicken and chips at half-
time anct after that It seemed rude not 1o be friendly.
After the match, they invited us 1o their place and
offered us some drinks. They looked like cokes but
they must have had something else in them. Before
we Knew it, my two friends and | could not really think
properly and it was only when one of the boys
startéd undoing my blouse that | started to scream,
He became very angry biit one of the other boys said
they shouild let us leave, *Alrighi, go back 10 your
kindergarten,’ he sald in a very nasty voice,

We were lucky 1o find an ET to take us home, [ am
dreading seeing them at school and I s1ill feel 1errified
when | think of that evening!

If you're looking for trouble . . .

Look at these reports from two young people and decide how
they got themselves into such trouble:

| feel so embarrassed and ashamed!

lalways used to be the star student at my school and
then one school holldays, my cousin came to stay.
He lived In the city and he thought life was really dull
~———=— 0ut In the sticks' as he calied i. He soon persuaded
S me 1o liven things up a bit. We stole beers from the

\ local bottle store and went looking for girls at the
growth point. We were very drunk and we were so
rude to a girf we met at the shops that her brother
declded to teach us a lesson. I spent the rest of the
holidays in agony with a broken jaw, and my parenis
were so disappointed that | have been filled with

- ®

Think about i

Write down three incidents
that you have had or heard of -
in which a you or another
YOung person got into trounble
(or nearly got into trouble!)
during the holidays.

Decide why it happened
{or nearly happened) and
whether it could have been

avoided.

What do we do now?
With your friends, talk
about all the sitations
which may lead you
into trouble in your
area. What can you do
to make surs you don’t
fall into a silly trap and

end up regretting what
you have done?
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BEFORE THE LESSON

Students find out from young
people they know who have
got into trouble through hav-

ing sexual relations “before -

marriage what problems they
faced, especially if pregnancy
occurred as a result.

INTRODUCTION

Students report back to the
class on their findings (no
names should be mentioned).

Let's talk

Groups: Students answer the
questions, and talk about the
similarities and dissimilari-

ties between David’s and

Susan’s experience, and that
of the young people they
know who have had a sexual
relationship.

Groups report back to the
class, and compare their im-
pressions, especially for the
questions:

*+  What do you think drove
Davidand Susantomakelove?
o Whycouldn’ttheystopthis
from happening?

» Is it wise for young, un-
married people to have sexual
experiences before they are
married?
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13 Getting physical M

The story of Susan and David

Susan was a lovely girl, lovely in personality as well as in
looks. Everyone who knew her thought her sensible, intel-
ligent and morally upright. She had lots of girl friends and
Tots of boys wanted to be friends with her as well.

Among the boys who admired Susan was David, who
was two years older than her and also the captain of the
football team at her school. David and Susan fell inlove but
they both knew they couldn’t marry because they were still
too young and also still at school.

One afternoon David invited Susan to his elderbrother’s
house. What Susan did not know was that the elder brother
had gone away on business. There was no-ofie at his house.
When they got there, Susan wanted to Jeave once she
discovered she would be alone with David, but he persuaded
her to stay. They listened to the radio, talked and even
prepared themselves some food. Gradually Susan began to
relax, One thing led to another and béfore they knew it, they
had made love. From then on, the two young people would
meet in various places and have sex together.

Some time later Susan missed her periods. This is when
she began to be afraid. When she finally discovered she was
pregnant, she talked to David and asked him what they
should do. David was angry with her. He told her that he had
assumed she was on the pill, He refused to see heragain and
accused her of being careless and wanting to ruin his future,

Two days later, Susan threw herself into the river and
drowned. Her body was discovered four days later.

Let's talk

Why did David getangry with
Susan?

‘Why did Sosan throw herself
into the river? Was she afraid
of what had happened or was
she filled with shame? Why?
Has anyihing like this hap-
pened to anyone you know?
What could bave helped the
situation?

Is this 2 story of true love or a
story of lust which is just
physical passion?

‘What drove David ahd Susan
tomakelove? Why didn’ tthey
stop this fromhappening? Did
David plan it?

Tfyou were Susan,what wonld
you have done to aveid this
tragedy?

In Susan’s situation, would
talking to sorneone else have
helped? Who should she have
talked to?




Love Isn‘t easy!

Groups: Half of the groups talk about Bongani and
Rutendo, and the other half about James and Trish.
Students should pay particular attention to the ques-
tion of what the people involved in the two situations
could possibly do so that they donot become involved
in a risky sexual relationship that they will regret.

Act it ouf!

These role plays will provide an oppottunity for
students to explore their attitudes to relationships
and expose them to the risks and insecurity of
conducting relationships when they are still young
and changeable.

Think abou_f ift

A very important activity, in which students will be
able to consider a range of problems associated with
pre-marital:sexual activity that they may not have
previously given much attention. Make sure that
sufficient time is devoted to this activity.

Love Isn't eqasyl

Susan and David's relationship started off as
romantic and platonic (this means that they did
nothave a sexval relationship). Lock at the two
situations in the box at the bottom of the page,
These are the kinds of situations that may arise
in sexual relationships. Talk about each situa-
tion in general:

Is it fairly common?

Is everyone's behaviour acceptable?

Decide what the people involved in the situa-
tions below could possibly do. Then in pairs
take turns at being Bongani and Rutendo, then
James and Trish, Imagine you have decided to
resclve the problems between you.

‘What did they decide to do?

