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Introduction

T_h'e aims of the programme

" Ourr goal in the AIDS Education programme in
the school curriculum is to develop the knowl-
edge, attitudes and emotional support to maxim-
ise individuals’ and their communities’ commit-
ment to the safest protective behaviour possible.
In helping students develop acceptable modes of
behaviour, we hope that families and communi-
ties will also benefit. In particular the programme
aims to infroduce a comprehensive AIDS Educa-
tion programme in schools that will:

1 develop in students knowledge and under-
standing of ATDS issues and problems.

2 develop desirable attitudes in students to
health both through what they leam and how
they learn it.

3 help students develop positive attitudes to
people with HIV/AIDS.

4 enable students to understand and deal with
their own health problems, fears and anxie-
ties wherever possible.

5 develop in students values and life-skills such
as problem-solving, analysis, evaluation and
prediction that are conducive to positive, re-
sponsible and healthy life-styles.

6 promote responsible behaviour in students
that maximises protection from sexually-
transmitted diseases including AIDS.

7 increase self-assertiveness and self-confidence
in students in their relationships with peers
and adulis.

8 enable students to recognise physical, emo-
tional and sexual abuse and deal with it.

9 develop appreciation of girls and women as
equal partners to boys and men in society.

10 foster a new youth identity and students’ con-
sciousness of themselves as members of a
relatively HIV-uninfected group.

11 enable students to make better use of avail-
able resources to improve health care.

12 develop an appreciation by students of the

socio-economic, cultural and historical factors
in the transmission of HIV.

The structure of the programme

In the twenty units in the course there is suffi-
cient material for more than two school terms’
work. One unit or part of a unit should be cov-
ered each week in one thirty-minute period, buta .
nurnber of activities, including those in the Fol-
low-up’ sections of the units may need to be com-
pleted for homework or in free time that becomes
available on the timetable. Periodically, students
may demonstrate an intense interest in particular
topics related to their own experiences or to their
fears and uncertainties about some matter. This
may occur in the case of ‘caring for people with
AIDS/, for example. When this happens, make
more time available for students to explore issues
of immediate interest. Coverage of the units can
easily be extended into the beginning of the third
schopl term.

In the third school term students use the
knowledge and- skills they have developed dur-
ing the first two terms to work on projects of
their choice. However, if you feel the time could
be better spent on the units themselves, projects
could be done in free time throughout the year
instead. Students work in groups on any one of
the four projects outlined. Work on the projects
will help students to consolidate their undex-
standing of the issues studied in the units, and
will enable them to use their knowledge and
skills for their own benefit and for that of others
in the school and the community.

The scope of the programme

The programme has a wide focus encompassing
not only factual information but also issues in
such areas of students’ experiences as follows:

RELATIONSHIPS

Influence and pressure of friends and peers, fam-
ily members and other members of society. Influ-
ence of current commumity perceptions of stere-
otypes and in particular of gender-toles in shap-
ing behaviour of students in their relationships
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with other people. The course also anticipates
current sexual attitudes and practices that repre-
sent danger for adolescents.

LIFE-SKILLS

Problem-solving, self-awareness and assertive-
ness, risk-taking and decision-making, communi-
cation, critical thinking, handling peer pressure,

coping with emotions and stress and anxiety, so- .

. cial adjustment.

HUMAN GROWTH AND DEVELOPMENT
Anticipating  and understanding  physical
changes at puberty and concomitant psycho-so-
cial and emotional development, and the chal-
lenges these will present to the adolescent in
adopting responsible and healthy life-styles.

HEALTH

The influence of healthy life-styles on the devel-
opment of a positive self-image, and avoidance
of diseases, especially HIV-infection and AIDS,

In the programme there is considerable over-
lap and cross-referencing between the four areas
above. The rationale for the wide focus is that we
believe a holistic approach to the development of
positive attitudes and behaviour will better equip
students to avoid HIV-infection and AIDS,

The approach will be far more effective than a
narrow information-based programme.

Essential knowledge, skills and
attitudes for the teacher -

To be effective, you will need to:

* understand what is known about HIV and
AIDS. Accurate and comprehensive knowl-
edge about the disease and its transmission
will enable you to give reliable information
about it to your students and community.
You will find this information in the section
‘Basic Information about HIV and AIDS".

* confront your own feelings, especially your
fears about HIV and AIDS, and about people
with AIDS, You must feel comfortable with
the issues raised in the course, particularly
those related to human sexuality and sexual
behaviour so you can discuss them with con-
fidence in the classroom.

* recognise the range of sexual development
that your students may have undergone.
Some of them may be in the early stages of
puberty whilst others will not yet know what
this means. So you will need to be sensitive in
dealing with issues relating to sexuality and
sexual development in the materials.

* give support to students whose fears about
AIDS and about relatives contracting the dis-
ease may be aroused by some of the informa-
tion given in the programme. Some students
may already have contact with people with
ATDS in their families and may be concerned
about them. Be sensitive and supportive in
helping to allay their fears and to enable them
to deal with their situation positively.

- * reassure students by stressing that they can

prevent AIDS by adopting and maintaining
lifestyles to ensure they avoid HIV infection.

* correct misinformation about AIDS and HIV
transmission. It is impossible to become in-
fected through casual and social contact.

¢ help students develop compassion for people
with AIDS and their families.

Teaching methods for the
programme

The central concern of the programme is with be-
haviour and behavioural change. Students are in-
vited to examine their own behaviour and that of
othets, and to decide to adopt behaviour patterns
that will enable them to lead happy, healthy and

- productive lives, and in particular help them to

avoid infection with HIV. We hope students will
also act as a positive force in influencing other
young people to adopt constructive life-styles.

To empower students to effect behavioural
change in themselves whetever necessary, and to
influence behavioural change in other young
people, they need to participate actively in the
learning process. Knowledge of accurate infor-
mation is essential, but this is only the starting
point. Information such as that included in. the
reference section of the students’ book and in this
teacher’s book provides the factual information
that is the basis of the course, The learning expe-
riences themselves, however, are designed to en-




courage students to evaluate their own and oth-
ers’ current patterns of behaviour and to adopt
and maintain positive life-styles themselves.

In conducting the programme, your major
role is that of facilitator for the various participa-
tory activities. Information-giving on your part is
reduced to a minimum, and your views on issues
raised are recognised as only the opinions of one
person, although admittedly a person who has
considerably . more relevant real life experience
and specialist knowledge of the subject. Treat the
views and opinions of students with respect, and
acknowledge that they all have important experi-
ence to draw from.

A variety of participatory activities are in-
cluded in the lesson units. The major types are
described in this section, together with a number
of other techniques and materials that can be
used to stimulate thinking and interaction among
students as they reflect on issues of concern to
themselves, and as they try to determine behav-
iour they can adopt.

DISCUSSION

Discussion is suggested in Tet’s talk’, “Think
about it" and within other activities throughout
the programme. This technique allows members
of a group to openly express opinions on a sub-
ject and listen to the opinions of others. Discus-
sions can be with a whole class but using group
discussion creates a more informal atmosphere
and promotes participation by all.

What you do

Organise participants in groups of six to eight to
ensure that everyone gets a chance fo speak and
feels able to contribute.

Arrange the seating in circles or around a ta-
ble to promote good interaction. Tell each group
to elect one member to feed back the main points
of discussion to the class group. Give the groups
their discussion topic.

For example, from Unit 1:

Let's talk

Do you agree with what the poem is saying?
Do you know of any young people who have
been affected in the way the poem
describes?etc.

Leave the groups to get on with the discussion
unless you really need to intervene or you are
asked for help or advice. _

When groups have had sufficient time to dis-
cuss the issue, ask a member of each group to
summarise the main points that have arisen. List
important findings and conclusions on the board.

Together with the students, draw conclusions
to guide attitude and behaviour in the future.
Why we use group discussion
Group discussion stimulates free exchange of
ideas. Group members have the freedom to dis-
cuss their feelings among a small group. The inti-
macy created when a small group of peers dis-
cuss an issue helps remove inhibition. This is
very important when discussing issues related to
HIV and AIDS.

Later, share ideas with the class group so par-
ticipants also hear the opinions of others. This
may help individuals to clarify their own ideas,
values and attitudes. Group work can build good
relationships between group members. Encour-
age this as peer groups have such an important
role to play in forming values for young people.

What to expect
Discussion may be difficult and even chaotic at
first. But as students get used to the technigue it
should become easier and mere successful. One
of the most difficult things to achieve in group
disecussion is participation from all members. We
always find those who tend to monopolise. En-
courage all members fo contribute.

Discussion works very well if it follows some
kind of “trigger” e.g. role play, a case study, pres-

entation of a problem, brainstorming.

BRAINSTORMING

Brainstorming involves inviting spontaneous re-
sponses from participants on a certain subject.

What you do
All students think of as many different sugges-
tions, feelings and ideas on the chosen topic as
possible. The teacher writes down all the ideas on
a board or large piece of paper, without com-
menting on the ideas, but seeking clarification if
the point being made is unclear.

It is important to write down everyone’s




ideas. If a student has plucked up courage to
make a suggestion, it should appear, otherwise
that student may not speak again. Once all con-
tributions have been made, the suggestions are
discussed with the groups.

 Why we use Brainstorming !

Brainstorming helps ideas to flow and so gener—
ates ideas quickly. The ideas are put down in
writing and can be used as a basis for discussion

later. The technique allows students freedom to ~

express ideas they might normally withhold be—
cause they fear judgement .
When approaching a difficult topic such as
- sex, which usually makes people nervous and
shy, you may find brainstorming invaluable in
loosening up a group. It can be very enjoyable at
the same time.

What to expect
Brainstorming with a large group, such as a class,

may be difficult as individuals will shout to be .

heard. Once the technique has been demon-
strated, a large group can be sub-divided and
each, small group can select someone to write
down suggestions.

DEVIL'S ADVOCATE

A ‘devil’s advocate’ is a person in a discussion
who puts forward an undesirable or dangerous
point of view, The technique involves a ‘devil’
who advocates risky behaviour or undesirable at-
titudes. The other students question and argue to
try to defeat the argument. The ‘devil’ must be
a capable speaker and have a strong character.

What you do

Ask students to 1dent|fy some of the temptations
which face them. In pairs one student pretends
to be a ‘bad’ friend who is trying to make the
other succumb to the temptation. They think of

all the arguments as to why it is alright and try

very hard to tempt the others. The other student
argues to avoid the temptation. For example,
students might imagine themselves in a scene
like John in Unit 10: Act it out (John's dilemma) -

John doesn't know whether to tell Janet about his
worry
Devil : What are you worrying about, John?

8

Wede all had lots of girlfriends! It's normal!

John's better side : But | don’t want to put Janet
at any risk, do I?

Devil : Of course not — she can get run down by

-~ a car tomorrow and there is nothing you
can do about it!

John' better side : | know but 1 could do some-
thing positive here — | could make sure
we are safel

Devil : Ahl Come on. You'll just make her un-
happy about your past. She might even
leave you!

John'’s better side : | feel | must protect her. ..

The exchange between the devil and the indi-
vidual should not go on too long. There need not
be a winner or loser, the purpose of the activity is
to raise questions and set students thinking,
Allocate some time for small groups to report
back to the class what happened in their conver-
sations. The teacher can summarise any helpful
points students outline for resisting temptations.

Wiy we use Devil's advocate

Devil's advocate is most often used when dealing
with areas of temptation for participants. In this
tespect it helps them to judge some of the choices
they have to make related to modes of behaviour,
and think up alternatives where necessary.

In arguing with the “devil’, skills of reasoning
as to why or why not you want to behave in a
particular way are developed.

In this way students are introduced to the dif-
ficulties of clarifying values and will start devel-
oping their own beliefs.

What to expect :

Point out to students that the people taking the
role of the ‘devil’ are not necessarily speaking
their own opinion but are only playing a role.

The technique of devil’s advocate is not re-
stricted to one ‘devil” arguing with a group. The
devil’s advocate could actually be the peer group
exerting pressure on an individual. Peer group
pressure is often the reason young people engage
in risky behaviour, this is an important option.

PAIR AND SMALL GROUP WORK

By small group work we mean a structured
group activity such as:




— an exercise in problem solving

— a questionnaire or table to fill in or complete
— a decision-making task

~—a letter to write.

The activity should be relevant to the students
themselves if they are to carry it out enthusiasti-
cally. Small group activities related to the needs
and interests of young people are found through-
out the materials on the programme.

What you do’

An example of a problem-solvmg exercise’ is .

found in Unit 6: Conflcts of interests Acf it out!
Here is what the students are asked to do:

In groups be. David and his friends. Decide
what David is going to do and show the reac-
tions of everyone concemed.

Present the couri case of the doctor and his
patient. Present the patient's case and then al-
low the girlfriends io take the stand. Appoint
someone as judge who has to decide the ver-
dict, etc.

Why. we use pair and small-group work

Many students respond well to a set task. For
younger students especially, getting them to
think around a set task can be the easiest way to
get a meaningful discussion going. Students who
may not feel confident enough to participate ac-
tively in tasks involving big groups or the whole
class will often contribute very s1gmﬁcantly to
smaller group activities.

LETTERS TO THE EDITOR

The letters which appear on problem pages of
magazines are very popular. Use relevant letters
from these pages as case studies. Generally peo-
ple write to problem pages because they cannot
approach anyone about their problem or be-
cause they find it easier to write down their prob-
~ lem than they would to talk about it. Many of the
letters submitted to problem pages are from
young people. Unit 6 is an example.

What you do

Groups can discuss the letters, the possible
courses of action for the letter-writers to take and
even compose replies to the letter.

What to expect

If the letters to the editor or case studies present
problems to which one or more participants re-
late closely, you may encounter a-strong reaction

.during the activity, or you may have a group

member approaching you after the lesson.

If the group you are working with is a caring
and open group, they can probably handle such a
case and offer support to the individual in ques-

‘Hor. But if the group cannot be trusted to react in

a supportive way, itis up to you to protect the in-
dividual. This may mean interrupting the ses-
sion. The most important thing to remember if
you are approached personally by a young per-
son who has a problem is to listen and show that

. you believe them.

ROLE PLAY

Role play involves presenting small spontaneous
plays which describe possible real life situations.

What you do

Give a situation or problem to a group of stu-
dents and they fake on the roles of the people in-
volved. The role play or situation must have
enough in it to stimulate. them. The situation
must be clearly outlined, important and relevant
to the students. Volunteers act out what the peo-
ple wouild say or do in a given situation. Other
members of the group watch carefully and after
the play they all discuss their reactions to it.

Why we use role play

Role play allows us to practise situations before
we meet them in real life. For example, a role
play may be like that in Unit 10. This prepara-
tion will help develop skills of communication
needed in situations wluch are ﬁ:aught with
emotion.

In role play, we take on someone else’s char-
acter. This allows us to express our own ideas
and emotions through the character we play.
This is a less intimidating way of expressing
ourselves and may allow us to express feelings
we might otherwise keep bottled up. Also, ask-
ing students to play someone of the opposite
sex may give them an extra insight into the
problems faced by other people and may also
reveal some of their preconceived ideas about
the opposite sex.




Finally, role play provides a good basis for
discussion and review of a topic and the issues
associated with that topic.

What to expect

If students have never tried role play before, it -

will fake them a while to lose their inhibitions
and allow them to take on someone else’s charac-
ter. Young children are very good at role play as
they generally have few inhibitions.

Students may become very involved in the
role play and this is good but it is impdrtant to
‘de-role” them — to ensure they stop pretending
to be someone else and return to reality.

The concept of role play must be fully under-
stood by the students. If students who are asked
to play ‘bad’ characters feel that others will mis-
take them for their role-play character, they will
be reluctant to participate.

POETRY

Poetry is a vital and meaningful form of expres-
sion through which a poet conveys his thoughts
and feelings. We may use poems that are written
on a topic to provoke discussion or we may en-
courage students to express their own thoughts
and feelings in a poem.

What you do
Ask one of the participants to read out the poem
after carefully preparing it, for example the poem
in Unit 1 or Unit 4 and those they write them-
selves like in Unit 7 Follow-up can be used in the
same way. You can even invite students to bring
in their own poems to be read. _
Divide students into groups of three and ask

them to appoint one group member to report

back to the main group. The groups talk about
the poem to raise the pertinent issues.

Once small groups have discussed the task,
re-convene the class. Discuss the new songs or
poems in the large group making sure that each
group has the opportunity to contribute,

In summing up, ask the students to talk about
the most important lesson for themselves in the
experience related in the poem or saying,

Why we use poetry

Many young people enjoy reading poetry, espe- -

cially if it relates to situations they can relate to
themselves. It can offer reassurance that they are
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not the only ones with a certain problem.

Poetry is often a popular form of expression
among adolescents who can express feelings in
poems that are difficult to express otherwise.

SONG
Songs can be used to give people ideas or mes-
sages about health. If the tune is catchy, people

‘will remember the song and the information it

contains, Songs can put people at ease and en-
courage group participation so use it this way
during the programme. Young people love to
write and perform songs or ‘raps’ (speaking out
the message rhythmically).

Why we usesong
Young people can use songs very effectively to

spread ideas and messages about HIV/ATDS into
their Jocal communities. Use a catchy tune and
make sure the message is clear.

