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Introduction

This manual was developed to guide the data collection of the implementation research within
the Global Programme on out-of-school CSE in Phase |. The aim of the research was to investigate
the appropriateness, feasibility, acceptability, and effectiveness of activities to train and support
facilitators to deliver comprehensive sexuality education (CSE) to adolescents from the age of 10
with special needs or living in circumstances in the out-of-school context and assist them in
obtaining relevant services. In phase | the following countries were included: Colombia, Ethiopia,
Ghana and Malawi. The programme is funded by The World Health Organization and the
Governments of Norway and Spain.

In May 2024, the manual was revised before implementing phase Il of the programme. The
research objectives for phase Il of the implementation research are the same as the ones of phase
I. However, in Phase I, the following countries are involved in research: Colombia, Ghana, and
the Philippines. In addition, monitoring of the programme will be carried out in other countries
involved in the programme: Ethiopia, Indonesia, Malawi, Moldova, Nicaragua, Nigeria, Palestine
and Tunisia. The adaptations in this data collection manual allow to compare indicators between
the countries involved in the research and countries conducting monitoring.

This manual is part of a series of manuals that guide the methodology of this programme. In total,
three manuals are available: a data collection manual (1), an operational manual for data
management (2) and a data analysis manual (3).

This manual for data collection is the first manual and provides for each data collection tool: the
corresponding research objectives and research questions, the corresponding monitoring
objectives, the sampling method, the timeline, the necessary preparation for data collection, a
detailed descriptions and explanation of the questions asked in the tools and the steps to be
taken to follow-up the data collection. The data collection tools, including interview and focus
group discussion guides, checklists, and assessment tools, were developed by the World Health
Organization and the research partners from phase | and Il from Colombia, Ghana, Ethiopia,
Malawi and the Philippines. They can be consulted by contacting the WHO staff member
coordinating the research programme: Sheri Bastien sbastien@who.int.

The second manual for data management manual includes templates for transcription, data
management and data sharing, guidelines for safe data storage and data sharing technical details
regarding data collection and transcription.

In the third manual for data analysis, the data analysis process for each research objective is
described and guidance is provided on how to report on the monitoring objectives. In addition,
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an overview of the research and monitoring objectives and the tools and their timeline are
presented and the conceptual guidance and the study design are described.
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1. Tool 1 — Check list for workplan
and curricula review

1.1.

Introduction

Research
objective(s)

1. To determine whether the plan for the programme was appropriate and
had the potential to achieve the programme’s objectives.

Research
guestion(s)

1. Was the plan for the programme appropriate for the context and the needs
of the defined group of young people, and did it include evidence-based
interventions and evidence-based delivery approaches?

Monitoring
objective(s)

1. To assess whether the design of the CSE intervention aligns with the
selected quality criteria for out-of-school CSE described in the Guidance on
OOS CSE developed by UNFPA.

4. To assess the costs related to the CSE intervention.

Sampling All workplans and curricula
To be completed 1 time, at the beginning of the implementation of the
programme.

Timeline If it isn’t possible to do this at the beginning of the programme because the
programme has already been implemented for a longer period, please fill in the
checklist retrospectively.

After the Save the digital results of the review using the corresponding name.

review




1.2. The tool and additional information

1.21. Part 1. Workplan review
Review the programme workplan to explore the following aspects of the programme (A-H):

A. Situation analysis and needs assessment

1. Did the plan include a situation analysis, i.e. an assessment of the
. . . . o Yes o No
current situation on ASRH and of programmes, including CSE?
If yes, what did the situation analysis consist of? Possible components could be:

e health outcomes

e behaviours

e determinants

e policy and programmatic responses (including CSE)
e social perception of the responses

2. Did the plan include a needs assessment (NA), i.e. a systematic
process for defining and addressing needs, or "gaps" between the
current response to ASRH needs and problems and the desired
response.

If yes, what did the needs assessment consist of? Possible components could be:
e What are the needs?
e What is the current response?
e s the current response meeting the needs? If not, which ones and why?
e Are there any special groups with unmet needs?

o Yes o No

B. Curricula, teaching/learning materials, and delivery approach:

1. Did the plan specify how the CSE curriculum would be developed? \ o Yes \ o No
If yes:
a. Ifit was adapted, what existing curriculum or content was used? Please specify the
tools that were mentioned (existing guidelines, guides, practical manuals,
(inter)national toolkits, action frameworks and/or curricula)




b. What was the process? Key steps and personnel involved. Please describe the team
that took the lead in the CSE curriculum development (profile of members) and
which key steps were taken (chronological). If adolescents were involved, please
describe how.

(2)
communication
and behaviour
change and

(3) pedagogical
theory

are involved in
the development
of the curricula.

(1) ASRH and
(2)
communication
and behaviour
change and

(3) pedagogical
theory

are involved in
the
development,
selection and
adaptation of
the curricula.

(1) ASRH and
(2)
communication
and behaviour
change and

(3) pedagogical
theory

are involved in
the
development,
selection and
adaptation of
the curricula.

. Were the 15 Strongly agree Somewhat Somewhat Strongly
components of agree disagree disagree
effective
curriculum
development for
CSE as described
in the revised
ITGSE (pgs.90-93)
addressed?

Involve experts on 4 3 2 1
human sexuality, Experts with Experts with Experts with No experts
behaviour change, knowledge of the | knowledge of knowledge of were
and related following three two of the one of the involved in
pedagogical theory topics: following three | following three | the

(1) ASRH and topics: topics: development,

selection and
adaptation of
the curricula.




Involve young
people,
parents/family
members and other
community
stakeholders

4
Young people,
parents/family
members and
other community
stakeholders are
highly involved in
the curriculum
development.

3

One or two of
the following
three
stakeholders
are actively
involved in the
curriculum
development.

2

One or two of
the following
three
stakeholders are
only limitedly
involved in the
curriculum
development.

1

None of the
following
stakeholders
are involved
in the
curriculum
development.

Assess the social, SRH

needs and
behaviours of
children and young
people targeted by
the programme,
based on their
evolving capacities

4
The curriculum
planning process:
(1) includes
evidence-based
information on
young people’s
sexual needs and
behaviours and
about barriers
that lead to
negative sexual
outcomes and
(2) considers the
diversity
between
adolescents and
the existing and
evolving
capacities of
adolescents
(knowledge,
attitudes and
skills).

3

The curriculum
planning
process:

(1) includes
evidence-
based
information on
young people’s
sexual needs
and behaviours
or about
barriers that
lead to
negative sexual
outcomes and
(2) considers
the diversity
between
adolescents or
the existing
and evolving
capacities of
adolescents
(knowledge,
attitudes and
skills).

2

The curriculum
planning
process:

(1) includes
evidence-based
information on
young people’s
sexual needs
and behaviours
or about barriers
that lead to
negative sexual
outcomes or
(2) considers the
diversity
between
adolescents or
the existing and
evolving
capacities of
adolescents
(knowledge,
attitudes and
skills).

1

The
curriculum
planning
process does
not

(1) include
evidence-
based
information
on young
people’s
sexual needs
and
behaviours
nor about
barriers that
lead to
negative
sexual
outcomes.
(2) Neither
does it
consider the
diversity
between
adolescents
or the
existing and
evolving
capacities of
adolescents




(knowledge,
attitudes and

skills).
Assess the resources | 4 3 2 1
(human, time and The curriculum The curriculum | The curriculum The
financial) available to | development development development curriculum

develop and
implement the
curricula

takes into
account the
resources

takes into
account 3 of
the following 4

takes into
account 2 or 1 of
the following 4

development
does not take
into account

available: staff resources: staff | resources: staff | the
time, staff skills, | time, staff time, staff skills, | resources
facility skills, facility facility available
space and space and space and (including
supplies. supplies. supplies. staff time,
staff skills,
facility
space and
supplies).
Focus on clear goals, |4 3 2 1
outcomes and key The curriculum The curriculum | The curriculum The
learnings to (1) has clear (1) has health- | (1) has health- curriculum
determine the health-related related goals related goals or | (1) has no
content, approach goals and and (2) health clear health-
and activities (2) clear health (2) health related related goals
related related behavioural and
behavioural behavioural outcomes (2) noclear
outcomes outcomes (3) which are not | health
(3) that are (3) but they are | directly linked. related
directly related not directly behavioural
to these related to outcomes.
goals. these
goals.
Cover topicsina 4 3 2 1
logical sequence The curriculum More than half | Less than half of | The
first focusses on | of the the curriculum curriculum
exploring values, | curriculum first | first focusses on | does not
attitudes and focusses on exploring values, | cover first
norms exploring attitudes and exploring
concerning values, norms values,
sexuality, before | attitudes and concerning attitudes and
going on to norms sexuality, before | norms

9




addressing the
specific
knowledge,
attitudes and
skills required to
develop safe,
healthy and
positive lifestyle.

concerning
sexuality,
before going
on to
addressing the
specific
knowledge,
attitudes and
skills required

going on to
addressing the
specific
knowledge,
attitudes and
skills required to
develop safe,
healthy and

positive lifestyle.

concerning
sexuality,
before going
on to
addressing
the specific
knowledge,
attitudes and
skills required

to develop to develop
safe, safe,
healthy and healthy and
positive positive
lifestyle. lifestyle.
Design activities that | 4 3 2 1
are context-oriented | The curriculum The curriculum | The curriculum The
(1) promotes (1) promotes (1) does not curriculum
critical thinking critical thinking | promote critical | does not

about existing
values and
perceptions on
sexuality and
relationships and
(2) pays
attention to the
learner’s
environment.

about existing
values and
perceptions on
sexuality and
relationships,
but

(2) pays little
attention to
the learner’s
environment.

thinking about
existing values
and perceptions
on sexuality and
relationships
and

(2) pays little
attention to the
learner’s
environment.

(1) promote
critical
thinking
about
existing
values and
perceptions
on sexuality
and
relationships
and (2) does

not pay
attention to
the
learner’s
environment.
Design activities that | 4 3 2 1
promote critical During the During more During less than | The
thinking entire than half of the | half of the programme
programme programme programme does not use
activities that activities that activities that activities that
promote critical promote promote critical | promote
critical
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thinking are critical thinking | thinking are thinking are
applied. are applied. applied. applied.
Address consentand | 4 3 2 1
life skills The curriculum The curriculum | The curriculum The
teaches young teaches young | mentions the curriculum
people people importance of does not
(1) to (1) to (1) consent and | teach young
acknowledge and | acknowledge (2) positive people
respect personal | and respect relationships but | (1) to

boundaries
(consent) and

personal
boundaries

does not go in
detail.

acknowledge
and respect

(2) helps them to | (consent) or personal
develop the (2) helps them boundaries
knowledge, to develop the (consent) nor
confidence and knowledge or does it
skills (e.g. confidence or (2) help them
negotiation skills) | skills (e.g. to develop
to seek and negotiation the
practice positive | skills) knowledge,
relationships to seek and confidence
with other practice and skills (e.g.
individuals. positive negotiation
relationships skills)
with other to seek and
individuals. practice
positive
relationships
with other
individuals.
Provide scientifically | 4 3 2 1
accurate information | The curriculum The curriculum | The curriculum The
about HIV and AIDS provides provides provides curriculum
and other STls, (1) evidence (1) evidence (1) some (1) does not
pregnancy based based evidence based | provide
prevention, early and | information that | information information that | evidence
unintended is scientifically that is is scientifically based
pregnancy and the accurate scientifically accurate information
effectiveness and and accurate or that is
availability of (2) covers the or (2) covers the scientifically
effectiveness and effectiveness accurate
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different methods of | availability of (2) covers the and/or and
protection different effectiveness availability of a (2) does not
methods of and/or few different cover the
protection. availability of methods of effectiveness
different protection. and
methods of availability of
protection. different
methods of
protection.
Address how 4 3 2 1
biological The curriculum The curriculum | The curriculum The
experiences, gender | (1) addresses (1) addresses (1) addresses curriculum
and cultural norms biological two or one of two or one of does not
affect the way experiences, the following the three address
children and young gender three topics: following topics: | biological
people experience inequalities and biological biological experiences,
and navigate their stereotypes and | experiences, experiences, gender
sexuality and their (2) critically gender gender inequalities
SRH in general examines them. inequalities inequalitiesand | and
and stereotypes but | stereotypes.
stereotypes (2) does not
and (2) critically
critically examine them.
examines
them.
Address specificrisk | 4 3 2 1
and protective The curriculum The curriculum | The curriculum The
factors that affect provides clear provides provides curriculum
particular sexual messages about | messages messages about | does not
behaviours risky and about risky and | risky and provide clear
protective protective protective messages
behaviours. behaviours and | behaviours but about risky
most of the most of them and
messages are are not very protective
very clear clear behaviours.
formulated. formulated.
Address how to 4 3 2 1
manage specific The
situations that might curriculum

12




lead to HIV infection,

The curriculum

The curriculum

The curriculum

(1) does not

other STls, unwanted | (1) teaches the (1) teaches the | (1) teaches the teach the
or unprotected young people young people | young people young
sexual intercourse or | the concept of the concept of | the concept of people
violence consent consent consent the concept
and to identify but not to but not of consent
specific identify necessarily to nor to
situations where | specific identify specific | identify
this is at risk situations situations where | specific
and where this is at | this is at risk situations
(2) to rehearse risk or where this is
strategies for and (2) to rehearse at risk
avoiding or (2) to rehearse | strategies for (2) Neither
negotiating risky | strategies for avoiding or does it
situations. avoiding or negotiating risky | include the
negotiating situations. rehearsal of
risky situations. strategies for
avoiding or
negotiating
risky
situations.
Address individual 4 3 2 1
attitudes and peer The curriculum The curriculum | The curriculum The
norms concerning (1) presents addresses 2 addresses 1 out | curriculum

condoms and the full
range of
contraceptives

clear messages
and accurate
information
about the
effectiveness of
condoms and
other modern
contraceptive
methods and
(2) helps
students to
explore their
attitudes
towards
condoms and
modern

out of the 3
following
aspects:

(1) presents
clear messages
and accurate
information
about the
effectiveness
of condoms
and

other modern
contraceptive
methods and
(2) helps
students to
explore their

of the 3
following
aspects:

(1) presents
clear messages
and accurate
information
about the
effectiveness of
condoms and
other modern
contraceptive
methods and
(2) helps
students to
explore their
attitudes

(1) does not
present clear
messages and
accurate
information
about the
effectiveness
of condoms
and

other modern
contraceptive
methods and
(2) does not
helps student
to explore
their
attitudes
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contraception attitudes towards towards
and towards condoms and condoms and
(3) helps to condoms and modern modern
identify modern contraception contraception
perceived contraception | and and
barriers to their | and (3) helps to (3) does not
use. (3) helps to identify help to
identify perceived identify
perceived barriers to their | perceived
barriers to use. barriers to
their use. their use.
Provide information 4 3 2 1
about what services | The curriculum The curriculum | The curriculum The
are available to (1) provides addresses 2 addresses 1 out | curriculum

address the health
needs of children and
young people,
especially their SRH
needs

information on
how to access
ASRH youth-
friendly health
services and

(2) encourages
young people to
understand their
role in the
decision-making
around their care
and

(3) reflects on
the barriers to
access (A)SRH
services.

out of the 3
following
aspects:

(1) provides
information on
how to access
ASRH youth-
friendly health
services and
(2) encourages
young people
to understand
their role in the
decision-
making around
their care and
(3) provides
opportunities
to reflect on
barriers to
access (A)SRH
services.

of the 3
following
aspects:

(1) provides
information on
how to access
ASRH youth-
friendly health
services and

(2) encourages
young people to
understand their
role in the
decision-making
around their
care and

(3) provides
opportunities to
reflect on
barriers to
access (A)SRH
services.

(1) provides
no
information
on how to
access

ASRH youth-
friendly
health
services; and
(2) does not
encourage
young people
to
understand
their role in
the decision-
making
around their
care and

(3) does not
provide
opportunities
to reflect on
barriers to
access (A)SRH
services.
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3. Did the process Strongly agree Somewhat Somewhat Strongly
align with the agree disagree disagree
recommendations
setoutin
‘Curriculum
content’ for out-
of-school CSE
(pgs. 12-13 of the
ITPG on OOS
CSE)?

Plan the curriculum 4 3 2 1

methodically The curriculum: | The curriculum | The curriculum | The curriculum

(2)clearly addresses 3 or | addresses 1 out | does not
identifies 2out ofthed4 | ofthe4 (1) clearly
goals and following following identify
learning aspects: aspects: goals and
outcomes, (1) clearly (1) clearly learning
using a logic identifies identifies outcomes,
model, goals and goals and using a logic
(3) involves learning learning model,
experts in outcomes, outcomes, using | (2) involve
pedagogy and using a logic a logic model, experts in
curriculum model, (2) involves pedagogy and
development (2) involves experts in curriculum
(3) covers experts in pedagogy and development
a pedagogy and | curriculum (3) cover a
comprehensive | curriculum development comprehensive
range of topics | development (3) covers range of topics
(4) is pilot- (3) covers a (4) and is not
tested and a comprehensive | pilot-tested
adjusted before | comprehensive | range of topics | and adjusted
being rolled range of topics | (4) is pilot- before
out. (4) is pilot- tested and being rolled

tested and adjusted before | out.

adjusted being rolled

before out.

being rolled

out.

Develop age- 4 3 2 1

appropriate content
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The curriculum
(1) presents
information
that builds
upon

previous
learning and
(2) takes into
account the
changing needs
and

The curriculum
addresses 2 of
the following 3
aspects:

(1) presents
information
that builds
upon

previous
learning,

(2) takes into

The curriculum
addresses 1 of
the following 3
aspects:

(1) presents
information
that builds upon
previous
learning,

(2) takes into
account the

The curriculum
does not (1)
present
information
that builds
upon
previous
learning nor
does it

(2) take into
account the

(3) capacities of | account the changing needs | changing
the young changing and needs and
person as they | needs and (3) capacities of | (3) capacities
grow. (3) capacities the young of the young
of the young person as they | person as they
person as they | grow. grow.
grow.
Paid attentiontothe | 4 3 2 1
knowledge, attitudes | The curriculum | The curriculum | The curriculum | The curriculum
and sexual behaviour | takes into takes into takes into does not take
that young people account account 3or2 | account 1 out of | into account
already learned (1) the formal out of the the following 4 | (1) the formal
elsewhere (for or non-formal following 4 aspects: or non-formal
example in school, by | CSE that aspects: (1) the formal CSE that
family and friends, on | participants are | (1) the formal | or non-formal participants
social media) receiving or non-formal | CSE that are receiving
elsewhere CSE that participants are | elsewhere
(2) Social participants receiving (2) Social
or media are receiving elsewhere or media
influences on elsewhere (2) Social influences on
attitudes to (2) Social or media attitudes to
masculinity and | or media influences on masculinity
femininity influences on attitudes to and
(3) access to attitudes to masculinity and | femininity
pornography masculinity femininity (3) access to
and its and (3) access to pornography
possible femininity pornography and its
influence on (3) access to and its possible
attitudes and pornography possible influence on
and its influence on attitudes and
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sexual possible attitudes and sexual
behaviour influence on sexual behaviour
(4) strategies to | attitudes and behaviour (4) strategies
actively counter | sexual (4) strategies to | to actively
or behaviour actively counter | counter or
mitigate (4) strategies or mitigate
particularly to actively mitigate particularly
harmful counter or particularly harmful
material in an mitigate harmful material in an
affirming particularly material in an affirming
manner. harmful affirming manner.
material in an manner.
affirming
manner.
Tailor curriculatothe | 4 3 2 1
unique needs of The curriculum | The curriculum | The curriculum | The curriculum
participants based on | includes includes includes does not
their gender content which content which | content which include
promotes promotes promotes content which
understanding understanding | understanding promotes

of:

(1) gender and
(2) diversity and
(3) human
rights

to challenge
harmful

gender
stereotypes and
systemic
discrimination
based

on sex, sexual
orientation and
gender identity.

of:

(1) gender and
(2) diversity or
(3) human
rights to
challenge
harmful
gender
stereotypes
and systemic
discrimination
based

on sex, sexual
orientation
and gender
identity.

of:

(1) gender or
(2) diversity or
(3) human
rights to
challenge
harmful

gender
stereotypes and
systemic
discrimination
based

on sex, sexual
orientation and
gender identity.

understanding
of:

(1) gender and
(2) diversity
and

(3) human
rights to
challenge
harmful
gender
stereotypes
and systemic
discrimination
based

on sex, sexual
orientation
and gender
identity.
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4. Was the curriculum pilot tested (pg. 95 of the ITGSE)? Were
various aspects of the planned methods tested among a o Yes o No
smaller group of adolescents in a feasibility study?

If yes, how was it pilot tested? Important factors to take into account are:
e The clarity of the curriculum
e The acceptability of the curriculum
e The relevance of the curriculum

5. Did the plan specify how teaching/learning materials would be

Y N
developed? 0oves 2 No

If yes, what was the process? Please give a short general description of max. 1 page. If
different processes were mentioned, please describe them all.
It could be helpful to think about:
e Who was involved in the development of the materials and why?
e Which sources (e.g. guidelines, existing curricula, etc.) were used and why?
e How and why were specific materials selected (e.g. content and techniques)?
e Were the materials tailored to the delivery approach decided upon for the CSE?
e Was they tailored to the needs of particular groups (e.g. younger or older
adolescents)?

6. Did the plan specify how the CSE would be delivered? \ o Yes \ o No

If yes: what was the delivery approach? Please give a short general description. It could

be helpful to think about concepts such as:

e What population groups will be selected as participants?

e How many young people does the programme aim to reach?

e How would these participants be selected?

e How many CSE interventions are planned for each of the left-behind group of young
people/cohorts?

e How long will each CSE intervention be?

e Over what period will the CSE be delivered?

o How will fidelity be ensured?

e How will retention be encouraged?

7. Did the approach Strongly agree Somewhat Somewhat Strongly
align with the agree disagree disagree
recommendations
setoutin
‘Approaches to
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teaching and
learning’ and
‘Safety, security
and
confidentiality’

(pgs. 13-15 of the

ITPG on O0OS
CSE)?

‘Approaches to teaching and learning’

Take advantage of a 4 3 2 1
range of methods The programme | The programme | The programme | The
(1) uses diverse | (1) uses diverse | (1) uses diverse | programme
and interactive and interactive and interactive (1) does not
methods and (2) | methods and (2) | methods or use diverse
knowledge, knowledge, (2) knowledge, and
attitudes, values | attitudes, values | attitudes, values | interactive
and skills are and skills are and skills are methods
integrated into addressed addressed and (2)
every topic if and/or and/or knowledge,
possible. integrated into integrated into attitudes,
different topics. | different topics. | values and
skills are not
addressed
and/or
integrated.
Be inclusive 4 3 2 1
(1) The content The programme | The programme | The
of the addresses 2 out | addresses 1 out | programme
programme of the 3 of the 3 is not
addresses following topics: | following topics: | inclusive.

a diversity of
individuals and
relationships
that are
inclusive of all
groups that are
present and
(2) addresses
explicitly
diversity and the
impacts of bias,

(1)The content
reflects

a diversity of
individuals and
relationships
that are
inclusive of all
groups that are
present and
(2) addresses
explicitly

(1)The content
reflects

a diversity of
individuals and
relationships
that are
inclusive of all
groups that are
present and
(2) addresses
explicitly
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stigma and
discrimination
and (3) flexible
lesson times are
offered.

diversity and the
impacts of bias,
stigma and
discrimination
and

(3) flexible
lesson times are
offered.

diversity and the
impacts of bias,
stigma and
discrimination
and

(3) flexible
lesson times are
offered.