Think abotst It

When a boy and girl are thinking of. developing

their relationship into a sexual one, what do

they need to consider? Talk about these ques-
tions and report back to the class:

1 Can you see anything wreng with ‘casual
sex” as long as both partners know it is
strictly for fun?

2 What are some of the dangers in sexual rela-
tionships between young people like you?

e . 3 Isitalways the gitl who suffers in a sexnal
Is anyone behaving badly? relationship? How much responsibility

. . o

Actit outl should a boy take if he gets a gitl pregnant?

4 Is there a difference between sex and love?
Is it more acceptable for a boy 1o sleep
around than for a girl? Why do some young
people not like to sleep around?

5 Doyouknow of any young people who have

suffered froman STD? How didthey catch it?
What are the dangers associated with STD?

What do we do now?

Students should find out all
they canabout STDs, in order
tocomplete this task. Perhaps
a local health worker counld
be asked to talk to students
about STDs,

! Wneit do we do now?
Bonganl and Rutanda have known each other for some time In your group, draw a
and hope to marry when they begin work in about 8—10 diagtam which shows
years' time. They have both been brought up to view sex how peaple infected with
before marriage as wrong but since they are often alone 4n STD like Gonorrhea
together, they are beginning to find it difficult to contro! thelr
sexual urges! Bonganiis baginringto deliberately ses less of

or AIDS could pass the
)| disease on to many other

|

. people, even though they |

Rutendo, maybe because she is the stronger of the twa. Both are not sleeping around |
araworripd that thalr relationship mightend andare wondering themselves, |
what they ought to do about . i
|

2 |

James is going out with a gir called Trish but whilg he was
spending the Christmas holidays with his aunt in Mutare, he
went to a party whare drinks were free and there ware lots of
unaccompanied giris. He ended up spending the night with
ona of the girls. He also continued to see this girl until he went *
back home to Gweru, Trish has now found out what he was
doingin Mutare and has decidedto braak offthe relationship,

3
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14 Your choiCe

BEFORE THE LESSON

Students think of a decision
that they have made which
had either good or bad conse-
quences for themselves, and
consider what might have
happened if they had taken a
different course of action.

INTRODUCTION

Teacher talks about a deci-
sion s/he made, relating 1o
career, of some purchase, or
where to live, and so on; and
the consequences for him/her
of that decision. Some stu-
dents tell the class of their
decisions and of the conse-
quences that they faced from
those decisions.

‘Making decisiors

Class discussion: Why do
parents give their children
conflicting messages? Is it
because the children, as
teenagers, are getting closer
to being able to make their
own decisions but parents are
not ready to let them do it
without ‘water wings’?

Go through each thing
being said by the parents and
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14 Your choice
Making decisions
€6 Cant you make ¢ Ygul’l;e not ¢
£ up yomit{ning ’ in; n¥ore.” " !
or yourseZl yet: €1¢'s over to you.
66 1 would have You should know
"thoughit you would what you want. 9%
know what to °
expect by now. €61 am not going to
be here to Tun
111 around after you
four y?ra:sﬁg forever you know.*?
ot fourteen? ??
) €4 You shonld
know better
64 Jsn't it time you by now.%?
thought about things
instead of just
following the crowd!??
One minute we must Let's talk
make uUp our own minds, What do the parents or adults mean in the examples
and the next only they above?
s Why do they stress the idea of growing up and
know what's good for us! making decisions?
‘What do the young people feel about it?
2




ask if any of the students have heard it before and
why their parents or guardians say these things,

Let’s talk

Groups: Discussion about their own parents or
guardians and their own opportunities to make their
own decisions. Would they like more opportunities
or are they happy to accept the guidance of their
parents or another adult? If another adult is best,
discuss why this should be so and who they might
choose (this may be a favoured teacher or family
friend).

The right choice

Individual activity: Students list the decisons they
have made, will need to make soon and in the future,
Help them think of ideas if they seem unable to
come up with ideas. For example, they even need to
decide what to eat and what to wear! They must try
tobe honest about who will be making the decisions
or who made the decisions in the past.

14

What makes you

The right choice

How many decisions have you already made? How many deci-
sions have been made for you? What decisions will you or
somecne else have to make about your life in the fotare?
Make Ysts of your decisions: :

— which yon have made which have had an effect on your life.
— that are affecting your life now.

- that will affect your life in the furure.

They don't all have to be very big decisions — write down
~anything that you remember having to choose about and having
to think about! Look at this example:

Degisi ; :}:}

o

ZHATE

“different?

Pairs: Students compare
notes and talk abont how
families differ. Do those with
less opportunity envy those
with more opportunity to de-
cide for themselves and vice
versa? Make sure students
realise that freedom to choase
for themselves is not always
the attractive option!

Which schaof | should attend. ‘

Which sport | should play at school

ecis :  (now

Think about if!

Pairs: Work on the list of
what they want out of life.

Decisians Ll e nthot

How many children | will have

What makes you differont?

Compare the decisions you have written down with those of &
friend. Which decisions make you different from your friend?
What decisions make you different from Your parents or other
members of your family?

Think about it

Are decisions difficult to make? Which are most difficnlt ?The
decisions that yon make about what you want in life depend on
what you believe — your ideas. For example, if you believe that
when you grow up yon want to take care of your family, will this
influence the things you do and decide to do in the futire?

Working with afriend, make lists of 'whatyou wantin the firture,
thinking of things like work, family, friends, home and so cn.

Compare your lists. If there are differences, discuss these and
let each one explain why they wrote down what they did.

What do we do now?