- What you do

Put a poem to music or make up words for a
song that will stay in people’s minds and help
them to protect themselves. It can be in English,
Shona or Ndebele. You may put actions to the
words, add different choruses and even turn the
song into a dance-drama! If you can't make up
new tunes, use well-known tunes with new
words so that the students enjoy singing the old
song with a new message! -

PROVERBS

Proverbs express the traditional wisdom of a
people, and often convey positive messages
about behaviour and relationships. Students will
have a fund of proverbs that have been passed
down from generation to generation, and many
of these can be discussed in relation to target atti-
tudes and behaviour patterns which the AIDS
education programme seeks to develop.

STORIES AND FABLES

Stories are an atiractive means of communicating
important messages. Traditional folk stories, like
those in which animal characters, for example,
Kalulu, represent human beings, may be adapted
to express ideas about risky behaviour and atti-
tudes and activities that should be cultivated in
the fight against AIDS.




PICTURES AND PHOTOGRAPHS

Pictures, photographs and other graphic materi-
als {like flow-charts, graphs, tables and so on}) are
useful in gaining attention. They can focus atten-
tion on a topic, for example, charting the spread
of ATIDS, and provide a stimulus for discussion or
practical activity (like designing a poster).

Make sure that the pictures and photographs
you use are relevant to your students’ inferests
and depict people and situations they can relate
to. Also use students’ own pictures. These will at-
tract a lot of interest from the class. Ensure that
your pictures are clearly visible and the main
idea you want to focus on is not obscured by dis-
tracting images.

FLIP-CHARTS

You can make a flip-chart quite simply by attach-
ing a number of sheets of blank paper together at
one end with string, a clothes’ peg or staples, etc.
¥ the sheets of paper are attached to a piece of
thick card, they will be more durable and you
_ will find it easy to rest your flip<chart on a chair
on top of a table where it will be seen by the
whole class.

Use coloured chalk or felttipped pens to
write or draw on the pages. You may use your
flip-chart to present a series of tables or graphs,
one on each page, to show, for example, the in-
crease in the number of AIDS cases, Or you may
wish to present a story in pictures, one scene or
episode on each page. No doubt you will have
other ideas, too, about using the flip-chart.

VIDEOS

Videos are useful in engaging students’ attention
and interest. You should pre-view any video you
plan to show your class to ensure that the mate-
rial is suitable and to plan your teaching strategy.
A number of videos will be suitable for the Form
three age group and you may find the videos in-
teresting to look at yourself in the context of your
task as AIDS programme facilitator.

If you are fortunate enough to have a video or
access to one, the following video cassettes are
currently available in various health education li-
braries in Zimbabwe. You can write to NACP,
Ministry of Health, P.O. Box 8204, Causeway,
Harare, for more information about them.

Facing the challenge | 15 minutes
A true life story of a person with AIDS in Kenya
who went public on AIDS day.

AIDS is not only for others 51 minutes
A portrait 6f an epidemic in Zimbabwe. Through
interviews with people from all walks of life, the
film gives & picture of a society where the tradi-
fional moral system is disintegrating, and sexu-
ally transmifted diseases are flourishing.

TASO: Living positively with AIDS 55 minutes

. A video about the care, support and counselling

of people with HIV infection and AIDS.

Blue pigeon , 13 minutes
Focusing on the sexual changes that take place
in the minds and bodies of teenage boys and
girls, this animated film explains the process of
sexual intercourse and conception through to
childbirth.

Music for two 11 minutes
Features a girl in pursuit of true love who imag-
ines a variety of maleffemale relationships. This
animated film is supported by an impressive mu-
sical score and vivid colours.

The orphan generation

Focuses on the struggle of one Ugandan village
to cope with the deepening orphan crisis and
suggestions by community workers on how
problems may be redressed by community-
based as opposed to institutional care,

It's not easy 48 minutes
Ugandan story of a businessman through whom
his family become infected with HIV.

Conseqguences 54 minutes
Explores the problem of teenage pregnancy and
the use of safe sex practices to prevent it and to
protect against STD and AIDS.

Born in Africa 90 minutes
The story of a Ugandan musician Philly
Bongoley Lutaaya who had the courage to go
public about his own HIV status at a time when
AIDS was little known or understood by the peo-
ple of his country.

No need o blame 35 minutes
Presents the life stories of five young Zimba-
bweans who are living with HIV and AIDS.

11




Mashambanzou 24 minutes

Mashambanzou is a drop-in centre in Harare for -

people with HIV and AIDS. Through the voices
of the people who go there, this video explores

their needs, their problems and the relief and

support that Mashambanzou gives them.

Projects

There are four project topics outlined in the stu-

dents’ book. In addition, there is an mtroauctory

section and a section on principles for conductingy, -

interviews. Please refer to these sections in the
students’ book before they start their projects.

OBJECTIVES
Students will:

Topic 1—find out all about HIV and AIDS: the
‘causes and how to avoid it; examine statistics
and Jock at attitudes to people with AIDS in
their communities and so develop an empa-
thy for those families who have to deal with
the disease.

Topic 2 —investigate attitudes to talking about
sex in their community and leam to appreci-
ate the value of openness and honesty in deal-
ing with matters of sex.

Topic 3 — examine gender issues and the ramifi-
cations of society’s attitude to the different
roles of men and women and develop some
strategies to deal with these problems within

 their own communities.

Topic 4 — examine the problems of self-image
amongst young people and understand
through research how this can lead to unwise
decisions. a

Students will also develop skills of planning, in-

vestigating, collecting information and studying

It to find out important facts, and presenting in-

formation collected, in ways that will be useful to

other people at school and in the community.

PROJECT TOPICS

Students in groups of four or five should choose
one of the following topics. Make sure each topic
is done by at least one group but different groups
will also be working on the same topics.

12

1 HIVand AIDS

2 Talking about sex
3 Gender issues

4 Self-image

SCHEDULING WORK ON THE.
PROJECTS

Projects will normally be scheduled for the third
school term, after students have completed the
twenty lesson units in the programme. This will
enable groups to participate effectively in the an-
nmal World AIDS Day activities ( December 1) in
their communities. Some teachers and schools
may, however, wish fo schedule work on the
projects eatlier in the year, perhaps as part of the
preparations for the school’s Open Day or Prize-
giving Ceremony. Schools should exercise their
own discretion in making this decision.

ORGANISING AND CONDUCTING

" THE PROJECTS

Refer to the section * What you need to do to suc-

ceed” in the students’ book (pages 46-47) for an

account of the activities all groups should carry

out. In particular, it is important that you:

* give students support and encouragement in
their work on the project ‘

* assist with suggestions about how they may
proceed at each stage :

* ensure that all the students in each group par-
Hcipate actively in the work

* keep a weekly record of the progress of each
group. (A separate page in a notebook for
each group should suffice for this.)

* arrange visits and interviews for the groups,
where necessary i

* assist students in preparing questions for in-
terviews and questionnaires, and in helping
them to rehearse in preparation for interviews

* help students to collect information and sug-
gest sources which they can approach for in-
formation

* provide materials (like card, felt pens, and so
on) that students may need, where possible

* arrange for the storage of project materials at
the end of each work session

* arrange for the display and presentation of
the finished project materials.




Basic
information

about HIV
and AIDS

WHAT IS AIDS?

WHATIS HIV?

Whilst it is acknowledged that in HIV and AIDS education giving out in-
formation is not enough on its own, a clear understanding of the basic
facts is essential. AIDS is a relatively new phenomenon and there is a lot
about it that we don't know. But we do have a basic picture of HIV, the
virus which causes AIDS, how it is spread and how it affects the human
body. This information is unlikely to change in the future. Getting a firm
grasp of the basic facts will enable you to give a sensible response to
questions that may be asked and to counteract misinformation. You must
also be prepared to challenge prejudices and offer reassurances against
unwarranted fears and anxieties. '

No one is expected to become a medical expert. However it is impor-
tant that you as a teacher have the confidence to admit that you don’t
have all the answers and that you are willing to help pupils to find out
more if they want to.We hope this section will provide a sound base of

knowledge and understanding for the Schools’ AIDS Education Pro-

gramurie.

AIDS stands for

A cquired: not genetically inherited but you get it from somebody

I mmune ] weakness or inadequacy of the body’s

D eficiency ] main fighting mechanism, the immune system

S yndrome:  group of diseases, not just one disease
AIDS is a sexually transmitted disease syndrome caused by a virus. A
closer look at the term itself tells us a lot about what AIDS is. AIDS arises
from damage to the immune system acquired as a result of infection with
HIV. There are many conditions which can result in someone being diag-
nosed as having AIDS but what links them all is a Deficiency or a weak-
ness of the Immune system. The word Syndrome is used to emphasise
that AIDS js a group of signs and symptoms and not a single disease.

The virus which causes AIDS' is known as the Human
Immunodeficiency Virus (HIV). This virus eventually causes such exten-
sive damage to the body’s immune system that the body is attacked by

 life threatening diseases. These diseases vary in different countries, de-

pending on which virus, bacteria and fungi exist there.

AIDS cannot be diagnosed on the existence of one sign or symptom.
Only well qualified and experienced health workers can diagnose AIDS.
All the symptoms of ATDS can be symptoms of other diseases too. There-
fore you cannot tell whether you have AIDS or not unless you have been
examined at a hospital or health centre and diagnosed as such.

HIV stands for;

Human

I mmuno deficiency

Virus
This means that it is a virus which causes a failure of part of the immune
system in humans. Viruses are #iny organisms that cause many diseases
in humans and other animals and even in plants. Viruses are among the
smallest and simplest living things. There are numerous types of viruses
which cause all sorts of diseases. Human diseases caused by viruses in-
clude measles, polio, mumps, common cold and flu,

13




WHAT DOES HIV
DO IN THE BODY?2
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Viruses cannot muliiply on their own. They can only reproduce them-
selves by using the genetic materials of the cells of the host animal or
plant. In order to reproduce, HIV attaches itself to the genetic material of
the cell it has infected. This makes it very hard for either the body or
drugs to deal with it, without destroying the cell itself. This is why it is so
difficult to develop a ‘cure’ for HIV, since anything which damages the
virus is likely also to damage the cell it has infected. -

The destruction of the immune system by the virus means that infec-
tious organisms can invade the body unchallenged and mutiply to cause
disease.

HIV causes damage to part of the immune system. The immune system
is the means by which the body protects itself from infection and disease.
The skin serves as a physical barrier Jgnd the white cells in our blood deal
with potentially harmful organisms such as viruses. HIV is attracted to
certain white blood cells. These cells are among the most important in the
working of the body’s immune system. They cause special cells to pro-
duce chemicals called antibodies which neutralise infection.

After being infected with HIV the body produces the antibodies to
HIV in an effort to protect itself. These antibodies tend not to be powerful
enough to neutralise the virus and by this time the HIV will have already
attached itself to the genetic material of some white blood cells, ready to
reproduce itself some time in the future.

Some people with HIV show no symptoms of disease and may be
asymptomatic for months and even years. These people may remain
completely healthy and free from symptoms of HIV but they have the vi-
rus in their blood and are at risk of developing AIDS at some time in the

- future. Once you are infected with HIV, you can transmit the virus to

other people even though you may appear perfectly healthy and may not
know that you have been infected with HIV.

If you are healthy there is no real way of knowing whether you are in-
fected with HIV except by considering how much you have been at risk
and therefore how likely it is that you could be infected or by having a
blood test.

Some people with the HIV virus infection develop one or more of the
signs and symptoms which make up HIV. These can be easily mistaken
for those of many other illnesses. They include: persistent fatigue; severe
weight loss; night sweats or fevers lasting several weeks; persistent diar-

* rhoea lasting over one month.

A common complaint is painless swollen glands, usually in the neck
and armpits, which last for at least three months. Some people develop
recurrent infections such as oral thrush (candida), herpes zoster (shin-
gles) or genital herpes. A common presentation in-children is failure to
thrive, prolonged diarthoea and pneumcnia which does not respond to
treatment. All these symptoms are thought to be caused by the direct ef-
fects of HIV on particular organs in the body.

These symptoms are also common in people who do not have HIV in-
fection. However, when several of these occur at the same time and they
are persistent, this may indicate HIV infection. As the immune system is




HOW IS HIV
TRANSMITTED?

increasingly damaged, these health problems become more serious and
more difficult to treat. The most serious consequence of HIV is AIDS.

It is not yet understood why the length of time it takes for people with
HIV to develop AIDS varies so widely from person to person. The fol-
lowing factors are thought to contribute:

¢ the amount or concentration of the virus in the blood and infection
with different strains of virus.

¢ individual differences in immune responses.
stress on the immune system through general lack of fitness and ex-
posure to repeated or severe infections.

* sfate of mind — anxiety, depression and generally feeling low may in-
crease the risk of other infections and so add stress to the immune
systern.

. * other health risks such as smoking, overtiredness, bad diet and heavy

drinking of alcohol.

It is now quite clear that HIV can be h:aﬁsmitted through semen, vaginal
and cervical fluids and through blood.

Sexual infercourse

The most common route of fransmission is sexual intercourse with an in-
fected partner. HIV'is present in semen and in cervical and vaginal fluids
and the vagina and penis provide entry points to the body. The rapid
spread of AIDS in the world today is attributed to transmission through
sex.

HIV has been described as one of the ‘Jatest’ Sexually Transmitted
Diseases. The transmission of HIV is made easier by the presence of other
STDs, particularly genital ulcer disease such as chancroid. With an STD
the risk of contracting HIV during sex with an infected person is very
high.

Infected mother to new-born child

HIV can be transmitted from a woman with HIV to her child before or
during birth. Before birth, it may be transmitted across the placenta to the
foetus; during birth it may be transmitted through the mother’s blood.
The chance of a mother infected with HIV passing on I-]IV to her child is
estimated at 30% to 50% in Zimbabwe.

Blood
As a virus which lives in the blood, HIV may be transmitted by the trans-
fusion of blood from an infected donor.

In Zimbabwe, all blood which is donated to the National Blood Trans-
fusion Service and the Red Cross for transfusions is routinely screened
for HIV anti-bodies. This means that blood which is given to patients in
health centres and hospitals is safe.

HIV can also be ransmitted through the use of needles, syringes,
blades, knives, surgical instruments and other piercing instruments that
have been used on an infected person and not been properly sterilised.
This includes instruments used for circumcision, tattooing, acupuncture,
earpiercing and traditional healing practices.
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HOW HIV IS NOT
TRANSMITTED

HOW TO PREVENT
HIV INFECTION
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In Zimbabwe, the main means of transmission are :
¢ Sexual intercourse with an infected person
s Infected mother to child.

We know that HIV is not passed in these ways:

shaldng hands

social kissing and hugging

sharing cups, plates and other eating utensils

sleeping in the same room as an infected person

sharing toilet and bathroom facilities

through coughing or sneezing or through the air we breathe

sharing work instruments or machinery

swimming together

donating bloed to the Blood Transfusion Service or the Red Cross
bites by insects e.g. mosquitoes, bed bugs, etc.

You cannot get AIDS through everyday social contact with an infected
person. There are no known cases of people becoming infected with HIV
through normal living with an infected person.

Sex

The majority of people infected with HEV were infected during sexual in-
tercourse. The only way to be absolutely sure that you are not going to
get infected through sex is by not having sexual intercourse. However
there are a number of measures which sexually active people can take to
ensure that the risks they take are minimised.

There is no risk of infection through sex if you and your partner have
sex only with each other and neither of you has previously been exposed
to the AIDS virus. By sticking to onie faithful lifelong partner you can
avoid infection with HIV.

If you are not in a mutually fa1thful lifelong relationship then practis-
ing safer sex can lower your risk’of infection. Safer sex means avoiding
sex that allows your partner’s blood or body fluids (semen or vaginal flu-
ids) to enter your body. Having a sexual relationship needn’t just mean

. vaginal intercourse. Things that you can do together which are very low

risk include:

* Hugging and klssmg — wet kissing where the tongue of one pariner
enters the other person’s mouth should be avoided if either of you
have cuts, sores and ulcers in or around the mouth. Caressing and
fondling each other and massaging and body rubbing are safe, pro-
vided that no semen or vaginal fluids come into contact with broken
skin or sores.

* using condoms— ifcondoms are used correctly they can reduce the

+ risk of getting or passing on HIV or other STDs. It is very important to
use a condom properly. The decision to use condoms must be dis-
cussed between pariners. It is not fair to force one partner to do what
the other pariner wants. It is better to discuss the risks and advan-
tages together.You can buy condoms in supermarkets. Clinics, hospi- .
tals and health workers distribute them free.
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I you already have HIV it is risky for you to be exposed to it again. Used
correctly, condoms help protect both partners from re-infection and new
infections. The risk of infection with HIV is greater if either partner has
another sexually transmitted disease, particularly where a sore is present.
This is because semen or vaginal secretions of an HIV infected person can
come in contact with open sores easily. Although there is no cure for HIV
infection, most other sexually transmitted diseases can be treated or con-
trolled.

If you have a sexually transmitted disease, you should seek

treatment immediately and notify your partner(s) and en-

courage them to get treated.

Mother to child

Avoid pregnancy if you are infected with HIV. If a woman infected with
HIV gets pregnant there is a 30% to 50% chance that her baby will be in-
fected with HIV and die within the first few years of life.