Use empowerment 4 3 2 1
approaches The entire More than half Less than half of | The
programme of the the programme | programme
applies a programme applies a does not
collaborative applies a collaborative apply a
learning process | collaborative learning process | collaborativ
that facilitates learning process | that facilitates e learning
empowerment. that facilitates empowerment. | process.
empowerment.
Use trauma-informed | 4 3 2 1
approaches The entire More than half Less than half of | The
programme of the the programme | programme
creates an open, | programme creates an open, | does not
safe and creates an open, | safe and create an
compassionate safe and compassionate open, safe
environment and | compassionate | environment and
group culture. environment and group compassion
and group culture. ate
culture. environmen
tand group
culture.
Use engaging, 4 3 2 1
personalised methods | The entire More than half Less than half of | The
programme of the the programme | programme
applies a programme applies a does not
discussion-based | applies a discussion-based | apply a
anda discussion-based | and a discussion-
personalised and a personalised based and a
approach. personalised approach. personalise
approach. d
approach.
Use methods that 4 3 2 1

draw out what
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participants think The entire More than half Less than half of | The
they know programme of the the programme | programme
invites young programme invites young does not
people to share invites young people to share | invite young
what they have people to share | what they have | peopleto
learned and what they have | learned and share what
whom or where | learned and whom or where | they have
they learned it whom or where | they learned it learned and
from. they learned it from. whom or
from. where they
learned it
from.
Use the participants’ | 4 3 2 1
mother tongue The entire More than half Less than half of | The
whenever possible programme uses | of the the programme | programme
the participants’ | programme uses | uses the does not
mother tongue the participants’ | participants’ use the
whenever mother tongue. | mother tongue. | participants’
possible. mother
tongue
whenever
possible.
Consider the literacy | 4 3 2 1
levels of participants | The entire More than half Less than half of | The
programme of the the programme | programme
considers the programme considers the does not
literacy levels of | considers the literacy levels of | consider the
participants and | literacy levels of | participants and | literacy
adapts the participants and | adapts the levels of
methods and adapts the methods and participants.
activities. methods and activities.
activities.
Provide opportunities | 4 3 2 1
for participants to ask | The entire More than half Less than half of | The
questions, including programme of the the programme | programme
ones that may be provides programme provides does not
uncomfortable for opportunities for | provides opportunities provide
them participants to opportunities for participants | opportuniti
ask questions, for participants | to ask questions, | es for

including ones

to ask questions,

including ones

participants
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that may be including ones that may be to ask
uncomfortable that may be uncomfortable questions,
for them. uncomfortable for them. including
for them. ones that
may be
uncomforta
ble for
them.
Allow participants 4 3 2 1
time to assimilate and | The entire More than half Less than half of | The
practice what they programme of the the programme | programme
are learning provides programme provides does not
reflection time, provides reflection time, provide
discussions, reflection time, | discussions, reflection
role plays and discussions, role plays and time,
repetition of role plays and repetition of discussions,
information. repetition of information. role plays
information. and
repetition
of
information.
Help participants 4 3 2 1
apply what they learn | The entire More than half Less than half of | The
to their lives programme of the the programme | programme
encourages programme encourages does not
young people to | encourages young people to | encourage
think young people to | think young
about how to think about how to people to
apply the about how to apply the think
information they | apply the information they | about how
receive information they | receive to apply the
to their lives. receive to their lives. information
to their lives. they receive
to their
lives.
Encourage 4 3 2 1
participants to design | During the entire | During more During less than | Participants
their own solutions programme than half of the | half of the are not
participants are | programme programme asked to
asked to devise participants are | participants are | devise their
their own asked to devise | asked to devise | own
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range of options | their own their own range of
for reducing range of options | range of options | options for
their risk. for reducing for reducing reducing
their risk. their risk. their risk.
Provide CSE in a 4 3 2 1
culturally safe way The programme | The programme | The programme | The
(1) analyses (1) analyses (1) analyses programme
power power power (1) does not
imbalances and imbalances and | imbalances or analyse
(institutional and | (institutional (institutional power
historical) and historical) and historical) imbalances
discrimination discrimination discrimination and

and

(2) recognises
the intersections
of physical,
spiritual, mental
and emotional
health of young
people.

or
(2) recognises
the intersections
of physical,
spiritual, mental
and emotional
health of young
people.

or
(2) recognises
some
intersections of
physical,
spiritual, mental
and emotional
health of young
people.

(institutiona
I and

historical)
discriminati
on

and

(2) does not
recognise
the

intersection
s of

physical,
spiritual,
mental and
emotional
health of
young
people.
‘Safety, security and confidentiality’
Create safe spaces 4 3 2 1
The programme | The programme | The programme | The
(1) creates (1) provides (1) provides programme
physical and limited physical | limited physical | does not
emotional safety | and and (1) create
and security and | emotional safety | emotional safety | physical and
(2) allows and security and | and security or | emotional

participants
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to talk about (2) allows (2) allows safety and
their challenges participants participants security,
and to talk about to talk about (2) nor does
opportunities in | their challenges | their challenges | it allow
daily life to do and and participants
things opportunitiesin | opportunitiesin | to talk
differently. daily life to do daily life to do about their
things things challenges
differently. differently. and
opportuniti
es in daily
life to do
things
differently.
Establish clear ground | 4 3 2 1
rules for safety and The programme | The programme | The programme | The
security (1) respects the addresses 2 of addresses 1 of programme

confidentiality of
the

participants and
(2) provides
private methods
to communicate
and

(3) ensured that
nothing would
be published
online without
consent of the
participants.

the following 3
topics:

(1) respects the
confidentiality
of the
participants and
(2) provides
private methods
to communicate
and

(3) ensured that
nothing would
be published
online without
consent of the
participants.

the following 3
topics:

(1) respects the
confidentiality
of the
participants and
(2) provides
private methods
to communicate
and

(3) ensured
that nothing
would be
published online
without consent
of the
participants.

(1) does not
respect the
confidentiali
ty of the
participants,
(2) does not
provide
private
methods to
communicat
e and

(3) does not
ensure that
nothing
would be
published
online
without
consent of
the
participants.

Respect the physical
boundaries of
participants

4
The entire
programme

3
More than half
of the

2
Less than half of
the programme

1
The
programme
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ensures that
facilitators and
other
participants
respect the

programme
ensures that
facilitators and
other
participants

ensures that
facilitators and
other
participants
respect the

does not
ensure that
facilitators
and other
participants

physical respect the physical respect the
boundaries of physical boundaries of physical
the young boundaries of the young boundaries
people the young people of the
participating in people participating in young
the programme. | participatingin the programme. | people
the programme. participatin
ginthe
programme.
When discussing 4 3 2 1
sexual violence and The programme | More than half Less than half of | The
harassment reporting, | ensures that the | of the the programme | programme
have someone on young people programme ensures that the | does not
hand to whom can directly or ensures that the | young people ensure that
participants can indirectly report | young people can directly or the young
report abuse abuse when can directly or indirectly report | people can
discussing sexual | indirectly report | abuse when directly or
violence and abuse when discussing sexual | indirectly
harassment. discussing sexual | violence and report
violence and harassment. abuse when
harassment. discussing
sexual
violence
and
harassment.
Be clear about the 4 3 2 1
importance and limits | The programme | The programme | The programme | The
of confidentiality applies the rule applies 2 of the | applies 1 of the | programme
that following 3 following 3 does not
(2) all rules: rules: apply the
participants have | (1) all (2) all rule to
the responsibility | participants participants maintain
to maintain have the have the confidentiali
confidentiality responsibility responsibility ty, nor does
And to maintain to maintain it explain
confidentiality confidentiality the
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(2) all facilitators | and And limitations
have as well but | (2) all facilitators | (2) all facilitators | of it.
(3) it also have as well but | have as well but
explains to (3) it also (3) it also
participants the | explains to explains to
limits of this participants the | participants the
confidentiality in | limits of this limits of this
order to protect | confidentiality in | confidentiality in
them. order to protect | order to protect
them. them.

8. Did the approach Strongly agree Somewhat Somewhat Strongly
align with the agree disagree disagree
recommendations
setoutin
‘Teaching and
learning methods’
and ‘Programme
delivery’ for the
defined group of
young people
(pgs. 22-45 of the
ITPG on OOS
CSE)?

Young people with

physical disabilities —

2 examples

Ask participants their | 4 3 2 1

learning preferences During the entire During more During less Participant

and try programme (1) than half of than half of s are not

to accommodate participants are asked | the the asked
these. about their learning programme programme about their
preferences and (1) (1) learning
(2) these preferences | participants participants preference
are taken into are asked are asked S.
account. about their about their
learning learning
preferences preferences
and and
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(2) these (2) these
preferences preferences
are taken into | are taken into
account. account.
Consider mixed 4 3 2 1
groups of participants | The entire The The The
with and programme has programme programme programme
without disabilities (1) taken into account | has has has
the preference of the | (1) takeninto | (1)takeninto | (1)not
young people with account the account the taken into
disabilities to (not) preference of | preference of | account
work in mixed groups | the young the young the
(with youth without people with people with preference
disabilities) and disabilities to | disabilitiesto | of the
(2) if necessary (not) work in (not) work in young
supplemental mixed groups | mixed groups | people
material for (with youth (with youth with
participants with without without disabilities
disabilities is disabilities) disabilities) or | to (not)
provided. and (2)if work in
(2) if necessary mixed
necessary supplemental | groups
supplemental | material for (with youth
material for participants without
participants with disabilities)
with disabilities is and
disabilities is occasionally (2) does
occasionally provided. not provide
provided. supplemen
tal material
for
participant
s with
disabilities.
Young people living
with HIV -2
examples
Offer role models. 4 3 2 1
The programme The
offers role models: / / programme
young people living does not
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with offer role
HIV who have come models.
to terms with their
status, or
who are in healthy
romantic
partnerships, to talk
with
participants.
Be sensitive to 4 3 2 1
participants’ daily The programme is More than Less than half | The
routines. delivered in a way half of the of the programme
that does not programme is | programmeis | interferes
interfere with deliveredina | deliveredina | with
participants’ existing | way that does | way that does | participant
schedules. not interfere not interfere s’ existing
with with schedules.
participants’ participants’
existing existing
schedules. schedules.
Young people who
sell sex — 2 examples
Do not focus 4 3 2 1
exclusively on sexual | The programme uses | More than Less than half | The
and reproductive different angles to half of the of the programme
health topics present programme programme does not
information that will | uses different | uses different | use
interest participants. | anglesto angles to different
present present angles to
information information present
that will that will informatio
interest interest n that will
participants. participants. interest
participant
s.
If possible, deliver the | 4 3 2 1
programme in a The programme is More than Less than half | The
centre where delivered in a location | half of the of the programme
participants also have | which benefits the programme is | programmeis | is not
access to other participants the most. | deliveredina | deliveredina | deliveredin
services location which | location which | a location
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benefits the benefits the which
participants participants benefits
the most. the most. the
participant
s the most.
Young people in
detention -2
examples
Use both group and 4 3 2 1
individual The programme uses | / The
interventions both individual and / programme
group interventions. does not
use
individual
and group
interventio
ns.
Use supportive 4 3 2 1
discipline approaches | Inthe programme In more than In less than In the
to increase facilitators address half of the half of the programme
trust between misbehaviour, in an programme programme facilitators
facilitators and appropriate and facilitators facilitators do not
participants consistent way so address address address
participants feel safe | misbehaviour, | misbehaviour, | misbehavio
and supported. inan inan ur, inan
appropriate appropriate appropriat
and consistent | and consistent | e and
way so way so consistent
participants participants way.
feel safe and feel safe and
supported. supported.
Young people in
humanitarian setting
— 2 examples
Provide girls with 4 3 2 1
opportunities to The programme More than Less than half | The
socialise, supports half of the of the programme
network and organise | girls’ protection and programme programme does not
among themselves empowerment by supports supports support
giving them girls’ girls’ girls’
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the time and space to | protection and | protection and | protection
build friendships and | empowerment | empowerment | and
find by giving them | by giving them | empowerm
mutual support the time and the time and ent.
among peers and space to build | space to build
adults in their friendships friendships
communities. and find and find
mutual mutual
support support
among peers among peers
and adults in and adults in
their their
communities. | communities.
Consider multiple 4 3 2 1
channels to deliver The programme uses The
CSE, depending different channelsto |/ / programme
on the humanitarian | deliver CSE. does not
setting use
different
channels to
deliver CSE.
C. Referral services:
1. Did the plan specify a process how the programme would identify
. L . . o Yes o No
which services it would form linkages with?
If yes, what was the process? Important factors can be:
e Whois involved in the process and why?
e What was done to determine which services are available?
e Which services were selected?
e How and why were the specific services selected?
2. Did the plan specify how linkages would be established with the
. op . o Yes o No
identified services?

If yes, what was the process? If different processes were used for different services,
please describe all the different approaches that were used.
e Was it a formal or nonformal agreement?
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e Did the linkages consist of accompaniment, special hours, waivers for
payment/registration/parental consent, etc?

3. Did the plan specify how the linkages would be reviewed?

\DYes

‘DNO

If yes, what was the process? If different processes were used for different services,
please describe all the different approaches that were used.

e How would it be reviewed?

e How frequently would it be reviewed?
e  Who would be included in the review (e.g. adolescents, service providers, etc)?

D. Facilitators:

1. Did the plan specify the attributes of facilitators?

\DYes

‘DNO

If yes:

a. What were the attributes? Please try to be as detailed as possible and add the
attributes that were mentioned explicitly and inexplicitly (not directly expressed).
Please describe in bullet points. Factors to consider include: age, gender, education,
previous experience, attitudes and values regarding ASRHR, attitudes and values
regarding the group of young people to be reached by the programme, etc.

2. Did the attributes Strongly agree | Somewhat agree Somewhat Strongly
align with the disagree disagree
recommendations
setoutin
‘Facilitators’ (pg.

13 of the ITPG on
0O0S CSE)?

Select facilitators for 4 3 2 1

specific groups of All facilitators | More than half of | Less than half The

children and young are from the the facilitators are | of the facilitators

people (e.g. people same from the same facilitators are | are not from

with physical community or | community or are | from the same | the same
disabilities, people are facilitators | facilitators that community or | community
living with HIV, etc.) that are are are facilitators | nor are they
from the same empathetic empathetic and that are empathetic
and open to open to the empatheticand | and open to

31




community, where
possible

the children’s
and young
people’s
experience
and
perspectives.

children’s and
young
people’s
experience and
perspectives.

open to the

young
people’s

perspectives.

children’s and

experience and

the
children’s
and young
people’s
experience
and
perspectives.

3. Did the attributes
align with the
recommendations
set out with
regard to
facilitators for the
defined group of
young people (pg.
13 of the ITPG on
0O0S CSE)?

Strongly agree

Somewhat
agree

Somewhat
disagree

Strongly
disagree

Young people with
physical disabilities —
1 example

Select facilitators with
physical disabilities,
where possible

4

All facilitators
have a physical
disability or are
facilitators that
are

empathetic and
open to the
children’s and
young
people’s
experience and
perspectives.

3

More than half
of the
facilitators
have a physical
disability or are
facilitators that
are

empathetic and
open to the
children’s and
young
people’s
experience and
perspectives.

2

Less than half
of the
facilitators
have a physical
disability or are
facilitators that
are

empathetic and
open to the
children’s and
young
people’s
experience and
perspectives.

1

The facilitators
do not have a
physical
disability nor
are they
empathetic and
open to the
children’s and
young
people’s
experience and
perspectives.
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Young people living
with HIV — 1 example

Ensure that
facilitators are
culturally competent
and can communicate

4
All

facilitators are
able to speak in

3

More than half
of the
facilitators are

2

Less than half
of the
facilitators are

1

None of the
facilitators are
able to speak in

clearly with a way that able to speak in | able to speakin | a way that

participants participants a way that a way that participants
easily participants participants easily
understand and | easily easily understand and
relate to. understand and | understand and | relate to.

relate to. relate to.

Young people who

sell sex — 1 example

Assess potential 4 3 2 1

facilitators for
personal qualities as
well as skills

The programme
assessed the
facilitators
based on their
demonstration
of

(1) empathy
with the young
people,

(2) enthusiasm
about teaching
them the full
range of
content of CSE,
and

(3) awarm

and non-
judgemental
attitude (for
learning how to
deliver

CSE effectively).

The programme
assessed the
facilitators
based on 2 of
the following 3
topics:
demonstration
of

(1) empathy
with the young
people,

(2) enthusiasm
about teaching
them the full
range of
content of CSE,
and

(3) awarm

and non-
judgemental
attitude (for
learning how to
deliver

CSE effectively).

The programme
assessed the
facilitators
based on 1 of
the following 3
topics:
demonstration
of

(1) empathy
with the young
people,

(2) enthusiasm
about teaching
them the full
range of
content of CSE,
and

(3) awarm

and non-
judgemental
attitude (for
learning how to
deliver

CSE effectively).

The programme
did not assess
the facilitators
based on their
demonstration
of

(1) empathy
with the young
people,

(2) enthusiasm
about teaching
them the full
range of
content of CSE,
and

(3) awarm

and non-
judgemental
attitude (for
learning how to
deliver

CSE effectively).
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Young people in
detention-1
example

Train facilitators in all

aspects of the
curriculum and
its delivery

4
The facilitators
are

(1) sensitised to
young peoplein
detention, and

3

More than half
of the
facilitators are
(1) sensitised to
young peoplein

2

Less than half
of the
facilitators are
(1) sensitised to
young peoplein

1

The facilitators
are not

(1) sensitised to
young peoplein
detention, nor

(2) given detention, detention, are they
ongoing and/or and/or (2) given
supportive (2) given (2) given ongoing
supervision. ongoing ongoing supportive
supportive supportive supervision.
supervision. supervision.
Young people in
humanitarian setting
—1 example
Provide ongoing 4 3 2 1
training to facilitators | Facilitators More than half | Less than half Facilitators
(1) receive of the of the (1) did not
capacity facilitators facilitators receive capacity
building (1) receive (1) receive building
opportunities capacity capacity opportunities
and support for | building building and support for

their
professional
development
and

(2) job aid and
implementation
tools are
regularly
reviewed to
ensure updated
and relevant
content.

opportunities
and support for
their
professional
development
and/or

(2) more than
half of the job
aid and
implementation
tools are
regularly
reviewed to
ensure updated
and relevant
content.

opportunities
and support for
their
professional
development
and/or

(2) less than
half of the job
aid and
implementation
tools are
regularly
reviewed to
ensure updated
and relevant
content.

their
professional
development
and

(2) job aid and
implementation
tools are not
regularly
reviewed.
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4. Did the plan specify how the facilitators would be selected? \ o Yes \ o No
If yes: what was the selection process? Max % page. Factors to consider include:
e Was there an open announcement?
e Were the job description and benefits communicated?
e How was information about the position disseminated?
e What criteria were used for the selection process?
e Was there a structured and transparent selection process?

5. Did the selection Strongly agree Somewhat Somewhat Strongly
process align with agree disagree disagree
the
recommendations
setoutin
‘Facilitators’ (pg.

13 of the ITPG on
0O0S CSE)?

Assess potential 4 3 2 1

facilitators for The programme | The programme | The The

personal qualities as assessed the assessed the programme programme

well as skills facilitators based | facilitators assessed the did not assess

on their based on 2 of facilitators the facilitators

demonstration
of

(1) empathy
with the young
people, (2)
enthusiasm
about teaching
them the full
range of content
of CSE, and

(3) awarm

and non-
judgemental
attitude (for
learning how to
deliver

CSE effectively).

the following 3
topics:
demonstration
of

(1) empathy
with the young
people, (2)
enthusiasm
about teaching
them the full
range of
content of CSE,
and

(3) awarm

and non-
judgemental
attitude (for

based on 1 of
the following 3
topics:
demonstration
of

(1) empathy
with the young
people, (2)
enthusiasm
about teaching
them the full
range of
content of CSE,
and

(3) awarm

and non-
judgemental

based on their
demonstration
of

(1) empathy
with the
young people,
(2) enthusiasm
about
teaching them
the full range
of content of
CSE, and

(3) awarm
and non-
judgemental
attitude (for
learning how
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learning how to
deliver

attitude (for
learning how

to deliver
CSE

CSE effectively). | to deliver effectively).
CSE
effectively).
Ensure that 4 3 2 1
facilitators are All More than half | Less than half | None of the
culturally competent | facilitators are of the of the facilitators are

and can communicate

able to speak in

facilitators are

facilitators are

able to speak

clearly with a way that able to speak in | able to speak in a way that

participants participants a way that in a way that participants

easily participants participants easily

understand and | easily easily understand

relate to. understand and | understand and relate to.
relate to. and relate to.

6. Did the selection Strongly agree Somewhat Somewhat Strongly
process align with agree disagree disagree
the
recommendations
set out with
regard to
facilitators for the
defined group of
young people (pg.

__oftheITPG on
0O0S CSE)?

Young people with

physical disabilities —

2 examples

Assess potential 4 3 2 1

facilitators for
personal qualities as
well as skills

The programme
assessed the
facilitators
based on their
demonstration
of

(1) empathy
with the young
people, (2)

The programme
assessed the
facilitators
based on 2 of
the following 3
topics:
demonstration
of

(1) empathy

The programme
assessed the
facilitators
based on 1 of
the following 3
topics:
demonstration
of

(1) empathy

The programme
did not assess
the facilitators
based on their
demonstration
of

(1) empathy
with the young
people, (2)
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enthusiasm
about teaching
them the full
range of
content of CSE,
and

(3) awarm

and non-
judgemental
attitude (for
learning how to
deliver

with the young
people, (2)
enthusiasm
about teaching
them the full
range of
content of CSE,
and

(3) awarm

and non-
judgemental
attitude (for

with the young
people, (2)
enthusiasm
about teaching
them the full
range of
content of CSE,
and

(3) awarm

and non-
judgemental
attitude (for

enthusiasm
about teaching
them the full
range of
content of CSE,
and

(3) awarm

and non-
judgemental
attitude (for
learning how to
deliver

CSE effectively). | learning how to | learning how to | CSE effectively).
deliver deliver
CSE effectively). | CSE effectively).
Ensure that 4 3 2 1
facilitators are All More than half | Less than half None of the
culturally competent | facilitators are | of the of the facilitators are

and can communicate

able to speak in

facilitators are

facilitators are

able to speak in

clearly with a way that able to speak in | able to speakin | a way that

participants participants a way that a way that participants
easily participants participants easily
understand and | easily easily understand and
relate to. understand and | understand and | relate to.

relate to. relate to.