Ask your family and
friendsabout the decisions
they have had to make ang
which ones were most
difficult. Take nates and
compare your findings
with your friends. These
ideas will help you when
you have difficult deci-
sions to make later!

Youmay need to help here by
givingthem headings to work
from : love, friends, family,
work, community, home and
$0 on. Give students the op-
portunity to discuss their
ambitions for the future and
make sure no-one is ridiculed
unless he or she is making
unwise or silly suggestions!

What do we do now?

Follow up on this activity as
students may have interest-
ing stories to report of good
or bad decisions which
changed someone’s life. Put
the stories up on your class-
room board for everyone to

33

read and discuss.
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15 Please helpme!

BEFORE THE LESSON
Students collect any newspa-

" per articles they come across

on child sexual abuse.

INTRODUCTION

Students read their articles to
the class, and display their
articles around the ¢lassroom.

Let’s talk

Class discussion. Go through
the questions in the text, and
encourage students to think
very carefully abouteach one,
Be very sensitive in handling
this unit, as some students
may have been molested in
ways similar to those de-
scribed, and may be upset
emotionally by some of the
discussion that results.

The peoplein the text who
are the molesters are adults,
members of the children’s
families, or others close to
the families.

It is possible that Chipo,
in the first story, never told
herfather whathad happened;
perhaps because she thought
he might not believe her, be-
cause she was afraid that the
farm worker may subse-
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Speaking out

Chipo’s story

Chipo (12 years old) of Karoi describes what happened to her last
Tune :

A farm worker who was employed by my father was leftat
our farm to look after us by our father, He asked me to come
and help him in the vegetable garden. My two young
brothers remained in the house playing. When we gotto the
garden, he pushed me behind a bush and forced me to bave
sexual intercourse with him. He said that if I screamed, he
would kill me.

ber’r‘s story
A

Robert (10 years old) of Matopo talks about an experience he will
never forget :

Ttis very difficult for me to describe whathappened because
it still feels like a terrible dream and I'm still shocked by
what happened. My mother’s friend, Mrs Jordan, came into
my room one night while everyone was asleep. I was still
awake and I asked her what she wanted.

She said, ‘Keep quiet and I will give you two dollars.” .
She then removed her clothes and gotinto bed with me. She
started to touch my private parts. When I asked her to stop,
she put her hand over my mouth and asked me to be nice to
her. She forced me to touch her private parts as well. It was
horrible!

‘When Mrs Jordan finally got out of my bed and went out
of the room, I cried and eried. I could not stop. )




"W

quently harm her, or because her father may con-
clude that Chipo had in some way encouraged the
man to think that she wanted to have sex with him,

Joyce’s mother refused to believe what her
daughter told her, perhaps because she felt any
action against her husband would result in a scandal
she could not bear, because she refused to admit to
herself that her danghter could be telling the truth, or
because she was determined to save her marriage at
all costs. By refusing to listen to her daughter, she
made it possible for her husband to continue to
molest her daughter, with disastrous consequences
for the child.

Encourage students to think about the need to

safeguard their own health and emotional well-
being by reporting any similar experience they may
have or are currently having, to some member of
their families or their communities whom they re-
spect and trust.

What is abuse?

Students in groups: . Encourage students to talk about
any stories they know about in which children have
+been sexually molested. They may also refer to the
stories they have collected from the newspaper, Ask
groups to consider very carefully who they could
reportany case of molestation ta. They can compare

Joyce's story

Joyce, a small girl of 9 from Rusape, describes what her step-
father has been doing to her for nearly three years:

One day three years ago my mother left me with my stepfather
to 2o and visit her mother in hospital in Harare. Afier supper
my stepfather started drinking. As soon as we were alone, he
told me to go to bed. He came into my room a short while later
and puiled the blankets off me. He told me to take off my
clothes. I refused.

He stapped me on the face and pulled off my clothes so
roughly that he tore them. I began to cry and asked him what
he was doing, He hit me and told me to do as he said or Twould
be in serous trouble. He removed his clothes, pulled my legs
apart and lay on top of me. It was so painful that I screamed,
He kept on hurting me and hiiting me as T tried to fight him.

‘When my mother came back a few days later, Itried to tell
her what had happened, She would not believe me and called
me a liar, She said if T spread such stories she would throw me
out of the house. My stepfather came into my room and hurt
me whenever my mother was away.

He has stopped now becanse my mother’s young sister hag
come to live with us and she sleeps in the room with me.

Lef's talk

Who is mistreating a child in each story? Whatis the relationship
between the adults and the children?

Do you think Chipo ( in the first story) ever told her father what
happened? If not, why not?

Why do you think Joyce's mother refused to believe what she
twld her? Do you think she was right in refusing to listen to her
danghter?

If you found yourself in Chipo, Robert or Joyce's place, what
would you do?

Think about [t

What kinds of sexual activity might a child be forced into by an
older or bigger person? Make a list and discuss what the dangers
of these are to'the child.

What is abuse?

These children were victims of
‘sexnal abuse’, This is when
another person, especially one
who is bigger or older, forces
you into sexual activity (like
touching your private parts).

Do you know of or have
youexperienced anything like
what happened in these sto-
ries? Who was involved?
What happened? If something
like that happened to you or
your family, who would you
tell? Why would you choose
that person?

What do we do now?

Someculturesallowaman
to ‘play with” his wife’s
young sistets(chiramu or
ubularmi) so he has some
sexual touching rightslike
fondling thebreasts, Other

cultures allow child mar-
riages even though they
are illegal,
Findoutmore about these
traditions from older peo-

a5

their suggestions with other groups in the class.