-

WHY MOSQUITOES DO NOT SPREAD AIDS

First published in New Scientist,

London (26th March 1987)
Probably the most commonly asked
question about AIDS is whether the

virus spreads through mosquitoes or -

other hlood-sucking insects. Fortu-
nately, the answer is no. Here is
why:

Malaria is biologically transmit-

ted when the malaria parasite enters
the mosquito, thrives and then makes
its. way to the insect's salivary
glands, from which it is injected into
another person. This sequence of
events is unlikely for HIV because
the virus appears to replicate in a
narrow  range  of  mammalian
cells.The second hypothesis is me-
chanjcal transmission, with the virus
spreading on the insect’s mouthparts
which might become contaminated
with blood containing HIV. I a mos-
quito bit a person infected with the
virus and was then disturbed, so that

. it interrupted its feeding, the insect

could then fly off to bite andther per-
son and perhaps the vitus om its
mouth paris could be injected into
the second person. According to this
theory, the insect would then operate
like a very tiny contaminated needle.

" by Jonathan Mann

The evidence against mechanical
transmission comes from several

. sources, First, the age and sex distri-

bution of people infected with HIV
in Africa is typical of a sexually
transmitted disease. If insects spread
HIV, there should be just as much,
possibly more, infection among
young children and old people as
among people between 20 and 40
years old. Thus, for example, malaria
is common among infants and chil-
dren in these areas.

Several studies among families
of AIDS patients in Africa show that
people who live in the same house-
hold as AIDS patients are no more
likely to be infected with HIV than
members of households without an
AIDS patient. The exception to this
was if they were the sexual partner
{spouse) or child of the AIDS pa-
tient, Thus, in Africa as in the US
and Europe, researchers have not
found that the virus spreads among
people living together, except for
sexual partners and fransmission be-
tween mothers and children. If mos-
quitoes, bedbugs, lice or other in-
sects living in a crowded African
home could spread the virus, we

would have expected to find more
infected people in the households of
AIDS patients.

Arnother reason why transmis-
sion by insects is unlikely is the tiny
amount of blood on an insect’s
mouthparts, together with the small
quantity of the HIV that seems to be
present in the blood of infected per-
sons. These combine to make me-
chanical transmission even less
likely. ‘

The studies of familfes of people
with AIDS also allow us to discount
theories about casual spread of AIDS
by contact. Also, studies of hospital
workers showed that HIV was no
more contagious from hospital pa-
tients to hospital staff in Africa than
in the Western world, All the evi-
dence leads us to conclude that the
virus jis transmitted everywhere in
the world in the same basic ways
(sex, blood and mother-to-child), al-
though there are important geo-

graphical and social variations.




LANGUAGE IS
IMPORTANT
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Blood

Great care should be taken that instruments which draw blood and are
used in activities such as circumcision, tattooing or ear piercing, are steri-
lised after use if they are to be used again.

Instruments can be cleaned by leaving them in a solution of one part
bleach to nine parts water (1:9) for 30 minutes or boiling them in water
for 20 minutes.

Do not get back street ‘injections’. The needles and syringes used by
the back street practitioners are not sterile.

Although doctors‘and scientists are searching for a cure for HIV and
ATDS and a vaccine fo protect against infection, they have not yet suc-
ceeded. In the absence of an effective vaccine, or cure, education on how
HIV is transmitted and how people can protect themselves is the most
important means of reducing the spread of HIV.

It is very important to use accurate language when talking about HIV
and AIDS and the issues which surround them. A lot of confusion is cre-
ated by the use of inaccurate language and many incorrect assumptions
are drawn. As teachers we must be aware that the people we teach will
adopt the language they hear us use. We must be very careful to choose
our words carefully. ,

It is important for us to understand what AIDS is, what HIV infection
is and to be able to distinguish between the two different terms. Com-
monly people mistake HIV and AIDS or use the wrong term for the
wrong condition. As we have seen, being infected with HIV and being di-
agnosed as having AIDS are two very different things.

It is not unusual to read about the ‘AIDS virus’ when in fact there is
no such thing. When this term is used reference is being made to HIV, the
virus which causes AIDS. The use of the term ‘AIDS virus’ confuses a vi-
rus with a syndrome of many different conditions.

Similarly people talk of the ‘AIDS test’ when they mean a test for HIV.
The HIV test detects antibodies to the virus which the body produces af-
ter infection. Most people who test HIV positive do not have AIDS.
Therefore it is important not to use the term ‘AIDS test’. The term ‘HIV
test’ should be used instead. _ )

Most important of all for health educators is the language they use
when talking about people with HIV and AIDS. A phrase in everyday
use is *AIDS victims'. This implies that the people concerned are power-
less to do anything about their condition when in fact many people with
AIDS are fighting hard to remain healthy as long as possible. Another
phrase we hear used is "AIDS patients’. This immediately conjures up the
image of sick people. This may not be the case at all. People with AIDS’
is a more straightforward and appropriate term to use. Another phrase
used is “AIDS carrier’. This is often applied to someone with HIV infec-
tion but who has not developed AIDS. The term ‘carrier’ gives the im-
pression that IV or AIDS can be easily caught by casual contact. This is
not true and it is up to health educators to convince people this is so.

You may come across other terms peculiar to your own area which
you may wish to think about before adopting. Be sure that you know the




THE HIV TEST

TREATMENT

meanings of the words you use and that you do not use words which
might cause confusion or offend people with AIDS.

Most people with HIV feel healthy. They don't know that they have HIV.
If a person is healthy, but they know that they have been at risk, the only
way to know if they have HIV is to have a special blood test.

This is a blood test on a small amount of blood. It is drawn by needle
from the arm. The test shows the presence of antibodies (a blood reaction
to HIV), not the virus itself. .

It may take the body up to three months to produce antibodies so
people should not take a test too soon after risk— recently infected peo-
ple may test negative. . _

If a person takes this blood test, they may be told that they are HIV
positive, This means that they have the HIV virus in their blood. If they

_ are not sure of the results, they may ask for another test.

Finding out that you are HIV positive is distressing and may come as
ashock. A person in this situation needs someone they trust fo talk to.

They may know someone else HIV positive with whom they can dis-
cuss their fears. They should never sit and go over their worries and fears
alone. They must talk about their fears as often as they need to.

If the test cannot find any signs of HIV in the blood, the person will be
told they are HIV negative. it may take time for the signs of HIV to show
in the blood so they may need to be tested more than once to be sure.

It is only wise to get a test:

+ if someone is thinking about getting married and has been involved
in risky behaviour

* before someone decides to have a baby if she or her partner has been
invloved in risky behavious

¢ if someone took a risk and wants to protect themselves against re-in-
fection.

+ if someone took a risk and wants to protect their faithful pariner.

When somecne has a test:

* asmail amount of blood is taken from the person

» the result usually takes two weeks to come

¢ the resultis private (confidential)

» there will be someone to help them to cope with the result of the test.

NOTE : an AIDS test is costly so will not given unless it is considered es-

sential by the doctor

At present there is no cure for AIDS. There is no treatment that can fully
repair the damage caused to the body’s defence system or completely re-
move the virus from the person’s body. But there are several ways of re-
ducing symptoms and of treating the many conditions associated with
HIV and AIDS.

One drug which is being used against HIV itself is Zidovudine (AZT).
Because of AZT the life expectancy of people with ATDS who have been
treated with the drug has increased. It works by slowing down and inter-
fering with HIV’s capacity to reproduce itself, but does not eliminate the
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Living with HIV and
AIDS

AIDS IN THE HOME
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virus from the body. Unfortunately AZT is expensive and not easily
available in Zimbabwe.

Despite the fact that there is no cure for HIV there are various steps
people with HIV can take to safeguard their health. In order to maintain
good health and delay the onset of disease, it is important for people with
HIV to

seek early medical treatment for health problems
eat a varied balanced diet
have regular exercise
have enough sleep and rest
relax ahd enjoy leisure time
take good physical care of the body
practise good hygiene
maintain morale and a positive self image.
tis also important for people with HIV to:
avoid further HIV infection through unprotected sex
avoid smoking
avoid becoming overtired
reduce stress and worry
avoid other infections.

These are all practical steps that people can take as individuals.

ooo..'—'....ooo

The incidence of HIV/AIDS in Zimbabwe is such that very soon, every
one of us will have to address the issues that surround living with HIV
and AIDS. Whether you yourself are HIV positive, whether it is a part-
ner, a family member, a friend, a workmate or a neighbour, AIDS is a
problem which you will be asked to share. :

We know that HIV is not contagious. It is not transmitted through
normal everyday contact, so there should be no stigma attached to the
disease. But perhaps because the sensitive issues of sex and death are in-
terwoven around AIDS, the negative reaction from the general public to
the ATDS epidemic has been unprecedented. :

AIDS has produced reactions of fear, hostility and prejudice. It has
been suggested that people with AIDS should be isolated. There have
been calls for compulsory testing. Many people with HIV/AIDS have
been evicted from their lodgings, rejected by their families and friends
and lost their jobs. Consequently people with AIDS are afraid to tell oth-
ers about their condition for fear of victimisation.

Reactions such as these are often the result of ignorance of the facts.
The introduction of education about HIV/AIDS should help dispel such
reactions and produce a higher degree of understanding for those af-
fected by the epidemic. You have a role to play.

"The home is a very important place for a person with AIDS. If a person
‘with AIDS is assured of a caring and understanding family, he/she will

be much better able to cope, emotionally and practically, with the illness.
A person with AIDS will need both moral support and physical care.
As there is no cure that the health services can provide, the best care can




HIV and AIDS in
the workplace

often be given by the relatives. The patient will feel more secure at home
where he or she is amongst Ioved ones.

There is no risk attached to caring for a person with AIDS at home
provided that sensible household hygiene measures are taken. Helen
Jackson, the author of AIDS:Action Now has the following advice to offer:

* Avoid skin contact with blood; if blood gets on to your hands, wash
as soon as possible in soapy water. Do the same for ‘other body secre-
Hions such as urine or faeces.

Cover any cuts or sores on your hands with a Waterproof plaster.

s If plastic or rubber gloves are available, use these to cover your hands
when dealing with blood or soiled linen; you could also use plastic
bags to cover your hands.

¢ Boil soiled laundry for twenty minutes and/or use bleach (one part
bleach to nine parts of water) to kill any virus present.

Providing physical care to somecne with AIDS is a very sure way of
showing them you love them. It’s also important to be ready to listen and
to talk to them. The same author suggests that we:

~ # sitand talk with patients, giving them the opportunity to chat or re-

member old times if they want to -

*+ find out what patients need and want, e.g. to eat, to pass the time, or
who they would like to see

* ask patients how they are feeling, and help them to tell about any
worries or concerns they have

¢ help to reduce loneliness by being there, sharing the day’s events, in-
duding patients in discussion and decisions, making them feel part of
the family.

A look at the current statistics for AIDS cases in Zimbabwe indicate that

the majority of people with HIV/AIDS are in the economically produc-

tive age group, 20-39. Implications for the workplace must therefore be

-given the consideration due to it.

We must first recognise that the majority of HIV infected people are
healthy. As time passes; they may develop AIDS or other HIV related
conditions or they may remain healthy. We should also consider that the

. majority of workplaces do not hold any risk of acquiring or transmitting

HIV between workers, from worker to client or from client to worker.
The Zimbabwe Congress of Trade Unions convened a national work-
shop on AIDS in August 1989 and put forward the following recommen-

dations:

-1 Compulsory HIV screening (at workplace or beyond), whether direct
or indirect should NOT be required. No other blood test should be
used for HIV screening without the worker’s consent.

2 Confidentiality on HIV status must be maintained and there should
be no obligation te inform any employer of an employee’s HIV status.

3 Employees must be protected from stigmatisation, discrimination and
unfair dismissal due to real or suspected HIV/AIDS,

4 HIV infected employees should not be discriminated against in ben-
efits, including pensions, social security, housing, etc.

21




Counselling

5 HIV infection does not impair fitness for work and is not a cause for
termination of employment.

6 AIDS cannot be spread through normal workplace contact. Workers
with AIDS should work for as long as medically fit, with suitable
work arrangements made where possible.

7 Precautions (such as availability and use of rubber gloves) should be
made in first aid procedures and other changes should be made to the
work environments of those occupationally at risk of infection.

How can these recommendations guide school policy on the way the
school treats HIV infected people?

As an AIDS educator, you may find that pupils and other people con-
cerned about ATDS approach you for advice or counselling. Pecple may
come to you with different problems. They may have HIV or AIDS them-
selves, their spouse or a family member may have AIDS, they may just
feel that they or someone close to therh is at risk and need advice on how
to protect themselves.

Health workers ate trained in counselling but they may not always be
available or people may prefer to approach someone oufside the health
sector. It is good to be prepared to assist peopl if you are approached.

Counselling is a process through which a person is helped to cope
with some aspect of their life. It may mean helping them to see problems
in perspective; to work out possible courses of action, to make decisions
and to implement them.

- When we are approached for help with a problem we are often
tempted to take the problem as our own, and as a result take away re-
sponsibility and create dependency. This is not the solution. When in-
volved in counselling we should not make decisions for anyone or try to
tell them what to do. We should not try fo convince the person to see
things our way. Instead ‘we should offer the person a trusting relation-
ship so that they can talk-about their problem and express their emotions
freely. We should be able to offer information where needed and suggest
practical solutions.

In relation to counselling for HIV and ATDS we may need to:

¢ find out the person’s level of understanding of HIV and AIDS, their
beliefs about it, their attitudes and their misconceptions

* comrectwrong information, and check that a person has gained a more ac-
curate understanding of the virus and the disease and ifs fransmission

» identify risk factors for HIV by taking a detailed personal history

* help the person to understand what aspecis of their behaviour they
need to change to safeguard themselves and others, and help to moti-
vate them to achieve these changes

¢ assist the person to adjust emotionally to HIV or AIDS, assist other
family members, in particular sexual partners, to cope with the infor-
mation and to support the affected persons as well as considering
their own rigk

* assist in different ways with the many practical problems that may
arise, informing the person of other sources of help, and helping to
mobilise these resources if necessary
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1 Who am 1?
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BEFORE THE LESSON

Ask students to think -
about young people/
children they know who
have grown up or are
growing up in a negative
ernvironment — where
there is poverty, where a
parent is an alcoholic,
where the child is being
brought up by uncaring/
cuel guardians, and so
on. They should analyse
the characters /behav-
iour /self-esteem of these
young people and- say
whether they think there
is a relationship between
the lives they lead and
the way they are devel-
oping.

INTRODUCTION

Teacher: Tell the class a
brief story about a per-
son you know who de-
veloped very positive
self-esteem from the way
he or she was brought

up. Highlight the issues

24
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{Teach your children well . ..

‘| If a child lives with shame,

1 If a child Yives with encouragement,

1 Who am 1?

If a child lives with criticism,

he learns to condemn,
1f a child lives with hostility,

he learns to fight.
If a child lives with ridicule,

he learns to be shy.

he leamns to feel grilt.
If a child Iives with tolerance,
he léamns to be patient.

helearns to_try his best,
If a child lives with praise,

he leams to apprediate.
If a child lives with fairness,

he Jeamns justice.
If a child lives with security,

he leamns to have faith.
If a child lives with approval, .

helearns to like himself,
If a child lives with acceptance and friendship, =~ %

he learns to find love in the sworld.

Note: ‘He' In this poem means ‘ha or she' which would be oo clumsy in a pisce of writiryg Tike this.

é
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in this person’s upbringing which you feel
helped this positive image. Invite students
to talk about young people they know who
also have positive self-images from the way
they live.

LET'S TALK

Class: Ask the students to express their
views honestly about what the poem is say-
ing. Encourage them to talk about young
people they know who have been affected
in the way the poem describes. Treat each
student’s contribution with sympathy and

understanding as they might be talking
‘about themselves. Try to help students ana-
lyse intelligently issues that might make chil-
dren/young people develop a negative self-

“image.

THINK ABOUT IT!
Making o choice!

Groups: Students consider the sample prob-
lems that are found in relationships. In think-
ing about constructive choices or decisions,
students should be able to adopt a more

Do you agree with what the
poem is saying? Why or why
not?

Do you know of anyone
who has been affected nega-
tively or positively in the
way the poem describes? If
youdo, talk about it.

How can children come to
think highly of themselves?

What might happen at .

home, at school and in the
community which might
make children like or dislike
who they are?

Your identity and your
self-image (the way you
think of yourself) are de-
veloped through mixing
with family, friends, teach-
ers and so on. Their ideas,
their way of life and how
they behave towards you
influence your view of
yourself,

If you think well of
yourself, you have high
self-esteern  but if you
think you're ‘nothing’ or
‘nobody’, you have low
self-esteem.

Think abput your own
self-image — do you have
faith in yourself?

Why or why not? How
¢an you improve your own
self-esteern?

Making « choice

Problems in relationships can arise from the way people see
themselves. Look at the sample problems that follow. In
groups discuss what choices or decisions you would make in
each situation. Decide why you have made the decisions. Is it
because of your self-image?

ESENTIAE PROBLEM 1 Sy

Suppose you never have had ¢ friend of the opposite sex because
you think you are not clever or good-looking. At school there is o
very popular person who now seems fo be interested In you and
who has asked you to go 1o @ party. Your dassmates laugh at you
and tell you that all this person wants is sex. What will your
reaction be?

S PROBLEM 2 M R T

You have o friend of the opposite sex who you have been friends
with for nearly a year. However, this friend is always crificising
you and making you feel smoll. Whenever you say something or
ry fo do something the friend soys you're stupid. Your other
friends fell you that you should do semething about it. What
action are you geing to take? Why?