Young people living

with HIV -2

examples

Select facilitators with | 4 3 2 1

HIV, where possible All facilitators More than half | Less than half The facilitators
have HIV or are | of the of the do not have
facilitators that | facilitators facilitators HIV nor are
are have HIV or are | have HIV or are | they
empathetic and | facilitators that | facilitators that | empathetic and
open to the are are open to the
children’s and empathetic and | empathetic and | children’s and
young open to the open to the young
people’s children’s and children’s and people’s
experience and | young young experience and
perspectives. people’s people’s perspectives.
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experience and
perspectives.

experience and
perspectives.

Provide ongoing

training to facilitators

4
Facilitators

(1) receive
capacity
building
opportunities
and support for
their
professional
development
and

3

More than half
of the
facilitators

(1) receive
capacity
building
opportunities
and support for
their
professional

2

Less than half
of the
facilitators

(1) receive
capacity
building
opportunities
and support for
their
professional

1

Facilitators

(1) did not
receive capacity
building
opportunities
and support for
their
professional
development
and

(2) jobaidand | development development (2) job aid and
implementation | and/or and/or implementation
tools are (2) more than (2) less than tools are not
regularly half of the job half of the job regularly
reviewed to aid and aid and reviewed.
ensure updated | implementation | implementation
and relevant tools are tools are
content. regularly regularly
reviewed to reviewed to
ensure updated | ensure updated
and relevant and relevant
content. content.
Young people who
sell sex — 2 examples
Train facilitators inall | 4 3 2 1
aspects of the The facilitators | More than half | Less than half The facilitators
curriculum and are of the of the are not

its delivery

(1) sensitised to
young peoplein
detention, and
(2) given
ongoing
supportive
supervision.

facilitators are
(1) sensitised to
young peoplein
detention,
and/or

(2) given
ongoing
supportive
supervision.

facilitators are
(1) sensitised to
young peoplein
detention,
and/or

(2) given
ongoing
supportive
supervision.

(1) sensitised to
young peoplein
detention, nor
are they

(2) given
ongoing
supportive
supervision.
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Select facilitators who
sell or sold sex, where
possible

4
All facilitators
sell or sold sex
or are
facilitators that
are

empathetic and
open to the
children’s and
young

people’s
experience and
perspectives.

3

More than half
of the
facilitators sell
or sold sex or
are facilitators
that are
empathetic and
open to the
children’s and
young
people’s
experience and
perspectives.

2

Less than half
of the
facilitators

sell or sold sex
or are
facilitators that
are
empathetic and
open to the
children’s and
young
people’s
experience and
perspectives.

1

The facilitators
donot sell sex
or have not
sold sex nor are
they
empathetic and
open to the
children’s and
young

people’s
experience and
perspectives.

Young people in
detention -2
examples

Ensure that
facilitators are
culturally competent
and can communicate

4
All

facilitators are
able to speak in

3

More than half
of the
facilitators are

2

Less than half
of the
facilitators are

1

None of the
facilitators are
able to speak in

clearly with a way that able to speak in | able to speakin | a way that
participants participants a way that a way that participants
easily participants participants easily
understand and | easily easily understand and
relate to. understand and | understand and | relate to.
relate to. relate to.
Assess potential 4 3 2 1

facilitators for
personal qualities as
well as skills

The programme
assessed the
facilitators
based on their
demonstration
of

(1) empathy
with the young
people, (2)
enthusiasm
about teaching
them the full

The programme
assessed the
facilitators
based on 2 of
the following 3
topics:
demonstration
of

(1) empathy
with the young
people, (2)
enthusiasm

The programme
assessed the
facilitators
based on 1 of
the following 3
topics:
demonstration
of

(1) empathy
with the young
people, (2)
enthusiasm

The programme
did not assess
the facilitators
based on their
demonstration
of

(1) empathy
with the young
people, (2)
enthusiasm
about teaching
them the full
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range of
content of CSE,
and

(3) awarm

and non-
judgemental
attitude (for
learning how to
deliver

about teaching
them the full
range of
content of CSE,
and

(3) awarm

and non-
judgemental
attitude (for

about teaching
them the full
range of
content of CSE,
and

(3) awarm

and non-
judgemental
attitude (for

range of
content of CSE,
and

(3) awarm

and non-
judgemental
attitude (for
learning how to
deliver

CSE effectively). | learning how to | learning how to | CSE effectively).
deliver deliver
CSE effectively). | CSE effectively).
Young people in
humanitarian setting
— 2 examples
Provide ongoing 4 3 2 1
training to facilitators | Facilitators More than half | Less than half Facilitators
(1) receive of the of the (1) did not
capacity facilitators facilitators receive capacity
building (1) receive (1) receive building
opportunities capacity capacity opportunities
and support for | building building and support for

their
professional
development
and

opportunities
and support for
their
professional

opportunities
and support for
their
professional

their
professional
development
and

(2) jobaidand | development development (2) job aid and
implementation | and/or and/or implementation
tools are (2) more than (2) less than tools are not
regularly half of the job half of the job regularly
reviewed to aid and aid and reviewed.
ensure updated | implementation | implementation
and relevant tools are tools are
content. regularly regularly

reviewed to reviewed to

ensure updated | ensure updated

and relevant and relevant

content. content.

Train facilitatorsinall | 4 3 2 1

aspects of the

The facilitators
are

More than half
of the

Less than half
of the

The facilitators
are not
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curriculum and (1) sensitised to | facilitators are | facilitators are | (1) sensitised to
its delivery young people in | (1) sensitised to | (1) sensitised to | young people in
detention, and | young people in | young people in | detention, nor
(2) given detention, detention, are they
ongoing and/or and/or (2) given
supportive (2) given (2) given ongoing
supervision. ongoing ongoing supportive
supportive supportive supervision.
supervision. supervision.
7. Did the plan specify the activities that would be used to build the v N
knowledge, attitudes and competencies of the facilitators? 0ores 0o

If yes: what were the activities? Max % page. Factors to consider include:
e Was there a needs assessment?
e Was there a structured training programme? If so, what materials were used?
Who conducted the trainings? In what group sizes? In what groups (e.g. same
sex, different sexes)? For how long? Was it skills/competency based (i.e. did it

include opportunities to build and practice skills)? Did it include values
clarification?
e Was there an evaluation of performance?

8. Did the activities Strongly agree Somewhat Somewhat Strongly
align with the agree disagree disagree
recommendations
setoutin
‘Facilitators’ (pg.

13 of the ITPG on
0O0S CSE)?

Train facilitatorsinall | 4 3 2 1

aspects of the The facilitators | More than half | Less than half The facilitators

curriculum and its are of the of the are not

delivery (1) sensitised to | facilitators are | facilitators are | (1) sensitised to
the groups (1) sensitised to | (1) sensitised to | the groups
they are the groups the groups they are
working with, they are they are working with,

and

working with,
and/or

working with,
and/or

nor are they
(2) given
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their
professional
development
and

opportunities
and support for
their
professional

opportunities
and support for
their
professional

(2) given (2) given (2) given ongoing
ongoing ongoing ongoing supportive
supportive supportive supportive supervision.
supervision. supervision. supervision.

Provide ongoing 4 3 2 1

training to facilitators | Facilitators More than half | Less than half Facilitators
(1) receive of the of the (1) did not
capacity facilitators facilitators receive capacity
building (1) receive (1) receive building
opportunities capacity capacity opportunities
and support for | building building and support for

their
professional
development
and

(2) jobaidand | development development (2) job aid and
implementation | and/or and/or implementation
tools are (2) more than (2) less than tools are not
regularly half of the job half of the job regularly
reviewed to aid and aid and reviewed.
ensure updated | implementation | implementation
and relevant tools are tools are
content. regularly regularly
reviewed to reviewed to
ensure updated | ensure updated
and relevant and relevant
content. content.
Did the activities Strongly agree Somewhat Somewhat Strongly
align with the agree disagree disagree
recommendations
set out with
regard to
facilitators for the
defined group of
young people (pg.
__oftheITPG on
0O0S CSE)?
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Young people with
physical disabilities —
2 examples

Train facilitators in all
aspects of the
curriculum and

its delivery

4
The facilitators
are

(1) sensitised to
young people in

3

More than half
of the
facilitators are
(1) sensitised to

2

Less than half
of the
facilitators are
(1) sensitised to

1

The facilitators
are not

(1) sensitised to
young peoplein

detention, and | young people in | young people in | detention, nor
(2) given | detention, detention, are they
ongoing and/or and/or (2) given
supportive (2) given | (2) given | ongoing
supervision. ongoing ongoing supportive
supportive supportive supervision.
supervision. supervision.
Select facilitators who | 4 3 2 1
have physical All facilitators More than half | Less than half The facilitators
disabilities, where have physical of the of the do not have
possible disabilities or facilitators facilitators physical
are facilitators | have physical have or are disabilities nor
that are disabilities or facilitators that | are they
empathetic and | are facilitators | are empathetic and
open to the that are empathetic and | open to the
children’s and empathetic and | open to the children’s and
young open to the children’s and young
people’s children’s and young people’s
experience and | young people’s experience and
perspectives. people’s experience and | perspectives.

experience and
perspectives.

perspectives.

Young people living
with HIV -2
examples

Select facilitators with
HIV, where possible

4
All facilitators
have HIV or are
facilitators that
are

empathetic and
open to the
children’s and

3

More than half
of the
facilitators
have HIV or are
facilitators that
are

empathetic and

2

Less than half
of the
facilitators
have HIV or are
facilitators that
are

empathetic and

1

The facilitators
do not have
HIV nor are
they
empathetic and
open to the
children’s and

43




young
people’s
experience and
perspectives.

open to the
children’s and
young
people’s
experience and
perspectives.

open to the
children’s and
young
people’s
experience and
perspectives.

young
people’s
experience and
perspectives.

Provide ongoing

training to facilitators

4
Facilitators

(1) receive
capacity
building
opportunities
and support for
their
professional
development
and

3

More than half
of the
facilitators

(1) receive
capacity
building
opportunities
and support for
their
professional

2

Less than half
of the
facilitators

(1) receive
capacity
building
opportunities
and support for
their
professional

1

Facilitators

(1) did not
receive capacity
building
opportunities
and support for
their
professional
development
and

(2) jobaidand | development development (2) job aid and
implementation | and/or and/or implementation
tools are (2) more than (2) less than tools are not
regularly half of the job half of the job regularly
reviewed to aid and aid and reviewed.
ensure updated | implementation | implementation
and relevant tools are tools are
content. regularly regularly
reviewed to reviewed to
ensure updated | ensure updated
and relevant and relevant
content. content.
Young people who
sell sex — 2 examples
Assess potential 4 3 2 1

facilitators for

personal qualities as

well as skills

The programme
assessed the
facilitators
based on their
demonstration
of

(1) empathy
with the young
people, (2)

The programme
assessed the
facilitators
based on 2 of
the following 3
topics:
demonstration
of

(1) empathy

The programme
assessed the
facilitators
based on 1 of
the following 3
topics:
demonstration
of

(1) empathy

The programme
did not assess
the facilitators
based on their
demonstration
of

(1) empathy
with the young
people, (2)
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enthusiasm
about teaching
them the full
range of
content of CSE,
and

(3) awarm

and non-
judgemental
attitude (for
learning how to
deliver

with the young
people, (2)
enthusiasm
about teaching
them the full
range of
content of CSE,
and

(3) awarm

and non-
judgemental
attitude (for

with the young
people, (2)
enthusiasm
about teaching
them the full
range of
content of CSE,
and

(3) awarm

and non-
judgemental
attitude (for

enthusiasm
about teaching
them the full
range of
content of CSE,
and

(3) awarm

and non-
judgemental
attitude (for
learning how to
deliver

CSE effectively). | learning how to | learning how to | CSE effectively).
deliver deliver
CSE effectively). | CSE effectively).
Ensure that 4 3 2 1
facilitators are All More than half | Less than half None of the
culturally competent | facilitators are | of the of the facilitators are

and can communicate

able to speak in

facilitators are

facilitators are

able to speak in

clearly with a way that able to speak in | able to speakin | a way that

participants participants a way that a way that participants
easily participants participants easily
understand and | easily easily understand and
relate to. understand and | understand and | relate to.

relate to. relate to.

Young people in

detention -2

examples

Ensure that 4 3 2 1

facilitators are All More than half | Less than half None of the

culturally competent | facilitators are | of the of the facilitators are

and can communicate

able to speak in

facilitators are

facilitators are

able to speak in

clearly with a way that able to speak in | able to speakin | a way that
participants participants a way that a way that participants
easily participants participants easily
understand and | easily easily understand and
relate to. understand and | understand and | relate to.
relate to. relate to.
Assess potential 4 3 2 1

facilitators for

The programme
assessed the

The programme
assessed the

The programme
assessed the

The programme
did not assess
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personal qualities as
well as skills

facilitators
based on their
demonstration
of

(1) empathy
with the young
people, (2)
enthusiasm
about teaching
them the full
range of
content of CSE,
and

(3) awarm

and non-
judgemental
attitude (for
learning how to
deliver

facilitators
based on 2 of
the following 3
topics:
demonstration
of

(1) empathy
with the young
people, (2)
enthusiasm
about teaching
them the full
range of
content of CSE,
and

(3) awarm

and non-
judgemental
attitude (for

facilitators
based on 1 of
the following 3
topics:
demonstration
of

(1) empathy
with the young
people, (2)
enthusiasm
about teaching
them the full
range of
content of CSE,
and

(3) awarm

and non-
judgemental
attitude (for

the facilitators
based on their
demonstration
of

(1) empathy
with the young
people, (2)
enthusiasm
about teaching
them the full
range of
content of CSE,
and

(3) awarm

and non-
judgemental
attitude (for
learning how to
deliver

CSE effectively). | learning how to | learning how to | CSE effectively).
deliver deliver
CSE effectively). | CSE effectively).
Young people in
humanitarian setting
— 2 examples
Provide ongoing 4 3 2 1
training to facilitators | Facilitators More than half | Less than half Facilitators
(1) receive of the of the (1) did not
capacity facilitators facilitators receive capacity
building (1) receive (1) receive building
opportunities capacity capacity opportunities
and support for | building building and support for

their
professional
development
and

(2) job aid and
implementation
tools are
regularly
reviewed to

opportunities
and support for
their
professional
development
and/or

(2) more than
half of the job
aid and

opportunities
and support for
their
professional
development
and/or

(2) less than
half of the job
aid and

their
professional
development
and

(2) job aid and
implementation
tools are not
regularly
reviewed.
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ensure updated

implementation

implementation

and relevant tools are tools are
content. regularly regularly
reviewed to reviewed to
ensure updated | ensure updated
and relevant and relevant
content. content.
Train facilitatorsin all | 4 3 2 1
aspects of the The facilitators | More than half | Less than half The facilitators
curriculum and are of the of the are not

its delivery

(1) sensitised to
young peoplein
detention, and

facilitators are
(1) sensitised to
young peoplein

facilitators are
(1) sensitised to
young peoplein

(1) sensitised to
young peoplein
detention, nor

(2) given detention, detention, are they

ongoing and/or and/or (2) given

supportive (2) given (2) given ongoing

supervision. ongoing ongoing supportive
supportive supportive supervision.
supervision. supervision.

E. Ongoing support to facilitators:
1. Did the plan specify the activities that would be used to provide O Yes 4 No
ongoing support to facilitators?

If yes, what were the activities? Max % page. Factors to consider include:
e Was there a system/opportunities for facilitators to ask questions/raise issues?
e Was there a system for supportive supervision?
e Was there a system for collaborative learning?
e Was there a plan for refresher trainings or a system to address
knowledge/competency gaps?

F. Monitoring:

1. Did the plan specify a process for monitoring?

\ O Yes

o No

If yes:

a. What was the process? Max % page. Factors to consider include:
e What were the activities and tools that were used to collect data?
e Who was involved?
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e When was data collected?

b. What were the core indicators? Max 10 indicators. Check to see if there both process and

output indicators.

¢. What data sources were planned for the core indicators? Max. 4 sentences for each
indicator. Please be as detailed as possible. For example: An interview with people from

group A and B.

2. Did the process align Strongly agree Somewhat Somewhat Strongly
with the agree disagree disagree
recommendations on
effective monitoring
(pgs. 97-98 of the
revised ITGSE)?

Assess the programme 4 3 2 1

and obtain ongoing Regular Regular Regular Regular

feedback from monitoring monitoring monitoring and | monitoring

communities, educators and and assessment of and

and learners about how assessment of | assessment of | the programme | assessment

the programme is the the is organised and | of the

achieving its outcomes programmeis | programmeis | includes2or1 programme
organised and | organised and | of the following | is not
includes includes 3 of topics: organised.
(1) frequent the following 4 | (1) frequent
reviews of data | topics: reviews of data
and (1) frequent and

(2)accessing
documentation
on facilitator
training,
messaging
and

(3) classroom
observations
and

(4) interviews
with different
stakeholders.

reviews of data
and
(2)accessing
documentation
on facilitator
training,
messaging

and

(3) classroom
observations
and

(2)accessing
documentation
on facilitator
training,
messaging
and

(3) classroom
observations
and

(4) interviews
with different
stakeholders.
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(4) interviews
with different
stakeholders.

3. Did the process align Strongly agree Somewhat Somewhat Strongly
with the agree disagree disagree
recommendations set
out in ‘Monitoring’

(pg. 15 of the ITPG on
0O0S CSE)?

Build in ongoing 4 3 2 1

monitoring There is During more During less than | There is no

ongoing than half of the | half of the ongoing
monitoring programme, programme, monitoring
and there is there is ongoing | and
assessment ongoing monitoring and | assessment
of inputs, monitoring and | assessment of inputs,
process and assessment of inputs, process and
outputs. of inputs, process and outputs.

process and outputs.

outputs.

Monitor the fidelity with 4 3 2 1

which facilitators deliver Both the The content Only the The fidelity

the programme content and and the content is with which

the delivery of | delivery of the | monitored. facilitators
the content by | content by deliver the
all of the some of the programme
facilitators are | facilitators are is not
monitored. monitored. monitored.

Identify ways to follow up | 5 4 3 2

with participants from the | A plan for A plan for / There is no

beginning following up following up plan for

with the with the follow up
participantsis | participantsis with

defined at the
beginning of
the
programme .

defined part
way through
the

programme.

participants.
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G. Sufficient resources:

1. Do the resources fit the workplan? \ o VYes o No \ O Partially

a. Arethe human resources sufficient to implement the workplan? Consider budget
lines for (amount of) management staff; trainers.

b. Does the budget fit the workplan? Consider budget lines for development of the
curricula; meaningful engagement of stakeholders; training and support for

facilitators; delivery of the CSE; M&E; contingencies.

c. Isthe timeline feasible? Please explain why (or why not). Max. % page.

H. Sufficient data/information:

1. Does the workplan include sufficient
information to answer the questions in this| o Yes o No
tool?

o Partially

If no or partially, please explain.

1.2.2. Part 2. Curricula review

Review the CSE curricula to explore the following aspects of the curricula and its content:

1.To what extent did the curricula address the following key concepts and topics of CSE?

High Middle Low Not
: applicable
The topic is The topic is The topic is not
adequately adequately adequately
addressed and | 2ddressed but addressed.
activities are no a.CtIVItles
included to are included
prompt critical t°_Ffr°|mpt
reflectionon | SMtica )
it reflection on
it.
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Key concept 1: Relationships

Families

4 3
Friendship, love and
romantic relationships 4 3
Tolerance, inclusion and
respect 4 3
Long-term commitments
and parenting 4 3

Key concept 2: Values, rights, culture and sexuality

Values and sexuality

4 3
Human rights and
sexuality 4 3
Culture, society and
sexuality 4 3

Key concept 3: Understanding gender

The social construction of
gender and gender norms | 4 3

Gender equality,
stereotypes and bias 4 3

Gender-based violence
4 3

Key concept 4: Violence and staying safe

Violence
4 3

Consent, privacy and
bodily integrity 4 3
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Safe use of information
and communication
technologies

4

Key concept 5: Skills for health and wellbeing

Norms and peer influence

on sexual behaviour 4 3
Decision-making

4 3
Communication, refusal
and negotiation skills 4 3
Media literacy and
sexuality 4 3
Finding help and support

4 3

Key concept 6: The human body and development

Sexual and reproductive

anatomy and physiology 4 3
Reproduction

4 3
Puberty 4 3
Body image

4 3

Key concept 7: Sexuality and sexual behaviour

Sex, sexuality and the

sexual life cycle 4 3
Sexual behaviour and
sexual response 4 3

Key concept 8: Sexual and r

eproductive health

Pregnancy and pregnancy
prevention

4

3
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HIV and AIDS stigma, care,

treatment and support 4 3 2
Understanding,
recognizing and reducing 2

the risk of STls, including

HIV

2. Is the curricula aligned with the age-appropriate learning objectives for the following
two marker topics on Consent, privacy and bodily integrity (topic 4.2) and Sexual
behaviour and sexual response (topic 7.2)?

Topic 4.2: Consent, privacy and bodily integrity

5-8 years | Everyone has the right to decide who can o Yes No Not
touch their body, where, and in what way applicable

9-12 It is important to understand what unwanted | o Yes No Not

years sexual attention is and the need for privacy applicable
when growing up

12-15 Everyone has the right to privacy and bodily o Yes No Not

years integrity applicable
Everyone has the right to be in control of what
they will and will not do sexually, and should
actively communicate and recognise consent
from their partners

15-18+ Consent is critical for healthy, pleasurableand | o Yes No Not

years consensual sexual behaviour with a partner applicable
It is important to be aware of factors that can
impact the ability to acknowledge or give
consent

Topic 7.2: Sexual behaviour and sexual response

5-8 years | People can show love for other people o Yes No Not
through touching and intimacy applicable
Children should understand what is and what
is not appropriate touching

9-12 People have a sexual response cycle, whereby | o Yes No Not

years sexual stimulation (physical or mental) can applicable

produce a physical response
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12-15 The sexual response cycle is about how the O Yes |0 No| o Not
years body reacts physically to sexual stimulation applicable
Every society, culture and generation has its
own myths about sexual behaviours and it’s
important to know the facts
It is important to be able to make informed
decisions about sexual behaviour
There are ways to avoid or minimise risk of
sexual behaviours that can impact negatively
on one’s health and well-being
Transactional sexual activity, the exchange of
money or goods for sexual favours, can pose
risks to one’s health and well-being
15-18+ Engaging in sexual behaviours should feel O Yes |0 No| o Not
years pleasurable and comes with associated applicable
responsibilities for one’s health and well-being
Sexual decision-making requires prior
consideration of risk-reduction strategies to
prevent unintended pregnancy and STls,
including HIV
3. Is the curricula Strongly agree Somewhat Somewhat Strongly
aligned with the agree disagree disagree
recommendations set
out in ‘Curriculum
content’ (pgs. 12-13
of the ITPG on O0OS
CSE)?
Be fact-based and 4 3 2 1
clear All of the More than half | Less than half of | None of the
content in the of the content | the contentin content of
curriculum is in the the curriculum is | the
fact-based and | curriculum is fact-based and curriculum is
clear. fact-based and | clear. fact-based
clear. and clear.
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Take a pragmaticand | 4 3 2 1

non-judgmental view | All of the More than half | Less than half of | The

of sexuality curriculum of the the curriculum curriculum
takes a curriculum takes a does not take
pragmaticand | takesa pragmatic and a pragmatic
non-judgmental | pragmatic and non-judgmental | and non-
view of non-judgmental | view of judgmental
sexuality . view of sexuality. view of

sexuality. sexuality.