Think about itl

Ask groups to rank the dif-
ferent types of sexual activity
that molesters may force on
children, and say which is
mostrisky, and which are less
risky in terms of their effects
onthe physical and emnotional
health of the children. This
ranking should not, however,
detract from the fact that all
sexual abuse is dangerous and
unacceptable and even rela-
tively harmless forms of
abuse may be the start of
abuse that grows progres-
sively more dangerous.

What do we do now?

Students should try to find
out ali they can about tradi-
tional $exual practices in their
communities.In future les-
sons they can discuss which
are worthwhile and which of
them are, in reality, forms of
sexual abuse which should
be abolished. Students will
be shaping their own attitudes
and knowledge about what is
acceptable behaviour.
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16 Good and bad fouches

BEFORE THE LESSON

Pairs: Stndents preparetoact
outasituationin whichoneis
an adult and the other achild
(e.g. mother and son/daugh-
ter, headmaster/student, etc.).
The adulttouches the childin
a way that is acceptable, for
instance, the headmaster
shakes the child’s hand, con-
gratulating him/her on doing
well in the examinations.

INTRODUCTION
Pairs: Acting out presenta-

tions, and the class talks about S35
what is acceptable touching. BZ

Can this really
happen?

Arrange for the discussion in
the text to be prepared by
three fluentreaders before the
lesson. The readers should
read their parts expressively,
taking the roles of the three
adults in the discussion.

Lef’s talk

The questions posed allow
students to continue the dis-
cussion begun last week.
An adult may sexually
abuse a child because s/he
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16 Good and bad fouches

MR GUMBC : Tell me, officer how could a man of 45 years of age
sexually abuse a six-year old child?

POLICEMAN : Mr Gumbo, one thing you need to realise is that
child sexual abuse involves children of all ages —from
babies up to the age of 16. These people do not care
whether the child is 3 years old or.14 years old.

MRS GUMBO: But we have loved and worked with Stanley, our
domestic worker, for years. He's part of the family.

POLICEMAN ; Unfortunately, Mrs Gumbo, sexual abuse of chil-
dren is usually by people that they know, people who
are related to them or who are close to their parents.

MR GUMBO: Do you come across many cases of this?

POLICEMAN : They are on the rise, Mr Gumbo, but even though
quite a number are being reported to us now, we know
that there are many others which remain hidden. Chil-
dren often continue to be sexually abused because
nothing is done to report them.

MRS GUMEBO: But how can we prevent it? My little girl is going
to be badly affected by what has happened for the rest
of her life. Something should be done to stop this
horrit e crime. )

POLICEMAN : You are right Mrs Gumho, we should find ways to
stop it. We must protect our children from the dangers
related to sexual abuse,

Can this really
happen?

Look at the discussion be-
tween a policeman, father,
mother and six-year-old girl.
She has been sexually abused
by a domestic worker who is
now on the mn and the police
are looking for him.

Let's talk
‘Why would an. adult sexually abuse a child?
Why are children the victims of sexual abuse?

“The majority of child sexual abusers are people that the children
know very well'. Why does this happen?

Why does child sexual abuse often stay hidden? Why don’t
children reportittothose close tothem? Why don’tadults always
report cases to the police?

‘Why do some people refuse to believe their children are being
sexually abused by peaple like fathers, uncles, brothers, and so on?

How canchildren protectthemselves from being sexually abused?
How can adults help prevent child sexual abuse?

You kave changed Tsitsi.
You don’t lnugh as much

What are the dangers related to sexual abuse?
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may think there is little danger of the child reporting
the incident. The adult may also use his/her position

of power to take sexual advaniage of the child. .

Adults who abuse children are not normal and are in
need of help. (Students may suggest reasons other
than these in answer to the first two questions.)

Sexual abusers of children are often people that
the victims know well because they are usually trusted
by the children’s parents, they come into frequent
contact with them, and have increased opportunities
to take sexual advantage of them. '

Refer to the notes accompanying the previous unit
for suggestions about why sexual abuse often stays
hidden.

+ Students should discuss the last three questions
thoroughly and develop a clear understanding of how
they can protect themselves from sexual abuse.

The dangers of sexual abuse are, among others:
physical damage, psychological and emotional dis-
turbance, STDs including HIV infection.

Sensing danger!

Just as important as it is to recognize ‘bad’ touches, is

the ability to determine which touches are acceptable.
" {Going from lefi to right)

a (Congratulations)Good touch

b (Two boys)Probably good or bad dependin gon

Sensing danger!

We - all need 1o understand the difference
between‘good’,‘bad’ and ‘confusing’ touches.
People always touch one another but sometimes
we feel uncomfortable and want o move away.
When thishappens it was probably a *bad touch’.
‘We can usually trust our own feelings and reac-
tions to touches, If we feel something is wrong,
then most likely it is. Look at the pictures — are

Congratulations!

the touches good, bad or confusing? Why?

Does your
moiher give
you enough

pocket

Happy

/ n am—

1 can be your friend
as well, not just your

Sweet or sour secrets

Which of these pictures show sharing ‘good secrets’ and which
show sharing ‘bad secrets’? What is the difference ?

Don’t rell
anyone what |

We're friends, Come 10 my
you won't need 1o room laier,
tetl anyone, hey? No-one
will kmow,
S |

What do we do now?

What can young people
do when they are sexu-
ally abused or if they
know of someone who
is being sexually
abused? Think of all the
things you can do, and
the people you can gote
for help, Discuss these
things with your friends,
classmates and adults
whom you trust.