N i S PRCOBLEM 3 Rl i
You are an average pupil af schogl and there are one or two
subjects you're not very good af. Your uncle works for o big
company ond he has got you o scholorship te study in o
neighbouring country. Your brothers and sisters, s well as your
parents, think it will be o waste of time because they don't believe
you have the abllity to do well academically. What will you tell
your uncle? Will yeu accept his offer or not? Why?

Debate: Some aspects of our traditional culture foster the
development of low self-esteem in girls.

positive, objective and
reasoned approach in
the choices they make.
They need to under-
stand the relationship
between the decisions
they make and the way
they view themselves.

FOLLOW-UP

Ensure that the debate
brings up pertinent is-
sues that contribute to
low self-esteem in girls.
Divide the class into two
equal groups composed
of both sexes so that the
debate does not degen-
erate into a war of the
sexes!
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'Qil Close ties

BEFORE THE LESSON

Ask students to think
about relationships be-
tween family members
in some families they
know. They should think
about a variety of family
relationships — close,
difficult, unhappy, and
so on, and try to analyse
what makes some fami-
lies happy and others un-
happy or troubled.

INTRODUCTION

Teacher: Can we ever
avoid conflicts within
our families? What are
some of the conflicts that
family members have?
How do families deal
with these conflicts? In
this unit, we are going to

9 Close ties ...

—

In groups, prepare ’ role
plays of one of the families
shown in ‘Family feuds’
Use these steps before you
begin:

STEP 1

Discuss the role play and
decide who is to take which
part.

STEF 2

Decide what each character
will say or do. Remember
that there are always two
sides to a story and make
sure each character knows
their own reasons for doing
things.

STEP 3

Practise in your group, then
petform the role play in
front of the whole dlass.
STEP 4

Discuss each role play as a
class and comment on how

Family feuds . . .

ISR THE AMARTIN FAMILY SRS

Mr and Mrs Martin are having @ bitter quarrel. Mt Martin is
having extra-marital affairs. His wife knows about it and so do his
chitdren. Sometimes he doesnt come hormi in the evening at all.
He rarely gives his wife enough meney to look aftér the children
and he has no fime for them. Their three children, John, Amanda
and Robert are trying 16 stop their parents fighting.

o N

7% 7

Mrs Moyo, a mother of two children, comes home drunk after
6pm. The children have been alone the whole doy and there is no
food in the house for them 1o eat, Mr Moyo comes home and,
seeing the state of the children and the house, asks his wife what
s happening. She breaks down, saying she is so unhappy about
thelr finances. A long discussion stons abowt how they could
Improve their sitiation.

N i the situation porirayed
consider some difficult could affect the way the
| family situations and e o ey
i “l analyse how some of the
‘NI'H relationships can have
,q|! serioug consequences for
W us.
8
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Family feuds

Groups: In’ groups students read through the
four family situations given and choose one
to act out. When the students act out the role
play, encourage them to make constructive
suggestions about resolving conflicts. Also
encourage them to point out the positive as-
pects evident in some of the situations. If
they wish to discuss this more, allow them to
talk about conflict situations they know of
and invite suggestions from the class about
trying to resolve them.

NOTE: ¥ anyone is obviously distressed
about a situation of their own at home, try to
talk to them after the class to see if they need
any outside help.

Quick Brainstorm

Students quickly come up with a list of 20
important things they have learnt from their
families. Write their contributions on the
board. Students pick out those things that
have helped them shape their attitudes and
behaviour. They must give well-thought out
reasons for their answers.

IEETERENE THE CHOTO FAMILY BT

Mr and Mrs Choto do not communicate at all well with their 16
year old son, Matthew. Decisions which affect the boy are made
for him and he is never consulted. They even make decisions
about the son's Iifestyle — the clothes he must wear, the kinds of
friends to have and when 1o go o bed. One Sunday morning his
parents tell Matthew that he cont go to watch soccer that
affemoon but must femain at home 1o receive his parents’
visitors. The boy lashes out at his parents and a very fieree quarrel

NGRS THE MACHAYA FAMILY WkBRRTI

A 17 year old girl, Maggle, has three elder brothers — John,
Tendai and Lovemore. One day Maggie's father asks her not fo
go o school because her mother Is sick. Maggie asks 1f they can
discuss the Issue. She poinis out that she’s always the one who
misses classes when there is o family orlsis, A serious discussion
takes place batween Maggie and her father and she rhanages fo
prasent her case very well. Even Mrs Machaya and Moggie’s
three brothers are beginning to see thai she has a point.

Quick brainstorm

As a dass quickly make a
list of 20 important things
that you have learnt from
your families. Which of
them have helped in shap-
ing your attitudes and be-
haviour? Why or why not?

Sit in single-sex groups and
do the following:

List some of the situations
within the family in which
your sex {male or ferale)
might develop undesirable
attitudes and behaviour
later on in life. For example,
favouritism towards one
child over the others.

Give examples of behav-
ionr and attitudes at home
which, although generally
good, could develop into
problems later. Fbr exam-
Ple, a child who always
does the work for her
brothers and sisters with-
out complaining might
end up always being used

Talk to young people in

your school and commu-
nity and find out how they
wope with stressful family
relationships.

THINK ABOUT IT!

Groups: For honest and
frank views, make them
single-sex groups. En-
courage students to say
what they have experi- -
enced directly or indi-
rectly which might lead
to undesirable attitudes
and behaviour later on.
Guide them, especially
the boys, to an honest
and realistic appraisal of
their experiences. Their

freatment at home,
which might seem good,

can develop into prob-
lems later on in life. For
example, boys might
never be able to ‘look af-
ter themselves’ if they
are looked after too
much at home!

FOLLOW-UP

Students report back on
how adolescents cope
with stressful family rela-
tionships. Allocate time
for a fruitful discussion
on their findings.
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3 Skin deep

BEFORE THE LESSON

Ask students to find out
how young people some-
times succeed in deceiv-
ing their parents or
guardians. They should
also find out why these
young people deceive
their parents or guard-
ians and whether they
feel good doing so.

INTRODUCTION

Teacher: How do young
people feel about deceiv-
ing their parents or
guardians or anyone in a
position of authority?
Why do they need to be
deceptive? How do they
deceive their elders? Do
you feel it is necessary to
deceive  parents or
guardians or people in
positions of authority?

Simon's Secret
LET'S TALK

Pairé: Students examine
the questions and agree 10

3 Skin deep!

Simon’s secret

Seventeen year old Simon lives with his parents in
Zyishavane. His parents are very proective of him. They
try 1o live his life for him. They are always doing tmnec-
essary things for him Iike helping with his homework
when he doem’t need their help, They give him advice
on minor things when he hasn’t asked for it like what to
wear to church, They both think Simon is a wonderful

. bay — polite, respectful and well-behaved.

However, deep down Simon is resentful of his par-

J ents’ behaviour towards him although he doesn't show

it. They don't seem $o know the real Simon and would be

- shocked if they knew of some of the things that Simon

gets up to with his friends. Simon describes the situation
Tike this: ‘

‘My parents think I'm a ‘good’ boy and 1 let them be-
lieve that. However, I am sick and tired of being ‘good’,
of being an angel who is better than all the other boys on

our street. My parents don’t know that on Saturday after-

noons my friend Bill and I walk around the neighbour-
hood Tooking for “chicks’. If we don’t have any success,
we hang out’ with other teenagers at a local bottle store.
My parents take me to church every Sunday but I never
listen to what the priest 15 saying and quite often I wish I
could run away from home.’
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on the most appropriate answers.

There are two sides to
Simon — the Simon his par-
ents know and the Simon
his friends know. Which do
you think is the real Simon?
Why? .

Simon's parents think he is
a very well-behaved, obedi-
ent boy. Why do you think
they think like this?

Are parents easily deceived
by their children? Why or
why not?

Why do children sometimes
decgive their parents and
their peers by showing
them only the good side of
their characters?

Why don't Simon's parents
see through his behaviow?

Simen never listens when
he goes to church. If he did,
he may have been able to
change his ways and im-
prove things for himself and
his parents. What ideas
have you heard at chitrch
which would have helped
Simon?

Act it oult

In single-sex groups, work out situations in which we might
deceive others or be deceived by appearances or the way
things seem to be. We can be deceived by another girl or boy
and also by adults, :

Act out a situation where the audience is quite aware of the
deception but the ‘victim’ is quite unaware, Why is the person
deceived?

Now act out the situation when the “deception’ is uncovered,
What will happen next?

Think ab
Why is it possible for us to deceive one another? Why are we

so easily deceived by false appearances?

In view of the AIDS threat, what dangers could we face if we
are deceived by a person we have become attracted to?

What other problems are we likely to face in this situation?

How can we avoid being deceived by appearances without
becoming frightened of leaving the safety of our own rooms?
Suggest a number of strategies for the class to consider.

Follow up -

Write a letter to your best friend whao is at boarding school ex-
Pplaining how you were deceived by someone you fell in love
with. Explain in your letter how the person appeared to you and
then what the truth was! Say why you allowed yourself to be
taken in and how you discovered the truth in the end.

CHEATING CHARLIE

(n

hat g clever
boy

Class: Discuss the ideas of the pairs and de-
cide on correct responses for each. Students
will be able to think seripusly about their be-
haviour towards their parenis. They also
analyse and evaluate the issue of deceiving
parents or guardians

ACT IT OUT!

Single-sex groups: Students role play situa-
tions in which they deceive or are deceived
by appearances. They discuss the reasons
people in the role play are deceived and
the consequendes of this deception.

THINK ABOUT IT!

Class: Students discuss
the questions and come -
up with strategies so
they are not deceived by
appearances. Write the
strategies down and put
them where everybody
can see them and con-
tinue to consider them.

FOLLOW-UP

Students write honest let-
ters to friends about how
they were deceived by
appearances of someone
they fell in love with. If
they have not yet experi-
enced this, ask them to
imagine themselves in
such situations from
what they have seen
happen to other young
people.-
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4 Reading between the lines

BEFORE THE LESSON

Each student should
think of one incident in
which she or he failed to
commumicate — the mes-
sage was misunderstood.
Students should think
about why this hap-
pened. Was it their fault,
the fault of the listener
(the receiver of the mes-
sage) or the fault of the
message?

INTRODUCTION

Encourage some of the
students to talk about in-
cidents when communi-
cation failed. Try to link
some of the experiences
they talk about with ‘Do
you understand?’ and
‘We communicate .." at
the beginning of the unit.

LET'S TALK

Pairs: Students attempt to
answer the questions.

ImportantAfter the dis-
cussion the whole class

30

4 Between the lines.. ..

Doyou understand?
I now that yoit Belizve you senderstand

What you think I seid
But Pre-not sure you renfise that
whiat you feard
Is not woiftat I meant

We commurticatz ., ,
not by witat we are
We comemunicete
not by it we intend to say,
but fywhat Esteners sce,
Aear and are willing to accept.
We communticate
nokt by whiat we say,
but By evfiat Bsteners fiear

Lot iol g

What is the ‘message’ in these words? Are
the two sayings similar or different? Why?
Have you ever been ‘misunderstood’? Why
are we sometimes ‘misunderstood’? Have
you ever misunderstood sorneone? Why did
it happen? Was it your fault or did you
blame the other persori?

Could you have avoided the misunder-
standing? How?

12

Hearing things!

Look at the following situations and say
what message is being sent and received. Do
youall agree? If not, why not?

MR S| TUATION | S
A teenage girl meets a boy she went to school

with in Form 1 and says, Where have you been
hiding yourself? | missed you at Gail's birthday

parky.
NS SITUATION 2
A young man says fo a young womon he

.attends college with, ‘Would you like to come
with me to the disco on Saturday night?

RNENEEEE S TUATION 3 SEs
A 50 yeor old man says to a 16 year old gir, '
fike your mini-skirtl

N SITUATION 4 EENETE

An 18 year old girl says to a 30 year old man
who lives in her neighbourhood, That's o lovely
new car you have got. Can you take me far
ride?

RN SITUATION 5 S
A 19 year old boy in a pub is approached by a
26 year old woman who says fo him, ‘Can | buy
you a beer?

IR S| TUATION & M

A young man meets a girl he knows well and
she greets him back by saying, Hello, dorling.
How have you been?’




should understand the following:

* that communication is a complex activity
between two or more people;

* what you say to someone is not necessar-
ily what they understand you said;

* understanding what is being said in-
volves the words said, what is seen (the
talker’s facial expressions or gestures) and
what the hearer wants to hear.”

Hearing things '

This activity will help students to under-
stand how messages can be misunderstood.

For example the girlin A might be just trying

to be friendly or she may have a deeper in-

terest in the boy. Highlight any disagreement
to prove that messages are interpreted differ-

-ently by different people.

THINK ABOUT IT!
Crossed lines

Groups: Stadents read Mrs Chinoda’s story

and then discuss the questions. The main
point of the discussion is to analyse Mr
Mhlanga’s actions —What made him ask
‘Can I come and join you now?’

Crossed lines?

Mrs Alice Chinoda is an attractive, well-respected 35 year old
widow with two teenage children. She works for a computer
company in Harare. Last year Her boss asked her to attend
the Bulawayo International Trade Fair to Jook after the com-
pany’s stand, When she got there she booked into a very re-
spectable hotel in the centre of town. On her second evening
there, she decided to have dinner early; she sat alone at a cor-
ner fable and ordered. A few minutes later Mr Mhlanga, the
Managing Director of a company which used their computers
walked in. Mrs Chinoda had met him on several occasions
through their business cormections.

—

ACT IT OUT!

Pairs: Students act out
the role play in pairs.
They should change
roles — girls should also
play the part of Mr
Mhlanga and boys can
act Mrs Chinoda.

Learning Point: Students

What did Mr Mhlanga
mean when he said, ‘Can I
come and join you now?’
How do you think Mis
Chinoda reacted?

What gave Mr Mhlanga the
‘courage’ to ask such a ques-
tion?

Did Mrs Chinoda  suggest
in some way that she
wouldn’t mind Mr Mhlanga
joining her in her room?
How?

He saw Mrs Chinoda and walked over o her table,
greeted her and asked her what she was doing in Bulawaye,
After she had told him that she was attending the Trade Fair,
he said, ‘Well, since we are both on our own, could Ijoin you
for dinnet? Mrs Chinoda said that would be fine. 'Mr
Mhlanga ordered his dinner and the two began to talk about
computers, the Trade Fair and other topical issues. After the
dinner Mrs Chinoda excused herself as she had some work to
do in her room.

An hour later the phone rang in her room. She picked up .

the phone and Mr Mhianga was on the line, He said, ‘Can [
come and join you now?” .,

In pairs pretend to be Mr Mhlanga and Mrs Chinoda having
dinner. Act out the scene when Mrs Chinoda leaves to go to
her room. Can she make it clear that she is not interested in a
relationship with him? )

Don’t only play the man i you are a boy or the woman if
you are 2 girl, Try to imagine how the other sex might feel
and behave. It might show you what you think about them!

Can you and your pariner imagine a rura situation where
asimilar ‘misundersteanding’ might take place? Act it out, too.

My friend got into drouble because . . . Write a short stery about
someonie being misunderstood.

might begin to under-
stand how the other sex
might feel and behave.

FOLLOW-UP

The stories can be writ-
ten as an out-of-class ac-
tivity. They should then
be displayed somewhere
in the dassroom for eve-
ryone to read.
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BEFORE THE LESSON

Ask students to observe
how their schoolmates
use their bodies to com-
municate. Ask them to
talk in class about this
body-language that they
observed and what they
think it was meant to
convey.

INTRODUCTION

Teacher: Look at the way
I'm standing. Does it
convey a message to
you? What do you think
I am trying to say to the
class? Have you ever
used your body to com-

mumicate? How? Did

the other person get the

- message?

LET'S TALK

Pairs: Students discuss
what they think the peo-
ple in the pictures are
saying and give reasons
for their answers.

32 :

5 Body-speak!

What is each person
saying in the pictures ?
Why doyou think sc?

We can't hear the
convarsation so what dues
give us some idea of the
situation

and whatis

Think of two situations in which you would NOT be frightened or
alarmed if a stranger stood or sat very close to you and two situa-
tions in which you would be frightened, Compare ideas.




They also identify clues that give us an
idea of what is happening,

THINK ABOUT IT!

Pairs: This activity tries to make students
more aware of what body-language is and
how effective it can be as a means of commu-
nication. '

ACT IT OUT!

Pairs: Students role play the situations por-
trayed and the whole class then discusses the

- questions which follow.

Bodytalk!

Students practise using their bodies to con-

- vey certain messages. Their body-talk should

leave the other person in no doubt as to the

it ost

Work in pairs. In front of
the class, take turms to take
chairs, place them near a ta-
ble and sit down as if the
_situations were as follows:
SR -, E———
Two friends discussing how
they'll spend the weekend
M B Res—
A [ob interview about to take
place
I C A
A boyfriend and a girifriend
discussing when they plon to
matry ’
———— D Ses——

Two friends discussing some-
thing they wanted no-cne to
hear

I F ———

A son-In-law falking 1o his
motherdindaw about his slck
wife

What were the differences
in the way people were sit-
ting in each situation?

Why were they different?

Bodytalk!

In pairs tell your partners
the following without using
words:

I'm scared!/T'ns bored/ T must
20/ I am s0 excitedif I am so
ashamed!/ That is fascinating!