Be culturally relevant | 4 3 2 1
The entire More than half | Less than half of | The
curriculum is of the the curriculum is | curriculum is

relevant to the

curriculumis

relevant to the

not relevant

culture. relevant to the | culture. to the
culture. culture.
All relevant Not all relevant
ethnicities and | All or some of ethnicities and
cultures are the relevant cultures are
represented (1) | ethnicities and | represented (1),
and the entire cultures are and the
curriculum represented (1) | curriculum
content is and the content is more
relevant(2) and | curriculum or less relevant
all significant content is more | (2) and only a
rights violations | or less relevant | few or none of
are addressed (2) and some the significant
(3). significant rights violations
rights violations | are addressed
are addressed (3).
(3).
Address the 4 3 2 1
contextual risk factors | The curriculum | The curriculum | The curriculum The
that participants face | addresses all of | addresses 5 or | addresses less curriculum
the following 6 of the than 5 of the does not
contextual risk | following following address
factors: (1) contextual risk | contextual risk contextual

gender, (2)
poverty, (3)
discrimination
on the basis of
race, (4)

factors: (1)
gender, (2)
poverty, (3)
discrimination
based on race,

factors: (1)
gender, (2)
poverty, (3)
discrimination

risk factors.
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ethnicity,

(5) religion, (6)
disability and
(7)
socioeconomic
marginalization.

(4) ethnicity,

(5) religion, (6)
disability and
(7)
socioeconomic
marginalization.

based on race,
(4) ethnicity,

(5) religion, (6)
disability and (7)
socioeconomic
marginalization.

Teach about advocacy | 4 3 2 1
The curriculum | The curriculum | The curriculum The
teaches about teaches about teaches about curriculum
advocacy, advocacy and advocacy and does not
considering all | takes into takes into teach about
social and legal | account most account a few advocacy.
constraints. social and legal | social and legal

constraints. constraints.

4. Is the curricula Strongly agree Somewhat Somewhat Strongly

aligned with agree disagree disagree

recommendations

for the defined

groups of young

people (pgs. 22-

45 of the ITPG on

0O0S CSE)?

Address the 4 3 2 1

specific interests | The entire In more than In less than half | The specific

of different curriculum takes | half of the of the interests of

subgroups (such into account the | curriculum the curriculum different

as young people
who have a visual
impairment or

specific interests
of the different
subgroups are

specific interests
of different
subgroups are

specific interests
of different
subgroups are

subgroups are
not addressed.

young people addressed. addressed. addressed.
living in a
detention centre)
Facilitates building | 4 3 2 1
supportive peer In the entire In more than In less than half | The curriculum
networks and curriculum half of the of the does not
offers role models | attention is curriculum curriculum facilitate
given to building | attention is attention is building of peer
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supportive peer
networks and

given to building
supportive peer

given to building
supportive peer

networks and
does not offer

role models are | networks and networks and role models.
offered. role models are | role models are
offered. offered.
Focus on changing | 4 3 2 1
attitudes and In the entire In more than In less than half | No attention is
teaching skills, curriculum half of the of the given to
rather than just attention is curriculum curriculum changing
imparting given to attention is attention is attitudes and
knowledge changing given to given to teaching skills.
attitudes and changing changing

teaching skills.

attitudes and
teaching skills.

attitudes and
teaching skills.

Be aware of how
particular
characteristics of
the defined group
may affect
sexuality (e.g. for
young people with
a visual
impairment
explicit
communication
about what they
and their partner
want might be
extra important as
they cannot
interpret facial
signs or young
people in
detention centre
might be worried
or insecure about
their sexual
development as
they don’t have
the opportunity to
experience their

4
The entire
curriculum takes
into account
how particular
characteristics of
the defined
group may affect
their sexuality.

3

More than half
of the
curriculum

takes into
account how
particular
characteristics of
the defined
group may affect
their sexuality.

2

Less than half of
the curriculum
takes into
account how
particular
characteristics of
the defined
group may affect
their sexuality.

1

The curriculum
does not take
into account
how particular
characteristics of
the defined
group may affect
their sexuality.
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sexuality like their
peers who are not
in prison. They
might have
guestions related
to masturbation.)

Use of teaching 4 3 2 1
techniques that In the entire Many teaching Few techniques | No diversity of
work best for the | curriculum a techniques are are provided to | teaching
participants diversity of provided to allow the techniques are

teaching allow the facilitators to provided.

techniques is facilitators to select what

provided so the | select what works best for

facilitators can works best for the participants.

select what the participants.

works best for

the participants.
Use of the 4 3 2 1
participants’ The entire More than half Less than half of | The curriculum is
mother tongue curriculum is in of the the curriculum is | not available in
whenever the participants’ | curriculum isin in the the participants’
possible mother tongue. | the participants’ | participants’ mother tongue.

mother tongue mother tongue
is used. is used.

Understand and 4 3 2 1
adapt to the The entire More than half Less than half of | The curriculum
culture, values curriculum of the the curriculum lacks awareness
and belief systems | illustrates curriculum illustrates of and is not
of the group the awareness of illustrates awareness of adapted to the
programme and is adapted awareness of and is adapted culture, values
serves to the culture, and is adapted to the culture, and belief

values and belief
systems of the
group of young
people.

to the culture,
values and belief
systems of the
group of young
people.

values and belief
systems of the
group of young
people.

systems of the
group of young
people.
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5. Does the curricula include any of the following participatory
activities/methodologies?

Icebreakers/warm-up activities o Yes o No Comment
Brainstorming o Yes o No Comment
Role plays o Yes o No Comment
Games o Yes o No Comment
Pair/small group activities o Yes o No Comment
Visits (e.g., to a health facility, others). If yes, o Yes o No Comment
please specify:

59




2. Tool 2 — Interview guide with
programme management

2.1. Introduction

Research 1. To determine whether the plan for the programme was appropriate and had

objective(s) the potential to achieve the programme’s objectives.

2. Todetermine whether the programme’s activities to identify, recruit, train,
and support the facilitators were feasible and whether they were
implemented with fidelity.

Research 1. Was the plan for the programme appropriate for the context and the needs

guestion(s) of the defined group of young people, and did it include evidence-based
interventions and evidence-based delivery approaches?

2. Did the programme effectively carry out its planned activities to identify and
recruit facilitators, build their competencies and attitudes, and provide them
with ongoing support? What adaptations were made if any and why?

Monitoring | 1. To assess whether the design of the CSE intervention aligns with the selected

objective(s) quality criteria for out-of-school CSE described in the Guidance on OOS CSE
developed by UNFPA.

2. To assess whether the delivery of the CSE intervention aligns with the
selected quality criteria for out-of-school CSE described in the Guidance on
OOS CSE developed by UNFPA.

3. To assess whether the CSE intervention is delivered as planned in terms of
fidelity (including coverage, content, frequency, duration) and to identify if
any adaptations were made.

4. To assess the costs related to the CSE intervention

Sampling All programme management staff
Timeline Part 1 - To be completed 1 time, at the beginning of the implementation of the
programme.

Part 2 — To be completed 1 time, at the end of the programme.

If it isn’t possible to consider the different time slots because the programme
has already been implemented for a longer period, please organise one
retrospective interview that covers all the time slots that have already passed.

Preparation | Materials:
e Recorder
e Consent forms.
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e Results of part 1 before starting part 2
e Cards with the answer options of the Likert Scale (on paper or digital)
e Paper and pen to make fieldnotes.
Recording:
e Repeat loud and clearly the facilitator’s answers on closed questions.
This will be important for the transcriptions.
Ask for formal consent from the participant.
If it would be helpful, add an introduction exercise or question.
Consider that the max. length of the interview is 1h30min.
Topics to consider when making fieldnotes:
e Any significant observations (e.g. about non-verbal aspects of the
interview)
e Anything surprising or unexpected that came up.
e New issues that have been coming up that are not covered in the
interview questions.
e Issues that should be developed and explored in subsequent interviews.
e Issues that should be considered during data analysis (e.g. social
desirability of answers)

After the
interview

Save the consent form with the corresponding name.
Save the audio file with the corresponding name.
Save the fieldnotes with the corresponding name
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2.2. The tool and additional information

221. Part 1. Development of the plan

A. Situation analysis and needs assessment.

1. Was asituation analysis conducted at the start of the programme? | Yes No

If yes:
a. What did the situation analysis consist of?
Possible components could be:

e health outcomes
e behaviours
e determinants

b. How was the situation analysis designed? Please describe the different key steps
that were taken (chronological).

c. Who was involved in its design and execution? Please describe the team and
provide a short description of their profile.

If no, why not?

2. Was a needs assessment conducted at the start of the | Yes No
programme?

If yes:
a. What did the needs assessment analysis consist of?
Possible components could be:
e the organizations active in the area
e the policies in place
e the programmes/programmes that are being implemented.
e the sources of funding for these programmes/programmes

b. How was the needs assessment designed? Please describe the different key steps
that were taken (chronological).

c. Who was involved in its design and execution? Please describe the team and
provide a short description of their profile.

62



If no, why not?

3. Were the findings of the situation analysis and the needs | Yes No
assessment used to inform the design of the programme?

If yes, please provide two illustrative examples.

If no, why not?

B. Curricula, teaching/learning materials, and delivery approach:

1. Did the programme define a process for developing the CSE | Yes No
curriculum?

If yes:
a. What was the process? Please describe the key steps that were taken (chronological).

b. Who was involved in the process? Please describe the team and provide a short
description of their profile.

c¢. How many consultations were organised with young people to refine the
curriculum?

d. What evidence and/or existing materials were used to develop the curriculum?
Please specify the tools that were mentioned (existing guidelines, guides, practical
manuals, (inter)national toolkits, action frameworks and/or curricula).

e. Was the curriculum tailored to the country context? If yes, how?
Possible components could be:
e The law and policy context
e The social context
e The cultural context
e The economic context

f.  Was the curriculum tailored to the special needs and preferences of the defined
group of young people? If yes, how?
Possible components could be:
o Age
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e Physical and intellectual abilities
e Fducational level
e Social circumstances

If no, why not?

Did the programme define a process for developing | Yes No
teaching/learning materials?

If yes:
a. How many learning manuals are available for selected group of young people?

b. What was the process? Please describe the different key steps that were taken
(chronological).

c¢. Who was involved in the process? Please describe the team and provide a short
description of their profile.

d. What evidence and/or existing materials were used to develop the teaching/learning
materials? Please specify the tools that were mentioned (existing guidelines, guides,
practical manuals, (inter)national toolkits, action frameworks and/or curricula).

e. Were the teaching/learning materials tailored to the country context? If yes, how?
Possible components could be:
e The law and policy context
e The social context
e The cultural context
e The economic context

f.  Were the teaching/learning materials tailored to the special needs and preferences
of the defined group of young people? If yes, how?
Possible components could be:
o Age
e Physical and intellectual abilities
e FEducational level
e Social circumstances

If no, why not?
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3. Did the programme define a process for designing the delivery | Yes No
approach?
If yes:
a. What was the process? Please describe the different key steps that were taken

(chronological).

Who was involved in the process? Please describe the team and provide a short
description of their profile.

What evidence was used to design the delivery approach? Please specify the tools
that were mentioned (existing guidelines, guides, practical manuals, (inter)national
toolkits, action frameworks and/or curricula).

Was the delivery approach tailored to the country context? If yes, how?
Possible components could be:

e The law and policy context

e The social context

e The cultural (including religious) context.

e The economic context

Was the delivery approach tailored to the special needs and preferences of the
defined group of young people? If yes, how?

Possible components could be:
o Age
e Physical and intellectual abilities
e FEducational level
e Social circumstances
e Daily routines, e.g. related to work or health commitments.
e Preferred language
e Accessible and preferred methods

If no, why not?

4. Did the programme define a process for introducing the programme | Yes No

to the community and gaining gatekeeper approval/support?

If yes, what was the process? Please describe the different key steps that were taken
(chronological).
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Please probe for the existence of a collaboration agreement between the programme
and local communities and parents.

If no, why not?

C. Referral services:

1. Did the programme establish linkages with relevant services? \ Yes \ No

If yes:
a. With what services were linkages established?

Please consider the following:
e health services
e social services and social protection
e technical and vocational training
e non-formal education
e legal services

b. How were these services identified?

¢. Who was involved in establishing these linkages? Please describe the team and
provide a short description of their profile.

d. What did the linkages consist of? Possible answers might include an assisted referral
system, health worker facilitating part of one/multiple CSE interventions, a visit to
the health centre, etc.

e. Isthere a collaboration agreement between the programme and relevant services?

If so, please indicate which services and for which group of young people.

If no, why not?
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D. Facilitators:

1. Did the programme define the attributes of facilitators? \ Yes \ No

If yes:

a. What were the attributes? Please try to be as detailed as possible and add the
attributes that were mentioned explicitly and implicitly (not directly expressed).
Factors to consider include: age, gender, education, previous experience, attitudes
and values regarding ASRHR, attitudes and values regarding the group of young
people to be reached by the programme, etc.

b. How were the attributes decided upon? For example, were they based on
recommendations from international guidance, experience from previous
programmes, etc.

c¢. Who was involved in defining the attributes? Please describe the team and provide
a short description of their profile.
If no, why not?

2. Did the programme define a selection process for the facilitators? ‘ Yes ‘ No

If yes:
a. What was the selection process? Please describe the different key steps that were
taken (chronological).

b. How was the selection process decided upon? For example, were they based on
recommendations from international guidance, experience from previous

programmes, etc.

c. Who was involved in defining the selection process? Please describe the team and
provide a short description of their profile.

If no, why not?

3. Did the programme specify the activities that would be used to | Yes No
build the knowledge, attitudes and competencies of the
facilitators?

If yes:
a. What were the activities? Please be as specific as possible and consider the
following topics:
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e Which activities were used? (lecture, participatory exercises, etc.)

e How many trainings for facilitators were conducted and what was the
duration of the overall training?

e How many hours/days did the activities last?

e What was the group size?

e Who led the activities?

e Where were the activities organised?

How were the activities decided upon?

Who was involved in designing the activities? Please describe the team and provide
a short description of their profile.

What evidence was used to design the activities? Please specify the tools that were
mentioned (existing guidelines, guides, practical manuals, (inter)national toolkits,
action frameworks and/or curricula).

If no, why not?

E. Ongoing support to facilitators:

1. Did the programme specify the activities that would be used to provide | Yes | No

ongoing support to facilitators?

If yes:

a.

What were the activities? For example: supportive supervision, on-the-job training,
mentorship, collaborative learning, refresher trainings, etc. Describe for each
activity how it supports the facilitators. Please consider support for knowledge,
attitudes and competencies but also emotional support and/or the use of tools.
Please probe for the number of ongoing support planned for the facilitators and the
duration of the overall ongoing support.

How were the activities decided upon?

Who was involved in designing the activities? Please describe the team and provide
a short description of their profile.
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d. What evidence was used to define the activities? Please specify the tools that were
mentioned (existing guidelines, guides, practical manuals, (inter)national toolkits,
action frameworks and/or curricula).

If no, why not?

F. Monitoring and evaluation:

1. Did the programme establish a plan for monitoring and evaluation? \ Yes \ No

If yes:
a. What was the M&E plan? Please consider:

e What was the timeline. Is this an ongoing process?

e Whether indicators at the level of input (content and role of facilitator), process, and
output were defined, monitored, and evaluated?

e Which activities were used and how many? (lecture, participatory exercises, etc.)

b. How was the M&E plan defined?

¢. Who was involved in defining the M&E plan? Please describe the team and provide a short
description of their profile.

If no, why not?

2.2.2. Part 2. Implementation of activities to select, train,
and support the facilitators

Before starting this part of the interview, please be sure to have a copy of the answers of part
1. This will allow to probe against what the respondent said they had planned to do.

A. Activities to select, train, and support the facilitators:

1. Were facilitators selected as per the planned selection process? Yes No

If yes:
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What did you do to select the facilitators? Please describe what you did
(chronological) and why.

How did you do it?

Who was involved? Please describe the team and provide a short description of their
profile.

What did you do to prepare for this activity?
What went well? And why?

What did not go so well? And why?

If no,
g. Why not and what was done instead?

Were the knowledge, attitudes and competencies of the Yes No

facilitators built as per the planned training process?

If yes:

a.

What did you do to build the knowledge, attitudes and competencies of the
facilitators?
Please be as specific as possible and consider the following topics:

e Which activities were used? (lecture, participatory exercises, etc.)

e How many hours/days did the activities last?

e What was the group size?

e Who led the activities?

e Where were the activities organised?

How did you do it?

Who was involved? Please describe the team and provide a short description of their
profile.

What did you do to prepare for this activity?

What went well? And why?

What did not go so well? And why?

If no,
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g. Why not and what was done instead?

3. Was ongoing support provided to facilitators as per the planned Yes No
activities?

If yes:
a. What did you do to provide ongoing support to the facilitators?

Please be as specific as possible and consider the following topics:
e Which activities were used? (lecture, participatory exercises, etc.)
e How many were organised and what was the average duration of one
session?
e What was the group size?
e Who led the activities?
o Where were the activities organised?

b. How did you do it?

¢. Who was involved? Please describe the team and provide a short description of their
profile.

d. What did you do to prepare for this activity?
e. What went well? And why?.
f. What did not go so well? And why?

If no,
g. Why not and what was done instead?

B. Monitoring:

1. Were the activities to select, train, and support facilitators Yes No
monitored as per the monitoring plan?

If yes:
a. What did you do to monitor these activities?

Please consider:
e What was the timeline. Is this an ongoing process?
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e Whether indicators at the level of input (content and role of facilitator), process,
and output were defined, monitored, and evaluated?
e Who led the activities?

b. How did you do it? Which activities were used and how many? (lecture, participatory
exercises, etc.)

¢. Who was involved? Please describe the team and provide a short description of their
profile.

d. What did you do to prepare for this activity?
e. Was the data shared? If so, with whom and how often?
f.  What were two things that you learned from the monitoring data?

g. Did the data contribute to changes in the way in which the activities were
implemented? If so, could you provide an example?

h. What went well? And why?
i. What did not go so well? And why?

If no, why not and what was done instead?

C. Overall reflections:

1. Atany point during the implementation of these activities, did you need | Yes | No
to rethink the design of the plan and adjust it?

If yes, when, why, and what changes were made?

2. Given your experiences of implementing these activities, would you Yes | No
make any changes to the plan for selecting, training, and supporting the
facilitators for future programmes?

If yes, what changes would you suggest?
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3. What three lessons — positive and negative — have you learned from this experience that
would be useful to others?

D. Additional questions related to the indicators:

1. How many CSE intervention are delivered to the young people?

2. How many groups/cohorts of left-behind young people received the CSE interventions?
Please disaggregate by type of the defined groups of young people.

3. How many young people received the CSE interventions? Please disaggregate by type of
the defined groups of young people, age and gender. If possible, please also provide the
proportions of young people from the different types of left behind populations that
you have reached at sub-national level.

4. How many facilitators were trained?

5. How many consultations were organised with the facilitators to evaluate their training?
Please indicate if the entire training was evaluated.

6. How many facilitators implemented CSE interventions?
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7. What is the facilitator/student ratio during the implementation of the CSE programme?

8. How many facilitators implementing the CSE intervention have minimum of one similar
characteristics as the selected young people? Please name the characteristics that are
similar. If possible please also provide a proportion.

9. Was country-level implementation done in collaboration with gatekeepers and
community-based organizations?

10. Hours spent by the programme manager and other staff (not manager and not
facilitators) to organise each separate activity of the programme: selection facilitators,
training facilitators, selection young people, preparation CSE interventions, etc.

Type of activity Time programme Time other staff members
manager

Selection facilitators

Training facilitators

Selection young people

CSE implementation

Ongoing support facilitators

Meeting monitoring team

Feedback sessions with young
people, parents, community
members

Other
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11. Please list and add the costs per category (salaries, materials, training of facilitators,
operational costs) for implementing the entire CSE programme.

General category Specific type of cost Amount
(dollars)
Salaries For example: for programme manager, programme
staff, facilitators, etc.
Materials For example: printing costs, flip charts, markers, etc.

Training facilitators

For example: transport, purchase of beverages, rent of
room, etc.

Operational costs

For example: transport, purchase of beverages, rent of
room, etc.

Other
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3. Tool 3 — Check list for review of
programme reports

3.1 Introduction

Research
objective(s)

2. To determine whether the programme’s activities to identify, recruit, train,
and support the facilitators were feasible and whether they were
implemented with fidelity.

3. To determine whether the programme’s activities to train and support the
facilitators were effective in improving their knowledge, attitudes and
competencies.

Research
guestion(s)

2. Did the programme effectively carry out its planned activities to identify
and recruit facilitators, build their competencies and attitudes, and
provide them with ongoing support? What adaptations were made if any
and why?

3. Did the facilitators acquire relevant knowledge, attitudes and
competenciesto engage the defined group of young people, deliver CSE in
the out-of-school context, and assist them in obtaining relevant services?

Monitoring /

objective(s)

Sampling All programme reports
Timeline To be completed 3 times:

e 1 month after the start of the programme

e 3 months after the start of the programme

e The last month of the programme
Ifit isn’t possible to consider the different time slots because the programme
has already been implemented for a longer period, please fill in one checklist
retrospectively that covers all the time slots that have already passed.

Preparation

Materials:
e Answers to relevant questions from tool 1

After the
review

Save the digital results of the review using the corresponding name.
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3.2 The tool and additional information

Before starting this part of the interview, please be sure to have a copy of relevant answers of

tool 1. This will allow to cross-check the programme reports with workplan and curricula.

Review the programme documents, reports, and any other relevant published / un-published

material to explore the following aspects of the programme:

1. Do the reports indicate that facilitators were selected as per the

commitment of staff, etc.)?

. o Yes No

planned selection process?

If no, why not and what was done instead? Please describe in max. 1/2 page.

2. Do the reports indicate that the trainings were conducted as per the v N
planned training process? 0ores ©

If no, why not and what was done instead? Please describe in max. 1/2 page.