L;.—/J
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the relationship between the
boys

¢ (Girlanduncle) Badtouch
d (Older woman and boy)
Bad touch

e (Manand girl) Could be a
badtouchif the manis notthe
girl’s father but it may be an
innocent ‘birthday kiss’.

f (Man and girl) Bad touch

Sweet or sour
secrefts

a (Girl and her father with
dress) Good secret

b (Man with young girl)
Bad secret

¢ (Olderman with girl) Bad
secret

d (Older woman with boy)
Bad secret

A good seeret is one in which
the two people are planning
todosomething kind to please
a third person. A bad secret is
one which is used to protect
someone who has done
something wrong.

What do we do now?
Very important activity. Stu-
dents should compare their
suggestions, and give each
other advice as to the effec-
tiveness of the various courses
of action suggested.
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17 AIDS Aftack

BEFORE THE LESSON

Students interview other stu-
dents at the school and mem-
bers of their communities to
find out what they know and
what they believe about HIV
and ATDS, and about how the
body is affected by the hu-
man immunodeficiency vi-
rus. These ideas and beliefs
will be usedin the Team work
activity in the lesson.

INTRODUCTION

What do you know about
AIDS?

Team work: Students write
three statements or opinions
about ATDS on pieces of pa-
per. Teacher collects their
statements and collates the
information. Follow the in-
structions forthe pame given
in the students’ book. Aftcr
students have taken a seat in
one of the rows, give therows
achancetodebate brielly the
issues raised. Contribute ad-
ditional information to help
resolve stalemates, and toen-
sure that students acquire
correct information.

This Is where you stand:

4 pupils as the bedy, head,
arms, torso and legs.

1 pupil as the T4 call (This
uswally fights off infection)
—Captain T

10 pupils as the body's
immune system ( white
blaod cells) — the soldiars.

10 pupils as a host of
diseasas: diarrhoea, flu, TB,
syphilis, malaria, polio,
measlas, bilharzia, murnps
and cholera.

5 pupils as HIV.

Let's falk

Talkabout how the HIV
virus attacks the body by
discussing the the fol-
lowing questions:

‘What is the function of
the immune system?
‘Whatare the components
of the immune system?
How does the immune
system work?

How does the HIV virus
attack the body?

How does one eventu-
ally die of AIDS?

o




HIV Attack! Let's talk

This activity helps demonstrate how the HIV virus Answer: 5 :

affects the immune system, ultimately resulting in 1 g_hc immune system protects the body from
isease.

death. The game can be modified into a role play.

The comimands given and how Captain T is mobi- - . ) o S
3 Whenever the body is attacked, white blood o |

lised can be changed. When students have com- . X )
cellsare produced which destroy invading germs ‘

pleted the game, find out what they have learned . i St |
from it. (microorganisms). Antibodies render useless or

destroy invading germs (microorganisms).

4 HIV viruses first attack T4 cells, reproducing
more of their kind in them. T4 cells are destroyed
in the process. WBCs are no longer under con-

2  White bloed cells and antibodieé.

trol, and are unable to
perform their normal

-I 7 AlDS ATTOCk! 5 g‘:(fft:iglzsimmune ss/stem

is destroyed, all sorts of

What do you HIV Attackl diseases attack the body,
AIDS is cansed by the virus calied Human Immune Deficiency eventua]]y killil‘lg it.
;Tg;‘(’) apouf Virus (HIV). What does it mean to be HIV positive? Play this

game to show how the HIV breaks down our resistance. |

Remember, the AIDS virus is very delicate and is destroyed -
by any harsh conditions such as heat, cold, dryness, wetness or
disinfectants. Tt is not transmitted by casual contact such as
holding hands or hugging.

How io play the game

Look at the key tc decide who is representing what and then
make cards to pin on your backs to show what you are.

Position yourselves as in the diagramopposite.
Parts of the body stand in the middie in 2 circle holding

To war up, write AID 8

| down the side of your page
Pricend and fili in the meanings of
each letter across, Who fin-
ished first?

Team work

1 ‘Write down three facts or
opinions about AIDS and

give them to the teacher or
someons who will read
them out. For example:
AIDSisaverynewdisease

2 Make space in the class-

room for your chairs to be
in two rows — a Disagree
row and an Agree row —
facing each other.

3 Then stand at'the back of

the classroom while the
facts and opinions are read
out.

4 Decide if you agree or

disagree with the fact or
opinion and take a seat in
the right row.

5 Nowtake tumstc persuade

the other row to think like
you do.

Who was right and who was
most cenvincing?
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hands to make the body.

Scldiers and the captain stand around the body in a
circle. Do not hold hands until the captain gives the order.
Diseases stand around the seldiers.

HIV viruses remain seated, .

To start the game ; One disease, for example, cholera
starts to meve towards the body. Captain T sees cholera
coming and orders, 'Attention’. Soldiers link up arms
around the body,

'Cholera cannot attack the bedy.
Captain T crgers, 'At Ease'. Soldiers relax and un-link.
@ Another disease fries to attack the body,

Caplain T and his soldiers once more come to the
rescue.

@ Whenalldiseases have takenturns atattacki ng the: body
and {ailed, HIV viruses move in.

They attack Captain T, they close his mouth.

@ Diseases start coming back, Captain T cannoct shout his
arders.

Soldiers donot act unless they are commanded to do so,
Piseases attack the body,

® The body becomes weaker and weaker, and eventually
dies — it falls In a heap.