Now try these with your
pariner:

message being conveyed.
Making eyes at me!
As a dlass students
Making eyes at me! should discuss what they

What is happening in these
sttuations?

L BN |
Someone you dont know
looks ot you continuously
when you are not having
conversation with him,
IR 2 E——
A male stronger kooks at a
young- glrl's bréasts contin-
uously while she's talking to
hirn.

RN 3 ——

A stranger oppraaches you
with a funrny loak on his face.

R . B

Your friend is qsked by the
feacher fo cary some books
to the house and you nofice
fear on your friend's face.
T 5 I
Your sister suddenly holds her
hand to her face as your
father is falking fo her.
TN 4
A young boy scratches his
head os someone talks 1o
hirmn.

How many different ideas
did you have? Why?

!

Find out from your friends or schoolmates whether they have
been saved from a dangerous situation by interpreting the body
Ianguage of pecple correctly. Make a list of these situations as
well as the body language which was used.

think is happening in
each situation. A variety
of interpretations for
each situation should be
accepted.

The class should then

discuss the different .

ideas they had and why
they were different.

FOLLOW-UP

Students ask young peo-
ple in their community
whether correct interpre-
tation of body language
ever saved them from
dangerous situations.
The lists that the students
make should be dis-
played some where in
the classroom for every-
one to read.




BEFORE THE LESSON

Ask students to find out

from their other cdlass-

mates or schoolmates

'\, about some of the prob-

=" lems they have as teen-

! Lovei's dlemma o :
Dearl-lalplna Iamaguyagedzz In 1991 | fall in love
Mhacemindﬂwhomdoingharmevalsamhdum

Looking for Miss Right
Halpiine — | am aged 17 and in Form 3 at
boarding school. My problem is this: | know

agers. They should find |

out whether they have
discussed some of these
problems with someone.
If so, who?

many girs but none of them will love ma. All iy
friends boast about thelr sexual experience. |
am afraid [ am getting so old that when | find a
girl she will jaugh at my faillura to do it well. Also
I am much ozeuplad with thinking of leving so
that my studles are suffering. | am thinking seri-
ously about Geing to see a n'anga lor love -
tions for thase gids to like me very much.«—

¢

-“Wehave promiged 1o get engaged in 1995, .

Now the. problem is that Jast year | met anther gzrl ':::

- Now' sy firsl.girifriend warite fo beat the secand girl,

Frustrated, Murehwa

-&nd we fell jn love without tha Kriowledge' that the two
" gitls-die relafad. |'came to kndw this after a'visht to my
irkt gifriénd. She: 10Id ne that she had been told by the
irénd of the ‘second: -ong. ‘At fiist | dunled that lamew her,
DUt Inter |‘accepted tis.

"Although | tried to apologise, thera la no help, What can |

do? |.do not want to |use myffrsl glmrlend. Pleaso halp.
Dear Frusirated, where have you bsen alf this .BGMasvﬁuo
#ma? It seems your lady friends inow more than
you do. You raad Hotizon, so | gusss you'va
haard abeut AIDS, Girls who fall for your are likely
1o fali for other guys. That pufs them at risk and
you too, Your friands might boast about their con-
quasts, and if they're just boasting, they’re lucky;
otherwise they're in dangar of caiching STDs or
the AIDS virus which kills.

Be thankful you have nothing 1o womy about
yet. Stay happy unti! the right girl comes along.
Lack of experisnce won't bether you because
You'll both be leaming.

INTRODUCTION

Discuss students” find-
ings from their inter-
views with other school-
mates on the different
problems that confront
young people at adoles-
cence. List students’ con-
fributions on the board

Husband wnn't unduutund .

Helpllnu Pleaaedontwﬂtemyname of whera I stay. |
am. 80 airald. |'am 23 years old andi am pregnant with
-y third baby, My huaband works in Harare nnd | gtay
withhis mother. - ' - :
- Boaring myﬂmandsscond ‘bom was-no problem but
't this time | am-sick-and weak, Our vidage hisalth worker
advlaadnmhgotnourmlsalon hospital 1ast morth for a
‘chisck=p and they gave me a biood test. ‘The slster told
’rnaihuywouldduanﬂ!\'mon my blood and then T'had
moombnﬁc_lrsumdandmybloouwasposiﬂve She
_was kind:and expliined to me.what this maeang. She said
/iy Gbam could stl ba healthy but | must look after my-
s6l; She also-sald | should ask my husband fo coms so

When Itnldmyhushand fristead of glving kindness ha
% beat me; He'sald 1:wai no better than the prostitutes In

and allow time for a brief thy ' he:discas.and:|.muist go home and my father must pive
. . | badgthalnboln. ) 1rled #0'tal him.that | have not-had sex
discussion of some of the mﬁ:n;;w;‘bm he wil notllséelr;lléla has now gons beck |
-at.. 19 y?noﬂ)er -In-law and lote: ma stay but
problems. Make another !she s rghiened g
. . What can lda? WIII my naw baby dis whan he is
list of people that young bom?.— Jubet
- Broast problem

adolescents go to with
their worries and prob-
lems. 7 |

: " Heipline — Last month { discovered a smigll fump on the
help in'this mattsr. Musl | leave -side of my right lreast. A friand told-me this is & third
admalandnntwwlmmyFom‘ﬂlmolnskmy bréast growing and now 17am toc ashamed to go to &
doctor. What can- I do o make it go away?— LD .
Bulam i !

34




LET'S TALK

Pajrs: Students answer the questions after
reading the letters written to Horizon maga-
zine. They study the answer to ‘frustrated’
and then they decide on answers to one or
two of the other letters before reporting back
to the class.

.Conlflicts of interests

ACT IT OUT!

_ Groups: Students read the two stories and

then role play the two situations.
Class: Discuss the action that David decides
to take and the verdict in the court case.

- FOLLOW-UP

Students should be encouraged to continue
talking openly about their worries, fears and
problems at adolescence and how and where
they can find solutions to these.

s ot ot

Who do you talk to when
you are unhappy, worried,
in trouble or have an embar-
rassing problem? The letters
were written to- Horizon —
many people write in be-
cause-they have no one else
to talk to. Who would you
talk to if you had any prob-
lems?

The pemson you choose
would be your confidante,
When do you need to talk
but want things to be kept
corifidential?

Why do people need to dis-
cuss their problems?

Can you heip?

Look at Helpline's answer
o ‘Frustrated’. Do you
agree with it? In pairs, try to
decide on answers to the
other letters and then report
back to the class.

Read the stories, then act them out. Be David and his friends.
Decide what David is going to do and show: the reactions of
all concemed.

Act out the court case of the doctor and his patient.
Present the patient's case and then allow the girlfriends to
take the stand. Appoint someone as judge. Do you. find the
doctor guilty of breaking his professional code of ethics? Take
aclass vote on the verdict.

MR D AVID'S DILEMMA, I wa

A menth before exams, George fells Dovid he has some
important information for him If e promises to keep it secret.
David is curious and agrees. George soys he knows how to get
the History paper in advance. Mis brother has a friend who has a
friend who works in the Ministry, This person is selling
examinction papers secrefly. George says two clossmates hove
already bought papers. He wants David 1o buy one foo.

David feels frightened. and angry. He does not belleve in
chegting. He thinks George and the ethers should be reported to
the Head but he promised to keep it o secret. Now he doesn't
know what to do. i

IR A DOCTOR'S DECISION NEM—

An Ameican docfor hod o patlent whom she knew well, The
patient was il and the docter thought she might have HIV. She
sent him for a blood test which proved postive. The doctor knew
the patient had several gitfriends and advised him fo tell them so
they cduld protect themsetves. The palient became angry and told
her to'mind her own business, His girtfriends mushi't know.

The docter worried a lot about this, She knew doctors should
not discuss their patients’ lnesses but she knew her Information
covld save people’s lives. She, decided fo break the rule of
conffidentiality and infoirrn the girlfriends.

The patient was very angry and took the docter to court
because she had broken her ooth of confidentiolity.

Don't suy 1 old
you but John says




'm glad fo

BEFORE THE LESSON

Students list five areas in
which they are not sure
of themselves and give
reasons why they feel
that way:

INTRODUCTION

Teacher: Is it natural for
boys and girls of your
age to have a poor image
of themselves? If so,
what do you think are
some of the reasons for
this? What do you think
are the main causes of
this low self-esteem? In
this session we will dis-
cuss some of the issues
related to the develop-
ment of a poor self-im-

age.
Imagine

Students study the pic-
tures next to the activity
and then discuss the
questions in groups.
Some adolescent boys
and girls have low self-
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/ 'm glad to be mel

Don't you answer
me back in that
way!

What on earth were
You doing all that
tine?

1suppase you
were with that
gang of yours
Jrom school,

Perhaps having so
muek 1o do at homa
has beer a big
distraction 1o you, You
read more time for
siudy

don't seem to
have done as
well as we ail
hoped

I am sure witha
bit mare time you will do
alot bengr nexs fime.
You're suck a clever girl
and you con ceriainly do

Imagine!

Imagine you are the son in
the picture opposite.

If somecne said these things
to you, how would you
feel?

I they kept on saying them
to you over a long period,
how would you begin to
feel? Would you end up be-
lieving them?

Imagine how you would re-
ply to the accusations. (Per-
haps the parent or guardian
has good reason to be upset,
how could you reassure
them?)

Now imagine you are the
daughter in the second pic-
ture. How does your father
make you feel? Is he right to
be so positive? What could
he have said instead?

Both parents cbviously care
for their children éven
though they don't live up to
their standards! Which par-
ent will you be like when
you are in that position?
Why?

Act out the situations in
pairs. Each have a tun at
being the parents and the
son or daughter.




esteem because of the way they have lived.

For example:

* the way their parents/guardians always

mock/deride them.

the way that teachers sometimes ridicule

them in the presence of other students.

the way they dress — old torn clothes,
clothes etc.
compared to what others around them

unwashed /unfashionable

are wearing.

the way that they think they look, for ex-

ample, fat, ugly, short, and so on.

ACTIT OUT!

Students need to act out the situation in or-

der to understand how it makes them feel

~ when they are mocked/ridiculéd or jeered

at. Let the students explain how they felt
when this was done to them.

A cry from the heart

* THINK ABOUT IT! |
Let students read Lisa’s poem silently. Ask

them to pretend they are Lisa and to try and
feel the pain of rejection that Lisa felt when

A cry from the heart

A 16 year old girl called Lisa once wrote a poem to her par-
ents. She never had the courage to give it to them but her

mother came across it in Lisa’s jacket pocket one day. Here

it is:

Tam me!
You may think me ugly — but 'm mel
You may think me bad — but I'm me!

You may think me worthless — but I'm me!
You may think me stupid — but I'm me!
You may think me just a girl — but P me!

You need to accept me— ME,

with my somewhat thick lips and plump  featrres.

You need to accept
the way I speak
the way I think
theway I really am
the sex that God gave me
T'm not worthless and F'm tired of feeting fhat way!

From now on Iam going to be my oum best friend.

Twill try always to be that way, everl when [ feel other people
don't understand me.

You see, Thave to be true to myself

BecauseIam who Iam

Tam ME!

Think about it!

What does Lisa mean when
she says Tam me'?

Why is she asking to be ac-
cepted as she is?

What things in the poem is
Lisa unable to change about
herself?

Is it fair for her pazents not
t0 accept these things about
her?

Are there some things about
Lisa that she could change if
she tried hard enough?
What are they?

What kinds of things about
ourselves do other people
dislike? Can we and should
we try to change them?

If we do not accept or like
ourselves, will other people
be able to accept us as we
are?

Have you ever tried to hide
the ‘real you' in order to try
and please someone? Why?
Does our religion help us to
accept ourselves?

 Followve ]

Now write yoir own poem
about yourself to your fam-
ily. What do you want to
say? Why? Are there some
things you want to say but
have never been able to?
Say themin your poem!

19

she wrote the poem.
Have they ever felt like
Lisa? If so, why? What
had happened or was
happening?

Groups: Students talk
about the questions
asked and they must try
to justify their answers.
FOLLOW-UP

As an out-of-class activ-
ity, students write their
own poems about them-
selves and their families.
They should not write.
their names on the sheets
of paper that they use.
These poems should be
collected and put in a
box so that everyone has

‘an opportunity fo read

them.
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BEFORE THE LESSON

Students find out what
other students in other
classes or schools think
of themselves — do they
like themselves or not
and are there things
about themselves which
they dont like which
they feel they could
change. An  equal
number of boys and girls
should be interviewed.

INTRODUCTION

Students report to the
rest of the dass their
findings. The teacher
writes two lists on the.
board. One list covers
what the girls thought of
themselves, the other, the
boys.
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8 Your view of yourself

8 Your view of yourself

About myself . . .

Get a sheet of paper and at the top of it write ‘Who am I?
Write 10 sentences, each one beginning with the werds, I
am...
The sentences should say who you are and what you are
Like, for example, I am a tall, strong girl. or T am a boy who lies to
read.

Write another 5 sentences about the important things you
think, Each sentence should begin with I befieve that . ., or I
thinkthat . .. B

These sentences make up a picture of how you see your-
self. Some of them, but perhaps not all of them, are things you
are happy with about yourself. Put a tick next to the things
you like about yourself. Put a question mark next ta the things
about yourself that you don't like and would want to change.

Cotmt the ticks and the question marks. You will be able to
see if you view yourself very positively, quite positively or
regatively. If you have lots of question marks, write 5 more
good things about yourself. Ask your friends for ideas if you
really can't think of anything! -

The checklist on the next page will also help you think about
your self-image. There are no right or wrong answers — just
say how you really feel about yourself. The scores will tell you
something abaut your feelings about yourself. ;

Read each statement and decide whether it describes how
you feel about yourself, Cirde the number on the scale that
mast nearly tells how you feel. Be sure to cirele one number of
each statement. The scale takes you from strongly agree to

strongly disagree, as you can see!

become an adult do
you wani 1o be




Who am I? THINK ABOUT IT!

This activity helps students to assess them- Groups: Students discuss their findings and
selves so that they have a deeper under-
standing of themselves. It will give them ar |

idea of their own identity. - FOLLOW-UP
LET'S FIND QUT | Students find out from young people in their )

The checklist makes students aware of how cpnu:lhurﬁty_ wht;teher 11:hey . believe that the i
they really feel about themselves. The activ- o0 o Ve ﬂTe veasicuﬁuences th e de- i
ity is a personal one and students don’t have - cisions or choices they make in boy-girl rela- !

. . tionships. They make a list of some of the |
to X : ;
report their findings to anyone else wrong choices that have been made or could vl

be made because of poor self-image.

come up with strategies that they can use to
improve the way they view themselves.

- DO 'yozi know b bi,; 5’01_!
| really feel about yourself'?

| like the way | look
| always think before | act
| can resist peer pressure most of the time

I'm self confident

| pretend to be what I'm not to please other people
1 try to do what is right )

| can make my mind up and stick to it

1 don't give in very easily

| can stand up for what | think is right

| wish | had a better looking body

| don't like myself

1 find it difficult to get along with people

| have difficulty in making friends with people of the opposite sex

o R Ao B Mo b b b N A b e | Asnee

1 have trouble controlling my feelings

Now add up the score using the ﬁumbers on the scale for each question.

over 50 . over 40

You have got a really good image of yourself, this You are probably like most young people, having

attitude should make you a very self-confident a positive selt-mage but sometimes having
person who Is not easily misled by others. doubts about the kind of person you are. Also
sometimes not liking yourself very much. i

over 30 ‘ under 30

You need ta change your attitude In some areas. You have a negative selfimage. You must try to :

Learmn o think posltively about yoursalf. Fesl llke the person you ane and to resist being misled !

proud about the good things about yourself and by others to avoid ending up in trouble. If you do ‘
try to improve on those things-about yourself not have a positive satfimage, other people won't
that you don't like but think you can changst Iike you elther, 5o start thinking positivel
. I
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Q Anything you can do . . .

BEFORE THE LESSON

Students compile a list of
important jobs done by
girls/women and iden-
tify those which society
views as ‘men’s’ jobs.
INTRODUCTION

Students report back to
the class the lists of jobs
they have compiled. List
on the board all those
jobs identified as being
‘male’ and suggests oth-
ers that students may not
have included.

THINK ABOUT IT!
Groups: Students discuss

the questions and find

answers to these ques-
tions. A clear distinction
should be made between
sexual prejudice and
sexual  discrimination.
Students must give well-
reasoned arguments and
not just ‘parrot’ what
other people say and be-
lieve.
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Q Anything you can do...

As individuals women par-
ticipate in all of the activities
in socety. They build
“homes, they fly aeroplanes,
they fight in wars and they
are heads of governments.

But as a group, women
are identified with particu-
Iar roles in society. What are
these  particular  roles?
Quickly brainstorm these
queston as a class.

Are these roles linked to
women’s biological make-
up? Are men’s roles in our
society also linked to their
biological make-up?”

Tongai the traitor!

Ruth was a very intelligent and lively girl and in class she
sat next to Tongai. She thought Tongai was her friend be-
cause they shared jokes, did their homework together,
they had the same interests and the same friends. Their
parents were also friends! Ruth thought that Tongai re-
spected her.