3. Do the reports include information on the impact of the trainings on
the facilitators’ knowledge, attitudes and competencies? O Yes No
For example, was a post-training assessment conducted to assess
changes in their knowledge, skills, and attitudes.

If yes, what was the impact? Please describe in max. 1/2 page.

4. Do the reports indicate that ongoing support was provided to
facilitators as per the planned activities? v N
Please consider that the support could be related to their professional 0oves °
performance but also to emotional support.

If no, why not and what was done instead? Please describe in max. 1/2 page.

5. Do the programme reports point to any factors that may have helped
implementation of the activities (e.g. support from local authorities, o Yes No

Please describe in max. 1/2 page. If no factors are mentioned, leave blank.
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6. Do the programme reports point to any factors that may have
hindered implementation of the activities (e.g. external disruptions,
staff turn-over, etc.)?

o Yes

No

Please describe in max. 1/2 page. If no factors are mentioned, leave blank.
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4.Tool 4 — Interview guide with
facilitators

4.1. Introduction

Research 2. To determine whether the programme’s activities to identify, recruit, train,

objective(s) and support the facilitators were feasible and whether they were
implemented with fidelity.

3. To determine whether the programme’s activities to train and support the
facilitators were effective in improving their knowledge, attitudes and
competencies.

4a. To determine whether the facilitators perceived that the programme
adequately trained and supported them to carry out their roles and
responsibilities.

4b. To determine whether the facilitators effectively carried out their roles and
responsibilities.

Research 2. Did the programme effectively carry out its planned activities to identify and

guestion(s) recruit facilitators, build their competencies and attitudes, and provide them
with ongoing support? What adaptations were made if any and why?

3. Did the facilitators acquire relevant knowledge, attitudes and competencies
to engage the defined group of young people, deliver CSE in the out-of-
school context, and assist the young people in obtaining relevant services?

4a. Did the facilitators perceive that the programme trained and supported
them to effectively engage a defined group of young people, deliver CSE to
them in the out-of-school context, and assist them in obtaining relevant
services?

4b. Did the facilitators effectively engage the defined group of young people,
deliver CSE to them in the out-of-school context, and assist them in
obtaining relevant services?

Monitoring | 2. To assess whether the delivery of the CSE intervention aligns with the

objective(s) selected quality criteria for out-of-school CSE described in the Guidance on
OOS CSE developed by UNFPA.

3. To assess whether the CSE intervention is delivered as planned in terms of

fidelity (including coverage, content, frequency, duration) and to identify if
any adaptations were made.
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Sampling All facilitators
Due to budget restrictions some countries are not able to conduct the activities
with all the facilitators. If this is not feasible, please select the facilitators
randomly.

Timeline To be completed 3 times:

e 1 month after the start of the programme

e 3 months after the start of the programme

e The last month of the programme
If it isn’t possible to consider the different time slots because the programme
has already been implemented for a longer period, please organise one
retrospective interview that covers all the time slots that have already passed.

Preparation

Materials:
e Recorder
e Documents for consent
e Answers of the completed tool 1, especially the parts in which was noted
down what was planned for facilitator selection, training, and support.
e Description of the scenarios and checklist for assessing the facilitator’s
responses. In each interview 2 or 3 stories should be chosen.
Round 1: scenario 1, 2 and 3
Round 2: scenario 4 and 5
Round 3: scenario 1, 2 and 3
e Paper and pen to make fieldnotes.
Recording:
e Repeat loud and clearly the facilitator’s answers on closed questions.
This will be important for the transcriptions.
Ask for formal consent from the participant.
If it would be helpful, add an introduction exercise or question.
Consider that the max. length of the interview is 1h30min.
Topics to consider when making fieldnotes:
e Any significant observations (e.g. about non-verbal aspects of the
interview)
e Anything surprising or unexpected that came up.
e New issues that have been coming up that are not covered in the
interview questions.
e Issues that should be developed and explored in subsequent interviews.
Issues that should be considered during data analysis (e.g. social desirability of
answers)
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After the
interview

Save the audio file with the corresponding name.

Save the consent form.

Assess the responses of the scenarios in the online template for data
transcription.

Save the fieldnotes with the corresponding name
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4.2. The tool and additional information

4.2.1. Part 1. Understanding how the facilitators were
selected, trained, and supported

1. How did you find out about this programme?

2. Why did you want to join this programme? Questions to probe: What was your motivation
to be part of this programme? Are there specific topics that interest you in this programme?

3. Did you receive training when you first joined the programme? Yes No

If yes:
a. How many training sessions did you receive and what was the average

duration of one session?

b. Who conducted the training? Please describe the profile of this person
(gender, age, role in the programme, education, etc.) as detailed as possible.
If more than one person was involved, please describe all of them.

c. How many other facilitators participated in the training?

d. What did the training consist of? Please think about the topics (knowledge,
skills, and attitudes) and the methods that were applied.

e. What parts of the training did you find most useful and interesting? And
why?

f.  What parts of the training did you find least useful and interesting? And
why?

g. Onascale from 1 to 4, how satisfied are you about the training that you
have received until now within this programme? Please give a score from 1
(very dissatisfied) to 4 (very satisfied).

4. Did you receive teaching/learning materials? Yes No
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If yes, what teaching/learning materials did you receive? Please be as comprehensive as
possible and think about tools, manuals, cards, audio files, etc.

5. Have you received additional training and/or support from the | Yes | No

programme since you started working as a facilitator/since we last

spoke?

If yes:

What kind of additional training and/or support have you received? Please
be as comprehensive as possible and probe for support by phone, through
supportive supervision visits, through collaborative learning, etc.

How many ongoing support sessions did you receive and what was the
average duration of one session?

Were you involved in choosing the topics for this training and/or support?

Who provided this training and/or support? Please describe the profile of
this person (gender, age, role in the programme, education, etc.) as detailed
as possible. If more than one person was involved, please describe all of
them.

How often has this training and/or support been provided?

Have you encountered any challenges in carrying out your tasks? If so, did
the additional training and/or support help you in dealing with it? Please
describe for every challenge the support that you have received.

Have you ever felt ‘on your own’ in dealing with a challenge? If yes, please
explain why.

On a scale from 1 to 4, how satisfied are you about the ongoing support
that you have received until now within this Programme? Please give a
score from 1 (very dissatisfied) to 4 (very satisfied).

6. What could be done better to select, train and support the facilitators?
Please probe for: selection process, content/methods/duration of trainings, the profile or
skills of the trainers, teaching/learning materials, ongoing training and/or support, etc.
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4.2.2. Part 2. Understanding how the activities to train and
support the facilitators affected their knowledge, attitudes
and competencies.

Please select in each interview 2 or 3 scenarios: Round 1: scenario 1, 2 and 3 / Round 2: scenario
4 and 5 / Round 3: scenario 1, 2 and 3 / Round 4: scenario 4 and 5. Read the selected scenarios
out loud.

Scenario 1 — Assessing performance in forging linkages with health service providers.

Angelais 32 years old. She works for an NGO in Kisumu, a town in Western Kenya. She has training
in adult education and some experience in working with NGOs in this field.

Angela has joined the NGO recently. She has been assigned the responsibility of temporarily
‘looking after’ the sexuality education programme that the NGO runs for young women, because
the person who was in charge is on extended sick leave. The young women targeted by the NGO
work in the informal sector in and around the town centre, in jobs such as helping in the roadside
food stalls or in the market selling fruits and vegetables.

Angela held her first teaching CSE intervention in a shady spot in the grounds of the local primary
school, after the staff and students have left. Her sense was the CSE intervention went well. At
the end of the CSE intervention, two of the participants whispered to her that they would like to
speak to her in private. When the others had left, one of them told her that she had painful sores
around her vagina and pain on passing urine. Angela sympathised with her and asked her what
she had done. The girl told her that she had taken some medicines given to her by a friend. When
Angela asked her to go to the nearby clinic, not far from the school grounds, both the girls shook
their heads. Almost in unison they said: “We will never go there. They scold us and chase us
away.”

Questions: If you were Angela:
1. What would you say to the young women?
2. What would you do to enable the young women to obtain the health services they
need?

Additional probe questions could be:
e Could you explain a bit more in detail?
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e Could you give an example?
e What do you mean by that?
e  Would this be the same in other circumstances?

Checklist for assessing the facilitator’s response:

Question 1. What would you say to the young women?
Did the facilitator’s answer include:

a. Telling the girls that they were right to seek health services based on
. o Yes o No
the symptoms described?
b. Acknowledging their concerns? o Yes o No
¢. Communicating that it is wrong for them to be treated that way? o Yes o No
d. Communicating that they have a right to access the services they need? |o Yes o No
e. Discussing with the girls what they could do? o Yes o No
f. Asking the girls what they think he/she could do to support them? o Yes o No
g. Did the facilitator’s answer include anything else? o Yes o No
If yes, what else did the facilitator mention? Please describe in max. % page.
h. Overall assessment of the facilitator’s response:
Excellent Good Fair Poor Very poor

5 4 3 2 1
Question 2. What would you do to enable the two young women to obtain the health
services they need?
Did the facilitator’s answer include:
a. Notifying her manager of the issue while maintaining confidentiality? o Yes o No
b. Strategizing with her manager about what they could do to support the
girls to access the services they need (e.g. identifying an alternative clinic, (o Yes o No
accompanying the girls to the clinic/a different clinic, etc.)?
c. Strategizing with her manager about what they could do to encourage
the clinic to improve the quality and friendliness of its services (e.g.
speaking with/sending a letter to the management of the clinic, notifying o Yes 5 No
accountability mechanisms, etc.)?
d. Did the facilitator’s answer include anything else? o Yes o No

If yes, what else did the facilitator mention? Please describe in max. % page.
e. Overall assessment of the facilitators response:
Excellent Good Fair Poor Very poor
5 4 3 2 1
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Scenario 2 — Assessing performance in building community support and overcoming resistance.

Joy is 32 years old. She works for an NGO in Kisumu, a town in Western Kenya. She has training
in adult education and some experience in working with NGOs in this field.

Joy has joined the NGO recently. She has been assigned the responsibility of temporarily ‘looking
after’ the sexuality education programme that the NGO runs for young women, because the
person who was in charge is on extended sick leave. The young women targeted by the NGO
work in the informal sector in and around the town centre, in jobs such as helping in the roadside
food stalls or in the market selling fruits and vegetables.

Joy runs her teaching CSE interventions in a shady spot in the grounds of the local primary school.
She runs two CSE interventions every week — between 5 and 6 pm on Wednesdays and Saturdays,
after the staff and students have left.

On one Wednesday afternoon, two of the school teachers — who had stayed on after school -
joined the CSE intervention. On that day, Joy was demonstrating the use of female condom:s.
Neither teacher spoke during the CSE intervention, but after the young women left, one of them
approached her. She was clearly angry. She said: ‘1 am the head of this school. | agreed to your
organization’s request to use these grounds for your CSE intervention because your manager said
that you were educating these girls to be better citizens. Now | see that you encouraging them
to use condoms and teaching them how to use these dirty things Do you want to turn the girls
into prostitutes? This is wrong. It against our culture and tradition. | want to speak to your
manager. | will not allow our school grounds to be used for such immoral activities”.

Question: If you were Joy, what would you do?

Additional probe questions could be:

e Could you explain a bit more in detail?

e Could you give an example?

e What do you mean by that?

e Would this be the same in other circumstances?
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Checklist for assessing the facilitator’s response:

Question 1. If you were Joy, what would you do?
Did the facilitator’s answer include:

a. Acknowledging their concerns? o Yes o No

b. Communicating that they share the same goals and interests i.e. the

wellbeing of the girls? O Yes| o No

c. Reiterating that the partnership with the school is important? o Yes o No
d. Arranging a time to discuss their concerns with them and his/her

o Yes o No
manager?

e. Notifying his/her manager of the issue? o Yes o No

f. Strategizing with his/her manager about how to respond to the teachers
(e.g. reviewing the history of engagement with the school, revisiting any
written agreements/shared documentation, deciding whether anyone
else (e.g. district authorities) should be involved in the discussion, etc.)?

o Yes o No

g. Did the facilitator’s answer include anything else? o Yes o No

If yes, what else did the facilitator mention? Please describe in max. % page.

j-  Overall assessment of the facilitator’s response:

Excellent Good Fair Poor Very poor

5 4 3 2 1

Scenario 3 Assessing performance in dealing with a colleague.

You are employed by a well-established NGO in Accra, Ghana. Your NGO provides a range of
services to children and young people living and working on the streets of this large West African
city. One of the key activities of your NGO is providing sexuality education ‘on the street, for
those on the street.” You convene a group twice a week in grounds of your NGO. This week a
newly recruited educator joins your team. Nelson appears both confident and friendly.

When you invite him to contribute to the CSE intervention, you see that he has a good grasp of
the technical issues on sexual and reproductive health and is ably carrying the participants with
him. But as the CSE intervention evolves, you realise that he is making disparaging remarks about
homosexuality. You are shocked by some of his comments but say nothing to stop or challenge
him. Neither do any of the participants. In fact, two of them amplify his comments and join in his
laughter.
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When the CSE intervention ends Nelson bids the participants farewell, and after they leave turns
to you and asks: ‘How was that?’ He clearly believes he has done very well and is expecting praise.

Questions:
1. How would you react to Nelson?
2. What actions would you take beyond that at the level of the organization?

Additional probe questions could be:

e Could you explain a bit more in detail?

e Could you give an example?

e What do you mean by that?

e Would this be the same in other circumstances?

Checklist for assessing the facilitator’s response:

Question 1. How would you react on the spot?
Did the facilitator’s answer include:

a. Praising Nelson on what he did well (e.g. that his knowledge was

Y N
technically sound, that he was able to engage the group)? 0oves 2 No

b. Communicate that Nelson’s disparaging remarks about homosexuality

o Yes o No
are not acceptable?

c. Arranging a time with Nelson to discuss the remarks in more detail? o Yes o No

d. Did the facilitator’s answer include anything else? o Yes o No

If yes, what else did the facilitator mention? Please describe in max. % page.

e. Overall assessment of the facilitators response:

Excellent Good Fair Poor Very poor

5 4 3 2 1

Question 2. What actions would you take beyond that at the level of the organization?
Did the facilitator’s answer include:

a. Notifying her manager of the issue? o VYes o No

b. Determining if there is an organizational policy on attitudes about

o Yes o No
homosexuality?

c. Assessing whether attitudes about homosexuality are adequately

; - . o Yes o No
addressed in the facilitator selection process?

d. Assessing whether attitudes about homosexuality are adequately

s L o Yes o No
addressed in the facilitator training process?

e. Running a values-clarification exercise with the facilitators? o Yes o No
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f. Did the facilitator’s answer include anything else? ‘ O Yes ‘ o No

If yes, what else did the facilitator mention? Please describe in max. % page.

g. Overall assessment of the facilitators response:

Excellent Good Fair Poor Very poor

5 4 3 2 1

Scenario 4: Assessing performance in ensuring full and active participation in CSE
interventions.

Elsie is 28 years old. She works for an NGO in Kilifi, a town in Coastal Kenya. She has training in
adult education and some experience in working with NGOs in this field.

Elsie has joined the NGO recently. She has been assigned the responsibility of temporarily
‘looking after’ the sexuality education programme that the NGO runs for young women, because
the person who was in charge is on extended sick leave. The young women targeted by the NGO
work in the informal sector in and around the town centre, in jobs such as helping in the roadside
food stalls or in the market selling fruits and vegetables.

Elsie runs her teaching CSE interventions in a shady spot in the grounds of the local primary
school, after the staff and students have left. She runs two CSE interventions every week —
between 5 and 6 pm on Wednesdays and Saturdays. Both the weekly CSE interventions address
the same issues; participants are required to come to at least one of them but are welcome to
come to both. When they do so, in addition to participating in the CSE intervention, they get a
cool drink and a snack. There are between 10-15 girls/young women in each CSE intervention.

At the end of one month, Elsie is working on the report of her work for the month. As she reflects
on the CSE interventions and reviews her daily notes, she notices that (i) while many girls have
come to at least one CSE intervention every week, three of them have only come to one CSE
intervention; and that (ii) two of these girls and two others, unlike the others, did not speak at
all during the CSE interventions; they remained completely silent. Elsie reflects on the reasons
for this and what she could do.

Question: If you were Elsie,
1. What would you do to encourage the girls to attend the CSE interventions?
2. What would you do to encourage the girls to participate during the CSE interventions?
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Additional probe questions could be:

e Could you explain a bit more in detail?
e Could you give an example?

What do you mean by that?

Would this be the same in other circumstances?

Checklist for assessing the facilitator’s response:

Question 1. What would you do to encourage the girls to attend the CSE interventions?

Did the facilitator’s answer include:

a. Speaking with the three girls to find out the reason why they didn’t
attend the CSE interventions (e.g. because the CSE interventions weren’t
interesting, because they weren’t allowed to attend, because the location O Yes No
was too far away, etc.)?
b. Strategizing on a way to support their attendance, in line with the girls’

. . . o Yes No
reasons for not attending the CSE interventions?
c. Did the facilitator’s answer include anything else? o Yes No

If yes, what else did the facilitator mention? Please describe in max. % page.
d. Overall assessment of the facilitator’s response:
Excellent Good Fair Poor Very poor
5 4 3 2 1
Question 2. What would you do to encourage the girls to participate during the CSE
interventions?
Did the facilitator’s answer include:
a. Speaking with the girls to find out what they think of the CSE
. . . . o Yes No
interventions (e.g. what they’ve like, what they haven’t liked, etc.)?
b. Communicating to the girls that their views and opinions are
. o Yes No
important?
c. Recognizing that not everyone likes to participate in the same way? o Yes No
d. Using a variety of methods and activities to provide opportunities for O Yes No
different types of participation (e.g. self-reflection, working in pairs, etc.)?
e. Did the facilitator’s answer include anything else? o Yes No
If yes, what else did the facilitator mention? Please describe in max. % page.
f. Overall assessment of the facilitator’s response:
Excellent Good Fair Poor Very poor
5 4 3 2 1

90




Scenario 5: Assessing performance in dealing with a colleague.

You are employed by a well-established NGO in Accra, Ghana. Your NGO provides a range of
services to children and young people living and working on the streets of this large West African
city. One of the key activities of your NGO is providing sexuality education ‘on the street, for
those on the street.” You convene a group twice a week in grounds of your NGO. This week
another newly recruited educator joins your team. From your brief introductory meeting with
her, you have learned that her name is Sharifah, that she is in her late thirties, and she has worked
for nearly ten years as a primary school teacher. Before being deployed to join your team,
Sharifah has undergone a course in comprehensive sexuality education.

As you prepare to go into the CSE intervention you tell Sharifah that the topic for today is
contraception. You ask her if she would be comfortable in leading it. She responds positively. As
the CSE intervention gets going, you can see that Sharifah has a good grasp of the technical issues
but is explaining topics that the participants already know. The participants fall silent, and you
can see that they are beginning to ‘switch off’. Later in the CSE intervention, you notice that
Sharifah skips the curricula on safe abortion.

When the CSE intervention ends and the participants leave, Sharifah asks you for your feedback.
She is clearly willing to learn and wants your advice.

Questions:
1. What practical tips would you give Sharifah to assess participants’ knowledge and
understanding of a topic at the start of a CSE intervention?
2. How would you address the problem that Sharifah left out an important, but perhaps
sensitive topic?

Additional probe questions could be:

e Could you explain a bit more in detail?

e Could you give an example?

e What do you mean by that?

e Would this be the same in other circumstances?

Checklist for assessing the facilitator’s response:

Question 1. What practical tips would you give Sharifah to assess participants’ knowledge
and understanding of a topic at the start of a CSE intervention?
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Did the facilitator’s answer include:

a. Asking the participants what they know about the topic? o Yes o No
b. Asking the participants what experiences they’ve had with the topic? o Yes o No
c. Did the facilitator’s answer include anything else? o Yes o No
If yes, what else did the facilitator mention? Please describe in max. % page.
d. Overall assessment of the facilitator’s response:
Excellent Good Fair Poor Very poor
5 4 3 2 1

Question 2. How would you address the problem that Sharifah left out an important, but
perhaps sensitive topic?
Did the facilitator’s answer include:

a. Pointing out to Sharifah that she skipped the topic? o Yes o No
b. Reminding Sharifah that it is not ok to skip topics? o Yes o No
c. Understanding the reason why Sharifah skipped the topic (e.g. because
she isn’t knowledgeable about safe abortion, because she feels
embarrassed talking about safe abortion, because she doesn’t agree with o Yes 5 No
safe abortion, etc.)?
d. Strategizing on a way to support Sharifah to address the problem, in
. . . . o Yes o No
line with her reason for skipping the topic?
e. Did the facilitator’s answer include anything else? o Yes o No

If yes, what else did the facilitator mention? Please describe in max. % page.
f.  Overall assessment of the facilitator’s response:

Excellent Good Fair Poor Very poor
5 4 3 2 1
4.2.3. Part 3. Understanding if and how the facilitators

applied their knowledge, attitudes and competencies and in

action.

1. What did you do to identify and engage participants to attend the CSE interventions?

Please give max. 5 examples.

2. Did you do anything to engage the families or communities of the
participants?

Yes

No
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If yes, what did you do?

If no, why not?

3. What did you do to prepare for the CSE interventions? Please explain in max % page.

4. What topics have you covered in the CSE interventions? Please name as many as you can
remember.

5. Were there any topics that you skipped or changed? Yes No

If yes:
a. What topics did you skip or change?

b. Why did you skip/change them? Please describe the rationale for the skips/changes
in approximately two sentences per topic.

c¢. How did you change them? Please describe the changes in approximately two
sentences per topic.

6. What exercises or activities have you used in the CSE interventions? Please name as many
as you can remember.

7. Were there any exercises or activities that you skipped or Yes No
changed?

If yes:
a. What exercises or activities did you skip or change?

b. Why did you skip/change them? Please describe the rationale for the skips/changes
in approximately two sentences per topic.

c¢. How did you change them? Please describe the changes in approximately two
sentences per topic.

8. Did you do anything to link participants with health or other Yes No
services?
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If yes, how many times and what did you do?
Did you inform the young people on how they can gain access to available SRH services?

If no, why not?

Probe for perceived barriers at the individual level (e.g. lack of facilitator’s knowledge),
at the interpersonal level (e.qg. lack of participant’s interest), or contextual level (e.g. not
requested from the programme).

9. Did students ask questions during the CSE interventions? \ Yes \ No

If yes:
a. What are a few examples of the questions they asked? Please name max. 5.

b. Did you feel able to answer all the questions?

If no, why not?

Probe for perceived barriers at the individual level (e.g. lack of facilitator’s knowledge),
at the interpersonal level (e.qg. lack of participant’s interest), or contextual level (e.g. not
requested from the programme).