950 @ o0
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BEFORE THE LESSON

Students in pairs prepare a
confrontational dialogue be-
tween an adult and a young
person of their age, for in-
stance:

— a parent instructs a teen-
ager to do the washing. The
teenager tries to explain that
s/he has alot of homework to
do for school.

— aparentscolds ateenager
for spending too much time
with members of the oppo-
sitc sex. The teenager feels
that this accusation is unfair.
Students may decide on other
typical situations with which
they are familiar.

INTRODUCTION

Some pairs present their
dramatizations to the class.
Discussion of the nature of
the exchanges between adult
and teenager, and the effect
of it on the teenager’s ability
and willingness to communi-
cate with adults,
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you'dsaid. ..

18 If only you'd said . .

Do as | say!

SCHOOL REPORT

Term: 3, 1998

Name:  NyashaJeremiah
Fom: {W

Mark Comment
English G+ | Fair bus does not participate,
Shona €+ Oral work very weak.
Mathematics| B+ | Underetands the conceptaweil.
Science B Good but docs hot take part in

practicals very often.

Geography | C- Worke hard bug quietly.
Histay = |B Seems to enjoy this subject.
Form Teacher's Comments: - -

Nyasha has made fair progress In all subjects
this tarm. He ts a quiet, shy boy, who does not
gpedk Up and state his oplnions very willingly In
class. Nyasha should be more assertive and
learn to express his ideas more readily.

Come on, Nvasha.
Try some mbanje!

Ii"ll biow
Your mind!




Do as | say!

Ask students to read the instruction each adult gives
and to say who commonly issues commands like
these, and on what occasions. Students can then add
to the list from their own experience.

School report

Students should be asked to comment on whether
they feel that what the form master has to say about
Nyasha is at least partly attributable to the com-
mands in Do as I say!

Let's talk

Groups: Perhaps Nyasha does not speak openly in
class because he feels reluctant to express ideas
freely in front of aduits, as he is not used to doing
this. (See Nyasha has nothing to say!)

Itcould be dangerous to keep silent in sitnations
such as the one in which Nyasha is persuaded by the
two boys to try mbanje.

Encourage students to look again at the various
situations in earlier units in the course in which it is
essential to say what the characters concernedreally

think and feel.

Lof's talk

Why do you think Nyasha
does not speak openly in
class?

Do you think it is importantto
express your ideas and ask
questions in class?

Doyou finditeasy ordifficult
to speak in class? Why do you
think this is so?

‘When could it be dangerons
for you to keep silent and not
say what you really think?
Think of situations out of
school whenitisimportant to
speak and express your ideas
and feelings, even to adults,

‘Whocould Nomsa onpage 18
havetalkedto, and whatcould -

she have said?

What should Susan on page

30 have said to David?

Onpage 34, whoshould Chipo
have talked to about what
happened to her, and what
should she have said?

Look atother situations inthis
book, and talk about who the
young people in difficulties
should have talked to, and
what they should have said.

Assess yourself!

Write down who you would talk to and what yon wounld say in the

following situations:

1
A very good friend of your parents touches you in a way
that you fesl is not right.

You know that an older boy/girl has been sexually abusing
younger children at school, but that boy/gin has wamed
you that if you told anybedy about it sthe would beat you,

4
An adult in your family accuses you falsely of bahaving
badly with young peopile of tha other sex.

5

Anadultrelative has been giving you presents of moneyfor
" sometime, and then wriles you a "secret' letter asking you

to meet him/her alone in & place wherse you will be alone

with that person.

Think about what you would do in each of these situations.
Would you be able 1o speak out corectly in each case?

Compare your answers with those of the other members of your
group, to find out what they would say in any of these situations.
Talk about using their suggestions to say what you will have to

say if you ever find yourself in such situations.
Putting words In my mouth!

Make up words for this cartoon. What could the small boy be

trying to say to the older woman who is talking to her friend

?

Assess yourself!

Students first write down as
honestly asthey can whatthey
would do in each of the prob-
lemsituations described here,
and then wy to find out what
other members of their groups

2 .
A boyigin you feel very atiracted to suggests that you can suggest for an effective
should have sex with himher? s .

. way of communicating their

rea] feelings and thoughts
about each of the dilemmas.
Groups should report back to
the class, and the rest of the
students should comment on
the strengths and weaknesses
of each of the suggestions.
made. _

Putting words in my

mouth

A fun little exercise just to

highlight the frustrations of
having *no voice’ justbecause

of your age!

Groups: Students should talk
about similar experinces they

have had when they were ig-

nored even when they had

something important to say!

They can comment on how

they feltabout the experience,

and abouthowitaffected their

relationship with the older

person concerned.

59



19 I care and l can help

BEFORE THE LESSON

Students find out from health -lg I Core Gndl Con help

workers, literature on AIDS,
eic. whattypes of care PWAs Masirmba's story

need in order to stay healthy Masimba came home from school as usual, He was whistling
for as long as possible. The happily, thinking of the evening he was planning to spend with his
gasp ¥ ppily 4 2 P
prepare to talk about this in friends, David and Misheck. They, like Masimba, were thirteen
: years old, and went to the same school nearby.
‘Hello, Mother. I'm home! Can I have something to eat? I'm
p starving and I have to go out right away!’
: He expected his mother to complain in her usual way about him
INTRODUCTION neverstaying athorne, and then give him some little special treat that
Students report back to the she’d kept for him—a nice mealie cob, perhaps, or a piece of bread
cl H : . smothered in her home-made peanut butter. But today she sat
ass their ﬁndmfs Teacher | i in a comer of the roorm and gazed at the litle bundle irt her
WIIes up a su ary of the arms that was his baby sister, Farai. She looked very worried and

- class.

ideas on the blackboard she’d been crying,
\ p ‘Mother, what is it? What's the matter?’ v
Masimba‘s STOW ‘T have to go to Harare, tomorrow,’ she said. *Farai is not well.