One moming the form teacher, Miss Phiri, walked inta
the classroom and announced that she wanted the cdass
to vote for a class prefect. Ruth wanted to be one. She
knew that she could do the job well

Two gitls (induding Ruth) and one boy were nomi-
nated by the dass for this post and then the voting was
about o statt. Tongal suddenly stood up and asked to
speak before the voting got under way. This is what he
said:

-

Tfee! that before the clase begins fo vole I should say a few
words. We must not et our emokions govern and actions, 3B
is a very difficult class as amy teacher will tell you and there-
foreonly a boy should become class prefect. Ruth and Notnsa
aremy frievids but I wouldn 't like the class to vote for them.

The class should voie for Peter instead. Girls aren't strong
enotgh to keep up with the heaoy schedule of a class prefect.
They will not be able fo conttrol the boys. 1 also wonder if n girl

can be respected by the boys in this class.

- J

Ruth was cushed! She thought Tongai was her friend
and now this! Asking people to vote against her for class
prefect because she was a girl! He had some nerve to say
all the things that he did! She was going to show him!




After the groups have reported back to
the rest of the class, the pertinent issues that
will have been raised by the groups should
be discussed by the whole class.

Tongai the traitor

Use this story to highlight the problem of
prejudice and wrong ‘labelling’. Find out
who agrees with Tongai and who doesn't,
encouraging everyone to be honest. Then let
students look at the facts of the story and
note that Ruth’s limitations are limitations
ascribed to all girls and nothing to do with

. lher individual abilities.

|

Find out from your friends,
relatives and other mem-
" bems of your community
abiout examples of sexual
prejudice and discrimina-
tion. Make a list of these
examples and display it.

Tongai was obviously prejudiced against girls. Because of his
prejudice, he was discriminating against Ruth and Nomsa.
Why do people ( women as well as men) regard women as in-
| ferior intellectually and physically? Are they correct?
i Just because women are biclogically different from men, does
| this mean we are incapable in activities like politics, medicine,
1 . science;and so on?
Discrimination is the active display of prejudice. When preju-
diced people have the opportunity to make decisions, they are
very likely to discriminate against a person or group of pec-
. plé. How can we stop this from happening?.
" How can sexual prejudice and discrimination be removed
 from our society?
. Does our culture actually encourage sexual prejudice and dis-

I Two-way sireet ;
Benny was really good with children. His mother used fo
depend on him to take hds litie sister and brother out of
the house while she was busy and he found he loved to
\*\ _ look after them and make sure they were safe and happy.
S 2 ¥ was only when Martin moved in next door that
Berny’s life became really difficult. Don't tell me you've
got these two litle nuisances with you again, Bermy,’
Martinn would say, ‘Does your mother think you're a
. nursemaid or something?” ' :
Bermy found himself saying, ‘I know, it's such a drag.
They really get on my nerves. How on earth can we do
_ things we boys enjoy with gifl’s work to dol’ when all
along, he really loved locking after the children!

it

Berny loved looking after children but everyone thought it
was girls’ work. Think of a situation in which you want to d
something -that_is not considered usual for your sex. In
groups, role play a confrontation with either your peers or
parents, Can you think of ways to fight their prejudice?

n

- ACT IT OUT!

After reading ‘Two way
street’ the groups pre-
pare a conversation in
which there is a confron-
tation with either peers
or parents because a

young person wants to-

do something which is
considered unusual for
their sex. Encourage stu-
dents to discuss strate-
gies which they can use
to fight this kind .of
prejudice. -
FOLLOW-UP

Students * should con-
tinue to find out about
cases of sexual prejudice
and discrimination. The
lists that students make
should be displayed in
the classroom.
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BEFORE THE LESSON

Each student should
think about decisions
they have made that
day/week and trace the
steps “(if any) that they
went through to reach
that decision.

INTRODUCTION

Encourage students to
talk about the decisions
they made and the steps
they used to arrive at
them. If the decisions
were not well thought
out, encourage discus-
sion about whetheritisa
wise or unwise thing to
make decisions without
thinking about them seri-
ously.

LET'S TALK

Ask a student to read
Graham's little story ‘In
the early morning light

42

In the early moming light . ..

‘Graham, it's ime to get up now. called Mr Adams.

“Ten more minutes please, mumbled Graham. He
rolled over and closed his eyes. Various thoughts began
popping into his mind.

He thought about that day’s English essay fest, and his
argument with Sue the day before. He also thought of the
rude way he had answered his mother the previous night
when she asked him why he had come home late. He
thought to himself that getting up now would give him a
couple of minutes to Jook over the notes on essay writing.
Or, he could walk over to Sue’s house to see how thmgé
were going. He could also go into the kitchen and
straighten things out with his mother.

Graham got up, had a bath and quicidy -put on his
white T-shirt and comfortable bhue jeans. ‘Tl go over to
see Sue,’ he thought.

4 -,,ﬁ'y!:" -
=t 4
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What decisions has Graham

already made this morming?
What other things will he
need to make up his mind
about during the day?

What decisions did you
make before coming to
school this morning? Which
ones were easy?

Did you have any difficult
dedisions to make? Have
you ever had any difficult
decisions to make?

In groups, list easy and dif-
fieult decisions you have
made this week. Would you
like to change any of them?
How and why?




Class discussion: Students answer the ques-
tions that are asked. Encourage them fo
clarify their own ideas about easy and diffi-
cult décisions.

THINK ABOUT IT!

In this activity encourage students to review
the decisions they have made and think of
their reasons for making particular decisions.
They should also identify difficult decisions.
If the students feel they would like to change
any of the decisions they made, they should
discuss fully how this could be done and

give informed reasons as to why they would
like to change.

THINK ABOUT IT!

Opting for exercise

This activity develops from Unit 5 in “Think
about it’ Form 2 -Students Book. The steps
that Alice followed and the decision-making

. procedure given helps students to make in-
formed choices when they come face to face
with potentially dangerous situations.

ACT IT OUT!

Opting for exercise

One Friday after school, Mr Mawere, the Biology teacher
offered Alice a lift. Alice did not know him very well as
he didn't teach her, but she had heard about him from
some of her friends. What she had heard gave Alice good
reason not to trust him. Although many parents re-
spected him and thought him' a very good teadher, the

consider censequaences of

Fairs: Students role play
the characters involved
in ‘John’s dilemma’.
Boys and girls should be
encouraged to exchange

MAKING A DECISION
- @
define the problem

considar alternatives

each alternative

girls at the school knew that he was too interested in
young girls. So when he stopped his ear to give Alice a
lift a number of thoughts crossed hermind . . .

Should 1 take it, it's such a long walk home?

“T've heard some funmny things about Mr Mawere.
Shall I'sqy no or ask if a friend can come with te?
Wondd it be rude to just say no?

My parents wouldn't ke it
Ldor't think girls should take lifs from men.

choose bast altematives
:

consider family values and
personal values

consider cultural practices
and rel%ous bellefs

consider the impact of -
actions on other paople

make the decision and
actonit

What would the others thirk if Lot fnto his car?
Tihink I'll say no. I'd rather walk.

‘No, thanks very much, Mr Mawere, but I really do

enjoy the walk!’

Look at the decision-making
stepson the right. Did Alice
follow them? Think of a de-
dsion you have to make —
would the steps help you?

 Follon P

Find out what influences
people in your community
when they make decisions,
for example, peers; religion
and so on., List and display
the most important influ-
ences,

You are John, work eut what you should do by using the
‘steps”outline. Did you arrive at the same decision?

John's dilemma

John is about to marry Janet. They “ve known each other
for two years, and are deeply in love. They agreed not to
have sex until they are married, Now they’re about to get
married, John is worried. Janet says she’s never had sex
and John believes her. His worry is about himself.

Before they met, he had sex with several ghlfriends.
He contracted more than one sexually transmitted dis-
ease. He's afraid that he may have coniracted the HIV vi-
rus: He has nightmares about it . . He's thought of dis-
cussing the problem bt he's aﬁzud she'll reject him.

When he mentions AIDS, Janet doesn’t seem con-
cemed — it's not her problem! John thinks he should
have an HIV test buthe isnotsure.....

5

roles so that they under-
stand the feelings and
problems of members of
the opposite sex in this
predicament. If there is
enough time, one or two
pairs should perform for
the class, and the rest of
the class can discuss how
the characters handled
the situations.

FOLLOW-UP

Ask students to report
back to the cass .what
their findings were. The
lists they made should be
displayed somewhere in
the classroom for every-
one to read.

-H




BEFORE THE LESSON

Ask students to find out
how young and old peo-
ple regard pre-marital
sex, what value they
place en virginity and
young people abstaining

from sex before mar-

riage, how people view
the issue of ‘virginity’ in
boys and young men,

and how they 'them-

selves feel about sex be-
fore marriage, and so on.

INTRODUCTICON

Teacher: Some people, es-
pecially the young in our
community believe in
sex before marriage.
How do people feel
about this? What do
young people like you
think about sex before
marriage? Do you agree
with sex before marriage
or do you agree that sex
is for marriage as the bi-
ble says? -

44

JANE a 16 year old
achoolglir ...
¥you stick 1o ane

Points of view

Felix Pfende, a programme presenter with a local
radio station, interviewed some Saturday mom-
ing shoppers in Harare to find out their views
about sex and sexual relationships.

o

ITAL a 19 yaar oid UZ studant
Pre-marital sex|s okay for
people over 17, regardless of
whether they kove etich oiher,
You cary't drive o car before you
leam hew; You need fo proclise

MR NCUBE a viliage elder
In owr culture 1 is aceeplable for

us mento have pre-marital sex .
but wrong and unaceeptabla

SENZENIa racaptionist

forwomen, | could never marry
aweman whe was not avirgn,

‘There ks nothing wrong In young peoplel

MW for o Yatmariage’ or justfo broaden
thelr experience of
each other.

MRS MURAMBA a
mother of three

senagers

¥'s simple. The bible stsys you shoukd
4 “glottfy God In your body sexls
g  shicty formarriage! lockiupin

Sex bafore mamiage
Iswrong for both
young men and

frouble becyse they
heve ne monal
values and no se¥-




Points of view

Pairs: Students examine the views expressed
by the people interviewed by Felix Pfende, a
programme presenter, and reach consensus
as to whether they agree with them or not,
giving reasons.

Class: Discuss the contributions and dec1de
on what is right for them. Through this exer-

cise students will be able to analyse the dan-

gers and consequences of pre-marital sex
and be in a better position to decide whether
it is worth the risk!

THINK ABOUT IT!

Students complete the chart in their books
and compare the views about sex before
marriage that adults have and the views they
will have where their own children are
reaching adolescence.

This exercise will help them appreciate of
the stance taken by most parents in relation
to pre-marital sex.

LET'S TALK

Class: Important message: Pre-marital sex is
both undesirable and risky. Students analyse
their own attitudes to-

Look at the chart below. Copy and complete it by mdmatmg

with atick(¥) whether you think that each of the seven views

was most cammon in (a) your g:andpazents‘ day and, ()

_ your parents’ day. Also indicate which view is most common

today among the youth and which view you think will be the

most common when your children are teenagers. The names

- on the side of the chart indicate the seven views we heard

about from Kudz's interviews. What evidence will youuse to
suppott your answers?

wards pre-marital sex,
especially in view of the
HIV/AIDS  pandemic.
They also analyse their
-feelings in relation to the
different views that their
own children might have
to sex and how they will
try to communicate their

Grandparents Parants

Youth today

own views and wvalues

Your own children

JANE

ITAl

MR NCUBE
SENZENI
NETSAI
BRIAN

MAS MURAMEA

about sex to their chil-
dren before they reach

puberty.

FOLLOW-UP

The two groups for the
debate should include
both boys and girls. En-

Do you think Jike the youth of today? Why or why not?
Which of the views given by those interviewed do you agree
with? Why? -

Why do views about sex seem to change from one generation
to thenext? Are these changes good for our society?

Will the HIV/AIDS pandenie change how people feel about
sex? How and why?

How will you feel if your children’s views about sex are dif-
ferent from yours? -

How will youmake sure they know your own views and val-
ues about sex before they become young adubts?

Debate: Sexual intercourse
should be kept. for mar-

riage

-Divide the class in two
and decide which group
will debate for and which

courage students to give
well-reasored arguments
supported by facts or ex-
amples. Discourage them
from making generalisa-
tions which they cannot
support or from repeat-
ing the views of other
people. They must say

will debate against the

topic. Vote at the end, let- what - they themselves
ting everyone vote which- think!

ever way they like,

b




Worries!

BEFORE THE LESSON

Students think about
young unmarried cou-
ples they know who got
into trouble after indulg-
ing in- pre-marital sex
and prepare to talk about
them in class.

INTRODUCTION

Teacher: Do you think
young people like you
ever consider the - risks
involved in pre-marital
sex before they begin
lhzzwin‘,cgr sex? If the answer
is ‘no’, why don't they
think of these risks be-
fore they get themselves
into trouble? If the an-
swer is ‘yes” why then do
young people continue
to indulge in pre-marital
sex?

12 Worries!

Gift and Nomsa's story

For six months Gift has had a girlfriend, Nomsa. A. week ago
they had sexual intercourse for the first time. Afterwards, they
both had a Jot of wotries which they were afraid to discuss.
They both know that there are a lot of risks attached to having
sexual intercourse, They worried about these risks before but
now, after having sex, they are even more worried!

GIFT'S WORRIES Trmight get on

STD like syphilis

1 might get
PREGNANT... Then |
would really be In

Nomsa might get

PREGNANT... that weuld
cause sericus problems
for both of us.

If | use a condom, Nomsa
might think | have other giffriends. She
might lose her trustin me, Anyway,
the condom s not 160% safe.
it might break or have a
smallholein .

Pl

I might get an STD like
syphilis or even HIV.

NOMSAS WORRIES

Gift might lose respect for
me and think I'm a ‘loose’
airl. 1wl be s¢ hor,

Gift might just
be using me and not really
care for me. He might even
tell his friends what we've
done.




THINK ABOUT [T! -

Students discuss the situations and evaluate C
the risk that is involved in each situation in o
Students read Gift and Nomsa's story and orde; to decide whether it is worthwhile to i
then consider the worries that each has. take it or not.
In their groups they analyse risks associated _ ' : iy
with sexual intercourse before marriage. _

They also highlight the differences in the = : o
risks between young men and young

LET'S TALK
Gift and Nomsd's story

WOmen.

§ Lors talk
about?

ones already mentioned?
Think abaut it!

sk is worth taking.

Robert is engaged o Susan,
Even though he would Jike to
have sex with Suson, she

. Teels they should wait until
they're marrled as her religion
is against sex before
marriage. Robert, on the other
hond, feels that he should
look for easual sex elsewhere
while he is waiting,

Is Robert wise to do this? What
are some of the risks associated
with casug] sex?

Gift has thought of three risks involved in having sex which
are worrying him. Which worry is the most serious? Which is
setious but ot as harmful? Why?

What other risks and worries are there which Gift didn't think

Nomsa thought of four risks. Compare her list to Gif¢'s. What
- =" are the differences? Why are there differences?
What other risks might Nomsa worry about, apart from the

All of us try fo avoid risks which might get us into trotble. In
groups; look at the situations below anddecide whether the

Shingi and Tofadzwa have
known each other for some
fime, They both think they love
each other and will get

rmarried when they complete

their education. They feel that
having o sexual relationship
will help them to understand
each other betfer, prove that
they are good sexual
periners, and strengthen their
love. They agree that they
should begin 1o have sex
whenever they have the
opportunity,

What do you think of the
reasons Shingi and Tafadzmon
guve for having sex and what

risks are they taking?

In our society it still seems
that ‘it's always the girl
that suffers’ in cases of sex
before marriage, k5 this
right? What can be done to
teach people that boys and
girls should take equal 1e-
sporsbifity for what hap-
Péns in a refationship?
Discuss this and make a
list of the strategies we
can use to educate our
communities,

W ROBERT & SUSAN Ty SHING! & TAFADZWA Winm DANAI & SANELE W

Danai and Sanele met a few

‘weeks ago and since then they

have been seeing each other a
lot. Danal is very “rendy and
she Is not afrald of having sex
with Sanele. She feels that os
leng os she is"over 16, there
wil be no problems gefting
contraceptives. She decdes
that fhe next time she meets
Sanele she will lead him into
having sex.

Do you think Danai’s decision
15 wise? Are there risks
attached to contraceptives such
a5 the condom? What do you
think of er attitude to sex?

2.

FOLLOW-UP

The questions are an out-
of-class activity.  Stu-
dents should be encour-
aged to discuss - these
questions with a number

of their peers. The dass, -

however, should come
up with strategies which
can be used to educate
the commumity. These
should be - displayed
somewhere in the class-
room for everyone to
read.
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3 Luck? No such thing!

BEFORE THE LESSON

Ask ‘students to think
about occasions when
they did something they
knew was wrong be-
cause they felt that noth-
ing would happen.

INTRODUCTION

Teacher: Have you ever
done anything you be-
lieved was wrong but
you felt luck was on your
side so nothing could go
wrong?  What hap-
pened? How did you feel
if something did go
wrong?

Juliet and
Washington’s luck
runs out ..

WHAT'S THE ANSWER?

Students read the story
of Juliet and Washington
and then in their groups
answer the questions.
Each group should then
report back to the class.