10. Did you feel you had enough time to conduct the CSE interventions? Please explain why
(or why not).

11. Did you feel confident facilitating the CSE interventions? On a scale of 1 to 4, how would
you rate your confidence to provide the CSE interventions? With 1 referring to feeling
very unconfident and 4 to feeling very confident. Were there any topics that you felt
uncomfortable teaching? Please explain which ones and why (or why not).

12. Did you experience any challenges that you would like to share?

13. Name one or two highlights that you would like to share.

14. Do you have any recommendations or tips for other facilitators?
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5. Tool 5 — Pre/post assessment for
facilitators

5.1.

Introduction

Research
objective(s)

3. To determine whether the programme’s activities to train and support the
facilitators were effective in improving their knowledge, attitudes and
competencies.

4a. To determine whether the facilitators perceived that the programme
adequately trained and supported them to carry out their roles and
responsibilities.

Research
guestion(s)

3. Did the facilitators acquire relevant knowledge, attitudes and competencies
to engage the defined group of young people, deliver CSE in the out-of-
school context, and assist the young people in obtaining relevant services?

4a. Did the facilitators perceive that the programme trained and supported
them to effectively engage a defined group of young people, deliver CSE to
them in the out-of-school context, and assist them in obtaining relevant
services?

Monitoring
objective(s)

2. To assess whether the delivery of the CSE intervention aligns with the
selected quality criteria for out-of-school CSE described in the Guidance on
OOS CSE developed by UNFPA.

Sampling All facilitators
Due to budget restrictions some countries are not able to conduct the activities
with all the facilitators. If this is not feasible, please select the facilitators
randomly.

Timeline To be completed two times, before training and one month after training

If it isn’t possible to consider the different time slots because the programme
has already been implemented for a longer period, please organise one
retrospective assessment that covers all the time slots that have already passed.

Preparation

Materials:
e Recorder
e Documents for consent
e Cards with the answer options of the Likert Scale (on paper or digital)
e Details about the topics of the training (cf. question 31 and 32)
e Paper and pen to make fieldnotes.
Recording:
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e Repeat loud and clearly the facilitator’s answers on closed questions.
This will be important for the transcriptions.
Ask for formal consent from the participant.
If it would be helpful, add an introduction exercise or question.
Consider that the max. length of the interview is 1h30min.
Topics to consider when making fieldnotes:
e Any significant observations (e.g. about non-verbal aspects of the
interview)
e Anything surprising or unexpected that came up
e New issues that have been coming up that are not covered in the
interview questions.
e Issues that should be developed and explored in subsequent interviews.
Issues that should be considered during data analysis (e.g. social desirability of
answers)

After the
interview

Save the audio file with the corresponding name.
Save the consent form.
Save the fieldnotes with the corresponding name.
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5.2. The tool and additional information

Pre-training assessment ONLY

1. Did you learn about sexuality and sexual and reproductive health Yes No
when you were young?

By young we mean before the age of 19.

We consider sexuality as a central aspect of being human throughout life that encompasses
sex, gender identities and roles, sexual orientation, eroticism, pleasure, intimacy, and
reproduction.

Sexual and reproductive health is a state of complete physical, mental, and social well-being
in all matters relating to the reproductive system. It implies that people can have a satisfying
and safe sex life, the capability to reproduce, and the freedom to decide if, when, and how
often to do so.

If yes, from whom did you learn about it? Please, also think about people or sources
outside formal teaching settings such as family, friends, health workers, church, and
media.

2. Did you receive comprehensive sexuality education (CSE) when you were young?
Please check if the facilitator knows what CSE is. If not, explain that CSE is sexuality
education with the following characteristics:

e scientifically accurate

e incremental (starting at an early age and providing new information that builds upon
prior learning)

e age-appropriate and developmentally appropriate

e curriculum-based

e comprehensive

e based on a human-rights approach

e based on gender equality

e culturally relevant and contextually appropriate

e transformative

e able to develop life skills needed to support healthy choices

3. Have you ever taught CSE before? Please mention experiences in formal and non-formal
settings.

4. Are you familiar with the International Technical Guidance on Sexuality Education?
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The International Technical Guidance on Sexuality Education is a document that was developed
by several United Nations organizations in 2009 and revised in 2018. It presents reasons why
young people need CSE and the evidence of the effects of CSE on young people. It also identifies
the characteristics of effective CSE programmes; recommends topics and learning objectives that
should be covered in CSE curricula for all young people; and outlines approaches for planning,
delivering, and monitoring CSE programmes. In the next few questions, | will ask you to reflect
on some of the key messages of the Guidance. You do not need to have read the Guidance to
answer the questions.

Relationships

5. The International Technical Guidance on Sexuality Education states that: Friendships can
influence a person positively or negatively.
Can you give one example of positive influence and one of negative influence? /n other
words, how can a friend help or hinder a young person to be healthy and happy? Please probe
for examples at the individual level (e.g. physical health - smoking, alcohol use, body image)
and the interpersonal level (e.g. relationship values such as trust, sharing, respect, empathy
and solidarity).

6. The International Technical Guidance on Sexuality Education states that: Discrimination
can be due to factors such as race, ethnic origin, social status, health status and sexual
orientation.

Have you seen someone being discriminated against? If so, give an example.

If the participant does not know what ‘discrimination’ is, please explain: by ‘discrimination’
we refer to treating a person or particular group of people differently, especially in a worse
way from the way in which you treat other people, because of their race, ethnic origin, social
status, health status and sexual orientation.

7. The International Technical Guidance on Sexuality Education states that: As children grow,
they re-examine the attitudes and values that they learned from their parents/guardians,
and sometimes change them.

Can you identify one attitude or value that you have in common with your
parents/guardians and one that you do not? If the respondents don’t understand ‘attitude’
or ‘value’, please explain:

By ‘attitude’ we refer to a feeling or opinion about something or someone, or a way of
behaving that is caused by this.
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By ‘values’ we refer to the beliefs that you have, especially about what is right and wrong
and what is most important in life and that influences your behaviour.

Values, rights, culture and sexuality

8. The International and Programmatic Guidance on Out-of-School CSE states that:
Facilitators should demonstrate empathy with children and young people and a warm
and non-judgmental attitude. Can you give one example of how as a facilitator, you can
demonstrate empathy to the young people participating in the CSE interventions? If the
respondent doesn’t understand ‘empathy’, please explain:

By ‘empathy’, we refer to the ability to share someone else’s feelings or experiences by
imagining what it would be like to be in that person’s situation.

Gender

9. How would you define the terms “sex” and “gender”?

10. If a woman’s husband wants to have sex, she should not refuse.

o Strongly 0 Somewhat 0 Somewhat o Strongly
agree agree disagree disagree
11. Men are always willing and able to have sex.
o Strongly 0 Somewhat 0o Somewhat o Strongly
agree agree disagree disagree
12. A man should have the final word in decisions in the home.
o Strongly 0 Somewhat 0o Somewhat o Strongly
agree agree disagree disagree

13. It is a woman’s — not a man’s — responsibility to take care of the home and cook for the
family.
o Strongly 0o Somewhat 0 Somewhat o Strongly
agree agree disagree disagree
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Violence and safety

14. It is sometimes justifiable for a husband to hit his wife.

o Strongly 0 Somewhat 0 Somewhat o Strongly
agree agree disagree disagree
15. It is sometimes a women’s own fault if they are raped.
o Strongly 0 Somewhat 0 Somewhat o Strongly
agree agree disagree disagree
16. Everyone has the right to decide who can touch their body and in what way.
o Strongly 0 Somewhat 0o Somewhat o Strongly
agree agree disagree disagree
17. Consent is critical for healthy and pleasurable sexual behaviour.
o Strongly 0 Somewhat 0 Somewhat o Strongly
agree agree disagree disagree

Skills for health and well-being

18. A.FOR PRE-TRAINING: Does comprehensive sexuality education (CSE) help or harm young
people? Please explain your answer.

19. The International Technical Guidance on Sexuality Education state that: Power
differences contribute to inequality in decision-making on sexual and reproductive
health choices and behaviours.
Can you describe one situation which illustrates that power differences can negatively
affect equality in decision-making about sexual and reproductive health choices and

behaviours?

If it is difficult for the respondent to answer, the following examples could be mentioned:
power differences related to differences between men and women, gender, economic
situation, age, social status, physical strength, etc.

20. Most information on the Internet is true and can be trusted.

o Strongly
agree

O Somewhat
agree

O Somewhat
disagree

o Strongly
disagree
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The human body and development

21. What are two physical changes that happen during adolescence? Please give one
example for boys and one for girls.

1.
2.
22. Menstruation is a normal and natural part of a girl’s physical development.
o Strongly 0o Somewhat 0 Somewhat o Strongly

agree agree disagree disagree

23. Having erections and wet dreams is a normal and natural part of a boy’s physical
development.

o Strongly 0 Somewhat 0 Somewhat o Strongly
agree agree disagree disagree

Sexuality and sexual behaviour

24. It is possible to tell if a girl or woman has had sex by examining her hymen. By ‘sex’ in
this context, we refer to heterosexual intercourse involving penetration of the vagina by
the penis.

o True
o False
o Don’t know

25. Sexual feelings, fantasies, and desires are natural and not shameful.

o Strongly 0o Somewhat 0 Somewhat o Strongly
agree agree disagree disagree

26. Sex should be pleasurable for:
If the respondent does not fully understand what sexual pleasure is, please explain. By
‘sexual pleasure’, we refer to the good and pleasant feelings that can be associated with
sexual experiences. These feelings often come from sexual contact but can also come from
thoughts and fantasies.

o Men
o Women
O Both men and women

27. Masturbation can cause physical and emotional harm.
If the respondent does not understand what masturbation is, please explain. By
‘masturbation’ we mean the stimulation of the genitals with the hand for sexual pleasure.

o True
o False
o Don’t know
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Sexual and reproductive health

Pregnancy and contraception

28. A woman can become pregnant the first time she has sex. By ‘sex’, in this context, we

refer to heterosexual intercourse involving penetration of the vagina by the penis.

o True
o False
o Don’t know

29.

Which of the following are modern methods of contraception?

By ‘modern methods of contraception’ we refer to any efficient device or act whose
purpose is to prevent a woman from becoming pregnant. More information can be found
on the following WHO website: https.//www.who.int/news-room/fact-
sheets/detail/family-planning-contraception.

Please read the names of the different methods and let the facilitators respond with ‘yes’
(modern method of contraception) and ‘no’ (no modern method of contraception).

o Contraceptive pill
Type of birth control that is designed to be taken orally by women. It thickens
cervical mucous to block sperm and egg from meeting and prevents ovulation

o Withdrawal
The practice of withdrawing the penis from the vagina and away from a woman's
external genitals before ejaculation to prevent pregnancy.

o Implants
An implantable medical device used for the purpose of birth control. It thickens
cervical mucous to blocks sperm and egg from meeting and prevents ovulation

o IUD
An IUD is a tiny device that's put into the uterus to prevent pregnancy. It may
depend on copper - which acts as a natural spermicide within the uterus - or the
release of hormones.

o Condoms
A condom is a thin rubber sheath worn on the penis during sexual intercourse.

o Sterilization
Female sterilisation blocks or seals the fallopian tubes to prevent the eggs
reaching the sperm and becoming fertilised. Male sterilisation keeps sperm out of
ejaculated semen.

o Calendar/rhythm method
This method is a form of natural family planning. The menstrual history is tracked
to predict the ovulation.

O Lactational amenorrhea
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This is the temporary postnatal infertility that occurs when a woman is
amenorrheic (not menstruating) and fully breastfeeding. It prevents the release of
eggs from the ovaries (ovulation).

O Emergency contraception
Emergency contraception refers to contraception pills that can be taken to prevent
pregnancy up to 5 days after unprotected sex. It prevents or delays the release of
eggs from the ovaries.

o Standard days method
Standard Days Method prevents pregnancy by avoiding unprotected vaginal sex
during most fertile days.

30. What is the only method of contraception that prevents both pregnancy and Sexually
Transmitted Infections (STIs)? Please give the name of this contraception method.

31. Teaching adolescents about condoms and contraception can deprive them of their
innocence and lead to early sexual initiation.

o Strongly 0o Somewhat 0o Somewhat o Strongly
agree agree disagree disagree
32. It is mainly the woman’s responsibility to prevent pregnancy.
o Strongly 0 Somewhat 0o Somewhat o Strongly
agree agree disagree disagree

STis

33. Which of the following are ways that people can acquire STls, including HIV?

0 Through unprotected sexual activity

0 During pregnancy, birth or breastfeeding

0 Through blood transfusion with contaminated blood

0o Sharing of syringes, needles, or other sharp instruments

34. It is possible to have a STl and be unaware that you have it.

o True
o False
o Don’t know

35. Which of the following are signs and symptoms of a STI?

o Discharge from the penis or vagina
0O Pain during urination
0 Ulcers/sores in the genital area
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36. STl and HIV tests should only be available for adults.

o Strongly 0 Somewhat 0 Somewhat .
) o Strongly disagree
agree agree disagree
Health services

37. Health workers have an obligation to provide sexual and reproductive health services to
young people in a friendly and respectful way.
o Strongly 0 Somewhat 0o Somewhat o Strongly
agree agree disagree disagree
38. A. FOR PRE-TRAINING: Do young people face any challenges in accessing sexual and
reproductive health services? If yes, what kinds of challenges?
Please probe for challenges at the individual level (e.g. knowledge, attitudes),
interpersonal level (e.g. communication and attitudes from health care workers) and
societal level (organization and location services and legal context).

For post-training assessment ONLY:

39. What are three ways to encourage young people to participate in a CSE session? Try to
be as specific as possible.

1.

2.

3.
18.B. What are three reasons that young people need CSE to grow and develop in good
health?

1.

2.

3

38. B.FOR POST-TRAINING: What are three reasons why young people might not seek
sexual and reproductive health services? Please probe for barriers at the individual level (e.g.
knowledge, attitudes), interpersonal level (e.g. communication and attitudes from health care
workers) and societal level (e.g. organization and location, legal context).

1.
2.
3.
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40. What sessions or topics from the training did you find most valuable and why?

41. What sessions or topics from the training did you find least valuable and why?

42. On a scale of 1 (very poor) to 10 (excellent), how do you rate the training overall?

43. Do you have any recommendations for the programme managers or the trainers for next
time? These recommendations could be related to the organization of the training, the content
or methodology, or the staff involved. All ideas are welcome.
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6. Tool 6 — Focus group discussion
(FGD) guide with facilitators

6.1.

Introduction

Research
objective(s)

2. To determine whether the programme’s activities to identify, recruit, train,
and support the facilitators were feasible and whether they were
implemented with fidelity

4a.To determine whether the facilitators perceived that the programme
adequately trained and supported them to carry out their roles and
responsibilities.

Research
guestion(s)

2. Did the programme effectively carry out its planned activities to identify and
recruit facilitators, build their competencies and attitudes, and provide them
with ongoing support? What adaptations were made if any and why?

4a. Did the facilitators perceive that the programme trained and supported
them to effectively engage a defined group of young people, deliver CSE to
them in the out-of-school context, and assist them in obtaining relevant

services?

Monitoring | /

objective(s)

Sampling All facilitators — each facilitator will be included in two FGD. Try to compose
diverse groups during each round of data collection.
Due to budget restrictions some countries are not able to conduct the activities
with all of the facilitators. If this is not feasible, please select the facilitators
randomly.

Timeline To be completed 3 times:

e 1 month after the start of the programme

e 3 months after the start of the programme

e The last month of the programme
If it isn’t possible to take into account the different time slots because the
programme has already been implemented for a longer period, please organise
one retrospective focus group discussion that covers all the time slots that have
already passed.

Preparation

Materials:
e Recorder
e Documents for consent
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e Paper and pen to make fieldnotes
Ask for formal consent from the participant
If it would be helpful, add an introduction exercise or question
Take into account that the max. length of the interview is 1h30min.
Topics to take into account when making fieldnotes:
e Any significant observations (e.g. about non-verbal aspects of the
interview)
e Anything surprising or unexpected that came up
e New issues that have been coming up that are not covered in the
interview questions.
e Issues that should be developed and explored in subsequent interviews.
Issues that should be considered during data analysis (e.g. social desirability of
answers)

After the
interview

Save the audio file with the corresponding name
Save the consent form
Save the fieldnotes with the corresponding name
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6.2. The tool and additional information

Before starting the FDG, agreements that ensure a safe place for discussion should be made.
Topics such as privacy, active participation and listening to each other should be discussed.
If interested, an ice breaker exercise could be added so the group gets to know each other better
and/or can explore their thoughts on a common issue. Some examples are:

e What would you be if you were an animal / colour / music instrument / country / etc. And

why?

e What is a slogan you really like and why?

e Name 5 words that indicate why you wanted to be involved in this programme.

e Canyou name one dream that you want to accomplish in life?

6.2.1. Part 1. Training
Scoring

1. Ask each participant to rate the training they received as facilitators for the CSE
programme on a scale from 1-10 (1 refers to a very bad training and 10 to a perfect
training). Let them write it individually on a post-it (live sessions) or in the chat box (online
session).

2. In a live session: collect the post-its and write the marks on the flip-chart. In an online
session: read the scores in the chat box. Conclude that there are things that they
appreciated (not all scores are 1), and that there are things that could have gone better
(not all scores are 10), and that we will discuss those during this hour.

What went well?

3. Ask the participants: What did you like about the training you received? Give examples:
the organization of the training (time schedule, length, the venue), the content or specific
topics, the use of certain methodologies, the facilitators, culture of the programme
(respect, trust), etc. Let them write their answers individually on sticky notes (live session)
or in the chat box (online session).

4. Inthe live session: Ask them to stick their notes on the flip charts themselves (in the live
session). Stand around the flip-chart and discuss the answers given. Let them give
additional details and explanations.

Inthe online session: Let the participants read their own message in the chat box and give
them the opportunity to add details and explanations.
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In both online and live sessions: Ask whether others agree with the answers given or if
they had a different experience.
Additional probe questions could be:

e What is your opinion about this?

e Could you explain a bit more in detail?

e Could you give an example?

e What do you mean by that?

e Why do you think this is the case?

What did not go so well and could be done better?

5.

Ask the participants: What did you not like about the training you received? What else
would have prepared you to facilitate the best CSE interventions possible? Give examples:
the organization of the training (time schedule, length, the venue), the content or specific
topics, the use of certain methodologies, the facilitators, culture of the programme
(respect, trust), etc. Let them write their answers individually on sticky notes (live
sessions) or in the chat box (online session).
In the live session: Ask them to stick their notes on the flip charts themselves. Stand
around the flip-chart and discuss the answers given. Let them give additional details and
explanations.
Inthe online session: Let the participants read their own message in the chat box and give
them the opportunity to add details and explanations.
In both online and live sessions: Ask whether others agree with the answers given or if
they had a different experience.
Additional probe questions could be:

e What is your opinion about this?

e Could you explain a bit more in detail?

e Could you give an example?

e What do you mean by that?

e Why do you think this is the case?

Sub-questions
Please note: it is not necessary to discuss all of these sub-questions. This list is merely to provide
inspiration. The questions in bold should be given preference.

About the selection process

Do you think your past experiences prepared you to do this job?
Was your role/job explained to you? Did you have a chance to ask questions?
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About the training

Did you receive training?

How long did the training last?

Were there opportunities to practice the skills you learned during the training (e.g. role
play)?

Were there opportunities to ask questions?

What did you like about the trainer(s)? What did you not like about the trainer(s)?

Overarching issue

Scoring
7.

Did you feel respected by the programme staff?

6.2.2. Part 2. Ongoing support

Ask each participant to rate the support they received as facilitators for the CSE
programme after the trainings on a scale from 1-10. Let them write it individually on a
post-it (live sessions) or in the chat box (online session).

In a live session: collect the post-its and write the marks on the flip-chart. In an online
session: read the scores in the chat box. Conclude that there are things that they
appreciated (not all scores are 1), and that there are things that could have gone better
(not all scores are 10), and that we will discuss those during this hour.

What went well?

9.

10.

Ask the participants: What did you like about the ongoing support you received? Give
examples: the organization (time, the venue), the use of certain methodologies, the
facilitators, the frequency of communication, supportive supervision, opportunities for
collaborative learning etc. Let them write their answers individually on sticky notes (live
session) or in the chat box (online session).
In a live session: Ask them to stick their notes on the flip charts themselves. Stand around
the flip-chart and discuss the answers given. Let them give additional details and
explanations.
In an online session: Let the participants read their own message in the chat box and give
them the opportunity to add details and explanations.
In both online and live sessions: Ask whether others agree with the answers given or if
they had a different experience.
Additional probe questions could be:

e What is your opinion about this?
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e Could you explain a bit more in detail?
e Could you give an example?

e What do you mean by that?

e Why do you think this is the case?

What did not go so well and could be done better?

11.

12.

Ask the participants: What did you not like about the ongoing support you received? What
else would have helped you to prepare to facilitate the best CSE CSE intervention possible?
Give examples: the organization (time, the venue), the use of certain methodologies, the
facilitators, the frequency of communication, supportive supervision, opportunities for
collaborative learning etc. Let them write their answers individually on sticky notes (live
sessions) or in the chat box (online session).
In a live session: Ask them to stick their notes on the flip charts themselves. (Stand around
the flip-chart and discuss the answers given. Let them give additional details and
explanations.
In an online session: Let the participants read their own message in the chat box and give
them the opportunity to add details and explanations.
In both online and live sessions: Ask whether others agree with the answers given or if
they had a different experience.
Additional probe questions could be:

e What is your opinion about this?

e Could you explain a bit more in detail?

e Could you give an example?

e What do you mean by that?

e Why do you think this is the case?

Sub-questions
Please note: it is not necessary to discuss all of these sub-questions. This list is merely to provide

inspiration. The questions in bold should be given preference.

About the teaching/learning materials

Did you receive teaching/learning materials (e.g. desk reference tool)?
If so, what did you like? What did you not like?

About the ongoing support

Did anyone assess your performance and give you additional support after the initial
trainings?
If so, what did you like? What did you not like?
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About peer support/collaborative learning

Do you interact with each other about issues you encounter? If so, how? If not, why
not?
Do you consider this type of support useful? Why or why not?

Overarching issues

Did you feel respected by the programme staff?

If you had a problem, did you feel you could go to someone in the programme manager
for support?

Did you feel that exchanges with programme managers were punitive or supportive?
Do you feel that programme managers treat the facilitators fairly? For example: Did they
give all facilitators the same amount of support? Did they treat the facilitators with
respect?

Do you get your salary on time? Do you feel your salary fairly matches your work?
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7. Tool 7 — Observation checklist

7.1. Introduction
Research 4b. To determine whether the facilitators effectively carried out their roles and
objective(s) responsibilities.
Research 4b. Did the facilitators effectively engage the defined group of young people,

guestion(s)

deliver CSE to them in the out-of-school context, and assist them in
obtaining relevant services?

Monitoring
objective(s)

2. To assess whether the delivery of the CSE intervention aligns with the
selected quality criteria for out-of-school CSE described in the Guidance on
OOS CSE developed by UNFPA.