Imust find out from a doctor there why she’s losing weight and this
Students should read the story diarthoeawill notstop. You'lthave tohelpyoursisters look after the
quietly to themselves, and home while U'm away. We'l) stay with your father for a few days.’
This was the first time my mother would be away from home.

groups .may then. bf; asked tf) My father was often away as he worked in Harare and only came
dramatize the different epi- | home at month-end or for public holidays. My mother always
sodes in class. looked so sad each time he had to go back to work in the city. Ieven
) heard her say to my aunt that she knew he had another ‘wife’ there,
and he didn't have much money to bring home because he had to =
Let's talk give her some.

Students in groups talk ahout i At Q father's brother came to take us to Harare. He explained quietly that
the questjons based on the \ Farai had died, and we were all to go to her funeral in the city. We
story that they have read and were very shocked by this news. My sisters and I were quiet all the
dramatized. Gr way to Harare, each of us concerned with our own thoughts. When
- LToups may re- we arrived, there was a crowd of people gathered at my father’s
port back to the class on the lodgings, and they talked among themselves quietly, Sometimes I
answers they have agreed. heard one orother of thein saying: ‘It was AIDS, Now the father has
. it, too, look at how thin he is. And I'm sure the wife has also got it.”

People locked at us with pity. It was terrible.
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How can you help?

Class discussion: Teacher and students go through

each of the points listed here, and talk about how the
various needs of PWAs mentioned here can be met
in students’ own environments.

Act it outl

Students imagine that they are Masimba and they
consider ways in which they could contribute to the

of caring in which they can play a role, and the
specific ways in those areas that they can help ook
after a person with AIDS (Masimba’s mother).
For instance: Ensuring that she gets varied, bal-
anced food - raise vegetables in the garden, and so
on.
Note : Making them imagine they are Masimba and
it is their own mother they are caring for may help

to generate the empathy which is so essential in™" "

\ \ 1 with AIDS,
well-being of ‘their mother’, Each student should caring for a person with S
write down two or three points describing the areas

Afterthe funeral, my motherreturnedhome withus, Atfirst ~ Let's talk

she was very depressed and seemed to have lost all interest in
life. We went abont the house quietly, and spoke to each other
inwhispers. Ispent more and more time away from home with
my ftiend Misheck, to escape from my mother’s misery.
But one day when I came home from school and was
preparing to go out again, my mother came into the room. She
looked very different—nolonger sad, and wearing abrightly-
coloured dress for the first time since the funeral. She said she
wanted to talk to us. We all sat down, and my mother began:
‘Farai is gone. She died of AIDS, She got the HIV infection
from me, and [ got it from your father. I don’t have AIDS yet.
I'may not get it for a very long time. I have to be very careful
with my health, but I can do all the things that I have always
done to look after you and our home. I'm sorry I've been so
depressed since the funeral and I haven’t given you much
attention. Now I feel that ¥ must stop thinking about what has
happened and start to live normally again. T know you'll all
belp, and that we can live happily together. Come, Thave made
a special supper for us.’

your own, too. You will also find out more in the reference
section of this bock.

‘strong for along time, People

How does Masimba’ smother
feel when she returns home
after the death of her baby?
What do you think she fears
will happen?

Masimba's mother says she
has been infected with HIV,
but she doesn’t have AIDS
yet. What is the difference?
Do you think the family will
beabletolive normally again?
How would you feel if you
were Masimba?

How can you
help?

Masimba’s mother does not
have AIDS yet. She can still

lead a full, active life and she
expects to be heaithy and

one in their family.

Flmﬂi-aunholpplophmmnsb..
: gmmed!caimmentaaquicldyaspmlbla

;- kapenta, peanut butter and frash fruit are nutiitious;:

fealing of welk-being.

"« eat a varied, balanced diet —sadza, muodvégeﬁbm chleloan. odigs,
'takemgularaxnrcisaﬂisenioyabhandhaalﬂw andglvasaperaona

' ".#"have enough sleep and rest — avoid beooming owrﬂmd

Act it oufl with AIDS, however, need . S

Imagine you are Masimba. What things could you do to make ~ SPecial care and auention.

sure your mother stays well for as long as possible? Those who live at home need |
Look at the ideas in the box below for some jdeas and think of e hielp and supportof every- |

=+ relak and enjoy thamselves - this gives a sense.of mll-being
Loh sinyaaﬂveandbusy-—remain!molvedfnmwﬂaymﬂwtbs. e ;
|« take good cére of the body — raducatfmriskuinewlnfwﬁons L |

.+ feel good about themsehvag, = . e ?

. . getsplﬂmaihalpandconion-relinlouenmmannngiveaaenssofpoaoa
= nndcumfort

T
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20 1 do and | will!

BEFORE THE LESSON

Students find out from their
friends what personality traits
they consider to be important
in members of the opposite
sex with whom they may want
to form a life-long loving re-
lationship when they are
adults.

INTRODUCTION

Groups: Students compare
their findings, and list those

"character traits that they con-

sider important in choosing a
life-long marriage partner
when they are adults. Groups
report on their decisions to
the class.