48

" Washington and

13 Luck? No such thing!

Juliet & Washington'’s luck runs out

Juliet and Washington, second-
ary scheol students, have been
in love for over a year. Six
months ago they had sexual in-
tercourse for the first time.
Julict had just had her men-
strual period so they felt there
was not much danger of her
getting pregnant. Three weeks
later Julict had her period. She
had been a bit worried but they
) had been lucky after all.
She looked for Washington at break time to tell him
the news. Now they thought they knew what fo do each
time: have sex a day or twb after Juliet's period and then
stop. She wouldn't get pregnant if they stuck to this, Af-
ter all, what they were doing was supported by their Bi-
ology textbook. The danger period was usually 10 to 14
days after menstruation not a day or two after. For the
next three months the two lovers had sex, each time soon
after Juliet's period. ‘I can’t get pregnant,’ Juliet boasted
to her dlose friend Rachel, ‘Washington and I are very
lucky. We've had sex several times without anything

Tean't get preguani.

are lucky, We've hai
sex several fimes

pening.

Last week, Juliet realized that her period was two
weeks late. She hadn't thought about it before because of
the mid-year exams. It seens likely that she’s pregnant as
she'snever missed a period before ... .

Lo ik

In your groups, help Juliet and Washington answer the, ques-
tions they are asking in the next two columns, then report
back to the class.

i

JULET'S QUESTIONS

How would | have .o
got pregnant? We

anlyhod sex |y, dldv.we take
immediately fter su:h arisk? We

my period. both knew we
\ e ware still oo
young to hove a

Why did we have
so much confidence?
Why did we persuade
ourselves that ‘luck
was on our side?
What kind of faolish
confidence wasthis? |

Should'we have been
fiaving sex ot all at our
age? Why didn'twethink |
of what had happened to | :
seme of our fiends and [
relatives who got inte
trouble becouse they

were having sex?

s e s, i -




If students feel like discussing issues which
arise from the report-backs, give them time
for this.

Important concept to be understood: Rela-

tionship between luck, false information and

false confidence.
LET'S TALK

Groups: Students read the stories and use the
questions in their discussions.

REPEATED RISK: A DANGEROUS GAME

marked with X and 3 marked with an O. A
bag to put them in for each group.
Chart on the chalkboard:

, 123456

Group 1

Group 2

Group 3
This game is about the risks of pregnancy.
The main ‘message’ is that the more often
you take a risk, the more likely you are to
lose. Emphasise that “luck’ changés without
warning: It’s no basis for avoiding risks.

Groups of four players each.
Material : 6 same-size pieces of paper, three

(Discuss

WASHINGTON'S

Read the brief stories below and falk about them in your

groups. Think about the following questions:

* What is the person confident about?

* What is this confidence based on?

* Is the person sensible to feel confident, or is it false confi-
dence? Why?

* What are the wrong ideas that some of the young peaple
have? :

TR 4 ERCY S

My paretits are very sfrict and fhey never allow me fo go eut at

bag, Shake them. Your teacher will draw a chart on the board
and tell you how fo continue. )

3

: conception and contraception
briefly, if students want you to).

" Instructions

1

2

Each group takes one
paper out of their hat.
If a group gets an O
paper  —Theywere
lucky this time. She
didn’t conceive.

K a group gets an X
paper — they took a

QUESTIONS A risk and lost. She is
night with my friends. They don't know that | have a spare key ' :
Could The Biology When they're asleep 1 sneak out but | always return before pregnant Mark an X
book have llegz it | Moming. They neverfind out. ‘ ‘ agains t them
sald the danger IR DA\ |D R T 4 'I'_he b k
'])g':c’d] ;vgs "szg"" I'm studying hard for my ‘O'levels and | feel sure 'l pass. I passed papers go bac
: ° o QYS aHer | 7 )¢ well and Ive been top of my class ever since. I've dlways into the hat.
menstrugtion. taken sludies seriously — during the helidays | spend some fime :
Whyddwethink |- revising the ferm's work. 5 Evenafter an X paper,
we were lucky? How |+ I ————— O i
- could we ever think 9 v ! wi oot 1:"‘:;[\" be | cho groups continue to.
that iuck had anythin : m. sure | will never e HIY virus because | choose my .
to do with whg?weg girtfriends carefully. T only go out with smart, educated, cléan- P laY‘ Do 6 draws.
were doing? looking girls who have good jobs. Also, [ never have more than 6 After all 6 draws ex-
one girifriend at the same time. . . ’
What made us R——— AR TY E————— amine the results and
TthThui being Even though | haven't had much ime fo practise driving, I'm sure | discuss - the Jmphca-
”Cky'b;"‘f’ IM-pass my driver's test next week. After all, | got my; provisional tions:
gg?usio:; the first fime even though t didn't spend much fime on if. Alsc, my ons:
woddensue | SN UL o e v st new carfo the fest, wich Are some  groups
we : 2
remained locky2 luckier than others?
P em— ﬂm Does a group’s luck
WOl 0
start having sex n AR A change  frequently?
3 the first place? We Repeat k: A Dangerous Game Do tudents T e
4 knew we were foo 1Cf)rgamseyour.'selv&s.mlog:foupsoffivep]ayersea.c[‘n. S ents think
young yet my ou need: 6 small pleces paper all the same size and shape . CH
friends al seid they and a box or  bag for each group . _ Juliet and ‘Washmg
© didin How ta start: Mark 3 pieces of paper with O. Mark the other 3 | ton were wise to take
Pieces with X. Fold them in halfand put them into yourbox ar -

repeated risks?
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4 Sugar’s sweet!

BEFORE THE LESSON

Students should think
about incidents concern-
ing sugar daddies or
mummies that they have
heard. The students
should think about why
young people like them-
selves associate with
such people and what, if
anything, can be done to
prevent young people
from being led astray by
these misguided adults.

INTRODUCTION

Encourage some of the
students to talk about in-
cidents concerning sugar
daddies or mummies
that they have heard.
Students should try to
come up with reasons
why young people like
them associate with such
people. Establish a defi-
nition of a sugar daddy
or mummy before you
confinue. Make sure stu-
dents realise that a sugar

50

Hap into my car and I'll take
‘you out ta funch at a very
expensive fotel,

Compare these two pic-
tures. What do you think is
happening in each one?

Do you know many. girls
who have experienced the
same problem as the cne
shown in the top picture? |
Do many boys have experi-
ences like that in the bottom
picture?

Are the two sitnations
shown quite realistic?

How often and why does
this sort of situation occur?
How do you feel about the
two adults in the pictures?
What about the two young
people?

How c¢an young people
avoid being misled by
adults in this way?

What can we do to prevent
such problems occurring?

There’s g lot]
could teach o
young man like
you,




daddy is not always the unattractive, old,
overweight man in a car — he could be an at-
. tractive young man of thirty or so but he still
should not be chasing schoolgirls! Also, a
sugar mummy is not always over forty and
overweight!
Teacher: Let's talk about some stories you
have heard about young people like your-
selves having relationships with sugar dad-

dies or mummies.

LET'S TALK

Groups: Students answer the questions after
studying the two pictures. Then they report
back their answers to the rest of the class.
Give enough time for a discussion of some of
the issues which will have arisen in the
group work. '

ACT IT QUT!

* Groups: In their groups students prepare the-
role plays. Each group selects only one of
the two situations. At least one presentation
of each situation should be role-played in

- front of the whole class.

Students comment on
the role plays and the de-
disions taken by Miriam

The pichwes at the beginning of this unit show two typical
situations, but things are not always so clear. Look at the fol-
lowing situations and do a role play for the class. Talk about
what sort of character you thought each person was.

Homework?
Mr Roberts is the new Science teacher. e has just gradu-

ated from college and, since he was always extra bright
forhis years, he is only 20 years old!

Miriam is an 18 year old girl in Mr Robert's ‘O’ level
class. He has already asked her out to the Iocal disco. She

would like to go on a picnic this weekend.
Act out thejr conversation, Does Miriam decide to go?

couldn’t make it that time but now he has asked if she,

and Anthony.

FOLLOW-UP

Students should infer-
view both young and old
in this activity. Their lists
should be divided into
two —sodial reasons and
economic reasons. The

Annie's antics "

thinks of her as an aunt but she is really very young at
heart, When she comes to stay, she always tatks to
Anthony and his brothér instead of spending all the time
withhispamnt&-AnnieoHemtotakeAnthmyouttqa
night dub.

Anthony is only 16 although he is rather big and al-
ready-has a beard. Last time she was staying, she said,
‘Flease don’t call me Auntie— 'm not that old, am I? Just
callme Anndg, like everyane else does.”

Annie and Anthony are at the nightdub and Annie is
showing Anthony the latest ‘slow dance’, He is begin-
ning to feel uncomfortable . ... .

Actout their conversation, How does.Anthony cope with this
awkward situation?

Anthony’s mother has a friend called Arme. Anthony m

lists should be displayed
In the classroom for eve-
ryone to read.

Interview people in your
community to find out why
young people go for older
men ot women. Make a list
of these reasons and dis-
play it.
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BEFORE THE LESSON

Students think about a
peer group that they are
part of or have been part
of at some stage. They

_. .- analyse -why they are

part of these peer groups
and the kind of activities,
good or bad, that they in-
fluence each other to do.

INTRODUCTION

Students talk about dif-
ferent kinds of peer
groups they belong to or
used to belong to. Ask
them to try and link
some of their behaviour
to the influence of the
Ppeer group.

Teacher: Today we want
to take a close look at
peer groups and how
they can influence the
way we think and be-
have.

52

5 Me and my ‘gang’

15 Me and my gang

The ‘in-crowd’

A group of 15 year old boys were gathered in the boy’s
tollet block at school. One of them, Vusi, was drinking
beer from a bottle. A the boys in the group had tried
beer before, They called themselves the ‘in-crowd'. Then
in walked James. His parents didn't drink and he had
been taught that: Tt’s not good for you', His friends asked
him ifhe’d like a sip.

‘It's fun,’ Vusi claimed. James shook his head and said
he didn't want to.

‘Oh, come on James,” the others said. “You’ll like it.
You'l feel out of this warld, What's your problem? Are
you chicken?” That struck home and James gave in. He
took a stp and choked. But he still took another,

‘How was if?” asked one of the boys. James pulled a
face.

‘T'm sure you'll like it more next time.” Vusi said.

s

Thiﬂk nbnlﬂ I.f!

|

That hair But mother,
s ops styla looks ) % ollmy friends
Jamnes' friends WETE IO B il Musi. SR hove hair
persuasive than his parents! i You cantga OB styles like
Why did James give into his out looking this.? have to
&ie:irds !nd d%:imsome like that. do my hair
beer? this way.

Why was the pressure from

his friends greater than the s =

example from his parents? 2 PETER e
’ X . . Pefer cant . You're righit

What kinds of things did Tomu i dan't

beinour

James” friends say to try to : care how
persuade him fo have a [ p%mw good he is in
drink? he comzv ) dqsst 'Ifdo?"l
. want him In

from an f > ‘ our group

odd family. elther




LET'S TALK

Class: Students read the story about the ‘in-
crowd” and then discuss the questions. Lead
students to stress the ‘power” of peer pres-
sure.  Why do young people allow them-
selves to be ‘forced’ into behaviour they
know is not acceptable?

THINK ABOUT T!

Groups: Students study the pictures then talk
about them in their group. - Encourage stu-
dents to analyse why they need to be part of
a peer group. Groups report back to the rest
of the class and, if there is time, discuss is-
sues that arise.

___g—#—'———___._________ﬁj

Self-assessment

' This activity highlights the strong influence :.:
of a peer group. Students can put a chart in N

. 17 g 1"

their books and fill it in, i!

i,

¥ it

!

FOLLOW-UP i

o i

. Follow P Students observe various il

—_—_-_—_. N

Talk about the Pictures at the bottom of these two pages: Self-assessment:  Write peer ar ouP s at SChQO_l or . ,H ]

2 Mausi and her mother Why does Musi want o do herhairthe  down the three headings in the community and H.“'
way her friends do theirs? Why is itso important for feenag- from the Peer Group Ae-

list some of their activi- i i
ties — good or bad. ]

ers 10 Jook or behave the way their friends do?

2 Peter and Tatmu: Peter is not wanted in the group by some of
its members. Does this happen often? Wiy? Why are some
] young people rejected by their peers?

3 Elly's gang: Groups quite often have Jeaders, Hlly is a mem-
ber of her group because she s attractive and also capiain of
the athletics team. Why are peaple usually elected as leaders?
4 Encouragement for John: John bBegan to play exiremely well
when. his group began to shoug for him. Why?

5 Itai's isolation: Sometimes young pecple can't join groups

tivity Table below and
then 5 activities for each
heading. Be honestt
What did you discover?

PEER GROUP
ACTIVITY TABLE

Activities ! like doing with my
fiends

Activities | de with my fiends
but don't fike.

Activities | do with my friands
but know that they are wrong.

Ellyis so |4 ENCOUi}g(E'i‘MENT FOR )

wih
1thought affractive and i
Clare was she’s also the Came on iy
the leader capiain of the Johni Come i
of Nomsa's school on! ‘Soor;; {ust ‘ Al
ong. But othletics once. You N o o
ol feam, That's condoft.  Didyouseethat | i ¥ !
why she is Comeonlll  S€ore? John really | 21l
the leader statted playing | ¢ ilif
: well when we i

began to shout |.:
for him,

Yyou sitting
there all
alone lrai?
Why don‘t

| cant
MrDube, If |
try tojoin
Dani's group
they'l chase
meawoyor |
fqugh gt me, |-
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Your culture and you

BEFORE THE LESSON

Students can interview
adults about the behav-
iour of young people to-
day, especially in boy/

.- girl relationships. What

do the adults think
about this behaviour?
Did they behave differ-
ently when they were
teenagers? If so, how?

INTRODUCTION

Students report their
findings to the rest of the
class.

What's culture?

The activity helps stu-
dents to be aware of the
dynamic nature of cul-
ture. It never stands still.
It changes as people,
ideas and ways of doing

things change.

16 Your culture and you

3

What's culture?

Every sociefy has it's own culture. Your culture is your

way of life — the ideds, beliefs, customs, values, laws and

ways of doing things in a society. It provides the rules by
" which we live.

Culture also changes. The way owr grandparents or even
our parents lived is not the same as the way we live now.
Which things in the box were a way of life in Zimbabwe fifty
years ago and which are a way of life now?

+ *
Gofng todiscos Mevting a boyfriend/
L girlfriend only in the
Single ;mr.;‘nt  families presence of 'i'ommm else
Young people talking freely Waomen giving men orders
to members of the opposite at work
sex L2
L] Having your whole family fo
Having @ husband or wife support you in Hmes of
chosen for you trouble
Can you think of other examples?

Lol

What cultural rules used to govemn boy/gir] relationships in
the past? What cultural rules govem boy/ girl relationships in
your community today?

Have there been any changes? If there are any changes, are
they good or bad? Why? )

Culture is also the result of religious beliefs. What religious
teaching do you know about boy/girl relationships? Do you
know any passages from the Bible which give us some ideas
about boy/ girl relationships?




LET'S TALK The game of life

Class: Students debate the questions asked . . | . |
. In this activity students are able to assess life

and see if they agree on whether some of the for young people 50 years ago and life for

]i??lngEes ’:)hatahave ]’ia;en P I?:Ceuﬁ-i gog:l foi them today and what strategies they can
- ncourage well thought-out reasons fo come up with in order to protect themselves

their answers, . .
from STDs, HIV and AIDS, This activity
should be given at least 15 minutes,

i,
|I‘
h
i i\
. L,

— LET'S TALK i

, il
11;11: game of e m Class: Students react to e
e chatacters; ' . i
A father of a teenage girl and two boys, a mother of two teen- Wl"i‘:h of the presentations the IOIE-PIB.Y in the game w
2ge children, a teenage boy, a teenage girl, & pastor, a social il you agres ity an by discussing their obser- !
worker, a docior. they all right? Or are they . L]
The seane allwrong? vations. They come up i
Large numbers of young people between the agesof idand  What would your own with their own recom- L]

M are suffering from STDs and maty are actually dying from Ppresentation on thiese issyes . : B !
| ams ; vere ber. mendations and display ‘i|‘|
Jis = Your community has selected you to be the Emergency Com- t would you recom- ek 3 |
itiee to st s problem, mend having listened to the the list in the dlassroom. il
Youhavea]sobeenaskedbodiscusslifeSDyears yand see  COMumitiee’s views? i
what young people canleamn from the past. e FOLLOW'UP ';\|‘

You have been asked tomake recommendations for a plan of w r . . . i
action to protect young people, irapne . The list of behaviour in it
The action ‘

. : N 1 3 nshi "
Each of you, in tum, must Ppresent reasons to explain why so L':: mglab;:mw.m: mﬁ’ bOY/glﬂ I?laho ps to- i
any young people are suffering from STDs and AIDS. Fach £ rhip y daY which students

aze ing fre 1 which you want to discouy- . 3
peapl o ghlight tings s Pt i yong e e might want to discour- 1
peop om —either to avold or emulate! pesple into trodble, hould be placed i i
: age s 2 plac n ) |H|
- the classroom for every- I
one to read. i




/ Bad company

It
;
]
!
I

BEFORE THE LESSON

Students collect newspa-
per or magazine arficles
and reports about teen-
agers in trouble.

INTRODUCTION

Have any of you ever
been tempted to do
something bad or illegal
because you wanted to
own something or be-
cause you just wanted to
be part of a gang? Have
you known anyone else
who has fallen into this
trap?

17 Bad company

Agnes, the ‘run-away’

Agnes came to the attention of social welfare officers in
Masvingo when her parents reported her to the police as
a ‘runaway’. She had run away twice before but her par-
ents had been too embarrassed to report it.