3. To assess whether the CSE intervention is delivered as planned in terms of
fidelity (including coverage, content, frequency, duration) and to identify if
any adaptations were made.

Sampling All facilitators
Due to budget restrictions some countries are not able to conduct the activities
with all the facilitators. If this is not feasible, please select the facilitators
randomly.

Timeline To be completed two times for each facilitator without informing the facilitators

in advance.

e 1 month after the start of the programme

e The last month of the programme
If it isn’t possible to consider the different time slots because the programme
has already been implemented for a longer period, please fill in one observation
checklist that covers all the time slots that have already passed.

Preparation

Material
e List with learning objectives for the curriculum.
e List of exercises and activities mentioned in the curriculum

After the
review

Save the digital results of the observation using the corresponding name.

113




7.2. The tool and additional information

1. How many participants attended the CSE intervention?

2. How long did the CSE intervention last?

3. Please indicate the learning objectives for this CSE intervention that are suggested in the
curriculum. Did the facilitator cover all of the objectives?

Learning objective 1: o Partially:
o Yes|o No

Learning objective 2: o Partially:
o Yes|oO No

Learning objective 3: o Partially:
o Yes |O No

Learning objective 4: o Partially:
o Yes|oO No

4. Did the facilitator not cover certain learning

o Yes No
objectives/topics?

If yes, which ones:

5. Please indicate the exercises/activities for this CSE intervention that are suggested in the
curriculum. Did the facilitator do these exercises/activities during the lesson?

Exercise/activity 1: o Partially:
o Yes|o No

Exercise/activity 2: o Partially:
o Yes |O No

Exercise/activity 3: o Partially:
o Yes|o No

Exercise/activity 4: o Partially:

O Yes |O No
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CSE intervention setting/space

6. To what extent do you agree/disagree with Strongly Somewhat Somewhat Strongly Don’t know
the following statements related to the agree agree disagree disagree
quality of the setting?
The setting/space was large enough for the CSE 5 4 3 2 1
intervention The The size of The size of The No
setting/space | the the setting/space | information is
had the setting/space | setting/space | was much available
perfect size was ok but was not too big or about the size
for the CSE the CSE really ok. The | too small for | of the
intervention. | intervention | CSE the CSE setting/space.
would have intervention | intervention.
worked would have
better if the | worked

setting/space

better if the

would have | setting/space

been a bit would have

smaller or been a bit

bigger. smaller or

bigger.
The setting/space was easy to reach. 5 4 3 2 1

The The The The No
setting/space | setting/space | setting/space | setting/space | information is
wasinavery | wasina was not was in totally | available
convenient convenient really in a inconvenient | about the
location for location for convenient location for location of

the location for
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the participants | the the the
participants. | but there are | participants. | participants. | setting/space.

locations There are

that would locations

have been that would

better. have been

much better.
The setting/space was private and the participants | 5 4 3 2 1
could speak freely. The The The The No

setting/space | setting/space | setting/space | setting/space | information is
was was quite was not that | was totally available
completely private and private and not private about the
private and people people and people privacy of the
people outside the outside the outside the setting/space.
outside the group could | group could | group could
group could | almost not see or hear see or hear
not see or see or hear parts of the all of the
hear the the group group group
group discussion, discussion. discussion.
discussion. but there are | Other

settings that | settings

could have would have

provided been much

more better to

privacy. provide

privacy.
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CSE intervention structure and content

7. To what extent do you agree/disagree | Strongly agree Somewhat Somewhat Strongly Don’t know
with the following statements related agree disagree disagree
to the structure and the content of the
CSE intervention?
The facilitator was well prepared for the 5 4 3 2 1
CSE intervention. The facilitator | The facilitator | The facilitator | The facilitator | No
was very well | was prepared | was not that was totally not | information is
prepared for for the CSE prepared for prepared for available
the CSE intervention. the CSE the CSE about the
intervention. S/he fulfilled 2 | intervention. intervention. preparation of
S/he was on out of the S/he fulfilled 1 | S/he was not the facilitator.
time, had all following 3 out of the on time, had
the materials | tasks: s/he was | following 3 no materials at
at hand and on time, had tasks: s/he was | hand and was
was all the on time, had not
knowledgeable | materials at all the knowledgeable
about the hand and was | materials at about the
topics. knowledgeable | hand and was | topics.
about the knowledgeable
topics. about the
topics.
The facilitator clearly communicated the 5 4 3 2 1
learning objectives to the participants. The facilitator | The facilitator | The facilitator | The facilitator | No
clearly communicated | communicated | did not information is
communicated | more than half | less than half communicate | available
all of the of the learning | of the learning | the learning about the

117




learning
objectives to

objectives to
the

objectives to
the

objectives to
the

presentation
of the

the participants. participants. participants. learning
participants. objectives.
The facilitator provided accurate 5 4 3 2 1
information. The facilitator | The facilitator | The facilitator | The facilitator | No
provided all provided most | provided some | did not at all information is
the of the of the provide available
information information information accurate about the
accurately. accurately, but | accurately, but | information accuracy of
there were there were and had there | the
some errors. many errors. were many information.
errors.
The facilitator responded adequately to 5 4 3 2 1
sensitive questions. The facilitator | The facilitator | The facilitator | The facilitator | No
responded responded responded did not information is
adequately to | adequately to | adequatelyto | respond available
all sensitive most of the some of the adequately to | about the
guestions. sensitive sensitive any of the responses of
guestions. guestions. sensitive the facilitator
questions. to sensitive
questions.
The facilitator was able to maintain the 5 4 3 2 1
focus on the topic of the CSE intervention. | The facilitator | The facilitator | The facilitator | The facilitator | No
was able to was able to was only able | was totally not | information is
maintain the maintain the to maintain able to available
focus on the focus on the the focus on maintain the about how
topic during topic during the topic focus on the the facilitator
most of the during some of | topic of the did (or did
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the whole CSE
intervention.

CSE
intervention.

the CSE
intervention.

CSE
intervention.

not) maintain
the focus on

the topic of
the CSE
intervention.
The participants appeared to understand 5 4 3 2 1
and were not confused by the content of The The The The No
the CSE intervention. participants participants participants participants information is
appeared to appeared to appeared to appeared not | available
understand understand understand to understand | about the
everything and | most of the only some of the content of | participants’
were not content of the | the content of | the CSE understanding
confused by CSE the CSE intervention and/or
the content of | intervention intervention and were very | confusion of
the CSE but were and were confused by it. | the content of
intervention. occasionally often confused the CSE

confused by it.

by it.

intervention.

Group dynamics

8. To what extent do you agree/disagree Strongly Somewhat Somewhat Strongly Don’t know/
with the following statements related to agree agree disagree disagree not relevant
the group dynamics?

The majority of participants interacted with 5 4 3 2 1

one another during the CSE intervention. All of Many of the Some of the The majority | No

participants participants participants of information
interacted interacted interacted participants is available
with one with one with one did not about the
another another another interact with | interaction
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during the during the CSE | during the CSE | one another | between the

whole CSE intervention. intervention. | during the participants.

intervention. CSE

intervention.

5 4 3 2 1
Participation reflected the diversity of all There was There was There was There was no | There was no
participants (ages, sex, gender, etc.). active active active active active

participation participation participation participation | participation

from all the from most of | from some of | from the of the

participants.

the
participants.

the
participants.

participants.

participants.

The facilitator was able to manage any
disagreement or conflict that arose between
participants (if applicable).

5

The facilitator
was able to
manage all
disagreements
or conflicts
that arose
between
participants.

4
The facilitator
was able to
manage most
of the
disagreements
or conflicts
that arose
between
participants.

3

The facilitator
was able to
manage some
of the
disagreements
or conflicts
that arose
between
participants.

2

The
facilitator
was not able
to manage
any
disagreement
or conflict
that arose
between
participants.

1

No
information
is available
about the
management
ofa
disagreement
or conflict
between
participants.
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Facilitation skills

9. To what extent do you agree/disagree Strongly Somewhat Somewhat Strongly Don’t know
with the following statements related to agree agree disagree disagree
the facilitation skills?

The facilitator demonstrated energy and 5 4 3 2 1

enthusiasm during the CSE intervention. The The facilitator | The facilitator | The No
facilitator demonstrated | demonstrated | facilitator information
demonstrate | some energy some energy demonstrate | is available
d a lot of and but was not d no energy about the
energy and enthusiasm really and facilitator’s
enthusiasm during the CSE | enthusiastic enthusiasm energy and
during the intervention. during the CSE | during the enthusiasm.
CSE intervention. CSE
intervention. intervention.

The facilitator encouraged and supported 5 4 3 2 1

group interaction and discussion. The The facilitator | The facilitator | The No
facilitator was was not really | facilitator did | information
was very encouraging encouraging not is available
encouraging | and supportive | and supportive | encourage about the
and of interaction | of interaction | and support | facilitator’s
supportive of | and discussion | and discussion | group encourageme
interaction during more during less interaction nt and
and than half of than half of and support for
discussion the CSE the CSE discussion. group
during the intervention. intervention. interaction
entire CSE and
intervention. discussion.
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The facilitator actively listened to the 5 4 3 2 1
participants and was interested in their ideas. | The The facilitator | The facilitator | The No
facilitator listened to the | listened to the | facilitator did | information
always participants to | participants to | not actively is available
actively some extent some extent listen tothe | about how
listened to and showed but did not participant, the facilitator
the some interest | show interest | nor was he or | (did not)
participants | intheirideas. | intheirideas. | she listen(ed) to
and was interested in | the
interested in their ideas. participants
their ideas. or was
interest in
their ideas.
The facilitator was non-judgmental. 5 4 3 2 1
The The facilitator | The facilitator | The No
facilitator was non- was non- facilitator information
was entirely | judgmental judgmental was is available
non- during more during less judgmental. about how
judgmental. | than half of than half of the facilitator
the CSE the CSE was (not)
intervention. intervention. judgemental.
The facilitator acted in a professional manner 5 4 3 2 1
throughout the CSE intervention. The The facilitator | The facilitator | The No
facilitator acted ina acted ina facilitator did | information
actedina professional professional notactina is available
very manner during | manner during | professional | about the
professional | more than half | less than half manner professional
manner throughout manners of
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during the of the CSE of the CSE the CSE the
entire CSE intervention. intervention. intervention. | facilitator.
intervention.
The facilitator was able to give clear 5 4 3 2 1
instructions. All the Most of the Few of the The No
facilitator’s facilitator’s facilitator’s facilitator information
instruction instruction instruction was not able | is available
were clear. were clear. were clear. to give clear | about how
instructions. | the facilitator
gave
instructions.
The facilitator used a variety of participatory 5 4 3 2 1
methods. The The facilitator | The facilitator | The No
facilitator used some used a few facilitator did | information
used a participatory participatory not use a is available
variety of methods, as methods, as variety of about the
participatory | appropriate, appropriate, participatory | methods that
methods, as | but could have | and could have | methods. the facilitator
appropriate. | used more. used many used.
more.
The facilitator created an open and safe 5 4 3 2 1
environment during the CSE intervention. The The facilitator | The facilitator | The No
facilitator did | did a good job | did not really facilitator did | information
a very good of creatingan | create an open | not create an | is available
job at open and safe | and safe open and about how
creating an environment environment safe the facilitator
open and during more during the CSE | environment | created an
safe than half of intervention. during the
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environment | the CSE CSE open or safe
during the intervention. intervention. | environment.
entire CSE
intervention.
The facilitator was gender sensitive duringthe | 5 4 3 2 1
CSE intervention (girls and boys got equal The The facilitator | The facilitator | The No
opportunities to have their say, gender issues facilitator was somewhat | was somewhat | facilitator information
such as different expectations that people have | was very gender gender was totally is available
for boys and girls were discussed and also gender sensitive sensitive not gender about the
transgender and intersex (if included in the sensitive during more during less sensitive gender
designed curriculum)) during the than half of than half of during the sensitivity of
CSE the CSE the CSE CSE the
intervention. | intervention. intervention. intervention | facilitator.
The facilitator promoted exploration of norms, | 5 4 3 2 1
self-reflection, and critical thinking. The The facilitator | The facilitator | The No
facilitator did | promoted 2 promoted only | facilitator did | information
a very good out of the 1 out of the not promote | is available
job of following 3 following 3 exploration about the
promoting topics: topics: of norms, facilitator’s
exploration exploration of | exploration of | self- promotion of
of norms and | norms, self- norms, self- reflection, exploring
self- reflection and | reflectionand | and critical norms, self-
reflection critical critical thinking. reflection,
and critical thinking. thinking. and critical
thinking. thinking.
The facilitator showed signs of embarrassment | 5 4 3 2 1
during the CSE intervention/part of the CSE The The facilitator | The facilitator | The No
intervention. facilitator showed some | showed some | facilitator information
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showed no signs of signs of never is available
signs of embarrassmen | embarrassmen | showed signs | about signs
embarrassme | t during more | t during less of of
nt during the | than half of than half of embarrassme | embarrassme
entire CSE the CSE the CSE nt during the | nt by the
intervention. | intervention. intervention. CSE facilitator.
intervention/
part of the
CSE
intervention.
Defined group
10. Is the curricula aligned with the Strongly Somewhat Somewhat Strongly Don’t know
recommendations for the defined group of agree agree disagree disagree
young people (pgs. 22-45 of the ITPG on O0S
CSE)?
Address the specific interests of different 5 4 3 2 1
subgroups (such as young people who have a | During the During more During less The specific No
visual impairment or young people living in a entire than half of than half of interests of information
detention centre) intervention | the the different is available.
the specific intervention intervention subgroups
interests of specific specific were not
the different | interests of interests of addressed.
subgroups different different
were subgroups subgroups
addressed. were not were not
addressed. addressed.
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Facilitates building supportive peer networks 5 4 3 2 1
and offers role models During the During more During less During the No
entire than half of than half of entire information
intervention | the the intervention, | is available.
there was intervention intervention there was no
attention for | there was there was attention for
building peer | attention for attention for building
networks and | building building supportive
role models supportive supportive peer
were offered. | peer networks | peer networks | networks and
and role and role no role
models were models were models were
offered. offered. offered.
Focus on changing attitudes and teaching 5 4 3 2 1
skills, rather than just imparting knowledge During the During more During less No attention | No
entire than half of than half of was given to | information
intervention | the the changing is available.
attention intervention intervention attitudes and
was givento | attention was | attention was | teaching
changing given to given to skills.
attitudes and | changing changing
teaching attitudes and attitudes and
skills. teaching skills. | teaching skills.
Be aware of how particular characteristics of 5 4 3 2 1
the defined group may affect sexuality (e.g. for | During the During more During less The No
young people with a visual impairment explicit | entire than half of than half of facilitators information
communication about what they and their intervention | the the did not is available.
partner want might be extra important as they | the intervention intervention demonstrate
cannot interpret facial signs or young people in | facilitators the facilitators | the facilitators | awareness
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detention centre might be worried or insecure | demonstrate | demonstrated | demonstrated | of how
about their sexual development as they don’t | d awareness | awareness of awareness of particular
have the opportunity to experience their of how how particular | how particular | characteristic
sexuality like their peers who are not in prison. | particular characteristics | characteristics | s of the
They might have questions related to characteristic | of the defined | of the defined | defined
masturbation). s of the group may group may group may
defined affect their affect their affect their
group may sexuality. sexuality. sexuality.
affect their
sexuality.
Use of teaching techniques that work best for | 5 4 3 2 1
the participants During the More than half | Less than half | The No
entire of the of the techniques information
intervention | techniques techniques that were is available.
the used worked used worked used, were
facilitators well for most well for the not adapted
used of the participants. to the needs
teaching participants. of the
techniques participants.
that worked
very well for
the
participants.
Use of the participants’ mother tongue 5 4 3 2 1
whenever possible The entire During more During less The entire No
intervention | than half of than half of intervention | information
was in the the the was not in is available.
participants’ | intervention intervention the

the

the

participants’
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mother participants’ participants’ mother
tongue. mother tongue | mother tongue | tongue.
was used. was used.
Understand and adapt to the culture, values 5 4 3 2 1
and belief systems of the group the During the During more During less The No
programme serves entire than half of than half of facilitators information
intervention, | the the did not show | is available.
the intervention, intervention, understandin
facilitators the facilitators | the facilitators | g and
showed showed showed adaptation to
understandin | understanding | understanding | the culture,
g and and and values and
adaptation to | adaptationto | adaptationto | belief
the culture, the culture, the culture, systems of
values and values and values and the group of
belief belief systems | belief systems | young
systems of of the group of | of the group of | people.
the group of | young people. | young people.
young
people.

Conclusions

11. On a scale of 1 (very poor) to 10 (excellent), how would you rate the overall quality of the facilitator’s performance?

12. What are two things the facilitator did well this CSE intervention?
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1.
2.

13. What are two things the facilitator can improve next CSE intervention?

1.
2.
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8. Tool 8 — Interview guide with young
people

8.1.

Introduction

Research
objective(s)

4b.To determine whether the facilitators effectively carried out their roles and
responsibilities.

5a. To determine whether the defined group of young people perceived the CSE
as accessible, relevant, interesting, and useful.

5b. To determine whether the defined group of young people gained in terms of
knowledge, attitudes, values, and skills related to sexuality and
reproduction, and in terms of the use of relevant services.

Research
question(s)

4b.Did the facilitators effectively engage the defined group of young people,
deliver CSE to them in the out-of-school context, and assist them in
obtaining relevant services?

5a. Did the defined group of young people perceive the CSE as accessible; report
feeling a sense of connection with the facilitators; perceive the CSE as
relevant in helping to improve their knowledge, attitudes, values, and skills
related to sexuality; was it accessible and delivered in a way they found
interesting, relevant and useful and did they perceive that the facilitators
assisted them in accessing relevant services?

5b. Were there changes in the defined group of young people’s knowledge,
attitudes, values, and skills related to sexuality and reproduction, and in
terms of the use of relevant services?

Monitoring
objective(s)

2. To assess whether the delivery of the CSE intervention aligns with the
selected quality criteria for out-of-school CSE described in the Guidance on
OOS CSE developed by UNFPA.

3. To assess whether the CSE intervention is delivered as planned in terms of
fidelity (including coverage, content, frequency, duration) and to identify if
any adaptations were made.

5. To assess short-term outcomes for young people related to their knowledge,

attitudes and skills

Sampling

e Ineachround, 5% of the young people engaged in the programme.
e The young people will be randomly selected (in each round) but should
not have been selected for the focus group discussions (cf. tool 9) and an
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equal distribution between (1) the different age groups and (2) boys and
girls are aimed for. Interviewers are asked to not exclusively invite very
active participants.

Timeline

To be completed 2 times, the first month of the programme and the last month
of the programme

If it isn’t possible to consider the different time slots because the programme
has already been implemented for a longer period, please organise one
retrospective interview that covers all the time slots that have already passed.

Preparation

Materials:
e Recorder
e Documents for consent
Cards with the answer options of the Likert Scale (on paper or digital)
Cards with answer options for the vignettes (on paper or digital)
e Paper and pen to make fieldnotes.
Ask for formal consent from the participant + explain the ethical guidelines and
when confidentiality needs to be broken.
If it would be helpful, add an introduction exercise or question.
Consider that the max. length of the interview is 1h30.
For round 2 — Check which vignettes were asked in round 1.
Topics to consider when making fieldnotes:
e Any significant observations (e.g. about non-verbal aspects of the
interview)
e Anything surprising or unexpected that came up.
e New issues that have been coming up that are not covered in the
interview questions.
e [ssues that should be developed and explored in subsequent interviews.
e [ssues that should be considered during data analysis (e.g. social
desirability of answers)

After the
interview

Save the audio file with the corresponding name.
Save the consent form.
Save the fieldnotes with the corresponding name
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8.2. The tool and additional information

8.2.1. Part 1. General information

1. How old are you?

2. What is your gender? By ‘gender’ we refer to male, female or other.

3. Do you go to school? If so, what grade are you in?
If not, did you go to school in the past? If so, at what age and grade did you stop going to
school?

Pre-training assessment ONLY

4. Have you learned about sexuality and sexual and reproductive | Yes No
health (SRH) before?

Please check if the participants know what is meant by ‘sexuality’ and SRH. If not, please explain.
We consider sexuality to be a central aspect of being human throughout life that includes being
physically a man or a woman, feeling male and/or female and behaving as such, feeling
physically, romantically, and/or emotionally attracted towards other people, feeling pleasure
and intimacy, and having or not having children.

Sexual and reproductive health implies that people can have a sex life that is safe and makes
them happy, that they have the capability to have children, and the freedom to decide if, when,
and how often to do so.

If yes:
a. How did you learn about it? Probe for different settings: in school, out of school,

at home, in the community, etc.

b. From whom did you learn about it? Please, also think about people or sources
outside formal teaching settings such as family, friends, health workers, and
media.

5. Have you ever received comprehensive sexuality education (CSE) | Yes No
before?
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Please check if the participants know what CSE is. If not, explain that CSE is sexuality
education with the following characteristics:

e adapted to your age and development

e based on gender equality and human rights

* adapted to what is relevant for you

* helps you to develop life skills so you can make healthy choices

Probe for: in school, in another programme, etc.

8.2.2. Part 2. Thoughts on the current CSE programme

How many CSE interventionshave you participated in? Only mention the number of CSE
interventions that are part of this programme.

Did you have any difficulty attending or participating in the CSE interventions?

Probe for problems at the individual level (e.g. lack of knowledge, understanding, time
management, costs), the interpersonal level (e.qg. relationship with other participants and/or
facilitators) and societal level (e.g. location/venue, family opposition, negative attitudes of
your community).

Do you think that the information and support you get from the CSE programme is relevant
to your life/situation?

If yes, could you please give some 3-5 examples?

If no, do you have any idea why this isn’t the case?

Have you used the knowledge or skills you’ve learned from the CSE programme in your
life? If so, could you please give 3-5 examples?

Have you ever asked the facilitator for personal advice? If so, did the facilitator give you
helpful advice or support? If so, could you please give 3-5 examples?
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8.2.3. Part 3. Discrete questions

Relationships

1. Friendships can influence a person positively or negatively. Can you give one example of
positive influence and one of negative influence?
In other words, how can a friend help or hinder a young person to be healthy and happy?
Please probe for examples at the individual level (e.g. physical health - smoking, alcohol use,
body image) and the interpersonal level (e.g. relationship values such as trust, sharing,
respect, empathy, and solidarity).

2. Discrimination can be due to factors such as race, ethnic origin, social status, health status

and sexual orientation. Have you seen someone being discriminated against? If so, give
an example.
If the participant does not know what ‘discrimination’ is, please explain: by ‘discrimination’
we refer to treating a person or particular group of people differently, especially in
a worse way from the way in which you treat other people, because of their race, ethnic
origin, social status, health status and sexual orientation.