Now and forever
more ...

Introduce the topic of mar-
riage by talking about mar-
riage often being the end of
the story when, inreality, it is
also a beginning! Talk about
how people say, ‘Whatever
happened to Jane/Sue, etc.’
and the reply, ‘She got mar-
ried,” offers sufficient infor-
mation. This would never
work with a man though as
society expects more of men.
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s And so there was a wonderfl
feast. The prince and the princess were
dressed in splendouy, and the people ate,
drank and danced #ll the early hours of
the morning. The happy pair left at the
stroke of midnight on a wonderful
honeymoon and so they lived

happily ever after...

Now and forever mare . .,

We are always reading fairy stories.that end with a feast and a
marriage, but what happens after marriage?

Do people always live happily ever after?

If they don’t, what stops them?

Why do many stories show marriage as the end of the story?

Act It oufl

Make up a story where the marriage happens at the begitning of
the story. Try to show some things that may happen 1o make the
marriage happy, and some things which might make the marriage
sad. Each group ¢an act out their story for the class.

44

Think about if

Pretend you are getting mar-
ried at the end of Form 2 and
imagine who you would
choose. It has to be someone
who will make you happy —
someone whom you can live
with for the next 50 years!
Think of things you would
be looking for in your partner
for life. Make a class list and
study it — is there anybody
who has everything you are

. looking for? Can we expectto

find someone like this? Which
things are more important than
others? Why? ‘

Woald you mind
marryiig someone
whi,..

* isn't always truthtul

* isveryrich

* has been to prison

* drinks and gambles

* looks down on people of
the opposite sex

* is 15 years or more older
does not want children

+ comes from a different
tribe, race or religion

= is very good-looking

*+ isalotmoreeducated than
you are

* you don’t know well but
has been chosen by your
parents

. has a serigus illness or

handicap




Act it oull

Groups: If the students don’t have any ideas, give
them some headings they can think about when
trying to come up with a story : work, business,
home, family, holidays, and so on.

Think about it!

Individuals and pairs: Students can start of f making
their own lists and then compare notes with a part-
ner. Try to emphasise that ‘Mr or Ms Right’ will not
necessarily have everything they want. He may be
kind but not rich, as an extreme example!

Class: Lead the discussion towards the distinction
between superficial attributes like looks and wealth
and the long-lasting needs of caring qualities.

Perfect partners

Class: Talk briefly about what different people
want out of life and what each person would regard
as happiness. Remind students that our society has
anunacceptably high rate of divorce and we depend
on the new, sensible generation to avoid the pitfalls
that the older generation have fallen into.

Perfect partners

‘Youmay fall in love with someone you would never have dreamt
of marrying. But one thing you need to be sure of is that you and
that person have the same ideas about what yon want in life.
Let’s talk!
Take a piece of paper and, working with a friend, fill in the
following blanks:
1 Tome, the rmost important things are . . ., ... and

+.+ +4 SO My partner would need to shars these ideas.

2 | believe that men and women . . . equal and
therefore my partner would have to ., ,

3 Myreligionis...andto me this is important because

4 My main hobbies/interests are . ... ,.... ,and..
. 50 ) would like semeane with the same interests.

5 Myambitionistobecome.... Iwouldtherefore need
a patnerwho ., . ..

6  What!feel about wives who go toworkis. ... and
tharefore | would need a partner who , ., , .

7 I'would like to limit the number of children | have to
. and so fora partner 1 would like someana who

8 [ believe that husband and wife . . . . , shara
household chores so my spouse would need to
understand and agree with this.

9 lam agood friend because . . .. so | would need 2
partnerwho . . ..

10 Icome from a poor family and when | begin to work
Iwouldliketologk aftermy.. .. Iwouldlike someons
who wouldn't stop me from doing so.

11 Criticismdoesn't.... ifitis meant to helpme, somy

What do we do now?

Do a smail survey of
couples in your area.

Find out about the ques-
tions in the box (if peo-
pie are willing to tell you
but don't ‘pry” into their
business if they don't
want to talk!).

Add otherquestionsthat
you feel people will be
happy toanswer and then
compare your findings.
Are there any problems
that seem to be common
to many conples? What
are they?

Questions to ask: -

1 What brought them to-
gethor?

2 What do they wani from
thairmamage?

3 Have they always baan
happy?

4 Why do some boys/gins
get mamied at an early
aga?

§ Whataresome of thie dis-

partner would need to feel the same ﬂd":ﬂaﬂm‘gﬂ of manying |
too
12 ldo/do notshow my feelings openlyandfora partner 8 Whatarethe advantages
I would like someona who .. .. of manying young?
45

Let's talk

Pairs: Work through the 12
points about the partner they
would like. Make sure the
dangers of superficial
infatutaions are well dis-
cussed!

What do we do nhow?

Pairs: Students can try to
collect information without
being too ‘nosy’. They could
prepare questionnaires which
people could fill in anony-
mously. Make sure you have
an opportunity to examine the
findings and talk about the
issues raised about marriage,
Lead them towards a decision
to avoid early marriage, early
pregnancy and the ‘love at
first sight’ syndrome.
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Think about it!

" The Think about it! AIDS action programme for secondary
schools encourages honest and open communication about all
the major issues facing young people as they grow up.

Through this open discussion and exploration, the programfne
aims to create confident young people who are capable of
- making decisions for themselves.

The emphasis throughout is on discussion, but the course also

offers basic information on AIDS and related matters so students
_..-—have access to the facts and can make informed decisions

| about their own futures.
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