The first time, she went to a house some of her friends

.were renting. They left school the year before and had be-

come prostitutes. They had been eamning a lLiving this
way for nearly a year. Agnes retumed home two days
later.

The second time she hitch-hiked to Gweru with some
of these girls and an older boy who was interested in her.
This boy worked with the girls and he said that Agnes
would be welcome to join them. He kept telling her what
awonderful life they allhad and that Agnes was wasting
her time at school. “You ¢an make a lot of money and buy
beautiful dothes by deing very little,’ he told her. But
Iater one of the friends whispered to her that she was des-
perate to go home if shé thought her parents would have
her back and she suggested that Agnes stay at home,
even if she was unhappy. ‘Anything would be better than
what we've done,’ she said with such anguish.

A week later Agnes returned home. Her parents
didn't know what to do. The sodial welfare officers found
cut she was very unhappy at home. Her family was
franght with pointless, often violent, arguments.

Agnes explained why she ran away: ‘My friends seem
to be very happy and they have all the things they need
— food, beautiful clothes and a ‘nice’ time, They like me
very much and know I am very unhappy at home. All
they are trying to do is persuade me to come and live
with them and be as happy as they are. At home I just
couldn't take it any more — all that quarrelling and
fighting. Nobody really cares about me anyway.’

3B

What dangers was Agnes
exposed to because of her
friends?

Why was Agnes so keen to
follow her friends’ advice?
Why didn't she go to her
parents for advice?

Ik influence from friends
greater than parents’ influ-
ence?

Why did Agnes go back
home each time she ran
away?

Why was one of Agnes’
friends so unhappy even
though she had such an
easy life (according to the
others)?

What are the problems that
might arise because of pros-
titution?

How do you think the
young man worked with
the girls who were prosti-
tutes?

What advice would you
give the young girl who re-
grets her decision to leave
home? g




Agnes, the run-away

LET'S TALK

Encourage students to accept that ‘two
wrongs don't make a right’ — the unhappy
home does not justify Agnes getting into
prostitution. Solicit that many young people
get into protitution without even realising it
— accepting gifts can gradually tum into
prostitution and then the young person feels
it is too late to get out of it. Talk about what
Agnes should do — ask students to say what
they would do if they were Agnes.

Ronny and the gang
THINK ABOUT (T!

This is an extreme example of peer pressure
leading to big froubie. Encourage a positive
discussion about Ronny’s options now that
he is in trouble. Encourage students to talk
about good influences which peers can have
— giving encouragement, working on prob-
lems together, seeing you through unhappy
times, and so on.

Ronny and the gang

At 15 Ronnybecameamemberofagangca]ledﬂle
‘Bafana Gang’. For menths the gang terrorised young
people in the area but no ane had the courage to report
them. What exactly was happ ening?

One Saturday night, Ronny and his friends hurled
bricks from the roof of a grocery shop, striking a 14 year
oldboypnﬂlehaadandldﬂjnghim.

Whern the gang was finally arrested by the police,

lieved that their a son was a well-behaved, disciplined
boy who would never hurt a fly.

The police tock Ronny away from the other meibers
of his gang and asked him why he had done what he did,
He answered that he wanted tobelike the other boys.

‘Talways had a funny feeling inside me. You know
what the gang is doing is wreng, but you go along with jt
-+ I thought they would think Twas a “sissy” and throw
me out, 50 Tjust went along with them.’

 Followop ]

Using a questionnaire find out from boys and girls of your age
In your community who has got into trouble becatse of peer
pressure. Find out details from some of them, tvo. Make sure
they are telling the truth! Below is the kind of table you can use
after the questionnaire has been answered.

Rormy’s parents were shocked. They had had no idea Think abaut it! :
about the kind of company Ronny was keeping. They be-

Ronny says he wanted to be
like the other boys in the
gang. Why do young peo-
ple want to be ‘like the oth-
ers'? Even' though Ronny
knew deep inside that he
was wrong, he gave in to his
friends’ ideas — ‘peer pres-
sure’. Have you ever felt
pressure like this? What did
youdo?

Think of someone you
know or have heard about
who gave in to peer pres-
sure and talk about what
happened.

Peer pressure is not always
bad. What aze some of the
good things which ‘good’
peer pressure has heiped
youdo or learn?

Let's find out

What dangers do we en-
counter due to peer pres-
sure? How can we avoid
these dangers?

Present your ideas to the
dass. Talk about your sug-
gestions. Do you all agree?

3

LET'S FIND QUT

Using the newspaper or
magazine articles they
collected, students can
list some of the problem
situations young people
can get into and suggest
ways they could be
avoided.

FOLLOW-UP

If students carry out the
survey, give them time to
report back on their find-
ings.
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8 Drostic measures

BEFORE THE LESSON

Students collect informa-
tion from newspapers,
magazines, pamphlets
from dinics and hospi-
tals or- gather informa-
fion from teachers, the
police, nurses and doc-
tors, and ministers of re-
ligion, on teenage preg-
nancies and abortion.

Student volunteers can

then prepare to talk in
class about the informa-
tion they have gathered.

INTRODUCTION

Draw students’ attention
to the note which defines
the legal situation on
rape.

LET'S TALK

Volunteers present the
talks they have prepared
on teenage pregnancies
and abortion. The rest of
the class ask questions or
comment.
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1 8 Drastic measures?

TEENAGE

PREGNANCIES

_ONTHE

NO ‘O’ LEVELS!
| FOR PREGNANT
| 'GIRLS — HEAD

blame, says
_ ‘

llegal abortions:
a major danger

BABY-DUMPING
WHY DOESIT
HAPPEN?

 IMPORTANT NOTE

Abortion s illegal i this
couniry. You can only have an
abortion legally under very
specific circumstances  with
the approval of of least three
medical  speciolists.  This
would normally be in the case
of a person who has been
taped o if the mother's life is
Indanger.

What are the implications of
having an abortienllegally? An
ilegal abortion can result in
infertilty or even death and the
psychological  effects  of
depression fear and guilt could
be withyou forever,

40

Many people consider teenage pregnancy as a disaster. Why
is this 50? Teenage pregnancies are increasing every year.
Why do you think this is happening in this country?

Facing the facis

In groups quickly brainstorm the consequences of teenage
pregnancy for the following people. Give one consequence for
each.

» the teenage girl * the baby who will be born
* the feenage boy » the families of the teenagers
Report back to the class.
Making o choice

In groups, write the followng on a piece of paper and each fill
itin:

) GIRL! BOY
In the event of me/my girfriend faling pregnant, | would
choose to / | would encourage herto. . .
a have the baby ' ¢ get married
b have an abortion d have the baby adopted
1 would do this because . ..

Choose the option you prefer and say why. Then tick whether
you are a boy or a girl. Do this privately, and don‘t write your
name on the paper if youdon't want to.

Collect the pieces of paper and group the replies into sex
and option chosen then report back to the rest of the class.

Discuss the choices and the reasons given. Find out if boys
and girls gave the same options for the same reasons. If there
are differences, discuss why.




T T TR TR AT EST .

Facing the facts

Groups: Students quickly brainstorm the con-
sequences of teenage pregnancy for various
people. Groups report back the results of
their brainstorm to the class,

Making a choice

Groups: Students write down and complete
the statements in the activity. They can do
this privately. Someone in each group col-
lects the pieces of paper and groups the re-
plies info sex and options chosen.

THINK ABOUT IT!

Groups report back the options chosen and
reasons given according to sex and option.
They then discuss the options and the rea-
sons given. If there are differences between
boys and girls in the options chosen and the
reasons.given let the class discuss why.

Abortion — A Questionnaire

" The main reason behind this activity is to

make the students assess their own attitudes
to abortion and think of reasons they feel the
way they do.

“

_ ABORTION — A QUESTIONNAIRE .

to think, Tick the appropriate column to the right of the statement,

The questionnaire below will help you understand your own atfitude to abortion better. Read
gach statement carefully and decide whether you think it's true, false or you don’t know what

AGREE

Discuss each statement
with the whole class after
students have done the
questionnaire in order to
correct any misconcep-
tions that some students

DISAGREE NOT SURE

@ 1 dont think teenagers make goed parents.

might have.

@ Abartion will leave a girl with guilly fedings.

HELPLINE ..

It is wrong for feenager boys to persuade
their pregnant girffriends to kave an abortien.

Students do some re-
search fo find out what

If a girl fools around and gats pregnant, it's her fault,

organisations offer help

At my age, | wonder if ! could enjoy spending much time
with a baby ar a child,

to people who are ‘in

My religion is against abortion,

trouble’ with an un-

@ My parents ara against abortion.

wanted pregnancy. This
information is put up on

( 8 ) | don't know the physical risks of tsenage pregnancy.

the board or turned into

Ahortion can lead to the death of the mother orto infertility.

a poster. Make sure stu-

Abortion Is ane way Jor me to finish my aducation,

dents understand the

If & gir! has haen raped she should have an abortion.

dangers of illegal abor-

tions (both physical and

@ Abortion does not give the unbom baby a chance.

Abortion is murder.

emotional) through the

The father and mother of the baby whe is dumped should he .
punished equally.

discussions in this unit.

If somaone wants an abortior she should be abls to
get it legally.

A prostitute is entitled 1o an abortion.

turn into a ‘blessing’ when everyone makes clear, rational decisians!

What help is available in your area for peopl-e who find themselves ‘in trouble’, A ‘disaster can

4i
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9 Extreme violation

BEFORE THE LESSON

Students ask people
about the circumstances
which lead to young
people or children being
sexually abused or
raped. They talk to par-
ents or guardians, peers,
the police, medical per-
sonnel, etc.

INTRODUCTION

Discuss the students’
findings from the inter-
views. Make sure the dis-
cussion is frank and seri-
ous and don't allow it to
be taken lighly.

ACT IT OUT!

Groups: Students in each
group choose a pair to
role-play the characters
in one of the situations. It
is important that stu-
dents change roles and
play the part of the possi-
ble abuser or rapist, in
order to understand the
motives and strategies of

&0

Q Exireme violation

it vt

Lol

Reporis of young people being raped or sexually abused are  Now discuss each situation
increasing. Many more cases go unreported. Lookatthe four — and the group’s solution.
examples of potertially dangerous situations for young peo- Do you agree with the solu-
ple like you. Divide into your groups and role play one of  ‘tion given?

them, A way or ways of coping with the sitvation should be  What alternative solutions

included in the role play.
L ?
C ’

A% )
4 4

N

can you give?

ERRNER A STRANGER SENERNMIRESASONIENRN A BROTHER-IN-LAW MESEmR

A stranger knocks on your door saving he Is
hungry and is in need of help, You are alone at
home.

_ YOUR FATHER'S FRIEND

You are walking home from school and it
begins to raln. Your father's workmate sees you
and stops his car to offer you alift home.

42

You are at your married sister's house, Her
husband, your brother-in-law is having a bath,
He shouts that he hds forgotten the soap and
asks you to bring i to him.

A TEACHER WlSEEsEnTae

You are doing very badly in Geography. Your
uhmorried teacher offers to give you extra lessons
in his house In the afternoons after school,




various characters depicted. Leave time for
four pairs to present each of the role-plays to
the rest of a class.

LET'S TALK

Students discuss each situation after it has
been role-played and the group’s solution to
the potentially dangerous situation. They
decide whether they agree with the solution
and also come up with alternative solutions.

Fact and fiction

Students study the myths and discuss why
they are myths. The facts and realities about

each myth they give should be based on their

knowledge. You might have to help stu-
dents more in this exercise as some of the
students might have been brought up to be-
lieve that these myths are actually FACTS.
Ensure that students understand what myths
are.

Fact and fiction

Below are some myths about sexual abuse and ape. In your
groups discuss each myth and say what facts and realities
about each myth are. The first one has been filled in for you as

THINK ABOUT ITi

Students discuss other
myths that they have
beard and say whether
they accept them or not.

an example:
They should say what
Facts the facts and realities are
] :nﬁ?b;gmmr::‘;ﬁ;l:nd about each myth.
orihotirselmintariboed FOLLOW-UP
o Students come up with a

list of suggested guide-
lines for a young person
who has been sexually
abused or raped. Check
the guidelines before
they are displayed in the
classroom.

What other myths have you heard about List 10 guidelines for a young person who has

sexual abuse and rape? Do you accept them? been sexually abused or'raped, starting like li
What do you think are the facts and realities this: Y ped, ¢ i

?
about them? 1 Tell 2 trusted adult as soon as possible,

ao| _ ”
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How can | help?

BEFORE THE LESSON

Students ask people
about their feelings and
attitudes towards people
with HIV and AIDS and
also find out the reasons
for these feelings and at-
titudes. They make a list
of the main fears and
worries that the people

they interview have.
INTRODUCTION
Students discuss the
findings from their inter-

views with people in the
community. Contribu-
tions of the main fears
and worries most people
have should be listed on
the board.

62

Nobody will sit next ta Annain
class because she Is HIV
positive.

Your brother tells you that his
wife hos AIDS and asks you
during the holidays to corne
ond help you lock after her.
He says there Is so much
washing 1o do os she often
has to change her bed linen
and clothes,

by
OTHER Kl

Your elder brother is very sick,
He has AIDS. He vomits o lof,
has bed sores and is so ill that
he cannct get to the tollet,
Your mother Is depending on
you to help. There is no-ong
else.

Re 55

You have an aunt whose
husband is having an affair
with o woeman in the
neighbouthood whom  you
know to be HIV positive.

Lock at the case studies on
the left.

¥ you were asked by your
teacher to sit next to Anna,
what would your reacton
be?

How would you, personally
feel about each of the situa-
tions?

If you have fears and preju-
dices, where did they come
from? .

What suggestions, support
or advice would you give if
you were asked?

What reporting in the news-
Ppaper, on radio and on tel-
evision encourages people
to develop negative atti-
tudes towards people with
HIV and ATDS?

How do [ feel?

It is important that you as-
5685 your own attitudes and
feelngs towards people with
HIV and AIDS and find out
whether these attitudes and
feelings are reasonable or
not,




LET'S TALK ment in the questionnaire is discussed and

Group: Students study the cases A-D and  cotrectinformation supplied.
then reportback o the rest of the dlass. Am- ~ IMPORTANT: The teac_her shogld prepare
ple time should be given for class discussion ~ Peforehand the correct information on HIV

of the issues which are highlighted during and AIDS and modes of transmission in case

the report back. some students slc_mow a lack of adequate
: knowledge on the issues.
How do | feel? ‘ Recommended questionnaire answers:
. . 1 Agree -
In this activity students are forced to con- 2 Disagree
ir own atti and feelings to- . . .
front their o  attitudes RN 3 Agree when it may involve body fluids
wards people with HIV and AIDS. A class 4 Disagree
discussion should follow in which each state- 5 A
6 Disagree
. 7 Disagree
MY ATTITUDE TO AIDS — A QUESTIONNAIRE 9 Disagree
. 10 Disagree
How do you feel about these statements, Put the number in your book and .
write A if you agree, D if you disagree and ? if you aren’t sure. Be honest! - 11 Dlsagree
12 Disagree — we are
Babies born with HIV infection are innccent and 5o deserve our support and sywmhy. AD? allin danger
= El "People who get AIDS through sex are ‘guilty’ and so should not have our sympathy or 13 Dlsagree
- - support. AD? A
14 Disagree, as long as
E When caring for a person with AIDS you should always wear gloves. AD? you are juSt Sl ee Pm gl
Caring for wornen with AIDS is more risky than caring for men with AIDS. \ AD? 15 DlS&gIEE
- HIV and AIDS ¢an be prevented AD?
FOLLOW-UP
I_T_| There is no point in caring for peaple with AIDS as they are still going to die. AD?
- — The slogans that students
People with AIDS should not be lecked after at home. They should be kept in hospital, AD? .
prepare should be dis-
People at risk from HIV should be tested for infection, AD? PIaY ed aroun d the das -
E Adl peopie with HIV and AIDS should ba isolated from the rest of sociaty. AD? room OI' even the SChOOl
Only foolich people get infected with HIV. AD? Students should be en-
Prostilutes are the people to blame for HIV and AIDS. AD? couraged fo wear their
El | am not the kind of person to get AIDS. AD? badges in and out of
IE AIDS is a homosaxual disease, AD? SChOOl fOl' at leaSt a WeEk'
Itis dangerous to share a bed with a person with HIV and AIDS, AD?
E People with HIV and AIDS are being punished by God for their sins, AD*?
What did you find out about your attitude to Decide on a slogan dealing with caring for |
AIDS? Do you need to talk about your feel- o1 with ATDS and design a badge which |
ings with someone else? What wotld be the you can wear for a week. Make sure the sio- :
best approach and how can you achieve i¢? gan is short but effective.
5]




Think About it!

* An'AIDS.Action Programme for Schools

"The “Thmk about tt"’ AIDS Actlon programme for o

. jsecondary schools encourages honest and open -

S communlcatlon about all the maJor issues facmg
e young peop[e as they grow up "

g _"Through thIS open dlscu55|on and exploratlon the

‘programme aims to create coanent young peop!e ERREIUE TR T

pable of makmg dEC[SIODS fo '

- The empn asis throughout is on d:scussmn but the

: 'fcourse also ‘offers basic lnformatlon on A!DS and

"relate matters SO students have access to the facts and

! fcan make 'nformed decmons about thelr own f