3. As children grow up, some of their opinions, attitudes, or values may become different
than their parents.
Can you identify one attitude or value that you agree on with your parents/guardians
and one that you do not?
If the respondents don’t understand ‘attitude’ or ‘value’, please explain:
By ‘attitude’ we refer to a feeling or opinion about something or someone, or a way of
behaving that is caused by this.
By ‘values’ we refer to the beliefs that you have, especially about what is right and wrong
and what is most important in life and that influences your behaviour.

Values, rights, culture and sexuality

4. Parents/guardians and other family members can help children develop values and
qualities.
Can you give one example of how a parent could help their child to develop empathy or
understanding for others? If the respondent doesn’t understand ‘empathy’, please explain:
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By ‘empathy’, we refer to the ability to share someone else’s feelings or experiences by
imagining what it would be like to be in that person’s situation.

Gender

5. Biological sex and gender are the same.

o True
o False
o Don’t know

6. Gender inequality increases the risk of sexual and reproductive health problems.

o True
o False
o Don’t know

7. If awoman’s husband wants to have sex, she should not refuse.

O Strongly agree

O Somewhat agree

O Somewhat disagree

o Strongly disagree

8. Men are always willing and able to have sex.

O Strongly agree ‘ O Somewhat agree ‘ O Somewhat disagree ‘ o Strongly disagree

9. A man should have the final word in decisions in the home.

O Strongly agree ‘ O Somewhat agree ‘ O Somewhat disagree ‘ o Strongly disagree

10. It is a woman’s — not a man’s — responsibility to take care of the home and cook for the family.

O Strongly agree

O Somewhat agree

O Somewhat disagree

o Strongly disagree

Violence and safety

11. It is sometimes justifiable for a husband to hit his wife.

o Strongly O Somewhat O Somewhat o Strongly
agree agree disagree disagree
12. It is sometimes a women’s own fault if they are raped.
o Strongly O Somewhat O Somewhat o Strongly
agree agree disagree disagree
13. Everyone has the right to decide who can touch their body and in what way.
o Strongly O Somewhat O Somewhat o Strongly
agree agree disagree disagree

14. No matter how many gifts or money a boy/girlfriend gives his/her partner, he/she may

never force his/her partner to have sex.
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o Strongly O Somewhat O Somewhat o Strongly
agree agree disagree disagree

15. Consent (or being clear about asking/giving permission and communicating about
wishes and boundaries) is critical for healthy and pleasurable sexual behaviour.

o Strongly O Somewhat O Somewhat o Strongly
agree agree disagree disagree

Skills for health and well-being

16. Sometimes it can be difficult for a girl to ask her boyfriend to use a condom when
having sex. Can you give any examples of why that might be?
Probe for examples at different levels, such as: individual level (e.g. gender attitudes,
knowledge), interpersonal level (e.g. power difference in couple, communication skills)
and societal level (e.g. lack of access to contraception, community attitudes).

17. Most information on the Internet is true and can be trusted.

o True
o False
o Don’t know

18. On a scale of 1 to 4, how would you rate your ability to make informed decisions about
your sexual and reproductive health? With 1 referring to totally unable and 4 completely
able.

The human body and development

19. During puberty, boys’ and girls’ bodies start to change from child-like bodies to adult-
like bodies. Can you give any examples of changes that can happen during this period?
Please give two examples for boys and two for girls.

20. Menstruation is a normal and natural part of a girl’s physical development.

o Strongly O Somewhat O Somewhat o Strongly
agree agree disagree disagree
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21. Having erections and wet dreams is a normal and natural part of a boy’s physical
development.

o Strongly O Somewhat O Somewhat o Strongly
agree agree disagree disagree

Sexuality and sexual behaviour

22. It is possible to tell if a girl or woman has had sex by examining her hymen. By ‘sex’,
in this context, we refer to heterosexual intercourse involving penetration of the vagina by
the penis.

o True
o False
o Don’t know

23. Sexual feelings, fantasies, and desires are natural and not shameful.

o Strongly O Somewhat O Somewhat o Strongly
agree agree disagree disagree

24. Sex should be pleasurable for:

If the respondent does not fully understand what sexual pleasure is, please explain. By
‘sexual pleasure’, we refer to the good and pleasant feelings that can be associated with
sexual experiences. These feelings often come from sexual contact but can also come from
thoughts and fantasies.

o Men
o Women
o Both men and women

25. Masturbation can cause physical and emotional harm.
If the respondent does not understand what masturbation is, please explain. By
‘masturbation’ we mean the stimulation of the genitals with the hand for sexual pleasure.

o True
o False
o Don’t know

Sexual and reproductive health

Pregnancy and contraception

26. A woman can become pregnant the first time she has sex. By ‘sex’, in this context,
we refer to heterosexual intercourse involving penetration of the vagina by the penis.

o True
o False
o Don’t know
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27. What modern methods of contraception have you heard of? By ‘modern methods of
contraception’ we refer to any efficient device or act whose purpose is to prevent a
woman from becoming pregnant.

28. What is the only method of contraception that prevents both pregnancy and
sexually transmitted infections (STls), including HIV? Please give the name of this
contraception method.

29. It is mainly the woman’s responsibility to prevent pregnancy.

o Strongly O Somewhat O Somewhat o Strongly
agree agree disagree disagree

Sexually transmitted infections (STls)

30. Which of the following are ways that people can acquire STIs, including HIV?

0 Through unprotected sexual activity

0 During pregnancy, birth or breastfeeding.

o Through blood transfusion with contaminated blood

o Sharing of syringes, needles, or other sharp instruments

31. It is possible to have a STl and be unaware that you have it.

o True
o False
o Don’t know

32. Which of the following are signs and symptoms of a STI?

o Discharge from the penis or vagina.
0 Pain during urination
o Ulcers/sores in the genital area

33. STl and HIV tests should only be available for adults.

o Strongly O Somewhat O Somewhat o Strongly
agree agree disagree disagree
Health services

34. Health workers have an obligation to provide sexual and reproductive health
services, such as contraception or testing for STIs or HIV, to young people in a friendly
and respectful way.

o Strongly O Somewhat O Somewhat o Strongly
agree agree disagree disagree
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35. If | go to health facility for contraception, the health workers will treat me with
respect and give me the information and services | need.

o Strongly O Somewhat O Somewhat o Strongly
agree agree disagree disagree

36. Have you visited a health facility in the last two months? If so, did you have a
positive or negative experience?
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8.24. Part 4. Vignettes

Please read the following stories out loud. Present the cards with the answer possibilities so it is easier for the adolescents to have an overview
of the answer options. Boys need to answer the ‘male version’ of the vignettes and girls the ‘female version’. In each round of data collection
one vignette is presented.

Before reading the vignette, mention to the participants that vignettes are examples of stories that happen in the lives of some young boys

and young girls.

FEMALE VERSION MALE VERSION
Vignette 1: Protagonist (P) likes antagonist (A) Vignette 1: Protagonist (P) likes antagonist (A)
P is in your grade. She is attracted to A, who is in the same P is in your grade. He is attracted to A, who is in the same
grade, but she doesn’t know him and has never spoken with grade, but he doesn’t know her and has never spoken with

him. Most of her friends say they have boyfriends, but she has her. Most of his friends say they have girlfriends, but he has
never had one before. She wants to get his attention but is not never had one before. He wants to get her attention but is
sure how. not sure how.

1. What do you think she would do to get his attention? Pick 1. What do you think he would do to get her attention? Pick
the best option among the following: the best option among the following:
O Ask afriend to tell A that she likes him O Ask afriend to tell A that he likes her
Pass A a note Pass A a note
Go up and talk to A directly Go up and talk to A directly
Nothing, just wait hoping she will meet A Nothing, just wait hoping he will meet A
Refuse to answer Refuse to answer

O O
O O
O O
O O
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2. What about you? What option would you choose in that 2. What about you? What option would you choose in that
situation? Pick the best option among the following: situation? Pick the best option among the following:
0 Ask a friend to tell A that you like him 0 Ask a friend to tell A that you like her
o Pass Aanote o Pass Aanote
O Go up and talk to A directly O Go up and talk to A directly
o Nothing, just wait hoping you will meet A o Nothing, just wait hoping you will meet A
o Refuse to answer O Refuse to answer
3. If the situation was reversed and A was attracted to P, but 3. If the situation was reversed and A was attracted to P,
he didn’t know her, what do you think he would do to get but she didn’t know him, what do you think she would
her attention? Pick the best option among the following: do to get his attention? Pick the best option among the
following:
O Ask afriend to tell P that he likes her O Ask afriend to tell P that she likes him
o Pass P anote o Pass P anote
O Go up and talk to P directly O Go up and talk to P directly
0 Nothing, just wait hoping he will meet P 0 Nothing, just wait hoping she will meet P
O Refuse to answer O Refuse to answer

It is Friday, and P and A are both at the party [site-specific] with
their friends. P (who is attracted to A) sees that A is standing in

a corner across the room.

It is Friday, and P and A are both at a party [site-specific]

with their friends. P (who is attracted to A) sees that A is
standing in a corner across the room.

4. What would it take for P to talk to him? Pick the best option | 4. What would it take for P to talk to her? Pick the best
among the following: option among the following:
o Her friends challenged or encouraged her to goup to A O His friends challenged or encouraged him to go up to A
O Awas alone O Awas alone
O A came up to her or noticed her in another way O A came up to him or noticed him in another way
0 She knew from a friend that A liked her O He knew from a friend that A liked him
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o She would not talk to A under any circumstance
O Refuse to answer

o0 He would not talk to A under any circumstance
Refuse to answer

O

As it turns out, one of A’s friends tells P that A likes her.
Knowing this, what do you think she would do? Pick the best
option among the following:

5. As it turns out, one of A’s friends tells P that A likes him.
Knowing this, what do you think he would do? Pick the
best option among the following:

O Go up and speak with A directly O Go up and speak with A directly

0 Do nothing and hope A will notice her 0 Do nothing and hope A will notice him

o Give A “alook” o Give A “alook”

o Walk by and bump into A “accidentally” o Walk by and bump into A “accidentally”

o lIgnore A o lIgnore A

o Refuse to answer O Refuse to answer
Now think about a situation at the party where the roles are | 6. Now think about a situation at the party where the roles
reversed. A is attracted to P and sees her in the corner of the are reversed. A is attracted to P and sees him in the
room. He doesn’t know what she thinks of him. What would corner of the room. She doesn’t know what he thinks of
it take for A to talk to P? Pick the best option among the her. What would it take for A to talk to P? Pick the best
following: option among the following:

o His friends challenged or encouraged him to goup to P o Her friends challenged or encouraged her to go up to P

o P was alone o P was alone

O P came up to him or noticed him in another way O P came up to her or noticed her in another way

O He knew from a friend that P liked him 0 She knew from a friend that P liked her

0 He would not talk to P under any circumstance o She would not talk to P under any circumstance

o Refuse to answer O Refuse to answer
As it turns out, one of P’s friends tells A that P likes him. 7. As it turns out, one of P’s friends tells A that P likes her.
Knowing this, what do you think he would do? Pick the best Knowing this, what do you think she would do? Pick the
option among the following: best option among the following:

O Go up and speak with P directly O Go up and speak with P directly

0 Do nothing and hope P will notice him

0 Do nothing and hope P will notice her
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Oooogoano

Give P “a look”

Walk by and bump into P “accidentally”
Ignore P

Refuse to answer

Oooogoano

Give P “a look”

Walk by and bump into P “accidentally”
Ignore P

Refuse to answer

Vignette 2: Puberty

P is 15 years old. She has been worried for a long time that all
the other girls in her group were becoming curvier and starting
to develop breasts. Until recently, P had seen none of those
changes herself. The other day she got her first period and she
has started noticing hair where she didn’t have it before.

Vignette 2: Puberty

P is 15 years old. He has been worried for a long time that all

the other boys in his group were becoming taller and also

had some facial hair. Until recently, P had seen none of those

changes himself. The other evening he woke up and his

underwear was wet because he had had a “wet dream,” and
he has started noticing hair where he didn’t have it before.

1. How is P feeling about the body changes she is experiencing,
and the fact that she is going through puberty? Pick the best
option among the following:

1. How is P feeling about the body changes he is
experiencing, and the fact that he is going through puberty?
Pick the best option among the following:

O

Ooooo o

She is happy that she is becoming a grown-up

She thinks that she is sick and something is terribly wrong
She is embarrassed about the changes she is experiencing
She is worried about the changes

She is really sad about becoming an adult

She is confused and wants more information about the
changes she is experiencing

Refuse to answer

Ooo0ooooad

He is happy that he is becoming a grown-up

He thinks that he is sick and something is terribly wrong
He is embarrassed about the changes he is experiencing
He is worried about the changes

He is really sad about becoming an adult

He is confused and wants more information about the
changes he is experiencing

Refuse to answer
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P is confused about the changes that she is experiencing.
What will she do next? Pick the best option among the
following:

2. P is confused about the changes that he is experiencing.
What will he do next? Pick the best option among the
following:

o Tell no one that she has finally started puberty

O Speak with someone and ask for advice

o Search for information without talking to anyone about
having her period

O Try to hide her body changes

O Refuse to answer

o Tell no one that he has finally started puberty

O Speak with someone and ask for advice

o Search for information without talking to anyone about
the wet stains on his underwear

o Try to hide his body changes

Refuse to answer

O

P tells her mother about her body changes. How is her
mother most likely to first react to the fact that P has finally
begun puberty? Pick the best option among the following:

3. P tells his father about his body changes. How is his
father most likely to first react to the fact that P has
finally begun puberty? Pick the best option among the
following:

O Her mother tells P she is happy now that she is becoming
a woman

o Her mother makes fun of her

O Her mother tells her that now that she is growing up, it is
time to take on more responsibilities at home.

O Her mother tells her she should no longer play with boys

o Her mother will teach her about hygiene and about the
meaning of periods

O Refuse to answer

O His father tells P he is happy now that he is becoming a
man

O His father makes fun of him

O His father tells him that now that he is growing up, it is
time to take on more responsibilities at home

O His father tells him he should no longer play with girls

O His father will teach him about hygiene and about the
meaning of nocturnal emission/wet dreams

O Refuse to answer

For a long time, P has been the subject of jokes and teasing
by her more mature girl friends. Now her friends start seeing
that P is also maturing. What do you think they are most
likely to do? Pick the best option among the following:

4. For along time, P has been the subject of jokes and
teasing by his more mature guy friends. Now his friends
start seeing that P is also maturing. What do you think
the friends are most likely to do? Pick the best option
among the following:
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They will make fun of her for being slow.

They will be too embarrassed to say anything.

They will tell her that because now that she is a woman,
it is time to get a boyfriend.

They will see it as normal and pay no attention to it
Refuse to answer

0 They will make fun of him for being slow.

o They will be too embarrassed to say anything.

o They will tell him that because now that he is a man, it is
time to get a girlfriend.

O They will see it as normal and pay no attention to it

o Refuse to answer
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9. Tool 9 — Focus group discussion
(FGD) guide with young people

9.1.

Introduction

Research
objective(s)

4b. To determine whether the facilitators effectively carried out their roles and
responsibilities.

5a. To determine whether the defined group of young people perceived the CSE
as accessible, relevant, interesting, and useful.

Research
guestion(s)

4b. Did the facilitators effectively engage the defined group of young people,
deliver CSE to them in the out-of-school context, and assist them in
obtaining relevant services?

5a. Did the defined group of young people perceive the CSE as accessible; report
feeling a sense of connection with the facilitators; perceive the CSE as
relevant in helping to improve their knowledge, attitudes, values, and skills
related to sexuality; was it accessible and delivered in a way they found
interesting, relevant and useful and did they perceive that the facilitators
assisted them in accessing relevant services?

Monitoring
objective(s)

Sampling

e Ineachround, 5% of the young people engaged in the programme.

e The young people will be randomly selected (in each round) but should
not have been selected for the interviews (cf. tool 8) and - if possible - an
equal distribution between (1) the different age groups and (2) boys and
girls is aimed for. Interviewers are asked to not exclusively invite very
active participants.

e Ineach round of data collection 1 FGD of + 10 participants will be
organised.

Round 1: Group of boys - male interviewer and observer

Round 2: Mixed group of boys and girls - female interviewer and
observer

Round 3: Group of girls - female interviewer and observer

Timeline

To be completed 3 times:

e 1 month after the start of the programme

e 3 months after the start of the programme

e The last month of the programme
Ifit isn’t possible to consider the different time slots because the programme
has already been implemented for a longer period, please organise one
retrospective focus group discussion that covers all the time slots that have
already passed.

Preparation

Materials:
e Recorder
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Documents for consent

List of topics that were mentioned in the curriculum.

List of available services that are presented in the curriculum.
Paper and pen to make fieldnotes.

Question box (live session)

Ask for formal consent from the participant + explain the ethical guidelines and
when confidentiality needs to be broken.

If it would be helpful, add an introduction exercise or question.

Consider that the max. length of the FGD is 1h30min.

Topics to consider when making fieldnotes:

Any significant observations (e.g. about non-verbal aspects of the
interview)

Anything surprising or unexpected that came up.

New issues that have been coming up that are not covered in the
interview questions.

Issues that should be developed and explored in subsequent interviews.
Issues that should be considered during data analysis (e.g. social
desirability of answers)

After the
interview

Assessment of the FGD by the interviewer and observer (should be audio
recorded)

Save the audio file with the corresponding name.

Save the consent form.

Save the fieldnotes with the corresponding name.
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9.2. The tool and additional information

Before starting the FGD, agreements that ensure a safe place for discussion should be made. Topics such
as privacy, active participation and listening to each other should be discussed.
Ifinterested, an ice breaker exercise could be added so the group gets to know each other better and/or
can explore their thoughts on a common issue. Some examples are:

e What would you be if you were an animal / herb / colour / music instrument / country / etc. And

why?

e What is a singer/actor you really like and why?

e Name 5 words that indicate why you wanted to be involved in this programme.

e Canyou name one dream that you want to accomplish in life?

Scoring
1. Ask each participant to rate the CSE programme on a scale from 1 (very poor) to 10 (excellent).
Let them write it individually on a post-it (live sessions) * or in the chat box (online session).
2. Collect the post-its and write the marks on the flip chart (conclude that there things that are
going well (not all score of 1); and there are things that could be better (not all scores are 10),
and that we will discuss those during this hour (and a half).

* Needs to be adapted for those countries who work with adolescents that cannot write.

Listing topics and lessons learned.

3. Ask the participants to list the different topics that were addressed during the CSE programme.
Write them on the flip chart (live session) or ask the participants to write them in the chat box
(online session).

4. Live session: Stand around the flip chart and discuss the answers given. Let them give additional
details and explanations.

Online session: Let the participants read their own message in the chat box and give them the
opportunity to add details and explanations.

5. Ask the participants: What have you learned from the CSE programme? Probe for details to have
good examples.

Additional probe questions could be:
e Could you explain a bit more in detail?
e Could you give an example?
e What do you mean by that?
e Why do you think this is the case?

6. Write a few key words of these lessons on the flip chart (live session).

Do others agree/recognise the answers given? Do they have the same experience or different
experiences?
Additional probe questions could be:

e What is your opinion about this?

e Could you give another example?

e Could someone add an idea?
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What went well?

7.

Ask the participants: What went well in the CSE programme? What did the facilitator do that you
appreciated? What did you find interesting and useful? Give examples: the organization of the
CSE interventions (time schedule, length, the venue), the content or specific topics, the use of
certain methodologies, the attitudes of the facilitators, etc. Let them write their answers
individually on sticky notes (live session) or in the chat box (online session).

Live session: Ask them to stick their notes on the flip charts themselves.

Stand around the flip chart and discuss the answers given. Let them give additional details and
explanations.

Online session: Let the participants read their own message in the chat box and give them the
opportunity to add details and explanations.

Probe: Do others agree/recognise the answers given? Do they have the same experience or
different experience? If mixed group: probe for differences between boys and girls e.g., ask “does
this count for boys/girls as well?” or ask, “does this count for older and younger adolescents?”

What did not go so well and could be done better?

9.

10.
11.

Ask the participants: What could have gone better in the CSE programme? What did the
facilitator do that you did not appreciate? What did you not find interesting and useful? Give
examples: the organization of the training (time schedule, length, the venue), specific topics, the
use of certain methodologies, the attitudes of the facilitators, etc. Let them write their answers
individually on sticky notes (live session) or in the chat box (online session).
Ask them to stick their notes on the flip charts themselves (live session).
Stand around the flip chart and discuss the answers given. Let them give additional details and
explanations.
Online session: Let the participants read their own message in the chat box and give them the
opportunity to add details and explanations.
Probe: Do others agree/recognise the answers given/do they have the same experience or very
different? If mixed group: probe for differences between boys and girls e.g., ask “does this count
for boys/girls as well?” or ask “does this count for older and younger adolescents?”.
Examples to probe for:

e Type of topics/information (content)

e Type of activities/exercises (methods)

e Time/day/length of the CSE interventions

e Location of the CSE interventions

e Quality of facilitators

e Size of group

e Materials

Sub-questions
Please note: it is not necessary to discuss all of these sub-questions. This is merely an inspiration for

issues that could be addressed. The questions in bold should be given preference.
About the lessons (general)

Was the content relevant, useful, understandable, interesting?
Are there any topics or skills that were not included, that you wish had been included?
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About facilitation

Did you have the impression that the facilitators knew what they were doing and felt confident
in discussing the topics?

Were their explanations clear? And without judgement?

Did you have the opportunity to ask questions?

Were the facilitators able to respond to your questions?

Did you feel safe to ask questions and actively participate in discussions?

Do you trust the facilitator? (to keep confidentiality; to not judge you, etc.)

Organization

Was the group size: too big, too small, or just, right?

Was there enough time to discuss each CSE intervention?
Was the time suitable for you?

Was the location convenient and comfortable for you?

Did you visit a health centre with the CSE programme? Or did a health worker visit during any of
the CSE interventions?
Have your parents been involved in or informed about the programme? If so, how?

What questions do you still have?

12.

13.

14.
15.

16.

17.

Say to the participants: “Maybe you have come up with questions related to sexuality and
reproductive health that were not answered yet in the CSE interventions, that you would like
more information on, or that you were shy to ask.

We would like to ask you to write down those questions on a piece of paper and put them in the
guestion box (live session) or send them as a private chat or email message (online session). You
do not need to put your name on the paper. This way no-one will know what you wrote down”.
Let them write their questions individually on sticky notes (live session) or in a chat box (online
session).

Let them fold the paper and put them in the question box (live session).

Explain that the questions won’t be answered now but will be answered in future CSE CSE
interventions and will be used to improve the programme further.

Say to the participants: “How was it for you to participate in this FGD? What did you find easy
and what was difficult”?

Ask the participants if they still have additional questions.

To be assessed by the researchers (interviewer and observer)

On a scale from 1 (not at all relevant and beneficial) to 10 (extremely relevant and beneficial), how

relevant and beneficial do you think the CSE was for this group of participants?

Shortly describe why you gave this rate.
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